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WELCOME

WELCOME

Conference Chair

PhD Ann-Sofie Selin,
special education teacher,
Cygnaeus skola, Abo

Kara nordiska vanner, lambl n rocnoga, goporue Konneru, ystavat ja
kollegat, friends and colleagues in literacy!

There are three reasons why | work for literacy as a teacher and as a volunteer.

First, every person must have the chance to learn to read, write and understand,
and to learn how to learn. Our children and all our fellow citizens need to make
sense not only of how the land lies, but also of how the world works. And, in this
way, we have the ability, and the capability, to take responsibility for and work
for all our futures constructively and humanely. Working for Literacy is working
for Peace.

Secondly, striving to make sense of ourselves and our world requires challenge
and self-development. As an educator, | must never stop questioning and con-
structing new meaning. Whatever | expect of my pupils, students and colleagues,
I must expect of myself and live up to myself. The day that | think | am fully qual-
ified is the day | should try another career.

Thirdly, voluntary work is good for your health, friends are important, and work
for literacy is essential. Here at this conference, I, like you, have all of this!
Our professional network — globally, within Europe, in the Nordic Countries and
around the Baltic Sea, at home and where we act and work — gives us a great
opportunity to combine these three areas for the good of those dear to us, the
world and ourselves.

The 3 Baltic Sea—17" Nordic Literacy Conference presents an excellent smor-
gasbord for you to enjoy. We number 350 Literacy professionals from 34 coun-
tries on five continents. Presentations by 250 colleagues will share insights that
we can take and carry over to our professional daily lives. Enjoy it all and take
the opportunity to learn and communicate, Put Literacy into Action and Make
Meaning!

Welcome to Turku/Abo, thank you for coming, and for sharing and building

professionalism!
5
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GREETINGS

GREETINGS

Det nordiske leesepaedagogiske samarbejde har nu fungeret i mere end 67
ar — og det feelles mal er mere aktuelt end nogensinde: Vi vil skabe gode
rammer for, at bgrn, unge og voksne kan leese og skrive pa et niveau, sa de
kan indga som aktive medborgere i et demokratisk samfund. Vi glaeder os til
at fortsaette det gode nordiske samarbejde,
som altid har veeret preeget af gensidig res- |
pekt, engagement og gleede. |

Let’s work together: The citizens all over the
world have the right to acquire literacy.

On behalf of Landsforeningen af
Laesepadagoger, Denmark
Susan Mgller og Lis Pghler

The 17th Nordic Conference on Literacy marks many years of cooperation be-
tween Nordic countries dating back more than 50 years. Our Nordic family is now
extended to include the countries around the Baltic, historically
a natural development, as the sea used to bind people togeth-
er rather than keeping them apart; hence, the 3rd Baltic Sea |/
Conference. It is a great pleasure for us to gather in beautiful {
Turku with colleagues from around the world to discuss literacy
issues that concern us all. Despite differences in language and
culture we want to reach the same goal — literacy for all.

Ulla-Britt Persson,
Chairperson, SCIRA, Link6ping, Sweden

Itis an honour and a pleasure to congratulate FinRA on hosting the 17th Nordic/
3rd Baltic Literacy Conference, giving literacy professionals from Europe and
further away a golden opportunity to exchange literacy knowledge. The Nor-
dic cooperation within the International Literacy Association has always been
strong, and FinRA has played an important role. FinRA offered support to former
NoRA on many occasions, for which we are truly grateful. :

| wish all FinRA-members who have worked hard to make this
conference happen all the best, and look forward to interesting
days in beautiful Abo.

Eldbjorg Tosdal Lyssand
past Chairperson, NoRA |
Os, Norway

6 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



GREETINGS

Hilsen fra Island! Kjeere nordiske og baltiske venner. Dear Nordic and Baltic
friends.

Snart treffes vi igjen i Abo/Turku p& den 17. nordiske lesekonferensen. Siste
gang var vi pa Island sommeren 2012 og hadde gode dager sammen blandt 200
lesespesialister fra Norden, 6vrige Evropa og andre land.

Vi synes det er viktig & holde i tradisjonen,
treffe nordiske og baltiske venner, finne nye
forbindelser og styrke lesning i Norden.

Erna Arnadoéttir &

Gudmundur B. Kristmundsson
islenska lestrarfélagio,
Reykjavik, Iceland

“Singing through sorrow” in one of the most known Estonian folk songs. Very
often the Estonians prefer the verb “to worry” (‘murehtia’, ‘surra’ in Finnish, ‘oroa’
in Swedish) speaking about acquiring, supplying, obtaining... Thus the conver-
sation about literacy is overshadowed by negative expressions
(like “our children are not so good as Finnish...”). International
contacts help us to see the bright side of literacy teaching and
learning, sharing the experience of success and joy. Our best
wishes to all participants of the conference “Making meaning -
literacy in action”!

Mare Miilrsepp, Chairperson,
Estonian Reading Association EstRA, |
Tallinn, Estonia

On behalf of Latvian Reading association, the organizer of the 15t Baltic Sea con-
ference on the development of literacy, it is my greatest pleasure to greet you in
the 3 Baltic Sea Conference.

The literacy demands are changing rapidly in the increasingly multicultural and
multilingual environment where the boundaries between print and other media
are disappearing. How do we prepare learners for this future
and a lifetime of literate change? They will need literacies that
are open, flexible, self-directed and collaborative. | truly hope
that the conference days will give us answers to this question
and will ensure excellent learning experiences.

Wishing you to make the most of the conference

Sandra Kalnina,
Chairperson of LatRA, Riga Latvia
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CONFERENCE ORGANISATION

CONFERENCE ORGANISATION

GREETINGS & SCIENTIFIC COMMITTEE

Until quite recently, we used to think that problems associated
with literacy acquisition can be alleviated by evidence-based |
classroom teaching and when needed, special education.
During the past 10 years, teachers have increasingly been
faced with the problem that new media impact literacy in un-
precedented ways and in epic proportions. Researchers are
slowly learning about these changes and are very much depen- |
dent on the first-hand information delivered by teachers. There-
fore teacher-inspired scientific meetings such as 3rd Baltic Sea
— 17th Nordic Literacy Conference are today needed perhaps
more than ever.

Welcome to Turku!
Pekka Niemi

Scientific committee

Vuokko Kaartinen, chairperson
Juli-Anna Aerila

Sirpa Eskela-Haapanen

Heli Ketovuori

Carita Kiili

Pekka Niemi

Pirkko Tiuraniemi

Gudmundur B. Kristmundsson, Iceland
Mare MuUrsepp, Estonia

Ann-Sofie Selin
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CONFERENCE ORGANISATION

COLLABORATION & SUPPORTERS

Organising committee FinRA Board 2016

Ann-Sofie Selin, conference chair Ann-Sofie Selin, chair

Juli-Anna Aerila Sirpa Eskela-Haapanen, vice-chair
Annika Bjork Annika Bjork

Vuokko Kaartinen Heidi Perho

Heli Ketovuori Kaisu Rattya

Carina Kristola-Backlund Pehr-Olof Ronnholm

Pehr-Olof Ronnholm
Pirkko Tiuraniemi

In collaboration with FinRA wishes to thank all members
City of Turku/Abo and supporters who have volunteered
their time and knowledge to make this

Education Division conference happen.

Timo Jalonen

Liliane Kjellman Sponsors and supporters

Outi Rinne . A
Tuija Vanni City of Tu.rku/ .bo .
Adult Education Turku University, Rauma Unit

Abo Akademi University
Painosalama Oy

Sanna Orusmaa
Sixten Westerby

City Library
Aart de Heer Prof. emeritus, Ph.D. Jay Blanchard,
Taina Ratia Tempe AZ, has made a donation to the

conference in honour of Dr. Alan Far-
strup, Danish-American and former
Executive Director of IRA.

FinRA, Finnish Reading Association; c/o Selin, Vasterlanggatan 26 C 74, FI-
20100 Abo, Finland:; finrainfo@gmail.com; http://finnishreadingassociationen-
glish.blogspot.fi/

Networking with

National Affiliate of the International Literacy Association, ILA, formerly IRA;
www.literacyworldwide.org/

Member of IDEC, The European Committee of the International Literacy Associ-
ation; http://www.literacyeurope.org/

Member of FELA, The Federation of European Literacy Associations; http://
www.felaliteracy.org/

Partner of ELINET, European Literacy Policy Network; http://eli-net.eu/
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CONFERENCE ORGANISATION

THE NORDIC LITERACY ASSOCIATIONS & CONFERENCES
Landsforeningen af Laesepaedagoger, Denmark

islenska Lestrarfélagid, Iceland
Norsk forening for leseopplaering, Norway (dissolved 2016) - ws—s-a-s .

SCIRA, Sweden N
I\—/(&\_Zz lesa

fyrir mig?

and FinRA, Finland

ssssssss
o

goU"C" of the ’"Ie

3 SCIRA

%admg Associat®®

The Nordic Conferences have been arranged by the Nordic Literacy Associa-
tions. In 2008 the circle was widened to include the Associations around the
Baltic Sea.

1. Copenhagen, Denmark 1949
2. Copenhagen, Denmark 1954
3. Copenhagen, Denmark 1968 .
4. Gothenburg, Sweden 1970 \ \
5. Copenhagen, Denmark 1972 Eesti =
6. Otaniemi/Otnas, Finland 1973 Lugemisiihing
7. Torshavn, Faeroe Islands 1976 Fotonian Reading sodition
8. Linkoping, Sweden 1981
9. Vejle, Denmark 1984
10. Turku/Abo, Finland 1988
11. Bergen, Norway 1992
12. Reykjavik, Iceland 1994
13. Kalmar, Sweden 1998
14. Vejle, Denmark 2004
2008 1¢t Baltic Sea Conference in Riga, Latvia
15. Turku/Abo, Finland 2010 2™ Baltic Sea Conference
16. Reykjavik, Iceland 2012
17. Turku/Abo, Finland 2016 3 Baltic Sea Conference
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PROGRAMME OUTLINE

PROGRAMME OUTLINE
TIMETABLE
DAY 2 | MONDAY 15" | DAY 3 TUESDAY 16"
8.15 registration 8.30 registration
-9.00 -9.00
9.00 sessions 9.00 sessions
9.30 3.1-3.8 9.30 7.1-7.8
10.00 10.00 coffee 5th floor
DAY 1 SUNDAY 14*  (10.30 coffee 5" floor |10.30 sessions
11.00 — registration 11.00 sessions 11.00 81-8.8
Kaskenkatu 5 |11.30 41-438 11.30
street level 12.00 12.00 lunch 1
13.00 12.30 lunch 1 12.30 lunch 2
13.00 sessions 13.00 lunch 2 13.00 sessions
13.30 1.1-1.8 13.30 sessions 13.30 9.1-9.8
14.00 14.00 51-58 14.00 coffee 5th floor
14.30 water break 14.30 coffee 5" floor |14.30 closing session
15.00 opening session | 15.00 sessions 15.00 | 2" Plenary session
15.30 | 1%t Plenary session | — 16.00 6.1 -6.8 —16.00| Grand Auditorium
—16.30| Grand Auditorium
17.00 City Library
guided tours
18.00 City of Turku 18.30 Dinner Cruise
Reception at (ticket required)
—19.30 City Library

Key addresses:
Conference site

Tyoévaenopisto/Arbis/Adult Education

Centre

The one hour lunch break is di-
vided into two 30-minute serv-
ings. We have room for 120 lunch
guests at each serving. Please
buy your lunch coupons for
Monday and Tuesday at the reg-

Kaskenkatu 5/Kaskisgatan 5

Turku City Library

Linnankatu 2/Slottsgatan 2

Hotel Cumulus

istration: 2 x 8 €.

First come, first served!

Eerikinkatu 28—-30/Eriksgatan 28-30

m/s Rudolfiina

Lantinen Rantakatu 37/Vastra strandgatan 37
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PROGRAMME OUTLINE

FLOOR PLAN

—
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3" floor: 307 and 310.
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Opening and Clos-
ing sessions including
Pleanary sessions; en-

grandudtery p g 203 trance from Street level
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109
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] Street level
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PROGRAMME OUTLINE

Please note that smoking
is not allowed in any public
building in Finland.

5% Floor

5th floor: Rooms 520 and 507,
mirror room poster sessions,
information and coffee. '

] |
Room
520
il N
% Poster sessions i
‘ 1
. Mirror room
peili spegel }
505 7

Coffee &

il |

Entrance to lunch,
please follow the signs

____l I .
] L:ies SE.S_._'
\ =|

422

433
4™ Floor
4% floor: 404, 422 and 423. Entrance to lunch;

7%- please follow the signs.
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CONFERENCE AT A GLANCE
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PROGRAMME OUTLINE

THANK YOU FOR COMING,
SEE YOU NEXT TIME!
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CONFERENCE PROGRAMME — SUNDAY

Conference Programme

Sunday, August 14, 2016

Session 1.1 Room 109

13.00-14.30 (symposium 90)
Chairs: Renate Valtin, IDEC & Greg Brooks,
FELA (Germany,United Kingdom)

* Renate Valtin (Germany), Greg Brooks
(United Kingdom), Marie K. Fredriksson,
(Sweden), Mare Muursepp, (Estonia), Ul-
la-Britt Persson (Sweden), Monika Sand-
berg & Suvi Sankinen (Finland)

Initial literacy teaching: How children
are taught the alphabetic code in differ-
ent orthographies

Session 1.2 Room 203

13.00-14.30 (30+30+30)
Chair: Pirjo Vaittinen (Finland)

* Konstanze Edtstadler (Austria)
Writing on screen for improving Ger-
man orthography

* Merja Kauppinen (Finland)

Promoting language awareness of the
6th grade pupils in the problem-based
learning about proverbs

* Pirjo Vaittinen (Finland)
Developing literacy practices in the
mother tongue and literature instruction

Session 1.3 Room 307

13.00-14.30 (30+30+30)
Chair: Jay Blanchard (USA)

* Simone C. Ehmig (Germany)
EURead — European task force fort the
promotion of reading

* Alexander Voropaev (Russia)

Creating “reading promoting” policy in
digital age: how it should be in Russia?
* Mikko Ketovuori (Finland)

Rethinking the concept of literacy in
the age of Google generation

Session 1.4 Room 310

13.00-14.30 (30+30+30)
Chair: Pirkko Tiuraniemi (Finland)

* Jeanette Hoffmann (Germany)
Graphic Novels as Conversation and
Writing in Grade School

* Nicholas E. Husbye (USA)

Of Light Sabers and Legos: Stop Mo-
tion, Digital Filmmaking, and Literacy
Learning

* Jennifer Lindenauer (USA)

Drama and role play as contexts for en-
gaging young children in interactions
to support oral language, vocabulary,
and literacy development

Session 1.5 Room 404

13.00-14.30 (30+30+30)
Chair: Shlomo Alon (Israel)

* Lise Iversen Kulbrandstad (Norway)
‘They fall behind in the content areas’ -
language minority students reading to
learn in their second language

* Xiao-lei Wang (USA)
Landing a Helping Hand in Idiom Com-
prehension of Bilingual Children

* Fiona Moreno (USA)

Coding Meaning: Francophone Stories
of Classroom Engagement with Liter-
ary, Narrative, Fictional Text Material

Session 1.6 Room 422

13.00-14.30 (30+30+30)
Chair: Vuokko Kaartinen (Finland)

* Shamala Ramakresinin (Singapore)
“m addicted to that book!” An explo-
ration on children’s attitude towards
leisure reading materials.
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* Wai Ming Cheung (Hong Kong)

The Growth of the Chinese Bamboo:
Coaching, Teaching and Learning in
Promoting Reading Literacy in Hong
Kong Primary Schools — Hong Kong
students in PIRLS 2011

* Juli-Anna Aerila & Eeva-Maija Niinisto
(Finland)

Helping children enjoy reading — Trying
to reach children’s own perceptions

Session 1.7 Room 423

13.00-14.30 (30+30+30)
Chair: Sandra Kalnina (Latvia)

* Joy Mower (United Kingdom)
Constructing a common language for
children with ‘literacy difficulties’ to
explore the purpose of literacy in and
outside the classroom.

* Mika Kanerva & Anne Alho (Finland)
The “Puris” project — Improving school
results by breaking subject barriers

* Sandra Kalnina & Aija Kalve (Latvia)
The positive experience of implement-
ing the program “Peer learning for liter-
acy development” in Latvia.

Opening Session

15.00 — 16.30 Chair: Ann-Sofie Selin (Finland)

1st Plenary Session (Grand Auditorium)

Introduction Greg Brooks (United Kingdom)

Dr Sari Sulkunen (Finland):
Literacy - Action for the future

SUNDAY — CONFERENCE PROGRAMME

Session 1.8 Room 520

13.00-14.30 (30+60)

Mpencepartenu: TatbsiHa ManakTuoHoBa —
Tatiana Galaktionova & VipuHa PomaHoBa—
Irina Romanova (Poccus)

* TatbaHa bynasuHa & HuHa 3axapoBa —
Tatiana Bulavina & Nina Zakharova (Poc-
cus)

«YTo penaet yenoBeka Yenosekom?!»
(npoekT no kHure «B opexae yenose-
ka» JleeHa KpyH)

*

TatbsiHa [anakTnoHoBa —Tatiana
Galaktionova, MapuHa BonkoBa—Marina
Volkova, ViBaH Po3oB—Ivan Rozov, Jlnnusa
MwuwwiknHa—Lily Mishkina, Apocnaea
Haszaposckasi—Yaroslava Nazarovskaya,
WpunHa PomaHoBa-Irina Romanova, AHa
MonkoBa—Yana Popkova & TartbsiHa
JIbiTko—Tatiana Lytko (Poccus)
MogrotoBka yuuTenen K peanusaumm
LUKONBbHOW MEXAUCLMNIMHAPHOM npo-
rpammbl «YteHue +»B pamkax cumno-
3unyma byaeTt npencTaBneH onbIT KON
CaHkT-letepbypra no paspaboTke u
peanusaumm  y4yeOGHO-mMeTOAUYECKOro
komnnekca «KHMXXHbIA MOCT pAns
rOPOOA»

17.00 — 18.00 City Library Guided tours in four languages

18.00 — 20.00 City of Turku Reception at the City Library
Host Library Services Director Aart de Heer
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CONFERENCE PROGRAMME — MONDAY
Monday, August 15, 2016

Session 3.1 Room 109

9.00-10.30 (symposio 30+30+30)
Puheenjohtaja: Sirpa Eskeld-Haapanen
(Suomi-Finland)

* Sirpa Eskela-Haapanen, Carita Kiili, &
Susanne Roos (Suomi)
Lasten kasityksia internetista

* Susanne Roos & Elina Térma (Suomi)
Tekstin koherenssi ja yhteistoiminnal-
linen kirjoittaminen TVT-vilineilla

* Elina Torma, Susanne Roos (Suomi)
Kertomusten yhteistoiminnallinen Kkir-
joittaminen TVT-valineilla

Session 3.2 Room 203

9.00-10.30 (30+30+30)
Puheenjohtaja: Eeva-Maija
(Suomi-Finland)

Niinisto

* Ina Laurila & Miina Orell (Suomi)
Toimintakulttuurina tiimiopettajuus

* Tiina Turunen & Noona Kiuru (Suomi)
Lukutaidon sekd opettajan arvioiman
ongelmakayttaytymisen kehitys pe-
ruskoulun alussa — yhteydet kouluki-
usaamiseen

* Noona Kiuru (Suomi)

Lukivaikeusriski ja lukivaikeudet: So-
siaalisiin suhteisiin liittyvat suojaavat
tekijat

Session 3.3 Room 307

9.00-10.30 (30+30+30)
Ordférande: Jonas Sonntag (Finland)

* Disa Kneck-Moller (Finland)
Funktionsinriktad musikterapi
stod vid skolsvarigheter

som

* Gunilla Hognas & Monika Broman (Finland)
Programmering i férskolan

* Britta Hannus-Gullmets (Finland)

Att skriva pa dator med auditiv feed-
back fran syntetiskt tal — ett satt att un-
dersoka skriftspraket.

Session 3.4 Room 310

9.00-10.30 (30+30+30)
Chair: Jeroen Clemens (the Netherlands)

* Kathryn F. Whitmore & James S.
Chisholm (USA)

Engaged, embodied, and empathetic
literacies learning: Drama-infused in-
struction about the Anne Frank narra-
tive

* Keizo Asano (Japan)
Making Words Come Alive by Readers
Theatre

* Nancy K. Votteler (USA)

South African Preservice Teachers Dis-
covering Voice and Passion through
a Multigenre and Multimodal Writing
Workshop

Session 3.5 Room 404

9.00-10.30 (30+30+30)
Chair: Eldbjegrg Tgsdal Lyssand (Norway)

* Linda Wason-Ellam (Canada)
Making Space for Us: Struggling Read-
ers with FASD

* Chinara Kozhalieva (Russia)
Understanding and interpreting the
sense of the diagnostic instructions in
children with mental disabilities

* Charlotte F. Reusch (Denmark)
Observing Literacy Practices in Neigh-
bor Institutions — Testing an Education-
al Program for Preschool Teachers in a
Danish Municipality

Session 3.6 Room 422

9.00-10.30 (30+30+30)
Chair: Alan Crawford (USA)

* Maria Ananyeva (Russia)
Professionally-oriented Reading Skills
in the Context of a Competency-Based
Approach to Teaching Political Science
Students
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* Svetlana Pavlikova (Russia)

Teaching reading methods and strat-
egies as part of a communicative and
coghnitive translation pedagogy

* Alan Crawford (USA)

From Reading Comprehension to Crit-
ical Thinking: Argumentation from the
Simple to the Complex

handouts provided in English and in Rus-
sian

Session 3.7 Room 613

9.00-10.30 (30+30+30)
Chair: Erna Arnadéttir (Iceland)

* Anna-Lind Pétursdéttir (Iceland)

“I think this has been a success and no
one loses out” Preschool staffs” per-
ception of using Kindergarten Peer-As-
sisted Learning Strategies

* Karina Narymbetova (Kazakhstan)
Teachers’ Perspectives of Early Grade
Literacy Assessment and Evaluation
Practices in Kazakhstan

* Juli-Anna Aerila (Finland)

Tell me a story that makes others laugh!
— Finnish preschoolers telling humor-
ous stories

Session 3.8 Room 520

9.00-10.30 (symposium 90)
Chair: William G. Brozo (USA)

* William G. Brozo (USA), Renate Valtin
(Germany) & Sari Sulkunen (Finland)
ELINET: Promoting Best Practices and
Policies in Literacy across Europe

Session 4.1 Room 109

11.00-12.30 (symposio 90)
Puheenjohtaja: Minna-Riitta
(Suomi-Finland)

* Minna-Riitta Luukka, Hilkka Paldanius,
Johanna Saario & Sari Sulkunen (Suomi)
Historian monilukutaito ja tiedonala-
kohtaiset tekstitaidot

Luukka

MONDAY — CONFERENCE PROGRAMME

Session 4.2 Room 203

11.00-12.30 (30+30+30)
Puheenjohtaja: Pirjo Kulju (Suomi-Finland)

* Anne Jyrkidinen & Kirsi-Liisa Koskin-
en-Sinisalo (Suomi)
Opettajien pedagoginen yhteistyo

* Heli Ketovuori (Suomi)
Tasa-arvo erityisopetuksen nakokulmasta

* Miina Orell (Suomi)
Kodin ja koulun yhteisty0 osana toi-
mintakulttuuria

Session 4.3 Room 307

11.00-12.30 (30+30+30)
Ordférande: Marie K. Fredriksson (Sverige)

* Tarja Alatalo (Sverige)

Forskolldrares uppfattningar om hog-
lasningens potential som skriftspraks-
utvecklande pedagogik

* Lis Pghler (Danmark)
Strukturerede tekstsamtaler

* Ann-Christina Kjeldsen & Silja Saarento
(Finland)

Metafonologisk tréning i férskolan gyn-
nar i synnerhet barn med risk for lassva-
righeter: En analys fram till ak 6 och ak 9

Session 4.4 Room 310

11.00-12.30 (30+30+30)
Chair: Sandra Kalnina (Latvia)

* Andrej Jalen (Slovenia)

We Can! Overcome Barriers to Reach
the Disabled—Raising Children’s Aware-
ness on the Needs of the Blind and Vi-
sually Impaired

* Nataliya Kurikalova & Sergei Sharikov
(Russia)

Educational Environment for Hospital-
ized Children Undergoing Long-term
Medical Treatment

* 3 presentation cancelled
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CONFERENCE PROGRAMME — MONDAY

Session 4.5 Room 404

11.00-12.30 (30+30+30)
Chair: Mehdi Hihi (Switzerland)

* Elena N. Antonova (Russia)
Professionally oriented reading: under-
standing implicit information

* Anatoli A. Kachalkin (Russia)
Knowledge of medical terminology as
an indicator of professional literacy of
the modern medical student

* Gudmundur B. Kristmundsson (lceland)
How can literacy education prepare
young people for becoming an active
independent citizen?

