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Latin alphabet with phonetic orthography (transparent language).

It has a consistent spelling with only some special pronunciations (no
direct):

C + “i” o “e”

Z 4 gy, win wgh uy? = Similar sound to “th” in english [O]

Other special sounds:
no differences between “b” and “v”
without sound: “h”

Language with orthographic consistency.

Complex verbal structure.




Ferreiro, E. & Teberostky, A. (1979).

* Identify levels of conceptualization of writing.

* Analyse the common error in this conceptualization
process.

Hachém, R. (2002).
 Review and complete this levels.
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DRAWING AND WRITING ARE THE

DISTINCTION SAME
BETWEEN ICONIC
AND NOT ICONIC ‘| USED LETTERS AND NUMBERS

FORM | WITHOUT SYMBOLIC MEAN

*PRIMITIVES SPELLINGS WITHOUT ALIGNMENT OR

DIFFERENTIATION: QUANTITY CONTROL
QUALITATIVE AND -PSEUDO-LETTERS —-ALIGNMENT LETTERS
R SPELLING WITH HORIZONTAL ALIGNMENT

» SYLLABIC

PHONETIZATION OF ‘ * INITIAL: CV

WRITING *| SYLLABIC - ALPHABETIC | MEDIUM: cCV,
| cve

» ALPHABETIC

.| FINAL: all syllabic
combinations ©




. RESEARCH GROUP - “School failure and communicative competences”
Complutense University of Madrid.

* Coordinated by Ph. Estela D" Angelo

* Research lines:
* Reading and writing practices and inclusion process.
* Reading, writing and learning in the University.

DOCTORAL THESIS:

» Initial writing practices: it roles in inclusion process in the case of social
risk students.




A CASE STUDY: HRISTIYANA

THE TEACHER SAYS ABOUT THIS CHILDREN THAT...

= she is six years old

» she arrived from Bulgaria a few months ago and she does not speak
Spanish;

= she is calm and remains in constant silence in the classroom;

= she can not read and write, she only know some vocals and writes her

During the first months she used the drawing like the only way to
communicate with the others because she did not dominate the Spanish
language. She only wrote her name, using type letters with capital letter.

When she passed her stage of silence, she was acquiring more confidence
in her writing possibilities. Her drawings and texts were fairly close to the

specific content of each proposal



SOME EXAMPLES FROM HER : : January

WRITNGS... | LS’W,@

. writes about her favorites
games, can be located, in
 relation with hypothesis of

. conceptualization of the written |
'language, in a SYLLABIC |
LEVEL: she is discovering the

' association grapheme- |
' phoneme in the structure of the .

For example, we can observe:

"aua' maintains the alphabetical correspondence with "agua” (water),

"ei", does not maintain this correspondence with "barro” (mud).

REMEMBER: IN SPANISH, THE VOCALS ARE PHONETICALLY TRANSPARENT {‘)



January

Little by little, she is discovering
the association between
grapheme-phoneme.

She can incorporate more than a
letter in a same syllabic
construction (SYLLABIC-
ALPHABETICAL LEVEL)

For example, when she writes
about her favourite food, she uses
“elo” instead ‘“eo” to write
“meldn”, or “panl” instead “pil”
to write “espanola” (Spanish).




In this case she is explaining the rules of a game.
Different hypothesis appear in one syllable:
« AMOUNT: a minimum number of letters are necessary to write.

« VARIABILITY: each word has to be written with different characters
from others.

We can see it in the word "amaill" transcribed like "amarillo” (yellow).
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. In this example, she
LM \F_ %ﬂ/@/ﬂﬂ(/w /?’\/[@‘0 explains differents
#2y00 rlschos rodi0s . aspects of her live:
- she wants to havea
1ot of boyfriends and

R@ g@m{kg tﬁ }M ﬁ@d m m }Lfi she does not lil.<e to

. ' wake up early in the
7 Lﬁ&!\/ ﬂ/&g -morning to go to the

f April . school

In this moment, she is able to uwse different syllabic constructions (C-V-C).

In the words "por” (by) or "levantarme” (wake up) she writes "po" and
"levatame".

