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Background info on primary school in Denmark

« School start: age 6 (typically)

* First year (class 0): Specialized kindergarten teachers

* Primary school (class 1 — 3): L1 (Danish) school teachers
« National Standards (Feelles mal), but no fixed curriculum

« Teacher authonomy regarding learning materials and instructional
methods (in principle)

« Commercialized textbook market (no governmental approval system for
texbooks)
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The national standards (Feelles Mal):
Beginning literacy in year 1 (class 0)

Narration
The student are

aware of differnent
Language ways to use
language 1.
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The national standards:
Beginning literacy in year 1 (class 0)

Skills and knowledge

Language awareness Writing Reading




The national standards:
Beginning literacy in year 2 (class 1)

To find text
The student master
to read simple texts
Reading and are able to use
them in everyday 1.
contexts
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The national standards:
Beginning literacy in year 2 (class 1)

Skills and knowledge

Preparation Decoding




The national standards (Faelles Mal):
Beginning literacy in year 2 (class 1)

Skills and knowledge
Linguistic comprehension Text comprehension Connection




Beginning literacy - a textbook perspective

Primary grades

C The first reading

Fandango

A mixed methods study on
textbooks in Danish as L1
(2017)

« The quantitative part of the
’ study: A survey on Danish L1
teachers’ textbook use (n = 639)

- Sgren and Mette
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Analytical dimensions

Derived from:
Floorman & Connor (2011); Pressley, Wharton-McDonald et al. (2006, 2001); National

Reading Panel (2000); Snow, Burns, & Griffin (1998)
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Explicit instruction in decoding

(phonics and phonemic awareness)

Much student reading

(with a focus on fluency through a variety of reading activities)

A rich textuel environment

(as support for meaning-oriented activities, including out-of-school reading)
Explicit instruction in reading comprehension and reading
comprehension strategies

Much writing

(integrated in reading activities and writing as communication)
Content-rich and cross curricular activities

(reading and writing in different content domains including a focus on
enriching the students’ word knowledge)

Differentiation
(instructional activities adapted to the different skill levels and learning needs
of different (groups of) students




The first reading

Explicit instruction in decoding

From students’ reading book

Nanna J

Nanna i tv

Ida ser tv.

Hun ser Nanna.

Nanna er 9 ar.

Nanna bor i et stort hus.
Hun laver en masse skag.

Nanna er god pé tv.
Nu er Nanna slut.
Ida har faet en ny plakat.

Ida ser pa sin nye plakat.
Hun ser pa Nanna.

From teacher’s manual

1. Nanna i tV Lasebogen side 18-19

Lytteord

mit skeeg Ordene lydstaves.

stor-t Ver opmiarksom pa det vokaliske r.

har Vaer opmaerksom pd, at a og r smelter sammen il én lyd,
fal,

Nan-na Stavelsesdeles, hver stavelse lydstaves. Navne har stort
begyndelseshogstav.

ny-e sko-le Var opmarksom pa den svage e-lyd / 2 / til sidst.

fa-ei Veer opmearksom pd, at e ogsa kan have den slappe e-lyd
inde i et ord.

la-ver -er sidst 1 ord udtales ofte som en J o J-lyd.

ke-der Her indgir det blede d. Udtal evt. ordet med almindelig
d-lyd og blod d-lyd.

Drilleord

m-ig d-ig Ordene deles i forlyd og rimdel for at undersirege, at

ordene har samme opbygning, Fortel at igi disse ord
udtales ! aj 1.

High proportion of phonetically
regular words (75%)

High frequency of word repetition
(151 different words of first 1000
words)



The first reading
Much reading

Strong focus on fluency

Systematic activities (e.g.).

» Choral reading

« Buddy reading

» Repeated reading

« Reading homework

« Reading of dialogue

 Detecting reading mistakes (teacher reading)
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The first reading
Much writing

» Writing tasks predominantly
used to support phonics
instruction

 No focus on communicative
writing

Workbook (p. 15), typical task:
- - — 'f "Make words, and write a sentence”

..,
[ 2
@
\l
2. Hvilket dyr fra zoo kan du bedst Jide? Skriv om det.

Workbook (p. 36), example of creative writing task:

"Which animal from Zoo do you like best? Write
about it”




The first reading
The remaining dimensions

* No systematic focus on reading comprehension
(abscence of reading comprehension strategies)

« A narrow textual world
(no integration of students’ independant reading interests and self-
initiated reading)

« Reading and writing are not used in content-rich domains outside the
textbook universe

« Differentiation is abscent both as pedagogical concept and
Instructional approach

,,,,,,,,,,,,,,,,,
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Summing up: The first reading and beginning

literacy instruction
The first reading

« A systematic and well founded instructional approach to the technical
aspects of reading (decoding, phonics, and fluency)

» A lack focus on the meaning-oriented aspects of reading (reading
comprehension, writing as communication, reading as a source of
pleasure and knowledge)

* The first reading do not fully meet The National Standards (reading)

Textbooks / . : .
. . — —> Literacy Instruction
Learning materials

* Need for empirical research on reading instruction in the primary
grades in Denmark
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