Session 4.6 Room 507

11.00-12.30 (Poster session 45+45)
11.00-11.45# 1
Chair: Ulla-Britt Persson (Sweden)

* losefina Blazsani-Batto (Romania)
Multimodal Texts as a Way to Improve
Literacy Skills

* Wai Ming Cheung (Hong Kong)

A structural equation modeling ap-
proach using PIRLS 2011 Hong Kong
Study — How the top reading achieve-
ment of Hong Kong students in PIRLS
2011 can be explained?

* Viviana N. Miglino (Argentina)

Reading Comprehension Strategies:
The Neglected Tools —An experience
with EFL students in a South American
country

* James Nageldinger (USA)

The Camouflage Dojo Piranha Torna-
do — Literacy in Action: Improving the
Fluency and Comprehension of Strug-
gling 1t Grade Boys at the Intersection
of Key Vocabularies and Readers The-
ater

* Hanna Sauerborn (Germany)
Teaching struggling learners in Litera-
cy across Europe

Session 4.6 Room 507 continued

11.00-12.30 (Poster session 45+45)
11.45-12.30 # 2
Chair: Ann-Sofie Selin (Suomi-Finland)

Introductions in English

* Miina Orell & Suvi Sankinen (Suomi)
Oppilaan paivakirja—Pupil’s diary

* Linda Saunders (United Kingdom)

A cross-phase investigation into the
construct validity of tools for the mea-
surement of reading motivation and en-
gagement in 11-14 year old pupils

* Arne Trageton (Norway)
Playful digital writing 1-6 years in Nor-
dic daycare/preschool (2010-2015)

* Roger Nylund (Finland)
Medfostrare/Farfar i skolan — Koulu-
vaari — Grandpa at School

* Anna-Maija Ohlsson & Merja Nousiainen
(Suomi-Finland)

Volunteer grandmas and grandpas mo-
tivating kids to read

Session 4.7 Room 423

11.00-12.30 (30+30+30)
Chair: Vuokko Kaartinen (Finland)

* Anna-Lind Pétursdéttir & Kristin Svan-
hildur Olafsdéttir (Iceland)
Kindergarten-Peer-Assisted Learning
Strategies: Effects on phonological
awareness, letter sound knowledge
and fluency, and decoding skills of pre-
school children in Iceland

* Tasha Tropp Laman & Tammi Davis
(USA)

“l Wait and Wait at the Barbershop”:
The Role of Culturally Sustaining Writ-
ing Pedagogies in Young Children’s Ex-
perience”

* Janne Lepola (Finland)

Early oral language comprehension,
task orientation and pre-reading skills
as predictors of Grade 3 reading com-
prehension
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Session 4.8 Room 520

11.00-12.30 (30+30+30)
MNpegcepatens:  Kykka-JloTTa
Kukka-Lotta Arvaja (PvHnaHans)

ApBas—

* AHpgpen [letpoBuy Kawkapos—Andrei
Kashkarov (Poccus)

MeToanyeckue acnekTbl UCMONb3OBa-
HUA mMeToga Gubnuotepanuu gna ge-
Ten ¢ 0ocobbIMU NOTPEGHOCTAMMU

* E.J1. Pyouk—Elena Rudik, FO. C. JlokoTb—
Yulia Lokot & C. A., CtopoxeBa—Svetlana
Storozheva (Poccus)

MpoaBuxeHue uyTeHusa: Mexnpepwmer-
Hble CBA3M KaKk OCHOBa (hopMupoBaHusi
YyuTaTenbCKOM rPaMOTHOCTM.

* Kykka-llotta Apsas— Kukka-Lotta Arvaja
& Mapbsa CanoHaH-Hukonaes—Marja Sa-
lonen-Nikolajev (PvHIAHANS)

MeToauka nogBeaeHUA UTorosB UHdop-
MaLMWOHHOro TeKCcTa Npu ABYA3bI4YHOM
obyyeHun

Session 5.1 Room 109

13.30-14.30 (30+30)
Puheenjohtaja: Pia Vataja (Suomi—Finland)

* Aino Holmén, Anne Hakanen, Annina
Stenvall & Inka Rautiainen (Suomi)
Lukudiplomi verkossa

* Hanna Gustafsson & Maarit Jalo (Suomi)
Pienten ryhmien toimiva vuorovaikutus
pedagogiseksi voimavaraksi —luokka-
tunnit osallisuuden vaylana

Session 5.2 Room 203

13.30-14.30 (30+30)
Puheenjohtaja: Pirkko Tiuraniemi (Suomi-
Finland)

* Jenni Alisaari & Tiina Turunen (Suomi)
Lukuvélineen merkitys luetunymmarta-
misessa

* Meri-Tuulia Kaarakainen & Loretta Saik-
konen (Suomi)
Suomalaisnuorten informaatiolukutaito

MONDAY — CONFERENCE PROGRAMME

Session 5.3 Room 307

13.30-14.30 (30+30)
Ordforande: Lena Hannus-Suksi

* Catharina Tjernberg (Sverige)
Inkludering i praktiken: en frdga om
skolkultur

* Jonas Sonntag (Finland)
Lararen som dramaturg

Session 5.4 Room 310

13.30-14.30 (30+30)
Chair: Nataliya Kurikalova (Russia)

* Louise C. Wilkinson (USA)

Adolescent Bilinguals Mobilize Lin-
guistic and Cultural Resources for Ex-
pository Writing

* Charlene Jia-ling Yau (Taiwan)
Motivational Role of Self-Efficacy Be-
liefs in Reading a Foreign Language:
Its relation to English Reading Skills in
Taiwanese Adolescents

Session 5.5 Room 404

13.30-14.30 (30+30)
Chair: Ulla-Britt Persson (Sweden)

* Aksinja Kermauner (Slovenia)
Spaghetti Joe Goes to the Wide World
— a Multimodal Inclusive Picture Book
for all Children

* Dieter Isler & Katharina Kirchhofer (Swit-
zerland)

Promoting oral texts in kindergarten
classrooms — insights into the develop-
ment of measurement tools for a new
intervention study
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CONFERENCE PROGRAMME — MONDAY

Session 5.6 Room 422

13.30-14.30 (30+30)
Chair: Mikko Ketovuori (Finland)

* Jay Blanchard (USA)
The developing brain and digital tech-
nologies: Implications for reading

* Mehdi Hihi & Dajana Kapusova (Switzer-
land)

Promotion of basic skills in literacy,
mathematics and ICT in the business
for successful social and professional
integration: comparative study of good
International practices and presenta-
tion of a Swiss national funded project.

Session 5.7 Room 423

13.30-14.30 (30+30)
Chair: Vuokko Kaartinen (Finland)

* Elisabeth Arnbak (Denmark)
Instructional Coaching: A Model for
Teacher Professional Development in
Content Area Literacy Instruction

* Irene Chirkova (Russia)

Typology of Training Objectives in Teach-
ing Professionally-oriented Reading to Po-
litical Science Students; Exemplified by the
Course “English for Specific Purposes”

Session 5.8 Room 520

13.30-14.30 (symposium 60)
Chair: Signe-Anita Lindgrén (Finland)

* Signe-Anita Lindgrén (Finland) & Elke
Schneider (USA)

How to Support Dyslexics in Foreign
Language Learning (FLL)

Session 6.1 Room 109

15.00-16.30 (30+30+30)
Puheenjohtaja: Janne Lepola (Suomi-
Finland)

* Teija Laine (Suomi)

”Matematiikan sanalliset tehtavat — TEH-
TAVAN YMMARRYS” — kooste verkossa

* Mikko-Jussi Laakso [in Enges-Pyykdnen
et al] (Suomi)

Matematiikan ja didinkielen oppimistu-
losten parantaminen automaattisen ar-
vioinnin ja valittdéman palautteen avulla

* Heikki Lyytinen (Suomi)

Lukemaan oppimisen vaikeuksien en-
nakointi ja ennaltaehkdisy maailman
mittaisena tavoitteena

Session 6.2 Room 203

15.00-16.30 (30+30+30)
Chair: Gudmundur B. Kristmundsson (Iceland)

* Jarkko Hautala (Finland)
Sixth graders’ viewing strategies when
reading internet search results

* Timo Salminen & Carita Kiili (Finland)
Assessing students’ argumentative on-
line inquiry competences

* Anne Jyrkidinen, Kirsi-Liisa Koskinen-Si-
nisalo, Pirjo Kulju & Reijo Kupiainen [in
Wiseman et al] (USA, Finland)

The Review of the Pedagogy of Multili-
teracies

Session 6.3 Room 307

15.00-16.30 (30+30+30)
Ordférande: Ann-Katrine Risberg (Finland)

* Anna-Maija Norberg, Kristina Ansaldo,
Birgitta Thorander & Anna-Lena Ebenstal
(Sverige)

Stottande litteracitetsarbete i Stock-
holms stad

* Signe-Anita Lindgrén (Finland)
Dyslexiscreening i Svenskfinland: Nya
FS-DUVAN

* Ann-Katrine Risberg & Pia Vataja (Finland)
Utvardering av och atgarder vid inlar-
ningssvarigheter i finlandssvenska
skolor och forskolor

Session 6.4 Room 310

15.00-16.30 (30+30+30)
Chair: Petra Mikeln (Slovenia)
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* Lisa Biancucci (Italy)
The class as a community of learning

* Anitra Butler-Ngugi (USA)

Hexagonal Learning — Six sides of deep
understanding and student interac-
tions with each other and the content

* Diana Sisson & Betsy Sisson (USA)
Literacy Coaching That Makes a Differ-
ence: Elevating Teacher Practice and
Increasing Student Achievement

Session 6.5 Room 404

15.00-16.30 (30+60)
Chair: Annette Ukkola (Finland)

* Jay Blanchard [in Burstein&] (USA)

A cultural wrap-around curriculum
model for the development of early lit-
eracy skills with indigenous children

* Annette Ukkola, Siinamari Tikkinen &
Riitta-Liisa Korkeamaki (Finland)
Immersive activities in the Joy of Read-
ing literacy program

Session 6.6 Room 422

15.00-16.30 (30+30+30)
Chair: Katarina Rejman (Sweden)

* James Nageldinger (USA)

Covert Support: Unexpected Literacy in
Action for Struggling Readers Through
Incidental Theatre Encounters.

* lIdik6 Szabd (Hungary)
Reading and learning support pilot pro-
gramme at Kecskemét College

* Greg Brooks (United Kingdom)
What Works for Literacy Difficulties? How
the field is re-shaping and expanding

Session 6.7 Room 423

15.00-16.30 (30+30+30)
Chair: Shlomo Alon (Israel)

* losefina Blazsani-Batto (Romania)
Storybooks as a Way to Improve Lan-
guage and Cultural Literacy

MONDAY — CONFERENCE PROGRAMME

* Halina Chodkiewicz (Poland)
What and how did the two readers learn
from the same text?

* Yvonne Hallesson (Sweden)

Reading and talking about texts in His-
tory — collaborative discussions as a
scaffold for disciplinary reading

Session 6.8 Room 520

15.00-16.30 (30+30+30)
Mpencepartens: EkatepuHa C [lonoBa—
Ekaterina S. Popova (Poccus)

* Oamnp Muxannosud Xadumsos—Damir
Mikhailovich Khafizov (Poccus)
CTumynupoBaHuMe 4uTaTenbCKoM pJe-
ATENIbHOCTU MOJIOAEXN B YCIOBUSAX
BY30BCKOW MGNMOTEKN Ha OCHOBEe ceTe-
BbIX PecypcoB U TexHosrorum (no mare-
pvuanam uccnegoBaHuAa «YTeHune, KoTo-
poe Hac o6beanHseT»)

*

EneHa Konocosa—-Elena Kolosova
(Poccus)
YreHune peten n nogpoctkoB B Poccum:

KHUTU, BUBNNOTEKUN, UHTEPHEeT

* Haranba HukonaeBHa CmeTaHHUKO-
Ba—Nataly N. Smetannikova & Mapus
BnagumunposHa—Maria V. Belokolenko
(Poccus)

B uHTepecax u4enoBeKka 4uTaloLLEro;
TpaHccopmaums npmopmuTeTOoB Negaro-
rmyeckom n 6MbnmnoreyHomn gesTenbHo-
CTU B CBeTe Teopun MHHOBaLUMN
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CONFERENCE PROGRAMME — TUESDAY
Tuesday, August 16, 2016

Session 7.1 Room 109

9.00-10.00 (30+30)
Puheenjohtaja: Annika Rae (Suomi-Finland)

* Juha Maenpaa & Timo Laitakari (Suomi)
"Must!” -osallistava, useamman vuo-
den mittainen vahvuusorientoitunut
toimintamalli oppilaan kasvun & kehi-
tyksen ohjaamiseen

* Jaana Hintikka (Suomi)

Oppilaiden tunnetaitojen tukeminen
Aggression portaat -opetusohjelman
avulla

Session 7.2 Room 203

9.00-10.00 (30+30)
Chair: Mare Mursepp (Estonia)

* Gerda E. Moser (Austria)

What are the pleasures of reading and
talking about books? Findings of a
study on face-to-face reading groups
in Austria

* 2" presentation cancelled

Session 7.3 Room 307

9.00-10.00 (30+30)
Ordférande: Annika Bjork (Finland)

* Sara Nilsson (Tyskland)
Det hdnger pa spraket — Lesestart fiir
Fliichtlingskinder

* Liisa Suopanki (Finland)
En sprakbadslarares vardag

Session 7.4 Room 310

9.00-10.00 (30+30)
Chair: Jonas Sonntag (Finland)

* Amy Seely Flint (USA)

Mapping Our Writing Lives: Signposts
of Culturally Sustaining Writing Peda-
gogy

* Barbara Hanu$ (Slovenia)

The role of books in my teaching for so-
cial justice

Session 7.5 Room 404

9.00-10.00 (30+30)
Chair: Eldbjgrg Tgsdal Lyssand (Norway)

* Yaroslava Nazarovskaya (Russia)

«In search of a ReadMan»: The project
for the introduction to the reading of
teenage boys

* Maria Rasmusson (Sweden)
What happens to the adult men’s read-
ing performance?

Session 7.6 Room 422

9.00-10.00 (60)
Chair: Ulla-Britt Persson (Sweden)

* Brian Cambourne (Australia)
Helping Australian Teachers Reframe
Reading as Meaning-Making

Session 7.7 Room 423

9.00-10.00 (60)
Chair: Enrique A. Puig (USA)

* Enrique A. Puig, Laurie O. Campbell,
Sandra L. Robinson & Edward H. Robin-
son (USA)

Redefining Text in Making Meaning

Session 7.8 Room 520

9.00-10.00 (30+30)
Mpencenatens: Mapusa BnagummposHa be-
nokoneHko—Maria V. Belokolenko (Poccus)

* EneHa BoctpukoBa—Elena Vostrikova,
TatbsiHa TasneBa—Tatiana Tazieva & Upu-
Ha TioraeBa—Irina Tyugaeva (Poccus)

Kak pa3BuTb ymeHue TBOpYECKOro NuCh-
Ma y y4allMxcsi HayanbHbIX KNaccoB

*  EneHaTpudgoHoBa—Elena  Trifonova
(Poccus)
«Ckaxu no-gpyromy» nutepartypHas

urpa no pomaHy J1.H.Tonctoro «BonHa
M Mup»
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Session 8.1 Room 109

10.30-12.00 (30+30+30)
Chair: Pekka Niemi (Finland)

* Chi-den Huang (Taiwan)

A study on the innovative remedial pro-
gram of Chinese language and litera-
ture for junior high students: differen-
tiated instruction of thematic reading
using multiple texts with media

* Julia Shulekina (Russia)

Understanding textbook texts by first
graders with special educational needs
in modern inclusive educational space

* Heikki Lyytinen (Finland)

Early identification and prevention of
difficulties in learning to read — a global
perspective

Session 8.2 Room 203
10.30-12.00 (30+30+30)

Puheenjohtaja: Heli Ketovuori (Suomi-
Finland)
* Annele Laaksonen & Daut Gerxhalija
(Suomi)

Oma kieli — opiskelukieli

* Sara Nilsson (Saksa)
Kielesta kiinni kuvakirjojen avulla -
Lesestart fiir Fliichtlinge

* Maarit Pihlava (Suomi)

Olemisen monet tarinat valmistavassa
luokassa — maahanmuuttajaoppilaiden
kotoutumisen tukeminen Suomessa-
olon alkuvaiheessa.

Session 8.3 Room 307

10.30-12.00 (30+30+30)
Ordférande: Katarina Rejman (Sverige)

* Anna-Maija Norberg (Sverige)
Vad blir mdéjligt for elever att urskilja i
textsamtal i skolan?

* Tove Sommervold (Norge)
Skjonnlittereer lesekompetanse hos
norske tenaringer - resultater fra en pi-
lotstudie

TUESDAY — CONFERENCE PROGRAMME

* Katarina Rejman (Sverige)
Litteratur i skolan och sex steg pa en
litteraturdidaktisk trappa

Session 8.4 Room 310

10.30-12.00 (30+30+30)
Chair: Rata Kackuté (Lithuania)

* Maria Sendova (Bulgaria)

Every ‘Teach For Bulgaria’ -teacher
needs to be a reading teacher —our first
steps towards the goal 0% functional
illiteracy in our classrooms

* Ulla Damber (Sweden)
Building Library—Preschool Partner-
ship with Intercultural Ambitions

*3 presentation cancelled

Session 8.5 Room 404

10.30-12.00 (30+30+30)
Chair: Juli-Anna Aerila (Finland)

* Arne Trageton (Norway)
Creative digital writing 6—10 year olds.
Writing to Read 1999-2015

* Crister Nyberg (Finland)

Minimalist theory of fiction and
IC-Thinking as a background for new
insights to autism

* Jeroen Clemens (the Netherlands)
Literacy in a digital age: is this a chal-
lenge for language teachers?

Session 8.6 Room 422

10.30-12.00 (30+30+30)
Chair: Mehdi Hihi (Switzerland)

* Aliya Zhakupova (Kazakhstan)
Unlocking Kazakhstan’s Reading Potential

* Dominika Michalak (Poland)
Social structure and interpretation or
how Polish adults speak of books

* Ekaterina S. Popova (Russia)

“Literacy in Action”: Lifelong Learning
Engagement of Adults and PIAAC Re-
sults in Russia
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Session 8.7 Room 423

10.30-12.00 (30+30+30)
Chair: Laura Benitez Sastre (Spain)

* Marie Ernestova (Czech Republic)
Methods Currently Used in the Czech
Republic for Promoting Child Reading

* Natalia Borisenko (Russia)
The Attitude of Pupils to Text Exercises
When Fulfilling Multiple Choice Tasks

* William P. Bintz & Sara D. Moore (USA)
Using Award-Winning Literature to
Teach Integrated STEM

Session 8.8 Room 520

10.30-12.00 (30+30+30)
Mpencenatens: KapyHa Kpuctona-baknyHa—
Carina Kristola-Backlund (®PuHnsaHaus)

* EneHa CtaHucnaBoBHa PomaHunyeBa—
Elena S. Romanicheva (Poccus)

YreHne obasaTenbHOe M uYTeHue Ans
YAOBONbCTBUA: KaK coueTaTb B paMKax
LUKONIbHOrO OGYy4YeHuA?

* EnenHa JlykbsiHoBuu—Elena Lukiyanovich
& Onbra KonsawkmHa—Olga Konyashkina
(Poccus)

MporpamMma ypo4yHOM B BHEYpPO4HOM
DEeATENbLHOCTU MO pPa3BUTUIO, YUTa-
TENbCKOW KOMMNETEHTHOCTU y4Yalnxcs

* O.J1. 3HameHckaa—Olga Znamenskaya
(Poccus)

Pa3BuTMe u4uMTaTEeNbCKOro MWHTEpeca
yyawmxca yepes peanusauunio MHHOBa-
uMoHHoro npoekrta «KHura roga - Bbl-
Oupalot geTn»

Session 9.1 Room 109

13.00-14.00 (Paneldiskussion 60)
Ordférande och introduktion: * Katarina
von Numers-Ekman & Agneta Moller-
Salmela (Finland)

Végen till ett lasande liv

Session 9.2 Room 203

13.00-14.00 (30+30)
Puheenjohtaja: Annele
(Suomi-Finland)

Laaksonen

* Sanna Markkanen & Kristiina Spolander
(Suomi)

Aikuisten maahanmuuttajien luku- ja
kirjoitustaidon koulutus

* Annukka Muuri (Suomi)

Kielesta kiinni — maahanmuuttajaoppi-
laiden suomen kielen taito alakoulun
paattovaiheessa

Session 9.3 Room 307

13.00-14.00 (60)
Chair: James K. Nageldinger (USA)

* William P. Bintz, Lisa Ciecierski, Sara D.
Moore, James K. Nageldinger, Bethany L.
Scullin & Heather-Lee M. Baron (USA)
New Potentials for Making Meaning
with Picture Books

Session 9.4 Room 310

13.00-14.00 (30+30)
Chair: Pirkko Tiuraniemi (Finland)

* Helene Dahlstrom, (Sweden)
Does narrative writing change when
students use digital devices?

* Helin Puksand (Estonia)
Which is better—-paper or electronic
exam?

Session 9.5 Room 404

13.00-14.00 (60)
Session cancelled
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Session 9.6 Room 422

13.00-14.00 (30+30)
Chair: Vuokko Kaartinen (Finland)

* Peter Heller Lutzen (Denmark)
Education without homework: Disci-
plinary literacy under new conditions

* Janet E. MclIntosh & Terry A. Campbell
(Canada)

Making Writing Irresistible: Inspiring
Young Adolescent Writers

Session 9.7 Room 423

13.00-14.00 (30+30)
Chair: Rata Elijosaityté (Lithuania)

* Margaret K. Merga (Australia)
Teachers as readers: Do teachers mod-
el keen recreational book reading?

* Ana Marcela Montenegro & Nancy K.
Votteler (USA)

Readers’ Voices and Free Reading:
Let’s Gather and Talk — Round Table
Discussion

Closing Session

15.00 — 16.30
Chair: Ann-Sofie Selin (Finland)

2" Plenary Session (Grand Auditorium)

Introduction Renate Valtin (Germany)

Dr William G. Brozo (USA):

Leaving No Boy Behind: Empowering Struggling and

Disengaged Male Readers

Invitation to the 20" European Conference
on Literacy

TUESDAY — CONFERENCE PROGRAMME

Session 9.8 Room 520

13.00-14.00 (30+30)
Mpencepartens: AnekcaHap Boponaes—
Alexander Voropaev (Poccus)

*

Anna MwuxannoBHa AHTunoBa-Alla
Antipova (Poccus)

Pycckasa knaccuka u coBpemeHHas nu-
TepaTypa: onbIT POCCUNCKOMN LLUKOSbI

* 2n presentation cancelled
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Making meaning - literacy in action

Book of Abstracts

3 Baltic Sea — 17*" Nordic
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14-16 August 2016
Turku/Abo, Finland

The book of abstracts includes proposals as submitted by the authors.
Minor editorial work is included.