She is in ALPHABETICAL-MIDDLE LEVEL.

@
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In this example, she writes a
letter to another children.
Hristiyana'’s writings appears
in an ALPHABETICAL
LEVEL of conceptualization
of the writing system being
able to construct all the
syllabic combinations.

Along all this process, she
faces the discovery of words
conventional segmentation,
staying in a
HYPOSEGMENTATION
state.




ANOTHER EXAMPLES



A - In this example, a girl (4 years old) re-

O - writes the first verses of a famous Spanish
2 PLATERO . poem “Platero and me” (written by Juan |
' Ramoén Jiménez).

\g S In relation with hypothesis of
F G ﬁ U conceptualization of the written

PELUDO SUAVE

language, she is in a primitive

SYLLABIC LEVEL: she is
discovering the association
grapheme-phoneme in the structure
of the syllable and only uses one
grapheme (mainly, vowels) for each
syllable. But she uses pseudo-letters
» t0O.

ES PEQUENO

For example, when she writes “Platero”

) . (donkey’s name) she uses vowels and i

| - consonant. In Spanish, sound “t” includes

COME UVA.S + T n i
MANDARINAS _t+ e and she do not need to write

O 79 0 F In ‘mandarina” word (mandarin)
she writes only the vowels of the !

BUSCA FLORES Word one vowel — one syllable. {‘)

_V.
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Que un cientifico descubrid el gen que hace
crecer el cancer.

“That a scientist discovered the gene that makes cancer
grow”

l
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In this example, a boy (4 _
years old) writes a scientific

This boy is beginning to
stay in a SYLLABIC
LEVEL. He writes with
only vowels and, more or
less, he uses one vowel for
one syllabic.

For example, “cientifico”

El cientifico descubrid con el telescopios el bichito
que hacia creer el cancer

“The scientist discovered with telescopes the bug that made
cancer grow”

A 4

(scientific)
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This example shows a

V/E& i
'§. @/‘V E g - letter that one group of
E :663 OLA 4 T/ 5 D E /M A - children sent to other
o 5 % ODOS g L0 . ones about crocodile
O o 4 v TO - information's. In it, there is |
COro Og )4(/ Q 9’4 é three parts: copied, |
@ B, o[ | Gictated and own writing. |
In this case, she writes the
first word in dictated
)& ) VIL( phrase in Alphabetic
. £ 1OS ADULTOS MIDEN ;e _ initial level because used
g g the construction CV. But
the teacher helps she
ADIOS because give phonetic
information.
This girl (5 years old) is in SYLLABIC - To write “color” (color)
ALPHABETICAL LEVEL. She is discovering » she uses one letter for,
the correspondence between grapheme and each syllabic:
phoneme. She is beginning to use different cO1.0OR

letters in the same syllabic construction. VY
OR @
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WAVE OF COOLKILLS |
SEVERAL ANIMALS.
Animals of 3A and 2B
has happened a

misfortune by the giant
- snow last Friday, January |

14.

- Two mice and one bird

frozen (caption)

In this example, a boy (6 years old) writes a terrible new about
classroom's pets. The hypothesis of conceptualization of the written

language is ALPHABETIC level. The boy is able to use all syllabic
construction, included the most difficult one in Spanish - CCVCC.




WHAT"S ABOUT WITH DIDACTIC PROPOSED?



« What variety of texts are there in the classroom? Where are they located?

 What kind of texts are on the walls? What for and how are they used?

- What kind of reading is done? Do the teacher propose commented
collective reading?

« Can pupils write their own texts although they do not domain the
alphabetic combinatory?

« Can pupils participate in textual improvement process? (Zone of
Proximal Development and Zone of Real Development — Vygotsky, 1978)




! WHEN THE METHODOLOGY AND THE CRITERIA OF
' EVALUATION DID NOT ASSUMED:

I
|
. I
' - cognitive mistakes in the learning of the written !
: language '
.- level of learning of the group of students :
| - previous knowledge with respect to the didactic
| proposal :
: l
: |
i AND THE STUDENTS SHOW HYPOTHESIS OF |
| CONCEPTUALIZATION OF THE WRITTEN LANGUAGE !
I WITHOUT PHONETIZATION ORWITH INITIAL LEVEL OF ,

I

|

| PHONETIZATION (MATERNAL LANGUAGE OR SECOND
| LANGUAGE).