BOOK OF ABSTRACTS

Conference theme & sub-themes
Making meaning - literacy in action
Sub-themes:

Content area literacies and learning

Fokus pa lasforstaelse i alla @mnen
Tekstitaidot eri oppiaineissa

YTeHune Ha pasHbix NnpegMeTax 1 obyyeHune

Challenges to reading and writing competence in the digital age
Utmaningar for 1as- och skrivkompetensen i den digitala eran
Digitaaliset tekstitaidot

Bbi30BbI LMHpOBOro BEKa KOMMETEHLMAM YTEHUS U NMCbMa

Struggling readers and support schemes

Stod for elever med inlérningssvarigheter

Lukemisen ja kirjoittamisen vaikeudet ja oppilaiden tukeminen
Cnabo yuTatoLme yutaTenu 1 nomMoLlb Um

Adolescent and adult literacies

Tonaringars och vuxnas lasande

Nuorten ja aikuisten tekstitaidot

PasnuyHble BUABI YTEHWS W IPaMOTHOCTM AN1A NOAPOCTKOB U B3POCIIbIX

PISA reading literacy — trends and issues

Lasforstaelsen i PISA - tendenser och méjligheter

PISA — lukutaidon trendeja ja haasteita

YutaTtenbckas rpaMmoTHOCTb PISA — TeHaeHumn 1 npobnemsi

Emergent and early literacy

Tidiga insatser for att forebygga las- och skrivsvarigheter
Aloittavat lukijat ja kirjoittajat

HavyanbHas rpaMoTHOCTb AeTew 1 B3POCHbIX

Second language learning
Att lara sig pa annat sprak
Oppiminen toisella kielella

Writing on paper and screen
Skrivning pa papper och tangent
Nappaillen ja kynalla

McbMOo Ha akpaHe u nucTte

Reading for pleasure
Lasgladje

Lukemisen ilo

YrteHne anAa yooBoJibCTBUA

Fostering interaction and participation in the classroom
Deltagande och samverkan i skolans vardag

Osallisuus ja vuorovaikutus koulun arjessa.

CopeiicTBne akTUBHBIM U UHTEPAKTUBHBIM hopMam 0ByyeHus

Free papers

Fritt val av amne
Muita aiheita
CBoboaHble TEMbI

Multiliteracy
Multilitteracitet som ett verktyg for larande inom @mnesintegrerade helheter
Monilukutaito osana laaja-alaisia osaamiskokonaisuuksia

Presentations are in English, Russian, Scandinavian languages and Finnish. The abstract is in the language of the presentation.
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Sari Sulkunen (Finland)

University lecturer, PhD
Department for Languages, University of Jyvaskyla
sari.sulkunen@jyu.fi

KEYNOTE - opening session

Literacy - Action for the future

Literacy is an essential key competence in individual people’s everyday lives,
learning and work. Both the European reference framework for the key compe-
tences for lifelong learning (2007) and the 215t century skills (Binkley et al., 2012)
include reading literacy as one of the basic skills relevant to communication,
information literacy and digital competence. Since both technologies and textual
landscapes change all the time and lately with accelerating pace, also reading
literacy needs to be defined broadly and developed continuously. Thus, reading
competence is not only a tool for lifelong learning; it is also an object of lifelong
learning. For children and adolescents but also for adults, literacy competences
may either enable or hinder their choices for the future.

This view as a starting point, the presentation first provides an overview of the
reading literacy competences of the Finnish children, adolescents and adults.
The focus will be on recent trends in adolescent and adult literacy, based on
PISA (OECD’s Programme for International Student Assessment) and PIAAC
(OECD’s Programme for International Assessment of Adult Competencies)
studies. Particularly the trends relevant for educational equity will be highlighted
as it is considered important in the Finnish and Nordic educational policy, and
increasingly so also in the international context. The main explanatory factors
of reading literacy performance will be reviewed, particularly those related to
adolescents’ and adults’ literacy. Implications for formal education and also for
lifelong and lifewide learning will be discussed.

Next, current issues in the Finnish field of literacy will be presented, along with
policy responses to the trends detected in literacy assessments. Particularly in-
ternational assessments such as PISA gain a lot of visibility and have a signif-
icant influence on educational policy. The policy responses presented include
initiatives such as the Joy of Reading (Lukuinto) programme and introducing
multiliteracy as a cross-curricular topic in the new curriculum. The validity of
the policy decisions will be discussed in the light of limitations of the studies
and the process through which the research results feed into the policy. Finally,
the implications of the policy-level initiatives to practical classroom work will be
discussed.
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William G. Brozo (USA)

Dr, Professor of Literacy, Graduate School of Education
George Mason University, Fairfax, Virginia
wbrozo@gmu.edu

@WilliamGBrozo

KEYNOTE - closing session

Leaving No Boy Behind:
Empowering Struggling and Disengaged Male Readers

The results of national and international assessments are constant reminders of
the unaddressed needs of boys’ reading engagement and achievement. Dr. Bill
Brozo makes the case for giving special instructional attention to struggling and
disengaged male readers. He draws on insights gained from over two decades
researching into the kinds of texts boys will read and why, when given the pre-
rogative and support. He demonstrates several strategies and describes suc-
cessful practices that honor boys’ interests and needs, help them find an entry
point to lifelong reading, and improve their achievement.

Dr. William G. Brozo is a Professor of Literacy in the Graduate School of Educa-
tion at George Mason University in Fairfax, Virginia, USA. He is the author of nu-
merous articles on literacy development for children and young adults. Dr. Brozo
is also a contributing author to Pearson Common Core Literature, and Pearson
iLit, a digital platform program for struggling adolescent readers. For many years,
he served on the editorial review board, and an author of renowned Journals. He
is also a past member of IRA's Commission on Adolescent Literacy, the Adoles-
cent Literacy Committee, and past chair of the PISA/PIRLS Task Force. He was
a co-investigator on a Carnegie Grant team that compiled an important report on
best practice in adolescent literacy. As an international consultant, Dr. Brozo has
provided technical support to teachers and teacher leaders from the Balkans
to the Gulf. He has been a member of a European Union research grant team
(BaCulLit) developing curriculum and providing literacy professional develop-
ment for teachers across Europe. His current international activity includes work
in Romania, where he provides consulting on the Reading to Learn project for
teachers, and as an expert evaluator of ELINET, a pan-European literacy policy
network project. He was also a member of the working groups of the Learning
Metrics Task Force sponsored by UNESCO/Brookings, and is currently on the
PISA 2018 Assessment Framework expert team for Pearson International. Dr.
Brozo regularly speaks at professional meetings around the U.S. and interna-
tionally and consults with states and districts on ways of building capacity among
teacher leaders, enriching the literate culture of schools, enhancing the literate
lives of boys, and making teaching more responsive to the needs all students.
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Juli-Anna Aerila' & Eeva-Maija Niinist6? (Finland)

"PhD Ed julaer@utu.fi; Department of Teacher Education, Rauma Unit, University of Turku
2MEd eeva-maija.niinisto@utu.fi; Teacher Training School of Rauma, University of Turku

Helping children enjoy reading — Trying to
reach children’s own perceptions

Reading benefits all children in their personal growth as well as academic suc-
cess. Therefore it is important to find ways to enhance the reading and under-
stand the obstacles behind the reluctance for reading. The focus of this study is
on child-centered perspectives and on experiences of the children themselves.
Therefore the study presents a number research-based experiments aiming at
increasing reading motivation and enjoyment for reading. All the experiments
are aimed at understanding children’s own perceptions and some of the experi-
ments are even conducted together with children. The data consists of outcomes
of children and observations made during the experiments. The results of these
experiments are presented as a thesis for helping children enjoy reading. Every
thesis is supported by theoretical arguments and personal examples based on
research or these experiments. The contents of different thesis are all interre-
lated, and this way highlight the main tools for enhancing reading: co-operation,
activities and child-centeredness. According to this study and the theoretical
background of it the means for increasing reading are quite simple and attain-
able to everyone. Given more time to concentrate on and being immersed in the
experience of engaging literature children naturally experience joy. In addition,
it is important to allow children read texts of their own choice and discuss these
experiences aroused by reading with their companions. Sometimes it is wise to
think more about what we really want and pursue for that. If we want children to
read, just let them.
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Juli-Anna Aerila', Marja-Leena R6nkko? & Timo Laes? (Finland)

The Department of Teacher Education, Rauma Unit, University of Turku
"PhD Ed julaer@utu.fi;

2PhD Ed malepe@utu.fi

3 PsL Emeritus; timlae@live.com

Tell me a story that makes others laugh! — Finnish
preschoolers telling humorous stories

In this study we present a teaching experiment which is implemented in a Finn-
ish pre-school group and aims at enhancing children to tell humorous stories of
their own. Humor is used widely in teaching settings, but mostly from the adult’s
perspective. In this study, children are encouraged to produce their own percep-
tions of humor as an inspiration for telling a story.

The stories in this study are produced trough story crafting method since the
children participating to the study are not literate. The storytelling is supported
with collaborative activities and making a craft toy and the study aims at evaluat-
ing children’s stories from the perspective of children’s humor and their literacy
skills. Many theorists recommend these kinds of child-centered approaches in
emergent literacy. Connecting different art forms to learning literacy may en-
hance children to elaborate their ideas, interests, and experiences. For those
children who are not yet able to express their thoughts and feelings in writing, art
has even greater meaning than those who are already literate.

The data of this study consists of children’s humorous drawings, soft toys and
stories supported by illustrations. The research design of this study is based on
Piret's model of humorous features representative for children and the data is
analyzed by qualitative content analysis. According to the preliminary results it
seems that the hands-on activities prior storytelling give children ideas to their
stories and help them get their voices to be heard. It also seems that children’s
humorous stories reveal something about children’s sense of humor and the
differences of humor between different genders. It also seems that exploring
the humorous features in children’s stories is important from the perspective of
inspiring children to tell stories and helping the teachers to evaluate contents of
their writing.
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Tarja Alatalo (Sverige)

Lektor i pedagogiskt arbete, Hogskolan Dalarna
tao@du.se

Forskollarares uppfattningar om hoéglasningens
potential som skriftspraksutvecklande pedagogik

Forskning visar att Iasning i olika genrer och sagoberattande anses vara ett av
de basta redskapen for att starka barns sprakliga utveckling (Svensson, 2005).
Man har sett att forskollarare ofta laser framst for att skapa lugn och ro och att ha
en trevlig stund tillsammans (t.ex. Eskebaek, Basse & Sehestad, 2008).

Syftet med den har studien ar att undersdka foérskollarares uppfattningar om vad
som ar god pedagogik i samband med hdglasning och vad man grundar sina upp-
fattningar pa. Foljande forskningsfragor ar centrala: Vilka pedagogiska mojligheter
beskriver larare gallande hoglasning? Vilka argument anvands for att underbygga
egna uppfattningar om god pedagogik i samband med héoglasning? Med vilken
medvetenhet talar forskollarare om barns (skrift)sprakliga utveckling?

Studien genomfdrs med fokusgruppmetod. Studiens fokus ar lararnas samtal med
varandra om olika aktiviteter i forskolverksamheten. Tre fokusgrupper med fem
forskollarare i varje genomférdes. Fokusgrupperna samtalade utifran filmavsnitt
fran hoglasning samt korta intervjuer om hoglasarens val av bok och lasstrategier.

Samtalsanalysen bygger pa riktlinjer som galler fér hur man arbetar med fokus-
grupper (t.ex. Wibeck, 2000). | analysen sdks efter underliggande teman enligt
Bernard och Ryans (2003) modell for kvalitativ analys. Tre analysenheter an-
vands: individniva, gruppniva och jamférd gruppniva. For att urskilja graden av
olika metasprak i samtalen anvands Naeslunds (1997) analysmodell i tre steg
(oreflekterat vardagssprak, facktermer, metasprak med férklaringsmodeller och
utredande resonemang).

Mycket preliminara resultat indikerar foljande:

» Hoglasning ar ett viktigt redskap for organisering av vardagen
» Hoglasning har minskat eftersom mycket annat ska fa plats i verksamheten

» Lararens intresse ar avgorande fér om det |ases och for kvaliteten i lashan-
delsen

» Lasning ses som sarskilt viktigt for andrasprakslarande
» Lasning av faktatext ar inte vanligt forekommande i alla férskolor

» Mysfaktor, pedagogiskt redskap och temaarbete framkommer som Iasning-
ens syften

* Det arinte sjalvklart att hoglasning ses som en pedagogik for sprakutveckling
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Jenni Alisaari?.", Tiina Turunen?®.?, Tarja-Riitta Hurme?.", Anu
Kajamies?.' & Maria Korpela?.' (Suomi)

Turun yliopisto

'opettajankoulutuslaitos, 2oppimistutkimuskeskus, *psykologian oppiaine

jenni.alisaari@utu.fi; tmturu@utu.fi; tarja-riitta.hurme@utu.fi; anu.kajamies@utu.fi;
maria.korpela@utu.fi

Lukuvalineen merkitys luetunymmartamisessa

Uusi perusopetuksen opetussuunnitelma (2014) korostaa digitaalisten teksti-
taitojen merkitysta, ja kouluissa pohditaan sahkdisten oppimateriaalien kayttoa
opetuksessa. Tassa tutkimuksessa halutaan selvittda, miten lukuvaline on yh-
teydessa suomalaisten peruskoululaisten luetunymmartamiseen, koska aiem-
missa tutkimuksissa tastd on saatu ristiriitaisia tuloksia (ks. mm. Chen, Chen,
Chen & Wey, 2013; Mangen, Walgermo & Brgnnick, 2013 & Rockinson-Szap-
kiw, Courdouff, Carter & Bennett, 2013). Vaikka aikaisempien tutkimusten mu-
kaan paperisten tekstien lukemisesta pidetaan enemman (ks. mm. Jeong, 2012
& Solak, 2014), digitaalisen kehityksen nopeuden vuoksi haluamme lisdksi sel-
vittda, kayttavatkd oppilaat vuonna 2015 opiskelussaan mieluummin paperisia
vai digitaalisia teksteja. Lisaksi tarkastelemme, miten tdma mieltymys on yhtey-
dessa luetunymmartamiseen.

Tutkimuksessa 137 viidesluokkalaista luki kaksi vertailukelpoista tietotekstia ja
vastasi luetunymmartamistd monipuolisesti arvioiviin tehtaviin. Toinen teksti ja
siihen liittyvat tehtavat olivat digitaalisia. Paperista tai ruudulta luetun tekstin ym-
martamisessa ei ollut tilastollisesti merkitsevaa eroa. 60 % oppilaista luki mie-
luiten sahkoisia teksteja, kun taas vain 7 % kertoi opiskelevansa mieluummin
paperista. Joustavasti molempia valineita suosivia oli 31 %. Oppilaat, jotka suo-
sivat vain paperista tai ruudulta lukemista, ymmarsivat lukemansa heikommin
kuin joustavasti lukuvalineeseen suhtautuvat. Taman perusteella kouluissa olisi-
kin hyva kayttda monipuolisesti seka digitaalisia etta perinteisempia opiskeluva-
lineitd. Lisaksi oppilaita olisi hyva kannustaa joustavuuteen opiskeluvalineiden
kaytdssa.
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Maria Ananyeva (Russia)

Department of the English Language Ne7, Moscow State University of International
Relations (http://mgimo.ru/)
mariyananeva@yandex.ru

Professionally-oriented Reading Skills in the
Context of a Competency-Based Approach
to Teaching Political Science Students

The knowledge-based global community is regarded to be in a state of flux.
Under these conditions, reading as a means of language acquisition, communi-
cation and sharing ideas has assumed considerable significance. More precise-
ly, with education systems incorporating key principles of a competency-based
approach, the development of professionally-oriented reading skills is firmly on
the agenda. In the light of these trends, the presented paper focuses on the
specifics of professional reading, however, with respect to political science jobs
which permanently require a critical analysis of information flows.

The primary purpose of the research is to discover how professionally-orient-
ed reading competencies are mastered while teaching humanities students. In
this regard, the author concentrates on a range of academic tasks. Firstly, she
considers the conception of higher education curriculum with its ongoing trans-
formations under the introduction of a competency-based approach to education
(in particular, the one functioning on the basis of socio-cultural constructivism).
Secondly, she looks into a general theory of reading and the specifics of profes-
sionally-oriented reading (with the emphasis on theoretical ideas of the Moscow
school of psycholinguistics). Thirdly, she assesses the role of reading compe-
tencies in Russia’s educational standards in the realm of political science as an
example of humanities. Fourthly, through polling she establishes the reading
strategies followed by political experts while working with different types of texts
(the classification of texts by S. Folomkina and of strategies by N. Smetannikova
is applied).

Then on the basis of the collected data she makes certain recommendations
about the desirable changes in the political science curriculum in higher educa-
tion. Significantly, the author argues that it is possible to teach professionally-ori-
ented reading in the course of English as a foreign language (as it is exemplified
by the experience of Department of the English Language Ne7 at Moscow State
University of International Relations).
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Anna MuxannosHa AHTunoBa-Alla Antipova (Poccus)

MockoBcKkMIn negarorm4yeckmin rocygapcTBeHHbIn yHnBepcutet—Moscow Pedagogical
State University, member of writers group whose line of textbooks “Literature” is
included into federal list of textbooks recommended in Russia. antipovaalla@mail.ru

Pycckas knaccuka u
COBpeMeHHas nuTteparypa:
ONbIT POCCUNCKOM LLKOSbI

Hoknag nocesieH 0606LLeHNI0 pOCCUIACKOTO
onbiTa LWKOSIbHOIO U3y4eHWUs PYCCKOW Krnaccu-
KA M COBPEMEHHON nuTepaTypbl, YTO MO3BO-
nsieT aBTOpYy BbISABUTb OCHOBHble MPOGMEMbI:
COOTHOLUEHME KIlacCUYecKoW U HoBeuLen
nuTepaTtypbl B nporpaMmmax u kputepumn otbo-
pa TeKCTOB; OpraHu3auus YTeHUs U Npuemsl
CTUMYNMPOBAHWSA WHTEpeca MOOQO0ro MOKO-
NEeHNs K HauMOHanbHOWM Knaccuke; OCHOBHblE
noaxoAbl K aHanuay U WHTeprpetaumn nvire-
paTypHbIX NPOU3BEAEHWI; NprobLLeHne K pyc-
CKOW KracCuKe W akTyanbHOW CrIOBECHOCTM BO
BHEKIACCHOM YTEHUN N BHEYPOYHOWN [edATenb-
HOCTH.

Ha ocHoBe aHanv3a CoBpeMeHHOW COLIMOKYS1b-
TYpHON cuTyaumu, BO MHorom obycnoenvea-
lOLLe XapakTep BOCMPUATUS PYCCKOW nuTe-
paTypHOM KNacCuKy YUTaTeneM-LKOMbHUKOM,
aBToOp npeagnaraeTr BO3MOXHbIe Cnocobbl npu-
06LLEHNS K KNaccn4eckoMy Hacrneauio.

OpHUM KX caMbIX NPOAYKTUBHBLIX NPUEMOB NpU-
3HaETCs UCMOSb30BaHNE MEXTEKCTOBbIX COMO-
cTaeneHun. NpuBoaATCA KOHKPETHbIE NPUMEpbI
Npo6reMHO-CONOCTaBUTENBHOIO U3y4eHs NPo-
naseegeHnn XIX —XXI BB., KOTOpoe MO3BONSAET
OLWYTUTb Aunanor nMcaTenbCKNX MNOKOMNEHWUN,
HanpaeneHni 1 UHAMBUAYyanbHbIX CTUNEN Mu-
caTenen, a Takke 0OyCrnoBMMBAET MeToauye-
CKYHO JOMWHAHTY ypoKa — ero AnarnornyHocCTb,
YCTaHOBKY Ha COTBOPYECTBO M COTPYAHUYECTBO.
OToenbHO roBopuTcs 00 MHTEPNPETALMOHHBLIX
COMOCTaBMEeHMAX B npoLecce paboTbl Hag Knac-
cuMYeckum Tekctom. Mysblka, X1BONMCh, Teatp,
KMHO OpraHW4HO BMMUCLIBAIOTCA B KOHTEKCT W3-
YyUYEHMS NMPON3BEAEHUIN U CUCTEMbI TBOPYECKMX
3agaHun ansa ydawmxcs. Ocoboe BHUMaHue
yAeneHo obpaLLeHuIo K AUanoroBbIM 1

rEpMEHEBTUYECKUM  TEXHOIOTMSIM  aHanusa
(BblOeneHne KnoYeBbIX CII0B, MOMCK Kroya K
TEKCTY U [ip.) KaK YCrOBWIO NpUoBpeTeHnst yua-
LMMKCSt HEOBXOAMMOTO OMbITa KOMMYHUKALMK,
Jauarora ¢ aBTOpoM (mucaTtenem, KpUTUKamu,
nuTepaTypoBeaamn), a Takke C y4uTenem u
O[IHOKIaCCHMKaMM.

ABTOp SIBMSAETCSA YNEHOM aBTOPCKOTO KOifieK-
TBa NPEAMETHOW NNHUKU Y4eBHMKOB Mo NuTe-
paTtype, BXxoaawwmx B GefeparnbHbiii NepedeHb
y4eBHMKOB, PEKOMEHYEMbIX K UCMOMb30BaHIO
B 0GpasoBaTenbHbIX opraHusaumsx Poccuu.

PRESENTATION IN RUSSIAN

Russian Classical and
Modern Literature:
Experience of schools

The presentation generalizes school experience
in reading classical and modern literature, which
gives an opportunity to name major problems:
relation of classical and contemporary literature,
text selection, guidance of reading, motivating
students to read national classical literature,
approaches and strategies of fiction compre-
hension and interpretation, engagement into
reading Russian classical and actual texts within
curricular and extra-curricular activities.

Modern socio-cultural context often lies behind
perception of Russian classical literature by a
school student-reader. The author will present
some strategies of motivating and engagement
into reading.

One of the most productive is the strategy of
intertext comparison/contrast. The examples
of comparison/contrast XIX—XXI centuries text
analyses gives a chance to feel the dialogue
of writers aimed at discovering general trends
and individual styles of the authors and char-
acterizes methodological acme of the lesson —
its dialogue nature and a set on creativity and
cooperation. Interpretative comparisons in the
process of work on a classical text are includ-
ed in the lesson framework. Music, art, theater,
cinema are included into the context of text
readings and creative assignments. Attention
is paid to dialogue and comprehension strat-
egies (key words, keys to the text, etc.) in line
with the basis of communication, dialogue with
the author, teachers and peers.
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Russian Association of Reading
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Professionally oriented reading:
understanding implicit information

The study is based on developing functional literacy skills in the process of ac-
quiring a second / third language at University level. Possessing the ability to
collect, process and interpret a text with the use of modern information technolo-
gies; forming impartial judgments on relevant social, scholarly and ethical issues
is to be within the area of competence of any University graduate.

When it comes to professional texts or the texts of advanced level of difficulty
which undergraduates are supposed to read in college, a high level of litera-
cy is required as students have to cope with a large volume of reading (up to
400 pages per week). Professional reading presupposes profound background
knowledge in a chosen field. If a text is not in learners’ native language, it pos-
es even a more significant challenge for college students especially of junior
years. Students’ prior linguistic and cultural experience often hinders their un-
derstanding of a text written in a language different from their own; however the
difficulties they encounter are not always evident for them. Therefore, students
have to gain greater familiarity with the notion of implicit information which is de-
termined by the culture in which a text is written (e.g. understatement in British
texts). Failure to do so may lead to barriers in intercultural communication. On
the contrary, being aware of the problem can help students improve the quality
of reading, facilitate their critical and creative thinking and derive more pleasure
from reading, thus make this process more appealing for them.

The problem of understanding implicit information along with a number of suc-
cessful practices will be presented at the conference.
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DPU, Arhus Universitet, Arhus
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Instructional Coaching: A Model for Teacher Professional
Development in Content Area Literacy Instruction

Effective content area literacy instruction is a core prerequisite if students are
to develop the functional literacy skills necessary to fulfill an education, keep a
job, and participate in society (OECD, 2010; Arnbak, 2012; Deshler, Schumaker,
Lenz, Bulgren, Hock, Knight & Ehren, 2001). However, research has indicat-
ed that there’s little transfer of research-based content area literacy instruction-
al methods to praxis. One shot teacher courses are reported to be ineffective
in bringing about changes in teacher awareness and instructional methods
(Knight, 2007; Danmarks Evalueringsinstitut, 2005). If we are to bring about last-
ing changes in teacher behavior we have to assist teachers in implementing ef-
fective comprehension strategies in their teaching practices (Knight, 2007, 2008;
Knight, 2011; Snow, Ippolito & Schwartz, 2005; Butler, Lauscher, Jarvis-Selinger
& Beckingham, 2004).

The Project VIS, Viden, Instruktion og Strategier (‘Knowledge, Instruction, and
Strategies’) examined a partnership model for developing research-based con-
tent area literacy instruction. The project was established in Hvidovre kommune
and involved the participation of 10 literacy supervisors, 10 social studies teach-
ers and 10 7th grade classes. The literacy supervisors were trained in model-
ing comprehensions strategies and coaching their colleagues in implementing
research-based comprehension strategies instruction in their social 67 studies
classes (Knight, 2007; State of Victoria (DEECD), 2010,Kamil, Borman, Dole,
Kral, Salinger, and Torgesen, 2008). The effects of the project were evaluated
by questionnaire data from coaches, the participants’ reflective logs, and by on-
line observations by the researchers. Data indicated that instructional coaching
by literacy supervisors has a positive effect on the development of teachers’ in-
structional practices and is an effective way of spreading research-based knowl-
edge in school.
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Kykka-llotta ApBas' & Mapbs CanoHaH-Hukonaes? — Kukka-Lotta Arvaja’ & Marja

Salonen-Nikolajev? (PuHnaHaus)

duHcko-pycckue knaccel, Lkona MNyonana, r. Typky
Suomalais-venalaiset kieliluokat, Puolalan koulu, Turku

"luokanopettaja kukka-lotta.arvaja@turku.fi

2 marja.salonen-nikolajev@turku.fi

MeToauka nogBeaeHus
uToroB MHOpMaLMOHHOrO
TeKCcTa npu ABYA3bIYHOM
o0yyeHnun

B cumHcko-pycckmx knacca wkonbl MNMyonana
yyaTcs YY4EHUKM Pas3nmnyHOro S3bIKOBOro Mpo-
UCXOXOEHUS. 3HAHNSA U HaBbIKU (PUHCKOIO ©
PYCCKOro si3blka BapbWpyHOT OT XOpOLUEro
BrMageHns poaHbIM A3bIKOM [0 MOYTW MOf-
HOro HesHaHusi A3blka. OCHOBHbIM S3bIKOM
00yyeHus sBnsaeTcs OUHCKWUA, HO PYCCKUWA
A3bIK TOXKE MONb3yeTcs B 00y4eHun C nep-
BOro knacca. Paspabotka obwwmx gnsi Bcex
MaTepuanoB Ha PYCCKOM $13blke, NpY Takux
reTeporeHHbIX rpynnax, SBMASETCA OYeHb
HenpocTbiM 3agaHneM. Mo3ToMy Mbl CTpe-
MUMUCb HaWTW Takue MeTodbl paboTbl, B
paMKkax KOTOpbIX TEMbl 00y4YeHUs MOXHO 00-
pabaTtbiBaTb Ha ypoBHe, noaxoasiiem Ans
KaXxgoro y4yeHuka.

OpHa m3 uenen obyyeHns s3bIKOBbIX KIaccoB—
YUUTb YYEHUKOB [AEVCTBOBaTb B OKPYXXEHWUM,
B KOTOPOM FOBOPSIT HA MHOCTPAHHOM AOfsl HUX
AA3bIKe. YUEHVKM NPUBbLIKAIOT C NEPBOro Kracca
OEencTBoBaTb B CUTyaUMsX, B KOTOPbIX OHM
He MOHUMAIOT I3bIK, Ha KOTOPOM WM TOBOPST,
[ocnoeHo. B HavanbHbIX Kraccax 31o npexae
BCETO YCTHbIM 513bIK, HO KONMYECTBO NMUCbMEHHBIX
3aaHuI NOCTENEHHO yBenuunBaeTcs. He nosxe
YeM C MATOro Kracca YYEeHUKN yXKe HaumHaroT
CaMOCTOSITENBHO HaxoauTb MHGoOpMaumio r
Mo-pycckn n no-comHckn. OgHuM n3 3agaHui
YYEHMKOB SIBMSIETCSH YTEHME TEKCTOB Ha (PUHCKOM
N Ha PYCCKOM si3blkax. OTO AenaeTcs s Toro,
YTOObI OHW MPYBbLIKATIM CMOKOWHO OTHOCUTBCS
K HeyBEepEeHHOCTW, BbI3bIBAEMOW MPOYTEHUEM
TEKCTa Ha MHOCTPaHHOM $I3bIKe, @ Tak XKe YToObI
OHW Hay4YMrnnCb MOHSTb COAEpXaHue TekcTa.
Tembl 00y4eHus 0bpabaTbiBatoTcsi pa3paboTKom
KOMUKCOB, AnarpaMmm CBA3EN, Npe3eHTaumn u T.
4. B pabote BaxkHO MeTof, T.H. B3aVIMONMOMOLLM:
paboThl 1 YPOKM NPEACTABMSATCA BCEMY KIlaccy
N Takum 0bpasoM y4YeHVKN yyaTcst Ha paboTax

Apyr Apyra.
ESITYS VENAJAKSI

Itsenainen tiedonhankinta
ja asiatekstin lukeminen
kaksikielisessa
opetuksessa

Puolalan koulun suomalais-venalaisilla luo-
killa oppilaiden kielitaustat ovat hyvin erilai-
set: oppilaiden suomen ja venajan kielen tai-
dot vaihtelevat vahvasta aidinkielesta lahes
kielitaidottomuuteen. Luokan varsinainen
opetuskieli on suomi, mutta myds venajan
kielta kaytetaan opetuksessa ensimmaiselta
luokalta alkaen. Yhteisen venajankielisen tai
suomenkielisen materiaalin laatiminen nain
heterogeenisille oppilasryhmille on haasta-
vaa. Taman vuoksi olemme pyrkineet |0yta-
maan tyosekentelytapoja, joiden puitteissa
opiskeltavia asioita voidaan kasitella kullekin
oppilaalle mielekkaalla kielellisella tasolla.

Kieliluokkaopetuksen yhtena tavoitteena on
kasvattaa oppilaat toimimaan sujuvasti vie-
raskielisessa ymparistossa. Ensimmaisesta
luokasta alkaen opetustilanteissa pyritaan
totuttamaan oppilaita sellaiseen kielelliseen
ainekseen, jota he eivat valttdmattd ymmar-
ra sanatarkasti. Alkuopetuksessa tama on
padasiassa suullista, mutta kirjallisen kie-
len maaraa lisatdan vahitellen. Viimeistaan
viidenneltd luokalta alkaen reaaliaineiden
opetuksessa oppilaat ohjataan hankkimaan
opeteltavista asioista itsenaisesti tietoa seka
suomeksi etta venajaksi. Oppilaita ohjataan
lukemaan asiateksteja sekd suomeksi etta
venajaksi, sietdmaan vieraskielisen tekstin
aiheuttamaa epatietoisuutta seka I0ytamaan
itsendisesti vieraskielisestd tekstista itsel-
le ymmarrettavat padkohdat. Opeteltavia
asioita tyOstetaan laatimalla oppiaineksesta
molemmilla opetuskielilla ajatuskarttoja, sar-
jakuvia, PP-esityksia jne. Tydskentelyssa on
keskeista vertaisoppiminen: tyot esitellaan
koko luokalle ja oppilaat oppivat toistensa
toista.
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kzasano@nanzan-u.ac.jp; asn040108@yahoo.co.jp

Making Words Come Alive by Readers Theatre

This paper is motivated by the rapid development of information technology in
the last decade in Japan. This author has been dismayed by his writing students’
skillful use of the Yahoo translator for their composition assignments. Tradition-
ally, EFL education in Japan has focused on developing students’ literacy in En-
glish through translating English into Japanese and vice versa. But this learning
model will be challenged as technology rapidly progresses. The current students
being taught will be living in such an innovative era that no present teacher has
ever faced.

How can EFL education contribute to the nurturing of students wedded to smart
phones and the Internet? The author pays attention to functions of Readers
Theatre (RT), which can “make words come alive” by being read aloud. There
are always students who are less willing to speak up than the others in class. In
a culture where keeping a reserved attitude takes precedence over being com-
municative and outgoing, the situation is exacerbated. RT, “a rehearsed group
presentation of a script that is read aloud rather than memorized” (Flynn, 2004,
p. 360), can be a resolution to such EFL situations where students are reticent
and very shy, yet hard working and cooperative. This performative teaching and
learning method of EFL should get more attention in the era of information tech-
nology for three reasons: first, RT helps reserved students develop person to
person communicative ability; second, RT students learn how to become social-
ly involved with peers; and finally, RT gives students a sense of achievement
and a great joy of working together. All of these are unattainable by learning with
a computer.

Reference

Flynn, R.M. (2004) Curriculum-based readers’ theatre: Setting the stage for reading and retention:
The Reading Teacher 58, 4, 360-365.
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SESSION 60 minutes

New Potentials for Making Meaning with Picture Books

Historically, the picture book has been used with young children to enjoy and learn to
read. Recently, there has been a proliferation of new, innovative, and exciting genres
within the general field of picture books. Two of the most interesting are Post-mod-
ern Picture Books and Hybrid Texts. Post-modern Picture Books integrates rich lan-
guage, artistic, and design features. This innovative genre also uses the language
and illustrations to position the reader to make meaning by reading the book in a
particular way, e.g. through a character’s eyes or point of view. Similarly Hybrid
Picture Books uniquely combines verse and prose, multiple sources of information,
mixtures of styles, and multiple functions. Together, these genres, offer teachers and
students at all grade levels new potentials for making meaning.

This symposium is entitled New Potentials for Making Meaning with Picture Books.
The goal is three-fold: 1) understand the evolving and transformative nature of the
traditional picture book, 2) engage all participants in experiencing and exploring new
potentials for making meaning with picture books, and 3) share research-based, in-
structional strategies that teachers and students can use with these new potentials.

The symposium will consist of a panel of literacy researchers and teacher edu-
cators, all of whom have experience conducting classroom-based research using
high-quality and award-winning picture books across the curriculum. Each panelist
will focus on a different potential for making meaning with picture books. These
potentials include: Wordless Picture Books—Unspoken to Unleashed; The Use of
Challenged or Banned Picture Books; Hybrid Texts—The Dance of Form and Con-
tent; Picture Books Related to Science, Technology, Engineering, & Mathematics
(STEM); Using Hybrid Texts to Teach Fluency Across the Content Areas; Culturally
Relevant Picture Books (see attached figure).
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The class as a community of learning

My work focused on the interaction between teachers and students as well as
among students themselves in the small yet powerful universe of the class-
room. Through the lessons | attended in the Cygneaus Skola in Turku/Abo, and
through the voices of the teachers, | wanted to see how a hermeneutical concept
of knowledge was put into practice on a daily basis, and how the experts (i.e. the
teachers) considered it relevant for their work.

| viewed the classroom as a “community of practices” intended for learning: a
space for the production of knowledge, thanks to a complete and continuous
contribution from everybody in the “practices” of the classroom life. Students
and teachers learn from their own and shared know how, but at the same time
they themselves are the producers of new knowledge, through language and
reflection as vehicles of self-knowing and self-sharing.

In this new scenario of interaction and participation to the collective knowledge,
the renewed profession of the teacher merits particular attention as the driver of
a transformative learning process for their pupils. A new role is drawn for him,
perhaps more complex and probably even more interesting. The teacher has
the responsibility to deal with the sharing of knowledge that develops within the
classroom, guaranteeing a free participation (and interpretation) of all the voices
in the process. At the same time, he/she is the only one who can maintain a fair
gap between experts and non-experts, thereby avoiding the dangerous drift to
scholar anarchy and the misunderstanding of rules.

The new awareness of the adult will help the awareness of the young, making
them more conscious of their position and the position of all the others around
them; in other words, making them prepared for the world and its continuous
changes.

FinRA | 3RP BALTIC SEA | 17™ NORDIC LITERACY CONFERENCE 43



BOOK OF ABSTRACTS

William P. Bintz' & Sara D. Moore? (USA)

'Dr. Professor of Literacy Education, College of Education, Kent State University
wpbintz@gmail.com

2Dr. Director of Science and Mathematics, ETA Hand2Mind
sdm1146@gmail.com

Using Award-Winning Literature to Teach Integrated STEM
The purpose of this session is three-fold.

One, it will present a unique and innovative text set of award-winning children’s
and adolescent’s literature to teach integrated Science, Technology, Engineer-
ing, and Mathematics (STEM). Simply stated, a text set is a collection of au-
thentic literature (in this case, picture books) that are connected in a variety of
ways, e.g. theme, topic, genre, author, illustrator, etc. This literature addresses
realistic problems in real-world contexts, incorporates the Engineering Design
Cycle, and includes international award-winning literature such as The Magnifi-
cent Thing, The Way Things Work, The Boy Who Harnessed the Wind, Electrical
Wizard, Mr. Ferris and His Wheel, and What Floats in a Moat?

Two, this session will use this text set of literature to highlight the important role
intertextuality plays in learning, reading, and writing. Specifically, it will share a
variety of innovative, research-based instructional strategies that can be used
with this text set of literature to help students (K-12) make intertextual con-
nections across texts as well as learn important content area material across
the curriculum. Among others, these strategies will include Category Charts,
H-Maps, Spokewheel, and Interlocking Rectangles. Three, it will share new in-
quiry questions about how teachers can use award-winning literature to teach
integrated STEM, as well as share plans for future research that integrates liter-
acy and STEM.

Finally, the session will actively engage participants with engaging read-alouds,
instructional strategy demonstrations, and active discussions focusing on the
role of award-winning literature to teach integrated STEM. The ultimate goal of
this session will be to inform participants about recent advances in STEM, share
resources for using the best literature possible to teach integrated STEM, and
inspire participants to join a worldwide community of teachers and teacher edu-
cators that are committed to inspiring students to engage in STEM.
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The developing brain and digital
technologies: Implications for reading

Children throughout the world are surrounded by literacy opportunities that sup-
port the development of reading. These literacy opportunities are as diverse as
the languages, cultures and people of the world. But in the last few years these
diverse opportunities have shared a common experience: the daily, widespread
use of digital technologies. As a result many children seem to stay wired all day.
Without question these wired digital experiences play an important role in the
development of their thinking, learning, literacy and therefore their reading de-
velopment. These experiences come at a particularly critical time in brain devel-
opment because neurons are making and reinforcing connections with almost
every experience including digital experiences.

But do these experiences change the structure and function of the cognitive
processes responsible for reading such as memory, attention, and speed of
information processing? For example, have children become so accustomed
to switching between wired digital sources of information that shorter attention
spans have developed. Some experts say yes, some say no and others say
maybe. But most classroom teachers seem to think changes are happening to
the brains of their students and somehow they are different from students of
the past. But until recently research permitted little in the way of empirical evi-
dence about possible changes to the brain that might have implications for the
cognitive processes responsible for reading. That situation is changing. Today it
is possible to assess structural and functional processes and possible changes
in the brain during reading through real-time neuroergonomic devices such as
fMRIs and wearable, wireless EEGs.

This session will review the current research on possible changes to the cog-
nitive processes responsible for reading as a result of digital technologies and
discuss implications for reading instruction.
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POSTER SESSION

Multimodal Texts as a Way to Improve Literacy Skills

Aim of the research

The lack of mental representation in reading written texts challenged me to find
a way to improve students’ reading skills through the Association’s programs. |
identified that the difficulty of understanding the exhaustive meaning of a text
has several causes such as the reduced ability to synthesize the main ideas of
the text, the difficulty to mentally represent the overall meaning of the text be-
cause the child’s attention is focused on the reading accuracy and fluency at the
expense of understanding the significance.

Methodology

As a solution to the identified problem | turned to read and create their texts us-
ing a multimodal reading using an on-line instrument developed by the storybird
platform. The ERR critical thinking lesson design was the framework | used to
implement the project.

Results

Using multimodal reading motivated readers to develop their skills because
this kind of text provides resources for deconstructing and analysing to create
meaning in a text. They realized that reading and creating a multimodal text was
easier because the level of abstraction was reduced and the creativity was en-
gaged widely. Therefore, they developed a exhaustive meaning with less efort
and greater joy.

Conclusions

The activity of improving literacy skills was creative, interdisciplinary, complex,
and adjusted to the readers’ individual development needs. The use of active
strategies within the ERR framework in reading multimodal texts facilitated read-
ers’ own reflection on the improvement of their literacy skills and allowed to cre-
ate learning sessions so that the educational process was permanently adjusted
to their learning needs. Their motivation in reading became stronger as they
grew to see their on-line products.
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Storybooks as a Way to Improve
Language and Cultural Literacy

Aim: Reading should be an everyday activity, especially for adults. That's why
knowing how to deal with text is transforming in many ways, due to technological,
economical, or societal changes. As a consequence, reflection, as a part of reading,
develops the ability to recognize the purpose of the text as a whole, to think ahead,
hypothesize and predict text development. Thus, the adult reader, particularly in this
case, non-native speakers, become active participants in the reading process and
the need of literacy skills improvement is a must.

The project develops reading and writing skills in Romanian as a second language
for foreign students through improving linguistic creativity by using images, sto-
ry-bird platform and social media networks.

The experiancial literacy learning stresses upon developing the adults’ intellectual cu-
riosity using their social and cultural prior knowledge. Thus, the feelings and emotions
determined by the impact of the social and cultural influences represent a way of
self-examination, an inner search for enlightenment. Therefore, using reading and
writing to develop their abilities in dealing with everyday situations improve their liter-
acy skills and the learning process is fruitful and enjoyable.

Results:

» 4-5 storybooks, created by lecturers on different language levels as teaching
instruments

+ 1-2 storybooks per student to evaluate their language competences and develop-
ment

Disemination:
* Presentation of the project results within Modern Languages Chair, UMF Cluj
» Advertise the project within Literacy week on ELINET project website

» Publishing the results of the bookstory project on the Pro Literacy Association
website

Conclusion:

The activity of improving adult literacy skills was creative, complex, and adjusted to
the individuals’ development needs. The use of Kolb’s experiential learning cycle in
reading and writing in various content areas facilitated their own reflection on the
literacy improvement so that the educational process was permanently adjusted to
their learning needs. In conclusion, the facilitation of adult literacy improving skills
continued to develop to bridge theory-to-practice in learning contexts.
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The Attitude of Pupils to Text Exercises
When Fulfilling Multiple Choice Tasks

Axiomatic today is that a text has more highly teaching and developing potential
than separate sentences. The work with a text is generally regarded as more
interesting for pupils and, as a result, contributing to a better comprehension and
learning of educational material.

The purpose of the research is the examining of this pattern, i.e. how the text
influence pupils’ interest to a task. The study was conducted on the Russian
language grammar material.

The experimental results of 1970 and 2015 are compared. The same method of
choice between the two tasks is applied in both experiments: a task on the basis
of separate sentences and a task on the basis of an cognitive text (grammatical
tasks were identical). The hypothesis is the text exercises with interesting con-
tents are more attractive for pupils. This was proved by the experimental results
of the year 1970 which showed that 96% of the children chose an interesting
cognitive text. However, the conducted study has not confirmed the formulated
hypothesis. Only half of the pupils chose a more interesting exercise. A part of
the children did grammar exercises correctly, without reading sentences/a text
and without thinking over its meaning. We called this phenomenon a conflict
between grammar and contents.

The reasons of the experimental results (objective, caused by reality of the age
of IT, and subjective ones) are discussed in the presentation. The objective
reasons are: a) deterioration of the perception of information in general; b) the
method of skimming in text reading; c) losing cognitive interest and etc. The
subjective reasons are: a) the similarity of texts and tasks to them in textbooks;
b) a formal attitude of teachers to textual work, c) “overfeeding” children with
texts etc.

The ways of overcoming the revealed “conflict of interests” are suggested.
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Greg Brooks (United Kingdom)

Emeritus Professor of Education,
University of Sheffield
g.brooks@shef.ac.uk

What Works for Literacy Difficulties? How
the field is re-shaping and expanding

The 5" edition of my book on this topic will be published in early 2016, and the
updating carried through also to the associated website www.interventionsforlit-
eracy.org.uk (which | will demonstrate if there is interest and time).

I will summarise changes since the 4™ edition (2013) in the report’s contents,
especially reasons for dropping some schemes, and the nature and quantity of
additions — in particular, the number of relevant randomised control trials (RCTs)
conducted in the UK has increased by an order of magnitude since 2012. This is
predominantly due to the work of the Education Endowment Foundation — all of
its literacy-focused RCTs are included in the new edition, whether their findings
were positive, negative or null, because this is the most rigorous set of evidence
available, and should set a clear example for future research, not just in the UK
but more widely. Another force that is changing the scene is the need to provide
ever more tailored support for struggling learners with special educational needs
or disabilities. In this connection | will make the case that the next ‘big thing’ in
the field will be assistive technologies such as highly accurate speech recog-
nition translating into accurate text on screen, and, in the complementary di-
rection, much more natural-sounding text-to-speech conversion. Together these
technologies can be transformative for many learners.
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William G. Brozo', Renate Valtin? & Sari Sulkunen®(USA, Germany
& Finland)

'Ph.D., Professor of Literacy, Graduate School of Education, George Mason University,
Virginia; wbrozo@gmu.edu

2Professor Emerita of Education, Humboldt University Berlin; renate.valtin@gmail.com
3Ph.D, University Lecturer, Department of Languages, University of Jyvaskyla; sari.
sulkunen@jyu.fi

SYMPOSIUM 90 minutes

ELINET: Promoting Best Practices and
Policies in Literacy across Europe

ELINET (European Literacy Policy Network) is a union of organizations engaged
in literacy policy-making and promotion in Europe, formed of 77 partner organi-
zations from 28 European countries, established in February 2014 and support-
ed by the European Union. Aims of the network are to: raise the literacy level in
Europe; reduce the number of children, youth and adults with low literacy skills;
and improve literacy policies in all member countries. In this symposium three
members of ELINET present some of the outcomes of this network.

Renate Valtin from Germany and member of the ELINET management board,
will describe the purpose and structure of ELINET and present the framework
of Good Practice together with some selected examples at the pre-primary and
primary levels.

Sari Sulkunen of Finland will present additional examples of Good Practice,
focusing on practices relevant to addressing the literacy challenges encountered
in the Finnish context. In particular, she will good practices and policies related to
the underachievement of boys and students with migrant background, teaching
reading strategies, and content area and disciplinary literacy. The applicability of
the selected practices in the Finnish context will be discussed in the frameworks
of equity in education and of multiliteracy as a cross-curricular topic in the new
national curriculum for basic education.

Bill Brozo of the USA will chair the symposium and also share his insights, as
an external evaluator of ELINET, into the network’s processes and outcomes.
Based on literacy research in the United States, he will offer a critique of the
ELINET’s approach to establishing and promoting best practices and policies in
literacy in Europe.