L 57030 oo




LEVEL OF DEVELOPMENT RELATION TO CAPACITIES :

« COGNITIVE: They don’t understand the association phoneme-
grapheme.

* EMOTIONAL: They present insecurity and dependency to
solve the association grapheme-phoneme. They look for
elements that offer security to them (to ask, to copy, the adult...).

* METACOGNITIVE: They are blocked before the search of
graphemes that solves their own level of phonetization. They
have a dependence behaviour when they try solve the reading
or writing.

* SOCIO-INTERATIVE: They can’t share or discover how is
build the written language in a group context.




:WHEN THE METHODOLOGY AND THE CRITERIA -
OF EVALUATION ASSUMED, :

|
¢ cognitive mistakes in the learning of the written

|
I
|
I
|
I
\  language !
e level of learning of the group of students |
'e previous knowledge with respect to the didactic '
I
|
I
|
I

| proposal

!
'IS IMPORTANT TO SUPPORT THE DEVELOPMENT OF EACH

L 57050 o




LEVEL OF DEVELOPMENT RELATION TO CAPACITIES

" COGNITIVE: They <can understand  alphabetical
combinatory based on the conceptualization stage that they
have.

*» EMOTIONAL: They feel accepted their knowledge with
respect to the alphabetical code.

* METACOGNITIVE: They use strategies to solve
alphabetical combinatory skills according to the knowledge
that they have.

* SOCIO-INTERACTIVE: They share and can discover how is
build the written language in a group context.




Communicative methodology in initial language teaching
propitiates self-regulation and cognitive and emotional autonomy
to the pupils. This methodology proposes the use of the language
in a real, effective, and meaningful way (variety of uses and
functions).

To propitiate reading and writing of authentic texts in real
contexts.

Intertextuality proposals to develop curricular issues in all educative
levels. This resource encourages the building of means through
different capacities: the search for connexion between texts lets create

information and capacity network. |




To activate interactive strategies in Zone of Proximal Development
during teaching process to stimulate, promote and transfer knowledge.

Interactive proposals (consigns, instructions, etc.) around authentic
communities of conversation and cognitive meeting are basics
because they propitiate that pupils can improve their academic literacy.

To propose interaction activities with others, mainly in textual
comprehension and expression process: generating background
information, construction of meaning (linguistics elements of
communication), improvement and review process, ...

Research projects in initial language teaching (in an interdisciplinary
way) encourage the autonomy process to learning: the decision
making, the anticipation and the organization of ideas and actions,
the use of different oral and written textual plots (narrative,
descriptive, explicative, argumentative and conversational)...,

@
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Asociacion Espanola
de Lectura y Escritura

1. Let them reading and writing texts, "just like they know to do", since
they are children.

2. We must respect their primitive ways of learning. We should read
together with them, even if they are older, and talk about what we are
reading.

3. We should try not to ask them about what they have learnt. We should
understand that learning to read and write (in all terms) is a hard task
that may need some years to be performed.

4. We should take in mind that reading and writing different kinds of
texts is the best way to learn how to read and write. Also making
mistakes.

5. We should appreciate that each one have his/her own speed and
knowledge based on his/her experiences, developing little by little

his/her own skill repertory. @



6.- Lets bring situations in which the written world has to be
necessary. Obligation is not a way to ensure they will be readers
or writers.

1.- We should not forget that intentions are required to read and write:
read from different authors and write for specific readers

8.- We should appreciate the silence (the authentic, not the mandatory)
as a correct context for reading and building the meaning of a word.

9.- We should remember that school is not the start or the end of the
learning process. Our world is based on words and children are
interested on that since the beginning.

10.- We always should take in mind that writing since they are
children is a great way to become excellent readers.




THANK YOU FOR YOUR ATTENTION!!

aele@asociacionaele.org
giccomunicativas@edu.ucm.es