The session will conclude with opportunities from participants to ask questions
of the three speakers and reflect on the policy and practice implications of the
work of ELINET for their own teaching, research, and policy contexts.
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TatbsaHa BynaBuHa' & HuHa 3axapoBa?-— Tatiana Bulavina' & Nina

Zakharova? (Poccus)

Pycckas accoumaums yteHus, wkona Ne 25 r. CeoboaHbin — Reading Association of
Russia, school 25 Svobodniy, Sverdlovsk region
bulavina7775@mail.ru , 2zaharova555@bk.ru

«YTo genaet Yyenoseka Yenosekom?!» (NnpoekT
no KkHure «B opexnae yenoBeka» JleeHa KpyH)

B coBpemeHHOM obLecTBe CTaHOBUTCSH HOPMOW 0Byye-
HWE Ha MPOTSHKEHUN BCeW Xu3HuU. Elé oaHoi ocobeH-
HOCTbIO BPEMEHM MOXHO Ha3BaTb BO3pacTatoLLy posb
VHAMBMAYanbHOCTW. B CBSA3K C 3TUM pacTéT u 3HayYeHne
camoobpa3oBaHusi YernoBeka, 3Ha4YeHNe ero roTOoBHOCTU
yunTbCst 9PDEKTUBHBIM CTPaTErsiM paboTbl C TEKCTOM.
Ha Haw B3rnsig, MOXHO cuMTath, YTO 3a y4ebHbIM Ma-
TepuanoM LWKofbHOro y4yebHWKka AorkHa cregoBaTb
nonynsipHasi Xy#oXXeCTBeHHasi kKHura, a 3a MonynsipHoi
KHUMOW — caMoBblpaxxeHue (NMpoekT, rpaduyeckas cxe-
Ma, PUCYHOK).

CoBpeMeHHble et — Aetn undgposoro Beka. OHU Mo-
CTOSIHHO HaxofsATCsi B CETU, CMOCOGHbI BblpaxaTb CBOW
YyBCTBa W MbICIN B BuAEe 3HAKOB, CMMBOJIOB, PUCYHKOB,
rpadnTK, TO €CTb MPUMEHEHNE 1 Nepefiady HOBbIX 3Ha-
HWI 1 HaBbIKOB B Pa3NMYHbIX KOHTEKCTaxX AEATENbHOCTU.
— [Ins kKa4eCTBEHHOrO pe3ynsTata AesTENbHOCTU, Ha HaLll
B3rNsA, He06XoANMO NOMOYb OByyaroLWMMUCH OBRafeTb
METaKOrHUTUBHOWN cTpaTternen «[oHAThe u ero onpeae-
nenusi». OByyeHWe OaHHOW CTpaTerMnm npoBOAWTCS Ha
npegmertax ectecTBeHHO-Hay4yHoro umkna. O3Hakomue-
LIMCb C HeW, pebsiTa Ha maTepuane y4ebHbIX TEKCTOB ne-
pexomnT K e€ UCMonb30BaHWo ANs1 NOCTPOEHUS NMOHATUSA
«Y4TO Aenaer Yyenoseka YenoBekom» Mocrne nNpovTeHus u
ocMmbicrieHuns khurn JleeHsl KpyH «B opexae yenosekar.
— TaK BO3HWK HOBBIV MPOEKT LLKOSbI-y4aCTHULbI MPOEKTa
«Wkona, roe npougeTaeT rpaMoTHOCTb» Mocénka Ceo-
60aHbIN, HaNpaBneHHbI Ha (hOPMUPOBAHNE NOHUMAHUS
«YT0 3HAUMT BbITb YenoBekomy. [leknapaumsi no KHure
npeacTaenseTca B BuAe 3HaKoB-cuMBomnoB. Ctpaterus
Kak OBOOLUEHHBIN MnaH 1 nporpaMMa AencTBUIn YnTato-
LLero npeanonaraeT NOMOXUTESNbHbIA pe3ynbTar, YTo Cro-
cobCTBYET TOMY, YTO OGO y4MTENb MOXET UCMOMNb30-
BaTb Ha Pa3HbIX YPOBHSIX NeJarornyeckomn AesTernlbHOCTU.
— Pabora Hap co3gaHveMm rpaHi-MakeTa nepekrnmkaeTcs
C TEXHOMOorMen myses NpoXvBaHWS OOHOrO npov3Bene-
HUSA, BKITIOYEHHOTO B pasgen «XOpoLmnxX MpakTuK» canta
ELINET. CxoxecTb 3akno4aeTcs B TOM, 4TO MpU MPOYTEHUN TeKCTa
BbIAENAIOTCA 3HAYNMblEe 3MM30bI, LMTaThl, KOTOpbIE B NOCMeayto-
Lem, nocne obCyxaeHus, NPeACcTaBnioTCa B BUAE 3HAKOB-CUMBO-
nos. Beuay Toro, 4to rpaHa-Maket 0603HauyeH kak Aeknapaums
«YT1o nenaet Yenoseka Yenosekom?!», TO U 3HAKU-CUM-
BOSbl MPeACTaBnsitoT coboi kadecTBEHHbIE XapakTepu-
CTUKW. — [paHd-MakeT cocTouT M3 ABYyX YacTew. [Nepsas
M3 HUX pacckasbiBaeT o [lenukaHe, ero 0COBEHHOCTSIX,
nepexuBaHusix. Bropasi — koHcTaTMpyeT noctynarbl, xa-
pakTepuaytoLume yernoseka. — 3Hakn-CMBOIbI CO34atoT-
€S Takum 06pa3oMm, HTO Ha HUX OTpaxatoTcs rpacmyeckn
3Ha4YMMble LMTaTbl TEKCTbI UM COBCTBEHHBIE CYXXOEHUS
no NpoYUTaHHOMY TekcTy. B To e Bpems OHW pasmelle-
Hbl TaK, YTO ABMSATCA NyTEBOAUTENEM rpaHA-MakeTa.
YUeHuKkn Apyrux Knaccos, paccmaTpuBas rpaHi-Maker,
MMeIoT BO3MOXHOCTb 3aMHTEPECOBaTbCS KHUMOMN, NpoYn-
TaTb €€ 1 006aB1Tb CBOW 3HAK-CUMBOJ B COCTaBISIIOLLYIO
KOMMO3uumio Maketa. B pesynerate CoBMECTHOro npo-
YTEHWS KHUMM MPOUCXOAMT pacLUMpeHVe rpaHa-MakeTa.
CBOE caMoBbIpaXeHue yJallmecs MoryT NpeacTaBuTb He
TOnbko B (hOpMe 3HaKa-CYMBOIA, HO 1 B CO3AaHuK npe-
3eHTauumn, ponuka unu Mynstunbma. — paHa-maket
MCMONb3yeTcs KaxabiM y4YMTENeM-NpeaMeTHUKOM  LUKO-
Nbl MPU U3YYEHUN TEeM, CBS3aHHBLIX C XapaKTepUCTUKON
XU3HEOEATENbHOCTN YenoBeka, C No3vuuu CBOeW Hay-

kn. — lMocelleHne rpaHa-makeTa NpoUCXOAUT BO BPEMS
3aHATUIA BHEYPOYHOW OEeATenbHOCTblo. — [paHa-maket
HaxoAMTCA B YMTanbHOM 3are LUKOMbHOW Oubnuoteku,
MO3TOMY y4allMecsi UMEIOT BO3MOXHOCTb MOroBOPUTH O
NOAHATLIX NpoGrnemMax, BbiCkadaTb CBOE& MHEHWE O Mpo-
YWNTaHHOW KHUTE, NPEeANOXUTH CBOK MHTEPMPETALMIO NPo-
YTEHWS AaHHON KHUMM U NPeanoXuTb NpoYuTaTth Apyrne
KHWIY MO 3TON TEMe.

PRESENTATION IN RUSSIAN

What makes a human being human?!
— reading project based on the
book “In Human Clothing” by Leena
Krohn’s Ihmisen vaatteissa

Learning for Life is becoming the norm in today’s world, and
so is developing personality. These raise the role of self-ed-
ucation, readiness to learn using effective strategies of text.
Our approach is to support the textbook text with popular
literary, fiction, and with self-realization, which is a project,
graph, illustration, drawing, etc. Modern children are digital.
Staying for hours in the Internet, they can express their feel-
ings and thoughts in the forms of signs, symbols, drawings,
graffiti. They use and transfer their knowledge and skills in
various contexts and forms of activities. To make the result of
students’ activity positive, they need to master the metacog-
nitive strategy “Concept and its definition”. It is traditionally
mastered in science lessons. Becoming aware of the text-
book texts strategy, the pupils use it to construct the notion of
“What makes man a man?” after reading the book “In Human
Clothing” by Leena Krohn. These ideas lay behind the project
of the village school - a “SWLT” project aimed at construct-
ing understanding what it means to be a man. The book is
presented in symbolic signs. Strategy as a generalized plan
and program of work with a positive result means that any
teacher could use it at various levels of pedagogical activity.
The work on grand-model interconnected with the strategies
used for Museum of living through one book included into
the list of good practices on ELINET site. Both include the
strategies of finding important episodes and quotes, which in
the course of further discussion turn into symbolic signs. As
the g-model is characterized as a declaration ‘What makes
man a man?’, its symbolic signs are quality characteristics.
The g-model has two parts: 1. the Pelican, its characteristics
and feelings. 2. the statements which characterize a man.
Symbolic signs are made so that they graphically reflect text
quotes and personal readers’ opinions of the text. Moreover,
they are placed to guide you along the g-model. Pupils of
other grades studying the g-model, have an opportunity to
get interested in the book, read it and add their own symbolic
sign to the model. The pupils can also reveal themselves in
book presentations, a trailer or a cartoon. The g-model is
used by all school teachers while studying the topics con-
nected with man being and man’s activity from the point of
view of their subject. The visits are extra-curriculum activi-
ty. The grand-model is located in the reading hall of school
library, thus pupils can discuss the problems raised in the
book, express opinions and visions, and suggest reading
other books on the topic.
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Karen Burstein' & Jay Blanchard? (USA)

'Picard Center for Child Development and Lifelong Learning, University of Louisiana,
Lafayette; kwb7097 @louisiana.edu
2 Arizona State University; jsb46@asu.edu

A cultural wrap-around curriculum model
for the development of early literacy
skills with indigenous children

A cultural wrap-around early literacy curriculum model for American indigenous
children was developed and tested at four school sites with 60 children. The
multiple component model featured thematic-units with culturally relevant lan-
guage inclusion content and instruction. The model was introduced at the be-
ginning of preschool and continued throughout the school year. The model was
discontinued in kindergarten. To test the model pre and post preschool recep-
tive vocabulary skills were assessed (PPVT-Peabody Picture Vocabulary Test).
The PPVT was also used to control for between subjects data. While the model
was discontinued in kindergarten nevertheless to test after model growth, chil-
dren completed three pre and post assessments in kindergarten: first-sound,
letter-naming and phonemic-segmentation (Dynamic Indicators of Basic Early
Language Skills). Three analyses were completed to test the model: Children
that entered preschool one SD below age-norms (<85) on PPVT, Children above
one SD (>85); Group as a whole. Preschool results: On receptive vocabulary,
paired sample t-tests revealed the differences between the means of pre-posts
for all analyses were significant. Results of a mixed model ANOVA between
the <85 and 85>groups indicated that the overall change from pre to post was
significant and the growth over time indicated that the < 85 group had larger
gains. Kindergarten results: On first-sound, letter-name, phonemic-segmen-
tation, paired sample t-tests of pre to post for all three analyses were signifi-
cant. Results of mixed model ANOVAs using <85 and 85> groups indicated that
the overall change across pre to post was significant but unlike preschool the
change over time was not significant which meant that both groups made large
and equivocal gains on all assessments. The results support the effectiveness
of a cultural wrap-around curriculum model in the development of early literacy
skills for indigenous children. The model will be explained in detail with sample
lesson plans.
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Anitra Butler-Ngugi (USA)

Prince George’s Community College — Department of Teacher Education; Largo, Maryland
butlerae@pgcc.edu

Hexagonal Learning — Six sides of deep understanding
and student interactions with each other and the content

It is necessary for students to understand concepts deeply in order to demon-
strate their learning in written form. Recent use of Hexagonal Learning has al-
lowed some teachers to help students make deeper connections with content,
which has increased student understanding and critical thinking. Prior to student
interaction with the content or with each other, students are asked an essential
question, one that will guide their thinking and understanding of the content with-
in the lesson. Students are also given a passage that will support their ability to
answer the essential question.

Students are then placed into small groups and asked to think about how con-
cepts are related by way of hexagons. Why hexagons? Because when you give
a pile of hexagons to students, their natural response is to start fitting them
together and making connections, thus making complex relationships visible.
Each hexagon has a conceptual word, a fact, or a key vocabulary word written
on it that has been extracted from the passage that was used for their learning.
Students are asked to connect the sides of the hexagons that are related and
told to justify their relationships. Their justifications are captured in their notes
for future usage. Once all of the relationships between the hexagons are ascer-
tained, students are then asked to address the essential question using their
hexagons as a guide for demonstrating understanding in written form. Using
this approach, teachers are seeing deeper thinking, deeper understanding, and
deeper learning from their students. In sum, Hexagonal Learning allows stu-
dents to consolidate and dissect complex ideas; thus transforming linear think-
ing into holistic thinking.
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Brian Cambourne' & Gary Kilarr? (Australia)

'Dr Principal Fellow, University of Wollongong NSW Australia;
bcambrn@uow.edu.au

2°Dr Centre For Expansion of Learning & Thinking (CELT);
gkilarr@westnet.com.au

SESSION 60 minutes

Helping Australian Teachers Reframe
Reading as Meaning-Making

The dominant discourse for teaching reading and writing in Australia is the
‘Discourse of Acquisition’. This discourse presupposes that there are a prede-
termined sequence skills and components which have been ‘acquired’. Many
Australian teachers consider this sequence of skills or components so intrinsic
to learning that their pedagogies are based on ensuring that each step be mas-
tered in sequence.

In this symposium we will share details of several whole-school professional
learning projects we’ve recently conducted in Australian schools. The aim of
these projects was to help teachers of all grade levels and specialities reframe
learning to read as ‘making meaning’ rather than ‘acquiring skills and knowledge’
by replacing the ‘Discourse of Acquisition’ with a ‘Discourse of Meaning-Making’.
In the process of the symposium we will compare and contrast the discourses of
‘acquisition’ and ‘meaning-making’ in terms of the semantic frames, narratives,
and pedagogies adopted by teachers who use them. We will then explore the
basic principles of Miscue Analysis and describe how framing reading behaviour
through a Miscue Analysis lens helps teachers to, change their ‘learning-to-read’
narratives, and redesign their pedagogies.

We will conclude by recommending that reading and writing should not be taught
as ‘school subjects’ but should instead be learned in the process of their use.
Our conclusion will be that this learning will occur if the learners see reading and
writing acts of making sense of the world, in order to connect with others, in a
culture in which written language is a dominant mode of ‘connecting’.
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Wai Ming Cheung', Joseph W.I. Lam & Ben M. P. Cheng (Hong Kong)

Faculty of Education, the University of Hong Kong;
"ming338@gmail.com

The Growth of the Chinese Bamboo: Coaching,
Teaching and Learning in Promoting Reading
Literacy in Hong Kong Primary Schools —
Hong Kong students in PIRLS 2011

Studies have unveiled the relationship between teachers’ pedagogical cor-
relates and reading achievement among fourth grade students in Hong Kong.
The Western literature further reveals that there is a strong correlation between
effective teachers’ professional development provided by literacy coaches and
gain in student achievement. As similar research conducted in Hong Kong is
limited, this study explored the roles of coaching in enhancing teachers’ capa-
bility in teaching reading using focus group interview of curriculum developers.
Results showed that coaches were a positive change agent in the profession-
al development of teachers by providing a three-tier intensive support system
and facilitated teachers to go deep into evidence-based practices. This led to
the vertical and horizontal development of the school-based reading curriculum
and improvement in students’ reading. This study contributes to expanding the
knowledge base on the role of coaching in improving Chinese language teach-
ers’ teaching reading practices, and consequently, the fourth grade students’
reading performance.

Keywords: Student, Home, Coaching; Professional Development; Reading in-
struction; Primary Schools; PIRLS

Please note Wai Ming Cheung’s POSTER session:
A structural equation modeling approach using PIRLS 2011 Hong Kong Study
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Wai Ming Cheung' & Hector W. H. Tsang? (Hong Kong)

'Faculty of Education, The University of Hong Kong; ming338@gmail.com
°Neuropsychiatric Rehabilitation Laboratory, Department of Rehabilitation Sciences,
the Hong Kong Polytechnic University

POSTER SESSION

A structural equation modeling approach
using PIRLS 2011 Hong Kong Study — How
the top reading achievement of Hong Kong
students in PIRLS 2011 can be explained?

Universal literacy is a major concern of educational systems across the globe.
Hong Kong has attained champion in the Progress in International Reading Lit-
eracy Study (PIRLS) 2011, which is one of the world’s most recognized interna-
tional educational rankings”. Researchers have keen interest in understanding
the reasons that have led to such a success. This is especially important as the
research in past decades was largely studies of reading English (Share, 2008),
so understanding Chinese reading is important for identifying the universal as-
pects of reading (Perfetti, Cao, & Booth, 2013). This symposium attempts to
explain the reading achievement from multiple perspectives.

The aim of this study attempts to explain the variance for the reading achieve-
ment based on the Hong Kong data obtained from the PIRLS 2011 study. Par-
ticipants involved a total of 3,875 students and 3,682 parents or caregivers.
Structural Equation Modeling (SEM) was performed to test the measurement
model and the hypothesized model. The hypothesized model which illustrated
the relationships between variables on Parental background, Books at home,
Early reading abilities, Reading motivation, Reading self-efficacy and Reading
achievement, was tested. This hypothesized model was tenable as the various
fit indices indicated a very close fit between the data and the model (CF1=.96,
RMSEA=.04, NFI=.96, NNFI=.95). As a whole, the model was able to explain
34% of the variance of the Reading achievement (R?=.34). Implications to stu-
dent and home factors are discussed.

Please note Wai Ming Cheung’s PAPER session:

The Growth of the Chinese Bamboo: Coaching, Teaching and Learning in Pro-
moting Reading Literacy in Hong Kong Primary Schools

— Hong Kong students in PIRLS 2011
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Irene Chirkova (Russia)

Moscow State University of International Relations, Moscow
chirkova.i.i@my.mgimo.ru

Typology of Training Objectives in Teaching
Professionally-oriented Reading to Political
Science Students; Exemplified by the Course
“English for Specific Purposes”

The research deals with the professionally-oriented reading in the context of the
general theory of reading and competence-based approach. It also describes
the peculiarities of professionally-oriented reading specific to political analyst
jobs.

The research is focused on the development of a professionally-oriented read-
ing competence as a process of fulfilling training objectives. The study has been
carried out on the basis of the analyses of texts and exercises from student’s
books in English for political science students at Moscow State University of
International Relations. On the basis of the theoretical ideas of E. Mashbits, T.
Serova, N. Smetannikova, S. Folomkina the typology of training objectives in
teaching professionally-oriented reading for different stages and types to po-
litical science students has been created. We have pointed out pre-reading,
while-reading, post-reading stages for reading for gist, skimming, reading for
specific information (scanning) and reading for detailed comprehension.

The paper focuses on ftraining objectives in teaching professionally-orient-
ed reading to political science students in the course of “English for Specific
Purposes”. Besides, on the basis of theory and empirical research analysis of
professional reading tasks the article puts forward a new analytical typology of
professionally-oriented reading training objectives. It also contains the results
of empirical research of English for political science student’s books aimed at
revealing the possibilities of the typology application.

The implementation of the typology in practice will help to develop a high level
of reading flexibility in case of systematic and consistent accomplishment the
above-mentioned communicative objectives in the process of education.
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Halina Chodkiewicz (Poland)

Maria Curie Sklodowska University, Lublin, Poland
hachod@hektor.umcs.lublin.pl

What and how did the two readers
learn from the same text?

Itis a generally accepted view that the acquisition of domain knowledge by L2/FL
readers demands that they act strategically to understand a text and achieve the
expected learning outcomes (e.g. Grabe, 2009). Efficient L2/FL learners-readers
use a wide repertoire of strategies, which they choose depending on the proper-
ties of a text, the characteristics of a task, and their individual preferences.

This presentation sets out to investigate the behaviour of two FL readers per-
forming text-based tasks aimed at developing subject-specific knowledge with
the help of a sequence of external reading strategies. The two participants in-
volved in the present study, who were M.A. students at the Department of En-
glish, Lublin, Poland, read an expository text twice. First, while reading the text,
they underlined the sequences of words they found important for their reading
and learning objectives, and then they read it in order to take down notes on its
informational content. Finally, they wrote a summary of the text on the basis of
their notes.

The data collected from the students’ performance on all the tasks were anal-
ysed quantitatively and qualitatively in order to discern differences in the way the
processed the texts. First, the number of the words employed by the students in
the particular tasks was calculated and compared. The analysis of the sequenc-
es of the words highlighted by the students showed that their markings differed
yet generally encompassed content words, topic-important concepts, contextual
definitions of key terms, some clauses, or even complete sentences. They were
either incorporated into their notes without any changes, modified, or skipped.
Editing summaries proved to be the most difficult task for the students, although
they made an attempt to rethink and reword the content information to produce
a formally correct text. Implications of the study for teaching advanced reading
skills will be suggested.
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Jeroen Clemens (the Netherlands)

Language Teacher Secondary Education, Helen Parkhurst Dalton school.
Researcher Online Literacies, University of Amsterdam
jeroencl@gmail.com; http://jeroenclemens.nl

Literacy in a digital age: is this a

challenge for language teachers?
Internetis now this generation’s defining technology for reading, writing and learn-
ing. The ability for reading and understanding online content is a crucial compe-
tence and the urgency to include this in education has been emphasized frequent-
ly. A recent study in the Netherlands states that reading on Internet is not a part
of the Dutch language curriculum nowadays, nor of curricula of other subjects.
In my latest research | asked language teachers how they look at the new defini-
tion of literacy, the need to teach new text genres, and new online literacy skills

and strategies. | also asked if teachers feel competent. Are they willing and able
to do this?

| would like to discuss with you, the participants:

1. What is the new definition of literacy? Do we agree on this?
2. What do we need to implement online literacies in the curriculum?
3. How do Dutch language teachers look at this?

4. Some examples of ways we work with teachers on professional development.
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Emeritus Professor of Education, California State University, Los Angeles; Co-Director,
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acr9944@earthlink.net

From Reading Comprehension to Critical Thinking:
Argumentation from the Simple to the Complex

In this session, we will examine the transition from reading comprehension to
applications of critical thinking, then to the analysis of arguments in content area
text. The final activity will be to prepare a written argument according to the Toul-
min model (1969).

We will address the following strategies:

1) Introducing argumentation as a post-reading cooperative learning element
of reading comprehension instruction in middle and upper primary grades
(Crawford, 2006)

2) Using multiple texts (including some from the Internet) to provide alternate
points of view about an issue in upper primary grades and lower secondary
grades (Crawford, 2015)

3) Applying criteria (Cottrell, 2011) for evaluating sound arguments in selected
secondary level texts; also identification of weaknesses in arguments in texts

4) Using an issue of current interest and importance in the Baltic countries and
based on the Toulmin model (1969) of argumentation, preparing sound argu-
ments (a pair writing activity)

Methodology: Participants will be provided with content texts (English, and
Russian on request) that form the basis for critical thinking lessons at various
levels. Without time in a session to present complete lessons to participants,
each lesson will be described briefly, with reference to critical thinking criteria
used. Participants will work in pairs or small groups.

At the conclusion of the session, participants will work in small groups to develop
an argument and supporting elements, including alternative points of view, on
the topic of an issue of current interest and importance in the Baltic countries.

handouts provided in English and in Russian
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Helene Dahlstrom, (Sweden)

Ph.D. student, Mid-Sweden University
helene.dahlstrom@miun.se

Does narrative writing change when
students use digital devices?

Digitalization in society has changed our conditions of communication. There is
a shift from writing on paper to writing on screen. More and more children seem
to prefer writing on screen, using multiple modes in informal writing, when play-
ing and expressing themselves in different medias. The theoretical framework
is based on the multi-layered view of language, by Roz Ivanic (2004). The aim
of this study is to focus on what we can learn about the impact of multimodal
characters on student’s construction of creative, narrative texts? There has been
a focus in Swedish research on younger children, learning to write with digital
devices; therefore it is a gap in the knowledge about this special population.

To reach the aim the following questions have been used:

Does narrative writing change when students use digital devices? If so, how?
How would the students and the teachers describe the process of creating mul-
timodal texts? What modalities do they use when creating texts by the use of
digital devices?

The empirical data will consist of texts written by the use of pen and paper, and
texts written by the use of digital devices, classroom observations and inter-
views with students (aged 10-11) and teachers. A multimodal social semiotic
perspective will be used to analyse the empirical data. This study has recently
begun therefore it is not possible to discus the results. Although, some data col-
lection has been done and the expected outcomes are an understanding about
the impact multimodal characters have on students writing and that will be used
in discussions about using digital devices in education in general and in writing
education in particular.

Keywords: modes, multimodality, narrative texts, writing,

FinRA | 3RP BALTIC SEA | 17™ NORDIC LITERACY CONFERENCE 61




BOOK OF ABSTRACTS

Ulla Damber (Sweden)

Senior Lecturer in Literacy Development and Associate Professor in Education,
Department of Language Studies, Umea University
ulla.damber@umu.se

Building Library — Preschool Partnership
with Intercultural Ambitions

In this presentation the library’s and the librarians’ roles in the process of trans-
forming the preschools in a Swedish city to meeting-places for intercultural en-
counters will be presented, analyzed and discussed. The background to this
project emanated from rather harsh criticism from the School Inspection of how
the city’s preschools dealt with the needs of the growing amount of second lan-
guage learners in the preschools. Instead of teaching the mother tongue to one
child at a time, all preschools were designated the task to transform their prac-
tices so that the use of different languages and input from different cultures were
to permeate the everyday preschool life. The library was given a key role in this
transition. In a still on-going study the key persons in the steering group, librar-
ians engaged in the venture, preschool teachers and mother tongue teachers
are being in-depth interviewed. Observations at preschools are conducted and
an inventory of the resources provided to the preschool teachers is being made.
Activities as preschool and mother tongue teachers’ work with multilingual book
cases, esthetic work with multimodal input and output and activities aimed at
creating spaces for dialogues between preschool teachers and parents will be
described. The analyses of the outcomes of the project will build on intercultural
theories developed in the European context, as well as on the ideological model
of literacy, thus extending the influence of the librarian’s participation beyond the
actual literacy practices, to the surrounding society. In particular, the possibilities
and obstacles for the parents’ participation will be discussed. The library is paid
attention to not only as a potential space for literacy encounters as part of the
children’s literacy development, but as a space devoted to literacy as the pursuit
of personal desire, regarding both parents and children.
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Konstanze Edtstadler (Austria)

University College of Teacher Education Vienna/Krems & lderblog-Team
konstanze.edtstadler@kphvie.ac.at

Writing on screen for improving German orthography

Writing texts on a screen instead of writing them on paper is quite attractive for
children. Anyway, writing on screens has much more advantages that are often
not considered. Therefore, the interdisciplinary team of the Erasmus+ Project
IDERBLOG (www.iderblog.eu) develops a platform where these advantages are
taken into account and offered: Pupils aged between 8 and 12 years are invited
to write texts on an internet platform that is especially designed for this target
group. These texts are checked with the help of an intelligent dictionary that is
currently exclusively developed and programmed for this platform. Its special
feature is to give the writer a specific feedback in case of a misspelled word,
which should help to correct it. By considering the feedback the writer gains
deeper insight in the spelling system. For the teacher the advantage of the intel-
ligent dictionary is to retrieve automatically a qualitative analysis of the mistakes
that allows him/her to focus on problematic areas of spelling acquisition and to
have an overview on the progress. The selection of appropriate exercises is
supported by the training database of the platform. It offers a huge amount of
reviewed spelling exercises that are linked with the intelligent dictionary by being
ordered in the used categories of the qualitative analysis.

Writing on screen by using the platform provides a further advantage: It gives
relevant reasons for writing texts since the texts can be published on the plat-
form and read and commented by others. Therefore, the motivation to write and
to correct texts is higher and also the reading competence can be fostered.

The aim of the session is to present the platform and its development in combi-
nation with some theoretical background information. Furthermore, first results
of the usability tests will be presented and discussed.
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Simone C. Ehmig' ¢ Jorg F. Maas? (Germany)

'Dr, Head of Institute for Research on Reading and Media, Stiftung Lesen — German
Reading Foundation, simone.ehmig@stiftunglesen.de

2Dr, CEO stiftung Lesen — German Reading Foundation, Chair EURead, joerg.maas@
stiftunglesen.de

EURead — European task force fort
the promotion of reading

Culture, science and education are unthinkable in the absence of reading. Hence
reading promotion must be of national and international interest.

EUread is an association which consists of different European organizations
sharing one aim: Building a Europe of Readers — including every single member
of the European Union — regardless of his/her social or cultural background.

Main aim of our presentation is firstly to elucidate how EURead is structured.
Secondly to present our main goals and in a third step to present different cam-
paigns which will show how EURead works and acts within its network and be-
yond to promote literacy in Europe.
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Petra Enges-Pyykonen', Sadde Kankare?, Einari Kurvinen® & Mikko-
Jussi Laakso*(Suomi)

Informaatioteknologian laitos, Turun yliopisto
'phenge@utu.fi Research assistant, 2sadkan@utu.fi Research assistant,
Semakur@utu.fi Doctoral candidate, “milaak@utu.fi Adjunct professor

Matematiikan ja aidinkielen oppimistulosten
parantaminen automaattisen arvioinnin
ja valittoman palautteen avulla

VILLE on Turun yliopiston IT-laitoksella kehitettdva oppimisjarjestelma, jonka sisalta-
mien valmiiden opetusresurssien lisaksi opettajat voivat luoda omia tehtavia ja jakaa nii-
ta muiden opettajien kanssa. Talla hetkella ViLLE& kayttaa yhteensa yli 2 000 opettajaa
ja yli 30 000 opiskelijaa noin 15 maassa. VILLE Team -tutkimusryhma tekee tutkimusta
opetusteknologian hyoddyntamisesta oppimistulosten parantamiseksi lahtékohtanaan
maalaisjarkinen ja kaytannonlaheinen opetusteknologian kayttdé osana pedagogiikkaa.

Tutkimusten mukaan lasten ja nuorten matematiikan ja aidinkielen taidot ovat laskeneet
ja asenteet oppiaineiden opiskelua kohtaan heikentyneet. Vuonna 2013 VIiLLE Team
kaynnisti pitkdaikaistutkimuksen, jossa selvitetdadn sahkoisten tehtavien ja matematiik-
kapelien hyodyllisyyttéa oppimiseen alakoulussa. Vastaava projekti didinkielen kielitiedon
opettamisesta alakoulussa aloitettiin vuonna 2014. Tutkimusta varten ViLLEen on ra-
kennettu matematiikan ja ohjelmoinnin opintopolku luokille 1—6 seka aidinkielen opin-
topolku luokille 3—6.

Opintopolut ovat valmiita tehtavakokonaisuuksia, joissa yksi oppiaineen viikkotunneista
korvataan sahkoisella oppitunnilla. Oppitunnin aikana oppilaat ratkovat tehtavia kynan ja
paperin sijaan ViLLE-oppimisjarjestelman avulla hyddyntaen automaattisesti arvioitavia
ja valitdonta palautetta antavia tehtavia. Tehtavat ovat opettajan valittavissa ja muokatta-
vissa, satunnaisesti arvotut kysymykset pitavat vastaamisen mielenkiintoisena ja eriyt-
taminen onnistuu eritasoisten tehtavien avulla sujuvasti.

Opintopolut hyddyntavat pelillisyyttd kahdella tasolla: toisaalta osa tehtavista on pelin-
omaisia ja toisaalta oppilaan etenemisesta tehdaan tavoitteellista ja mielekasta tuomalla
eteneminen lapinakyvaksi kerattavien pisteiden ja virtuaalisten palkintojen avulla. Auto-
maattisen arvioinnin ansiosta oppilas saa vastauksestaan valittéman palautteen. Palaute
osoittaa vastauksen virhekohdat ja kannustaa oppilasta jatkamaan tehtavien ratkomista.

Jarjestelman tekema oppimisanalytiikka tuottaa tutkijoille ja opettajille jatkuvaa tietoa op-
pimisprosessista. Tavoitteena on jarjestelma, joka pyrkii adaptoitumaan keratyn datan
perusteella kayttajien taitotasoon ja opiskelutapoihin. Nykyiselldan jarjestelma tuottaa luo-
tettavaa tietoa esimerkiksi matematiikan solmukohdista, ja matematiikan oppimisvaikeuk-
sien automaattinen tunnistaminen on todennettu MAKEKO-testin tulosten perusteella.

Kayttajapalautteen perusteella ViLLEnN etuja ovat esimerkiksi opintopolun tehtavien run-
saus ja monipuolisuus. Useiden opintopolusta tehtyjen tutkimusten seka opettajilta ke-
ratyn palautteen perusteella VIiLLEa kayttaneiden oppilaiden oppimistulokset seka opis-
kelumotivaatio ovat parantuneet merkittavasti.
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Marie Ernestova (Czech Republic)

University of South Bohemia,
m.ernestova@email.cz

Methods Currently Used in the Czech
Republic for Promoting Child Reading

Reading is one of the most basic human cultural needs. It mediates information
and broadens a readers’ perspective, but it also brings enjoyment, entertain-
ment, and release from boredom and everyday cares. Despite these prodigious
benefits, many current research studies show that interest in reading is declin-
ing, especially in children. It has been amply demonstrated that the relationship
between reader and book and attitudes to literature are established in very ear-
ly childhood, and that experiences gained during these formative years prede-
termine influence of books in their adult life, and even a person’s role in, and
contribution to, society. For that reason, all children’s life experiences, and the
academic and vocational subjects that constitute their education, need to both
promote and support reading by all available means. Children can be encour-
aged to improve their reading skills and experience only by creating and main-
taining a supportive environment, one in which literature is valued and reading is
both an essential skill and a normal leisure activity.

Teachers, educators, librarians, writers, publishers and booksellers in the Czech
Republic recognize the importance of promoting reading in children and are the
most supportive of the many projects and activities currently devoted to this end
at family, local, regional and nation-wide levels. The present paper describes
some of these efforts and some of the institutions and associations involved.

Many initiatives are collaborative and may involve the general public, some-
times they focus on children of particular age groups, interests or orientations.
Some examples are: the Day-for-a-Child Book, the Whole of Czechia Reads to
Children Project, the We Grow with a Book Campaign, the Night with Andersen
Project, the Week of Libraries Project and the | have already Become a Reader
Project.

66 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



BOOK OF ABSTRACTS

Sirpa Eskela-Haapanen', Carita Kiili2, Marja Hannula® & Susanne
Roos*(Suomi)
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2KT tutkijatohtori, Jyvaskylan yliopisto, Kasvatustieteiden laitos; carita.kiili@jyu.fi
3KT, luokanlehtori, Jyvaskylan yliopisto, Normaalikoulu; marja.a.hannula@jyu.fi
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KT Sirpa Eskeld-Haapanen,pj. sessio 1(3)

Lasten kasityksia internetista

Internet on lapsille yha merkittavampi toimintaymparisté seka koulussa etta vapaa-ajal-
la. Se voi siten vaikuttaa monin tavoin lasten kognitiiviseen, sosiaaliseen ja emotionaa-
liseen kehitykseen. Tasta huolimatta tiedetdan varsin vahan lapsen tavoista hahmottaa
internetia toimintaymparistona. Taman tutkimuksen tarkoituksena onkin selvittaa lasten
kasityksia internetista ja sen sisaltaman informaation luotettavuudesta.

Tutkimukseen osallistui 30 perusopetuksen ykkds-, kakkos- ja kolmosluokkaista lasta,
kymmenen kultakin luokalta. Lapsilta kysyttiin strukturoidussa haastattelussa seuraavia
asioita: Mika on internet, missa se on ja mista tieto sinne tulee? Mita hyotya ja haittaa in-
ternetistd on? Onko kaikki internetissa oleva totta? Haastattelut litteroitiin ja analysoitiin
aineistolahtdisen sisalldbnanalyysin avulla.

Lapset erosivat siind, kuinka hyvin he osasivat kertoa internetista toimintaymparistona.
Kun oppilailta kysyttiin, missa netti on, ainoastaan yhdella oppilaalla oli orastava kasitys
netistd tietoverkkona. Muutoin internet yhdistettiin muun muassa sahkdon, verkkoyhte-
yteen tai erilaisiin paatelaitteisiin.

Kaksitoista oppilasta ei osannut liittda internetiin yhtaan hyodyllista asiaa. Eniten interne-
tista koettiin olevan hyotya tiedonhaussa ja oppimisessa (9 mainintaa). Lisaksi oppilaat
mainitsivat internetista olevan hyétya kommunikoinnissa ja ajanvietteena. Mainitsipa muu-
tama oppilas internetin helpottavan taloudenpitoa (laskujen maksaminen). Noin kolman-
nes lapsista ei osannut kertoa internetin haitoista. Lisaksi noin 17% oli sitd mielta, ettei
internetista ole mitdan haittaa. Loput oppilaista mainitsivat haitoiksi: haitalliset sisallot tai
viestit (7 mainintaa), nettiriippuvuus (6), terveysongelmat (3) ja nettikiusaaminen (1).

Tutkimuksessa oppilaiden arviot internetin sisaltdman informaation luotettavuudesta voi-
tiin luokitella viidelle eri tasolle. Alimman tason vastaukset, kolmannes, eivat siséltaneet
lainkaan kriittistd suhtautumista internetin sisaltéihin. Ylimmalla tasolla (yksi oppilas)
kriittistd suhtautumista perusteltiin internetin luonteella eli silla, ettd kuka tahansa voi
julkaista mita tahansa. Taman lisdksi kolmannes oppilaista suhtautui sisaltéihin kriitti-
sesti kuitenkaan osaamatta perustella ndkemystaan. Loput oppilaat osasivat perustella
kriittistd suhtautumistaan jollakin relevantilla tavalla.

Tutkimuksen tulokset osoittavat, ettd osalla lapsista on vield varsin naiivi kasitys interne-
tistd. T@man vuoksi kouluissa olisi tarkeaa keskustella internetin luonteesta niin teknise-
na kuin sosiaalisena ymparistona. Tama luo perustaa kriittiselle informaatiolukutaidolle.
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Professor, University of Louisville, Kentucky
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Mapping Our Writing Lives: Signposts of
Culturally Sustaining Writing Pedagogy

The purpose of this presentation is to discuss tenets of a culturally sustaining writ-
ing pedagogy in elementary classrooms. Culturally sustaining writing pedagogy
forefronts the role of dialogue; linguistic, cultural and social resources; agency;
and opportunities to enact a critical imagination on paper and on screen. In di-
alogic classrooms, learners use talk to generate ideas, make strategic linguistic
choices, build writing identities, and reflect on their processes (Bakhtin, 1981;
Laman, 2011). Along with dialogue, when learners access their social, cultural,
and linguistic resources in writing, they are able to acknowledge and value diver-
sity in their lives (Flint & Rodriguez, 2012). These resources contribute to one’s
sense of agency, which is “reflected in the way an individual develops personal
meaning from the social world” and “are rooted in cultural and historical practic-
es.” (Fisher, 2010,p. 413). Finally, the role of a critical imagination is essential as
learners compose texts that have the power to transform their worlds (Lewison
& Heffernan, 2008). Children’s writing artifacts will be showcased. By focusing
on these principles of culturally sustaining writing pedagogy, the relationships of
language, power, and subjectivity are made visible and in doing so, transform
young writers’ and their writing.
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CECCUAA 60 munyT

NMoarotoBka yuuteneun K peanmsaumm LUKONbHOW
MeXaucuuniiMHapHou nporpaMmmbl «4YTeHune
+»B pamkax cumnosunyma 6yaeTt npeacraBneH
onbIT Wkon CaHkT-lNeTepbypra no paspaboTke m
peanusaumm y4yebHo-MeTOAUYECKOro KoMnsekca
«KHMXHbIA MOCT AN rOPOOA»

B neatu knodeBblix koMnoHeHTax YMK «KHWHbBI MOCT Ansi ropogay ydTeHbl MHTepechl BCeX
OCHOBHbIX Y4aCTHMKOB LLKOINMbHOTO YMTaTENbCKOro coobLiecTna.

AOMVHUCTpaLMS LWKONbI NOny4YaeT:

*  KOHCTpYKTOp MeXancumninHapHomn
nporpamMmbl «HTeHue +»;

» [porpammy noBbILLEeHNS KBanudukaumm

ONS WKOMbHbIX KOMaHA «YCreLwHoe YTeHne: HoBas rPaMOTHOCTb» (I'IO,D,FOTOBKa neaaroros K pea-
nns3aunmn Me)K,DMCLI,MI'IJ'IVIHapHOVI nporpamMmmbl «YTeHne +»);

* HabGop «moTuBaTOpOB» (TEMaTUYECKYHO

KOMMEKUMIo LMTaT M NakaToB B NOAAEPXKKY YTEHUS — PECYpPC AN opraHn3aumm obpasoBartenbHo-
ro NPOCTPaHCTBA LUKOIbI);

*  [InarHoctuyeckuih KOMMNIEKC OHMaNH

TEeCTUPOBaHNA YPOBHA YnTaTeNbCKON KOMMETEHTHOCTA U MWHUMYMa NpeaMeTHbIX 3HaHuM gnsa 5-9
KaccoB.

Yyuntensam npegnaraetcs:
. Ha60p KapT C onncaHnemM OCHOBHbIX

nprvemMoB (CTpaTerui) «CMbICIIOBOrO YTEHUS» A11S1 UCMONb30BaHUS B paboTe ¢ TekcTamu Ha pas-
HbIX YpOKaXx;

* Tunosble NporpaMmMbl BHEYPOUHON

OeATenbHOCTM «YcnelwHoe yTeHne» ansa 1-9 knaccoB (HayanbHas wwkona — «Xopolwee BpeMs
unTaTtb», 5 knacc — «KHxXHOe aepeBO Moen ceMbuny, 6 knacc — «bonbluas sHUuknoneaus Le-
CTUKNaccHukay, 7 knacc — «Llkona peknambl kHurny, 8 knacc — «Mrpa B aBTopay, 9 knacc — «OT
TeKCTa K TEKCTY: NpodopmneHTaumsi U camoonpeaeneHuey);

*  O6pasLbl AETCKNX TBOpYECKMX paboT (¢
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BO3MOXHOCTbI AUCTAHLMOHHOIO NpOCMOTpa);
* MeToamnyeckme pekoMeHgauuy ans yumtens
«Y4YUM yCnewHoMy YTeHNo». PekoMeHaaTenbHbI CIMCOK «OTO CTOUT YMTaTby.

Oetn n poauTenn nony4aroT noBod AN1d BCTpeYn C HOBbIMU KHUFAMU, a Takke BO3MOXHOCTb Bbl-
pa3nTb CBOE OTHOLUEHUE K TEeKCTy 4Yepe3 OpUrnHalnbHble TBOPYECKME MPOEKTbl, CO3AaHHble Ha
OCHOBe coaepXaHuna NPpoYNUTaHHbIX npomsse,u,eHMM. [nsa atoro nm npeanararoTca:

* «[lloptdenb ymtatens: Yuumca ycnewHomy
yTeHuto» Paboyas TeTpagpb AN WKOMbHUKOB (AN Kax4oro knacca);
« «[leTepbyprckoe YTeHne»:

pekoMeHOaTeNbHbIA CMMCOK ANSA LWKOMbHUKOB C Y4ETOM PEernoHarnbHOro komnoHeHTa: «Knuru MNe-
TepOyprckux nucarteneny, «Knuru o Metepbyprex.

YMK «KHVXXHBIA MOCT ANA FOPOOA» cyliecTsyeT B «MaTepuanbHOM» U «BUPTYanbHOM»
dopmartax (http://vk.com/knizhniy_most ceo6oaHbIN, GecnnaTtHbin JocTyn). OTO NO3BONSET PYKO-
BOAMTENO N0OOro neaarorMyeckoro KommnekTvBa OpraHn3oBaTb CaMOCTOSITENbHOE BHYTPUGUP-
MeHHOE MOBbILLEeHWE KBanuduKkaLumm 1 UCNoNb30BaTh Ero kak MexaHn3m MoT1BaLMK Neaaroros K
NOBbILLEHWIO KayecTBa paboTbl U HeNpepbIBHOMY NPOdeCCUoHanbHOMY PasBUTHIO.

PRESENTATION IN RUSSIAN

Teachers’ training for the cross-curriculum
programme “Reading +”’: implementation at school

Abstract: In the frames of Symposium we’ll present the educational and methodical complex “BOOK-
BRIDGE for the city” as a result of professional cooperation of 8 St. Petersburg schools in fostering
interaction and participation in the classroom by “reading in action” 9 modules of the “BOOKBRIDGE for
the city” take into account the interests of all main participants of the school reading-community.

School administration receives:

*  The constructor of the cross-curriculum program “Reading +”;

» Aprograms of professional development for school teams;

* Aset of “motivators” (a thematic collection of quotes and posters devoted to reading);

» Diagnostic complex for testing reading competency and minimum of content area knowledges for
5-9 grades.

Teachers are encouraged to use:
» Aset of cards with basic reading strategies for working with texts in different lessons;

» Programs of extracurricular activities “Successful reading” for 1-9 grades (elementary school “a
Good time to read”, 5th grade — “Reading Tree of my family”, 6th grade — “Big encyclopedia of a sixth
grader”, 7th grade — “The School of book advertising,” 8th grade — “the Game with the author”, 9th
grade — “From text to text: the career guidance and self-determination”);

» Samples of children’s creative works prepared in the frames of these extracurricular activities;

* Methodical recommendations for teachers: “We teach successful reading”. Recommendation list
“It's worth to read”.

Children and parents receive the occasion of meeting with new books, as well as the opportunity to
express their attitude to the books through creative projects. They can use the special:

» "Reader’s portfolio: Learn successful reading” workbook for students (for each class).

“BOOKBRIDGE FOR the CITY” has “material” and “virtual” formats (http://vk.com/knizhniy_most free,
free access). This allows the head of any teaching staff to organize an independent internal training and
use it as a mechanism of motivating teachers to improve the quality of work and continuous professional
development.
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Pienten ryhmien toimiva vuorovaikutus pedagogiseksi
voimavaraksi —luokkatunnit osallisuuden vaylana

Jatkuvan arkiosallisuuden lisaksi osallisuuden vaylind Turussa ovat oppilas-
kuntatoiminta ja luokkatunnit. Luokkatunneilla kaikki koulun oppilaat saavat
kokemuksia osallisuudesta ja oppivat vaikuttamisen taitoja koko perusopetuk-
sen ajan. Luokkatunteja jarjestetdan kouluissa uuden opetussuunnitelman mu-
kaisesti sdanndllisesti kerran kuukaudessa. Luokkatunneilla kasiteltavat asiat
koskevat koko koulun toimintakulttuuria, oppilaiden vuosiluokkaan ja ikatasoon
liittyvia teemoja seka oppilaiden itsensa keskeisiksi kokemia asioita. Luokkatun-
neilla kasiteltyja asioita kuullaan koulun oppilaskunnassa, henkildstékokouksis-
sa ja koulukohtaisissa yhteisollisissa oppilashuoltoryhmissa.

Luokan sisaiset kiinteat pienet ryhmat mahdollistavat jokaisen oppilaan kuul-
luksi tulemisen turvallisessa ymparistdssaan. Luokanohjaaja muodostaa pienet
pysyvat ryhmat oman asiantuntemuksensa perusteella. Naita kiinteitd ryhmia
hyédynnetaan luokkatunneilla ja myds tarpeen mukaan muissa oppiaineissa.
Ryhmassa oppilailla on vaihtuvat roolit.

Luokkatuntien toimivuus ja aito vuorovaikutus koulun oppilaskunnan ja henki-
I6ston valilla edellyttdd opettajien yhteista suunnittelua ja sitoutumista. Toimivat
luokkatunnit ja turvalliset pienet ryhmat tuovat koulun toimintakulttuuriin kaikkia
kouluyhteisdn jasenia arvostavan ja osallistavan ilmapiirin.
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Reading and talking about texts in History — collaborative
discussions as a scaffold for disciplinary reading

In Sweden, History has been a compulsory subject in upper secondary school
since 2011. The subject involves for instance analysing and interpreting source
material, and understanding concepts (Skolverket/ Swedish National Agency for
Education, 2011). However, research has shown that History texts may often be
abstract and demanding to read (e.g. Schleppegrell, 2004; Olvegard, 2014). Ex-
ploring whether and how students are scaffolded in their reading of disciplinary
texts in History is thus relevant from an educational point of view. Set within the
field of disciplinary literacy, this paper thus discusses examples from an investi-
gation of how upper secondary school students read and talk about texts in the
subject of History (Hallesson, 2015).

With the aim to explore how texts were used and talked about, the teaching
environment in four classes at two schools were observed. Also an intervention
study was carried out where one of the teachers worked with specific discussion
approaches. The data used in this presentation solely entails students’ collabo-
rative discussions, i.e. student-led discussions where the students themselves
are in charge of reading and discussing texts, and answering questions on them.
The discussions were analysed with regard to (1) text movability in order to cap-
ture the students’ text reception and show how they approach the texts by mov-
ing between different positions, (2) intertextual cohesion to map the information
flow between text and conversation and reveal how text content is included and
handled, and (3) what scaffolding structures emerge.

The aim of the presentation is to exemplify findings showing different types of
collaborative discussions with regard to how the students move in relation to the
texts, what and how text content is included and expanded, and how the peer
scaffolding works. Based on the examples, characteristics of and prerequisites
for well-functioning discussions that may scaffold reading will be discussed.

Hallesson, Y. 2015. Textsamtal som lasstottande aktivitet. Fallstudier om textsamtals méjligheter och
begransningar i gymnasieskolans historieundervisning. Stockholm: Institutionen for sprakdidaktik.

Olvegard, L. (2014). Herravalde: ar det bara killar eller? Andrasprakslasare moter larobokstexter
i historia for gymnasieskolan [Diss. Goteborg: Goéteborgs universitet]. Goteborg: Goteborgs
universitet.

Schleppegrell, M. (2004). The language of schooling: A functional linguistics perspective. Mah-
wah, NJ: Lawrence Erlbaum.

Skolverket. (2011). Laroplan, examensmal och gymnasiegemensamma amnen for gymnasieskola
2011. Stockholm: Skolverket.
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Att skriva pa dator med auditiv feedback fran
syntetiskt tal — ett satt att undersoka skriftspraket.

Jag har gjort en fallstudie av fyra pojkar som skriver texter pa dator med synte-
tiskt tal tillsammans med en larare en lektion i veckan under en termin. Pojkarna
har rekommenderats av sina klasslarare for extra las- och skrivtraning, eftersom
de har gjort langsammare framsteg an sina klasskamrater i las- och skrivkon-
sten.

En pojke ar sex ar gammal och gar i en forskola som ar integrerad med skolans
forsta och andra klasser. Han skriver namn och sma meningar, men ocksa en-
skilda bokstaver och sifferserier. De tre 6vriga pojkarna ar nio ar och gar i tredje
klassen. De skriver sma berattelser.

Avsikten med min studie ar att underséka om skrivningen med auditiv feedback
verkar att stimulera las- och skrivinlarningen. Programmet fungerar sa att det
syntetiska talet uttalar bokstavsljudet da barnen trycker pa en bokstavstangent.
Da barnen skrivit ett ord fardigt och tar mellanslag, uttalas ordet. Man kan ocksa
bestalla uttal mitt inne i ett ord for att kolla hur langt man kommit i ordet eller
annars kolla stavningen. D& man skrivit en hel mening och avslutar med punkt
uttalar talsyntesen hela meningen.

Den yngsta pojken haller pa och lar sig bokstaverna och deras ljud. | bérjan av
traningsperioden kan han endast ett fatal bokstaver, och under skrivarbetet lar
han sig smaningom flera bokstaver och deras ljud. De tre aldre pojkarna kan ju
redan skriva och ldsa, men de har problem t.ex. med dubbelteckning av kon-
sonanter. De lyssnar pa det syntetiska talets uttal av de ord som de skrivit, och
manga ganger marker de om en dubbelteckning saknas och kan ratta till det.

Min studie undersoker ocksa samspelet mellan elev och larare, om lararen kan
ge lampligt mycket hjalp da barnen stéter pa problem i sitt skrivande.
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The role of books in my teaching for social justice

| am an author of children’s picture books and Slovene language teacher in Bos-
nia. | teach children and adults, most of them belong to the second or the third
generation of immigrants. They don’t speak Slovene at home, so Slovene is their
second language. Our classes are the meeting points of different cultures. All
students must be provided equal opportunities for their development. All teach-
ers must have the pedagogical competence for dealing with cultural and linguis-
tic heterogeneity and we all must think critically when we select literature that
reflects diversity. | am using literature to address the diverse needs of students.
| am interested in books that focus on the similarities as well as the differences
that prevail among the human beings. In the world divided between the poor
and the rich, between those who have work and those who do not, between
those who live in totalitarian states and those who live in democracies, books
can serve as the mediators. The elements of interactive education can be trans-
ferred into the activities. | will show how | put ideas of social justice into practice
in my classrooms. | must know and integrate student’s cultural background and
build on prior experiences. Teaching for social justice is very important and | will
present a range of books that can be used in the classrooms.

key words: immigrants, teachers, social justice, linguistic and cultural diversity,
identity
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Sixth graders’ viewing strategies when
reading internet search results

Information searching from the internet is one of the key literacy skills contrib-
uting highly on person’s effectiveness in informational tasks. Previous research
suggests that students have problems in locating relevant information. The pres-
ent study focuses on sixth graders’ students’ skills in evaluating and selecting
search results on search engine result pages. Specifically, we studied whether
students with and without reading and attentional difficulties skills can exploit
all of the essential information provided by search engine result page (title, url
and extract text). Students were asked to choose the best search result among
the four presented. Along the best matching search result, one of the result was
ill-matching by all of its components, while two had matching titles, but either
suspicious url or extract text in respect to information searching task. Students’
probability to look each component during initial and later encounter with the
search result was being analyzed with the eye-tracking technology. Results show
that already during first-pass reading, the students could inhibit themselves from
reading the extract text of a search result, if it had an ill-matching title. This result
indicates usage of an eliminative reading strategy. During later viewing passes,
the students focused mostly on the best-matching search result, indicating that
they relied on a confirmatory reading strategy. Cluster analysis revealed three
groups with different viewing strategies: 1) group reading mostly titles, 2) group
reading titles and extract text, and 3) group reading all three available com-
ponents. The title readers choose much more often competing search results
instead of the best one. Reading disabled children were over-represented in the
title readers -group, and performed overall quite poorly in the task. Overall the
results suggest that sixth graders have highly variable information searching
skills, which could likely to be improved by targeted instruction. Such instruction
may be especially beneficial for children with reading difficulties.
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Promotion of basic skills in literacy, mathematics
and ICT in the business for successful social
and professional integration: comparative study
of good International practices and presentation
of a Swiss national funded project.

Overview

A maijor challenge of our societies during the next few years is to provide little or
no qualified person means to advance in their professional settings. To do this,
providing innovative technical level (literacy, mathematics, ICT) coupled with the
implementation of innovative training projects should contribute to the profes-
sional success of individuals as well as their well-being.

The lack of basic skills has multiple effects on several levels: The affected per-
son can neither participate fully in social life nor at work. She/he might only have
a very limited access to learning opportunities. Enterprises, whose employees
only have inadequate basic skills are not able to use their full productivity po-
tential.

Objectives

The aim of these interactive presentations is to provide to the participants an
overview of the promotion of basic skills for young adults and adults, especially
in literacy, mathematics and ICT, in the context of a Swiss national funded proj-
ect implemented by nanotec for schools.

The integration of literacy, mathematics and ICT in the business in the context
of specific ongoing training for low-skilled audiences must bring more future per-
spectives in terms of employability and well-being.

Innovative solutions will be presented to the participants as well as highlighting
good practices proposed at European and international level.
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Oppilaiden tunnetaitojen tukeminen Aggression
portaat -opetusohjelman avulla

Esityksessani kerron, mita tunnetaidoilla tarkoitetaan ja miten perusopetuksen
opetussuunnitelman perusteissa nakyy koulujen velvoite opettaa oppilaille tun-
ne- ja vuorovaikutustaitoja. Tuon myos esille kansainvalista tutkimustietoa tun-
netaitojen opettamisen merkityksesta ja tarkeydesta oppilaan sosioemotionaali-
sen kehityksen kannalta.

Esittelen lastenpsykiatri Raisa Cacciatoren kehittaman Aggression portaat -mal-
lin ja opetusmateriaalin (2007), jonka avulla tuetaan oppilaiden tunnetaitojen
kehittymista seka vakivallan vastaista asennekasvatusta. Vaitostutkimukseeni
(2016) ja pitkdan opetuskokemukseeni perustuen esitan tiivistetysti, havainnol-
lisesti ja konkreettisesti, miten tutkimusperustaisen Aggression portaat -inter-
vention avulla opetetaan oppilaille tunne- ja itsesaatelytaitoja ja pyritaan siten
tukemaan oppilaiden sosioemotionaalista kompetenssia ja sen kehittymista.
Esittelen intervention tavoitteet, keskeiset opetettavat aihesisallot, opetukseen
sopivia metodeja seka mallin, miten oppilaan oppimisen arviointiin osallistuvat
oppilas itse, luokkatoverit ja opettaja. Tavoitteenani on siis tarjota opettajien ja
kasvatusalan henkildston kayttéon konkreettinen, opetussuunnitelman toteutta-
mista tukeva, tunnetaitojen opetusohjelma.

Aggression portaat -opetusohjelman esittelyn yhteydessa kerron saamistani vai-
tostutkimukseni tuloksista, jotka osoittavat tunne-eldman ja kayttaytymisen haas-
teita omaavien 8—13-vuotiaiden oppilaiden hyotyneen kolmen lukuvuoden aikana
saannollisesti ja johdonmukaisesti pidetyista tunnetaito-oppitunneista. Tutkimuk-
sessa interventioryhman (N=36) oppilaat saivat Aggression portaat -opetusohjel-
man mukaista opetusta, mutta kontrolliryhman (N=26) oppilaat eivat.

Tutkimustulosten mukaan interventio- ja kontrolliryhman oppilaiden kehitys oli
paaosin samansuuntaista, mutta interventioryhman oppilaiden mydnteiset tun-
nekokemukset lisaantyivat ja toisiin kohdistunut fyysinen vakivalta vaheni tutki-
musjakson aikana merkittavasti. Lisaksi interventioryhman oppilailla oli keinoja
itsensa rentouttamiseksi, painvastoin kuin kontrolliryhman oppilailla, joilla kei-
nottomuuden kokemus jopa lisdantyi. Interventioryhman oppilaat suhtautuivat
kielteisesti toisen yllyttamiseen vakivaltaiseen tekoon ja kirjoittivat kontrolliryh-
man oppilaita enemman ajatuksiaan vakivallasta tuoden esille runsaasti ehdo-
tuksia keinoista vakivallan vahentamiseksi. Oppilaat ja opettajat kokivat inter-
ventio-ohjelman hyddylliseksi ja opettajat opetusmateriaalin kayttékelpoiseksi.
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Graphic Novels as Conversation and
Writing in Grade School

Stories told through images, like those in comics or graphic novels, awaken
a great fascination (particularly) in young readers, boys and girls alike. They
are invited to dive in in a story told between pictures and text. Reading, see-
ing, and imagining are the central actions during the reception-process (Dehn
2014). Contrary to perspectives of a pragmatically oriented approach of reading
literacy, which emanates from the ‘competent reader’, this paper will take into
account the reception-processes and social practices from the perspective of
an emergent literacy. The following, therefore, will speak to (or show) the chil-
dren and their individual appropriations of graphically related stories in an open,
educational context. The processes of (appreciative, intensive, and sociable)
reading, seeing, and imagining thereby shift into focus.

Through our current study “Narrative in Images und Texts — Graphic Novels
in German Lessons” the graphic novel My Mommy is in America and she met
Buffalo Bill by Jean Regnaud and Emile Bravo (2010) was read in an elemen-
tary school class at the end of the second grade. We created video records
and transcripts of the discussions and documented the texts and pictures from
the students. Key incidents (Kroon/Sturm 2007) were chosen from the various
perception data, analyzed and compiled. Through our observations of the inter-
actions during the lessons, the students’ conversations, writings, and pictures
uncovered the literary and aesthetic experiences of the children.

Dehn, M. (2014): Visual literacy, Imagination und Sprachbildung. In: Knopf, J.; Abraham, U. (ed.)
(2014): BilderBlcher. Theorie. Volume 1. Baltmannsweiler, pp. 125-134.

Kroon, S.; Sturm, J. (2007): International comparative case study research in education: Key
incident analysis and international triangulation. In: Herrlitz, W.; Ongstad, S.;/van de Ven, P.-
H. (2007): Research on mother tongue education in a comparative international perspective.
Theoretical and methodological issues. Amsterdam/New York, pp. 99-118.

Regnaud, J.; Bravo, E. (2010): My Mommy is in America and she met Buffalo Bill. Doddington.
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tydéryhman kuusi jasenta

Lukudiplomi verkossa
Lukupolku on verkossa toimiva lukudiplomi perusopetuksen 1.-9.luokkalaisille.
Sen tavoitteina on muun muassa.

- Kirjallisuuden opetuksen monipuolistaminen ja eriyttdminen
- Lasten ja nuorten lukumotivaation lisdaminen
- Saumaton yhteisty6 koulun ja kirjaston valilla

Lukudiplomia on suunniteltu ja sitd toteutetaan yhteistydssa kirjaston kanssa:
kirjatarjonta ja kirjojen luokittelu on kaupunginkirjaston laatimaa. Tehtavapankki,
ohjeet oppilaille ja opettajille seka muu verkossa oleva materiaali on tyéryhman
valmistelemaa. Verkkomateriaalin graafisen ulkoasun suunnittelussa on ollut
apuna sivitystoimialan viestintdosasto.

Lukudiplomi l6ytyy osoitteesta https://blog.edu.turku.fi/lukupolku/
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A study on the innovative remedial program of

Chinese language and literature for junior high

students: differentiated instruction of thematic
reading using multiple texts with media

The policy of 12-year basic education was put into effect in 2014 in Taiwan.
This study is to investigate the practice of Chinese language and literature for
struggling readers in the junior high schools, and then proposes an innovative
program to improve the practice in the context of the policy. The innovative pro-
gram was developed based on theories of differentiated instruction and thematic
reading of multiple texts with media. The materials of the remedial instruction,
including multiple texts and media, were organized around the themes selected
by the teachers and their students. It aims to promote learning interests and
reading literacy of struggling readers.

The main procedures of this study included two parts. First, we investigated the
status quo of Chinese language and literature’s remedial instruction in the junior
high schools. Second, we organized two learning communities to develop the
innovative remedial programs for the seventh struggling readers in the two of
selected case junior high schools. The effects of the innovative remedial pro-
grams were evaluated using the method of co-operative action research. In the
processes, members (teachers) of two learning communities were observed in
the classrooms, personally interviewed and provided with suggestions for devel-
oping the innovative remedial program. The effects of the innovative program
(i.e., the change processes of teachers’ teaching) were assessed on the basis
of the observations and in-depth interviews. Finally, with the synthesis of the
study results, this study provided some significant suggestions for improving
teacher training and for reforming the remedial instruction programs of Chinese
language and literature at the junior high schools in Taiwan.

Keywords: differentiated instruction, thematic reading of multiple texts with me-
dia, learning community of teacher development, remedial program of Chinese
language and literature
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Of Light Sabers and Legos: Stop Motion,
Digital Filmmaking, and Literacy Learning

Over the course of a four-week elective class on filmmaking, a trio of second
grade boys engaged in the creation of a stop motion animation film featuring
Star Wars characters engaged in an intergalactic battle of good and evil. Draw-
ing upon popular culture narratives allowed the filmmakers to concentrate on
production processes, particularly the manipulation of technological affordances
and material props to create movement.

This presentation examines the practices of these three students as they attend
to the kineikonic mode (Burn & Parker, 2003) examining the complex processes
the students engaged in to marginalize their own presence within the film and
give life to inanimate objects. Data sources include the final film, classroom foot-
age of production, as well as field notes taken by the researcher. Data Analysis
culminated in moments of crystallization around filmmaking practices, expanding
existing developmental frameworks for understanding animation production by el-
ementary-aged children (Marsh, 2006). Analysis of the complex set of data points
surrounding the production of the film highlight three filmmaking practices: (1) a
heightened concern for “invisibility” on behalf of the filmmakers, (2) a sophisticated
sense of the affordances of technology, and (3) concern for the spatiotemporal
elements of animation as manifest in object manipulation and image sequencing.

This presentation furthers our understandings of how multimodal texts are creat-
ed by elementary students. By examining these texts within their histories of pro-
duction, new insights into the practices implicit in the creation multimodal texts,
particularly those utilizing animation, are possible. These three young filmmak-
ers move beyond existing conceptions (Sefton-Green & Parker, 2000; Marsh,
2006) to complicate and expand the possibilities of technology, multimodality,
and literacy learning.

References

Burn, A., & Parker, D. (2003). Tiger’s big plan: Multimodality and the moving image. In C. Jewitt &
G. Kress (Eds.), Multimodal literacy (pp. 56—72). New York, NY: Peter Lang.

Marsh, J. (2006). Emergent media literacy: Digital animation in Early Childhood. Language and
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Programmering i forskolan

Programmering kommer in i laroplanen aven i férskolan fr.o.m. 2016. Utgangs-
punkten i PROFFS -projektet har varit att ge idéer och férslag som kunde passa
in i forskolan. Kursen har finansierats av utbildningsstyrelsen och ar ett pilotpro-
jekt. Med enkla medel kan vi i forskolan introducera programmering for forsko-
lebarnen.

Presentationen ar en beskrivning av hur Cygnaeus forskola har arbetat i sina
forskolegrupper. Forskolan har i ar tre forskolegrupper med 20 barn fédda 2009.
| personalen finns en férskolelarare och tva barnskoétare i varje férskolegrupp.

Det gar att programmera pa olika satt och integrera programmeringen i olika
amnen. Genom att inféra programmering i forskolan forebygger man att inget
barn blir utan undervisning i &mnet. Var uppgift blir att [ara ut programmering vi-
dare &t barnen, kolleger, foraldrar och évriga svenska forskolor i Abo. Via kursen
har vi fatt mojlighet att sprida informationen vidare. Genom kursen har vi ocksa
fatt mojlighet att kdpa Ipads och Beebotar som vi kommer att presentera under
forelasningen.

Forskolearbetet med programmering ar annu ganska nytt sa vi haller pa att ut-
veckla vara arbetssatt och metoder.

PROFFS-kursen som vi deltar i heter, Programmering F—6 och var larare ar Fil.
dr Linda Mannila, informationsteknologi, datavetenskap vid Abo Akademi.
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SESSION 60 minutes

Literacy in Action in East Africa: Working Knee to Knee
with Schools and Communities to Make Meaning

In this colloquium, four discussants from three‘organizations showcase literacy
innovations they implementpwithinischools and communities across the coun-
try. Specifically, the discussantsidemonstrate how they uniquely complement
each other to make meaning.and improve children’s literacy skills in Kenya. The
discussants share,tried and proven strategies for large-scale assessment of lit-
eracy outcomes on the one hand, and working knee to knee with pre-and in-ser-
vice teachers to augment their reading instructional skills through professional
development, coaching, peer support and use of ICTs. Discussants share also
on school-community connections and how, through questions such as “are our
children learning,” they catalyze communities and rally them to action to de-
mand better quality of education for their children. Recommendations on four es-
sential Ts (Time spent on task, quality of Teachers, reading instructional Texts,
and instructional Tongue (language of instruction) for successful classrooms are
made. Implications on relevance, effectiveness, efficiency and sustainability of
literacy innovations, on policy reform and on education for all for sustainable
development are made.
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Promoting oral texts in kindergarten classrooms
— insights into the development of measurement
tools for a new intervention study

Challenging communicative tasks such as reporting experiences, inventing sto-
ries, explaining facts or negotiating points of view are essential in classroom
communication and crucial for successful academic learning. However, the chil-
dren’s familiarity with these ,oral texts“ varies depending on the linguistic and
educational practices of their families.

Research has shown that adults’ interactive support clearly facilitates the acqui-
sition of language abilities on the text or discourse level. But recent studies on
language practices in playgroups, day-care institutions and kindergarten class-
rooms reveal that educators and teachers do not yet focus enough on promoting
these abilities.

The intervention study «Promoting oral texts in kindergarten» aims at supporting
teachers to purposefully and effectively promote the production of oral texts in
everyday kindergarten communication. In a pre-post-follow-up-design with two
intervention groups and one control group we will measure the quality of teach-
er interaction and the abilities of the children to produce oral texts. The tasks
and tools needed for the measurement of these variables will be developed
and piloted from January to September 2016. In our paper we will present the
theoretical foundations and the operationalization of these tools, document their
implementation using video data of teacher talk and children’s text productions
and discuss the preliminary results of this pilot study.
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We Can! Overcome Barriers to Reach the
Disabled—Raising Children’s Awareness on the
Needs of the Blind and Visually Impaired

We Can! — Overcome Barriers to Reach the Disabled is a series of workshops
that teach children about the barriers faced by the blind and visually impaired
— both in literacy and in other aspects of their lives. The project was developed
to stimulate greater inclusion of socially marginalized/disadvantaged groups in
the framework of our “Library for All” programme. The idea for the project also
stemmed from some of the users who visit our library (particularly senior cit-
izens) — we assist those who are visually impaired by providing reading and
magnifying glasses, larger print books, audio books, etc.

The project is targeted at school children aged 4-12 in order to educate them
on blindness and visual impairment, to teach them acceptance of those who are
different, to promote inclusion, sensitivity and assistance to others. We carefully
prepared for this project by attending seminars on the subject of blindness and
visual impairment and by cooperating with Aksenija Kermauner, Ph.D., who has
worked with the blind and visually impaired for a number of years.

We then acquired and developed a series of didactical materials that we inter-
actively use with students at primary schools. Didactical materials include: a
white cane, a memory game for the blind, books written in Braille and a Braille
embosser. Thus far, we have presented this workshop at several local schools
and have had a very positive reaction from students, who are attentive and in-
terested in the workshops. They learn about the needs of the blind and visually
impaired by trying to find their way around a classroom blindfolded, by playing
an ‘object memory game’, by touching books written in Braille and through dis-
cussions. Children are encouraged to write about what they have learned and to
comment on what was most memorable for them.

We Can! — Overcome Barriers to Reach the Disabled — raising children’s aware-
ness on the needs of the blind and visually impaired is aimed at teaching ‘fully
able’ children about visual impairment as well as about inclusion and sensitivity
towards the disadvantaged. We believe this workshop is an excellent example of
good practice that can successfully be implemented by other institutions across
Europe and we hope to continue this programme with other similar projects in
future, including workshops that teach children about hearing impairment.
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Opettajien pedagoginen yhteistyo

Yhteisollisen kirjoittamisen ty6tapa tarjoaa yhden mahdollisuuden harjoitella Perusope-
tuksen opetussuunnitelman perusteissa (POPS 2014) mainittuja yhdessa tekemisen ja
yhteiséllisen tiedon tuottamisen taitoja. TyOtapa perustuu sekd oppilaiden ettd opettajien
yhteisty0hon ja se rakentuu kahdeksasta toisiinsa limittyvasta vaiheesta. Yhteisdllisen kir-
joittamisen yhteydessa olemme opettajien yhteistyOsta paatyneet kayttdmaan kasitetta yh-
dessa opettaminen, jonka katsomme kattavan yhteisen vastuun koko opetusprosessista.

Yhdessa opettamiseen liittyy mahdollisuuksia ja haasteita. Yhteistydén on todettu vah-
vistavan ammatillista oppimista ja kasvua (Opfer ja Pedder 2011; Ruohotie 2002) seka
mahdollistavan kollegiaalisen tuen, jota Soini, Pietarinen ja Pyhalté (2008) pitavat yhte-
na opettajien pedagogista hyvinvointia ja tydssa jaksamista edistavana tekijana. Toisaal-
ta liiallinen yhteisty0 voi rajoittaa yksittaisen opettajan toimintavapautta (Opfer ja Pedder
2011; Repo 2010). Yhteistydn onnistumisen kannalta on tarkeaa, miten kaytannon jar-
jestelyt kuten esimerkiksi tydskentelyajat ja tilaratkaisut joustavat yhteistydn tarpeisiin
(Poulos, Culbertson, Piazza & d’Entremont 2014).

Tutkimuskysymyksena esitdmme:
Miten opettajat kokevat yhteistyon yhteisoéllisen kirjoittamisen tyétavassa?

Tutkimus- ja kehittdmistydmme on rakentunut koulutuksellisen design-tutkimuksen
(EDR) periaatteiden varaan (Design-Based Research Collective 2003; Edelson 2002;
Nieveen 2007; Plomp 2013; Van den Akker 2007). Tutkimus on edennyt design-sykleis-
sa noudattaen Van den Akkerin (2007) jaottelua: alustava tutkimus, teoreettinen tar-
kastelu, empiirinen testaaminen sekd dokumentointi, analysointi ja reflektointi. Aluksi
olemme keskittyneet yhteisdllisen kirjoittamisen ty6tavan kehittdmiseen ja olemme tutki-
neet ty6tapaa oppilaiden ndkdkulmasta. Mydhemmin olemme kerénneet aineistoa myds
opettajien toiminnasta ja kokemuksista.

Opettajien kokemuksia kasitteleva aineisto koostuu kymmenen opettajan teemahaastat-
teluista. Haastatelluista oli erityisopettajia kaksi ja luokanopettajia kahdeksan. Haastattelut
tapahtuivat lukuvuoden 2013—2014 aikana. Litteroidut haastattelut on analysoitu aineisto-
[ahtdista sisalldnanalyysia soveltamalla (Miles & Huberman 1994; Tuomi & Sarajarvi 2009).

Opettajat kokivat keskinaisen yhteistydn paaosin myonteisena, joskin kriittisia ja epavar-
muutta kuvaavia kokemuksia myds ilmeni. Opettajien kokemukset yhdessa toimimisesta
on jaoteltavissa myds neljaan ryhmaan: 1) ilo ja helppous, 2) hyéty, 3) ammatillinen
kasvu ja 4) kriittisyys ja epavarmuus.

Opettajien mydnteiset kokemukset yhteistydn hyddyllisyydesta seka oppilaiden tukemi-
sen ettd oman ammatillisen kehittymisen kannalta rohkaisevat yhdessa oppimisen ja
opettamisen mahdollisuuksien pohtimiseen koulun arjessa.

Avainsanat: yhteisdllinen kirjoittaminen, yhdessa opettaminen
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Suomalaisnuorten informaatiolukutaito

Tietovarantojen siirtyminen Internetiin on lisédnnyt informaatiolukutaidon mer-
kitysta niin opiskelussa kuin elamassa yleisestikin. Uusissa peruskoulun ope-
tussuunnitelman perusteissa lapileikkaavina osaamistavoitteina mainitaan seka
monilukutaito etta tieto- ja viestintatekniikan osaaminen (OPH 2014). Tutkimuk-
sessa analysoidaan 12-22-vuotiaiden nuorten (N=3168) tietoteknologioiden
kayttétottumuksia ja informaatiolukutaitoa. Aineisto on keratty 2014—-2015 Varsi-
nais-Suomen ylakouluissa, lukioissa ja ammattioppilaitoksissa.

Nuorten informaatiolukutaito todettiin heikoksi etenkin siihen nahden, miten
varhain suomalaisnuoret aloittavat Internetin kdyton ja miten usein he sita va-
paa-ajallaan kayttavat. Tiedonhakutehtavissa onnistuminen lisdantyy toiselle
asteelle siirryttdessa lukiolaisten ollessa vertailun taitavimpia. Tiedonhaun yh-
teispistemaara on tytdilla ja pojilla kutakuinkin sama, mutta tytét ovat poikia
taitavampia arvioimaan hakutuloksia, pojat taas tyttdja parempia valitsemaan
oikean hakukanavan. Nuoret eivat hallitse tiedonhaun osa-alueista etenkaan
hakulausekkeen muodostamista, jota voidaan pitaa tiedonhaun perusedellytyk-
sena. Kattavan, syntaksiltaan oikean hakulausekkeen muodosti vain noin pro-
sentti nuorista. Tiedonhaun hyvin hallitsevat nuoret kayttavat teknologiaa muita
nuoria ahkerammin, kun taas heikot tiedonhakijat ovat teknologioiden kayttajina
selvasti muita nuoria passiivisempia. Hyvien tiedonhakijoiden kayttétottumuksis-
sa korostuvat uusmedioiden monipuolinen hyddyntaminen seka teknologioiden
vélineellinen ja tiedonhakupainotteinen kaytto.

Saatujen tulosten valossa vaikuttaa siltd, ettd oppilaiden oletetaan osaavan
asioita, joita he eivat todellisuudessa hallitse. Taustalla ovat katteettomat ku-
vitelmat nuorista osaavina ’diginatiiveina’, vaikka nuorilla ei ole todettu olevan
vanhempia sukupolvia parempia tietoteknologiataitoja. Tiedonhakua kylla hyo-
dynnetaan oppilaitoksissa esimerkiksi etsittdessa tietoa, mutta itse tiedonhaun
opetus on usein unohdettu. Informaatiolukutaidon edellyttdma osaaminen on
luonteeltaan monimutkaisia, eika tarvittavia taitoja hankita opettelematta.
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Knowledge of medical terminology as an indicator of
professional literacy of the modern medical student

Knowledge of professional lexicon is one of the indicators of development of
professional competence among medical students. In turn, professional compe-
tence is closely connected with the professional literacy. Therefore, in the curric-
ulum there is a special subject «Fundamentals of medical terminology» in which
students learn medical terms in Latin, the components of the lexical minimum
of this discipline. We understand the concept of Lexical minimum as the whole
system of terms, which, along with frequently used terms (with a broad combin-
ability) there are singular terms denoting important and necessary concepts. In
addition, it can be represented in different ways (the basic and advanced (op-
tional) version), which requires access to a wide terminological context.

Students may have certain difficulties in the traditional system of teaching med-
ical terminology. The first group of difficulties associated with applying grammar
rules in nomination. Most students can’t understand how to use Latin grammar
in medical terminology.

The second group of difficulties includes the student’s problems in the trans-
lation of the terms presented by exact phrases. The translation can be literal,
because students don’t perceive the exact phrase as a whole.

The third group of difficulties associated with the problem of the bilingualism in the
all three sections of medical terminology. In anatomical terminology Latin terms
are prevalent (the Greek terms less). On the contrary, the basis of clinical terminol-
ogy is Greek roots of words. The pharmaceutical terminology is the bilingual mix.

Finally, the fourth group of problems arises due to the different approaches to
interpretation of the accent principles in terminology. Students can’t distinguish
these principles, therefore, confuse accents in terms.

In this regard, the teacher requires not only knowledge of the Latin, but also the
ability to adapt the Latin grammar to terminology to explain the details of the
formation and the usage medical terms to the students.

The author method of teaching medical terminology will be presented in the
report at the session. The method reflects modern trends in the development
of terminology. Also, the method takes into account the level of knowledge of
students of the Latin.

The main principle of this method is the usage grammar structures of Latin for
ordering and systematization Latin terms based on the current practice of their
professional use.
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The positive experience of implementing the program
“Peer learning for literacy development” in Latvia.

The presentation will emphasize the possibilities of developing literacy and the
joy of reading in the context of peer learning. The authors will reflect on the
theoretical aspects and methodology of the program “Peer learning for literacy
development” and will analyze the experience gained during the approbation of
the program.

The presentation will pay special attention to the possibilities of developing the
reading skills (fluency, correctness, comprehension) applying purposefully four
reading strategies- pair reading, retellig, summarizing and predition, while per-
forming them the learners support and assess each other and participate in an
active reading process.

The study carried out during the approbation process and its context (interview,
pedagogical observation, measurements of the literacy dynamics) promotes
the understanding about the importance of peer learning in the development of
literacy and the popularization of reading in the formation of learners’ reading
motivation.

Keywords: peer learning, cooperation, responsibility, motivation, literacy
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The “Puris” project — Improving school
results by breaking subject barriers

Finnish schooling system is traditionally based on subjects (i.e. mathematics,
history and home economics). After seventh grade the grading in all subjects is
done mainly in numeral form. For a long time this system has created results that
have been on top of many international surveys. In recent years both the results
and student satisfaction in the nation’s schools have been on the decline. The
Puris project tries to change this direction by experimenting with new education-
al methods.

Last spring Puropelto upper comprehensive school in Turku was busy trying out
new ways of learning, teaching and evaluation. The experiment was all about
breaking barriers between traditional school subjects. This means, that pupils
got a new weekly project each week of their eight-week-long experiment. All of
the weekly projects combined contents from multiple school subjects and em-
phasized the role of the student in taking responsibility of the learning process.

Because of the changed ways of teaching and learning it was necessary to
shake up the evaluation methods. The focus point of the evaluation process was
switched from student obtaining numeral grading to the student being the active
evaluator of himself or herself and others in his or her team.

The other main focus of the experiment was promoting social learning by adopt-
ing a concept of “team learning”. In this concept students conducted practically
every given task in four-member teams. Because of the importance of team
learning in this experiment, much of the time and effort was put in welding up the
teams and creating patterns to get the normally individually working students to
see that they benefit from knowledge and skills of other peers.

The results of the experiment have been encouraging and the next goal is to get
the best bits of it work in a larger scale.
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Postgraduate Department of Correctional psychology (RWIUFC), Institute of special

pedagogy and psychology, St.Petersburg

MeToaunyeckmne acnekTbl UCNofib30BaHUA MeToAa
oubnuoTtepanuu ona geten ¢ 0cCoobbLIMU NOTPEOHOCTAMMU

B KOppEeKUMOHHOM MNCUXONOrnM YCTONYUBLIA WHTEpPEC
K uMCnonb3oBaHWio MeToda OubnuoTtepanun OCHOBaH
Ha ncuxonornyeckon amarHoctuke. B Poccun getn ¢
OrpaHUYEHHBIMU BO3MOXHOCTSIMU 300POBbSI CYUTaKOTCS
npeameTom 3a60Tbl y3KOMPOMUIbHBLIX CNeuManucTos;
Ha HMX obpallalT BHUMaHUE No OCTaTOMHOMY MPUHLM-
ny. B Halwem nccnegoBaHum pevb UaeT o Aetsax 6-14 ner,
MMeLLMX BTOPUYHbIE AedEKTbl U napumanbHO CoXpaH-
HbIA MHTENMEKT.

MpakTuka GUbnMoTepaneBToB B pasHbiX CTpaHax Mupa,
pesyneraTbl UX UCCneaoBaHnii NOATBEPANIN ANArHOCTU-
YeCcKyl LEeHHOCTb, MHOrOacrneKkTHOCTb W NepcrnekTuBy
copepxalymecss B NpoeKkTMBHOM MeTode Gubnuotepa-
nvu, obpaLleHHoM UMeHHO k aeTsam ¢ OB3. OgHako mc-
cnefoBaHNsA BbISBUMNK M NpobnemMHble nons B obnactn
npakTukm 6ubnuotepanuun. B kayecTBe OCHOBHbIX MOX-
HO BbIAENUTL criegyolme:

e TeopeTnyeckoe 060CcHOBaHWe Bubnuotepanuy 3aBucuT
OT rnoAxofa K MHTeprpeTauum MeToa Ha NpakTuKe;

® CBSI3M MeXay NCUXONormyeckuMmn eHoMeHamMm n nx
chopmamu npepnonaraloT MHOTO3HaYHOCTb (PUKCUPY-
eMbIX MPWU3HaKOB MOTWBALMOHHOMO UHCTPYMEHTa Anst
4YTeHus, YTo nNpegonpeaenset npobnemy Bbibopa Tek-
CTOB NpU MHTEPMpeTaLmnu;

MNHTErpaTMBHOCTb NPOSIBNEHUS NOTPEBHOCTU K YTEHUIO
pebeHka C COXpaHHbIM WHTENNEKTOM 3aBUCUT OT Xa-
pPaKkTEPUCTUK CUTYaLMN U Ka4eCTBEHHbIX npeobpaso-
BaHWN Pa3HOro YpPOBHS: PU3NYecKux, dusmonornye-
CKUX, NCUXONOrNYECKuX;

e npobrnema Bbibopa TekcTa, NpUMeHsieMoro B 6nbnuo-
Tepanuu, Ans afekBaTHoro BocnpusTusi pebeHkoM B
CEH3NTUBHOM BO3pacTe OCINOXHAETCA psaoM obcTos-
TENbCTB: HanM4ne KonnekTuBHoro 6ecco3HaTensbHoro
1 MPVBbIYHOM, OBLLENPUHATON CUMBOSIMKM, CBSI3aHHOMN
C 3TUYECKMMM OLIEHKaMW BOCMPUHUMAaEMbIX repoes,
nposiBfeHne MHANBMAYanbHbIX NOTpebHOoCTeNn YuTaTte-
151 ¢ 0COBBLIMU HYXXOAaMU, BIUSIHWE COLMOKYNBTYPHbIX U
3THUYECKMX OCOBEHHOCTEN U T. A;

® HAEeXHOCTb, KakK yCTOI7I‘-II/IBOCTb pes3ynbraTtoB BO Bpe-
MEHU - OOUH N3 NCUXOMETPUHECKUX KPUTEPUEB OLIEHKN
ncuxonoro-negarorn4ecknx MeToaoB UccrnenoBaHuA,
MCMNONb30BaHME KOTOPbIX MO OTHOLUEHWUIO K MPOEKTnB-
HbIM MeToOaMm I'IpOGﬂeMaTVIHHO.

MprobLueHne K YTEHWIO NpeanonraeTcs Kak pesynsrat
6ubnuoTtepanun, JOCTUraeMbli B 3aBUCUMOCTU OT Xa-
pakTepucTmk cybbekTa ¢ 0cobbIMU HyXAamu, ero Boc-
NpuUsITUSE Yepe3 CMbICIIOBOE CoAepXKaHne TEKCTa, Bbi3bl-
BaloLero HeeepbanbHble NUYHOCTHbIE MepexuBaHus.
AHanu3 pesynbTaTtoB UCCNefoBaHWI NOKasblBaeT, YTo
NPOEKTUBHBIN MeTon BmbnuoTepanMnm MOXEeT WUCMOofb-
30BaTbCA Aaxe ANns KOPPEeKUUM BTOPUYHbIX OedEKTOB
neten ¢ QUM c napumanbHblM WHTENNEKTOM, OUHa-
MUYHOIO BNUSIHUSE HA UX MCUXONOrMYEeckoe COCTOSHUE
NnocpeacTBOM MepexunBaHuii, aHanusa cutyauun. Ouc-
KYCCUOHHBIV BOMPOC - MOXHO NN HA OCHOBaHWM aHanuaa
npoymTaHHoro anddepeHUMpoBaTh YCTONYMBbLIE U On-
HaMU4Hble(CUTyaTUBHbIE) OCOBEHHOCTY pa3BuBaloLLEii-
Csl MMYHOCTU, B HacTosiee BpeMsl sSIBNSEeTCs akTyanb-
HbIM B Hay4HOM coobLuecTBe.

PRESENTATION IN RUSSIAN

Methodological aspects of the method of
bibliotherapy for children with special needs

There is the strong interest in the use of bibliotherapy meth-
od which is base on a psychological diagnostics in correc-
tional psychology. In Russia, children with disabilities are
considered to be taken care of narrow specialists; the atten-
tion to them is as a residual principle. In our study, we are
talking about children 6-14 years old, with secondary defects
and partial safe intellect.

The practice of bibliotherapists around the world, the results
of their studies have confirmed the diagnostic value, multi-
faceted and the perspective, which contained in the projec-
tive method of bibliotherapy, addressed specifically to chil-
dren with disabilities. However, studies have revealed the
problematic field in the practice of bibliotherapy. The main of
them are the following:

« the theoretical justification of bibliotherapy depends on the
approach to the interpretation of the method in practice;

the relationship between psychological phenomen and
their forms suggest multiple meanings of recorded signs of
a motivational tool for reading, which determines the prob-
lem in the choice of texts during the interpretation;

.

the integrative manifestation of the child’s need to read
with a partial safe intellect depends on the characteristics
of the situation and qualitative changes of different levels:
physical, physiological, psychological;

the problem of choosing the text used in bibliotherapy for
adequate perception of the child in the sensitive age is
complicated by several factors: the existence of the col-
lective unconscious and habitual, common symbols as-
sociated with the ethical evaluation of perceived heroes
manifestation of the individual needs of the reader with
special needs, the influence of socio-cultural and ethnic
characteristics, etc;

the reliability as the sustainability of results over time is one
of the psychometric assessment criteria of psychological
and pedagogical research methods, the use of which in
relation to the projective techniques is problematic.

An introduction to reading is expected as a result of biblio-
therapy that can be achieved depending on the characteris-
tics of the subject with special needs, its perception by the
semantic content of the text calling nonverbal personal ex-
periences. The analysis of results show that the projective
technique of bibliotherapy can even be used for correct the
secondary defects of children with cerebral palsy with par-
tial intellect, for dynamic effect on their psychological state
through the experiences, the analysis of situations. The
discussion question — is there a possibility on the basis of
the analysis reading differentiate stable and dynamic (situ-
ational) especially of developing personality? - is currently
relevant in the scientific community.
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Promoting language awareness of the 6th grade pupils
in the problem-based learning about proverbs

In order to give children skills and tools for escaping in the multimediating, com-
plex text world, one of the most integral goals in the contemporary language ed-
ucation is to enhance students’ linguistic knowledge and language awareness.
This kind of metalinguistic sensitivity consists of conscious perception and sen-
sitivity in language use, and besides that explicit knowledge about language (cf.
Hawkins 1999). Language awareness is a board concept for seeing languages
in different aspects (Svalberg 2007). One way to promote students to use their
language repertoire as a resource for learning is to use authentic texts and in-
spiring learning methods.

This paper concerns literacy instruction with proverbs and their meanings by
problem-based learning methods. The aim was to develop the language aware-
ness of primary school students. Language awareness covers in this case both
knowledge about language using (how proverbs are understood) and the con-
cept of language (the cultural dimensions of meaning making of proverbs). The
focus of the paper is on the 6th graders’ competencies to understand proverbs
and produce the explanations for them under the visual material and the inter-
views. The research questions are next: What kind of meanings do pupils give
to the proverbs? How do they treat the variation of the meanings by different
interviewees? What kind of view about language awareness of them can be
formulated under their descriptions and explanations?

The data consists of 40 reports the pupils have made as a part of the learning
activities. The reports have been analysed by data-based qualitative content
analysis. The preliminary results show, that the meaning making of proverbs
seemed to be either a complex interpretation process with cultural and experien-
tial dimensions, or strict reaction by language user in a communication situation.
These binary dimensions of interpretation are equivalent to Mills’s (2005) mind-
sets of plurality versus monolithic in literacy.
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Spaghetti Joe Goes to the Wide World — a Multimodal
Inclusive Picture Book for all Children

In my presentation | am going to introduce a special picture book that is intended
for inclusive reading. A lot of children have difficulties in reading (print disabled
children). This is why we have produced a picture book, which is both suitable
for normal children and for children with various types of disorder: deaf, blind
and partially sighted, children with dyslexia, children with disorders in mental
development, children with attention deficit hyperactivity disorder (ADHD) and
struggling and hesitant readers. For the deaf the text is simplified, with illustra-
tions of gestures in the Slovenian sign language drawn at the side of the usual
text. A CD is attached with a video-record of interpretation. For the partially sight-
ed, the text is enlarged in sans-serif typeface; for the blind there is the text in
Braille. For dyslectic children an adequate sans-serif typeface, the appropriate
font colour, and cream colour of background have been selected. For children
with disorders in mental development, the book in the box (BOOX) is intended.
The objects that appear in the picture book and both protagonists in the form
of silicone puppets have been stored in a handy box for them. The child plays
with the objects and puppets in the box while being read the fairy tale by adults.
For children with attention disorder the picture book has been adapted to radio
play, which we have recorded as well. At the same time the child can also use
the BOOX. Hesitant readers will be able to use one of the ways, such as the
simplified text, the radio play or the BOOX, or all at a time. The aim of the proj-
ect has been to extend reading to all groups of children with special needs and
with this to allow them the pleasure of reading. Inclusive reading means reading
accessible to all children.
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Tasa-arvo erityisopetuksen nakdokulmasta

Tutkimuksen tavoitteena on selvittdad miten inkluusion keskeisiin arvoihin kuulu-
va tasa-arvo toteutuu suomalaisissa koulutuspoliittisissa dokumenteissa. Kou-
lutuspolitikassamme vaikuttavat kansainvalisesti hyvaksytyt sopimukset, jotka
korostavat tasa-arvoa, osallisuutta ja oikeutta yhteisiin palveluihin (YK, 1993;
Salamancan julistus UNESCO, 1994; Dacar 2000). Kyseisten arvojen tulisi na-
kya kansallisissa koulutuspoliittisissa dokumenteissa. Tutkimuksessa tarkas-
tellaan tasa-arvon kasitteen muutosta valtioneuvoston hyvaksymissa Koulutus
ja tutkimus- kehittdmissuunnitelmissa (jatkossa KESU) vuosille 1999-2004 ja
2011-2016.

Hallitus on kayttanyt neljan vuoden valein julkaistavaa KESUa opetuksen ja tut-
kimuksen toteutusta ja kehittdmisty6ta ohjaavana dokumenttina (Opetus- ja kult-
tuuriministerid, 2014). Koulutusjarjestelmassamme on meneilldaan inklusiivinen
reformi. Vuosisadan mittaista erityisopetuksen kehityskulkua on kuvattu siirty-
mana ekskluusiosta inkluusioon, eli siirtymista erillisista erityiskouluista kaikille
lapsille avoimiin oppimisymparistoihin (Borider 1991, 1219-21).

Tutkimuksemme KESUt toimivat institutionaalisina jalkind joiden pohjalta on
mahdollista tehda johtopaatdksia niiden edustaman organisaation tavoitteista
ja ideoista (Wolff 2004, 288; Hodder 2000, 704—705.) Dokumentit analysoitiin
huolellisesti lukien sisalldnanalyysia hyvaksikayttaen ja etsien niistd seka eroja
etta yhtalaisyyksia.

Suomalaisen koulutuspolitiikan painopisteena nayttda olevan mahdollisuuksien
tasa-arvo (katso Kalalahti & Varjo 2012). Tanaan, vahvemmin kuin aiemmin,
tasa-arvo tarkoittaa odotusta kaikkien oppilaiden korkeatasoisesta suoriutumi-
sesta opinnoissa. Vammaisuuden ja erityisopetuksellisten tarpeiden maininnat
ovat vahentyneet teksteistd. Koulutuspolitikka oikeuttaa ja edellyttaa yha no-
peampaa edistymistd samalla kun erittain hyvin menestyvien oppilaiden menes-
tystd arvostetaan. Erityistad tukea tarvitsevien lasten ja nuorten nakdkulmasta
koulutuksen arvot ovat koventuneet.
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Rethinking the concept of literacy in
the age of Google generation

In the age of digitalization, the ways of reading texts have multiplied. Nowadays,
so-called Google generation uses different media in much more versatile ways
than the generations before them. Whether this development is good or bad re-
mains to be seen. However, to understand how Social Media is used in reading
and learning is a necessity for all educators. Only by understanding these issues
gives us tools to participate in these ongoing processes.

To give an all-inclusive definition for Social Media is, of course, not easy. One of
the ways to do it is to categorize the social network sites that vary in relation to
how much they allow individuals to shape their virtual environment. This catego-
ry of social networking allows constructing a public or semi-public profile within
a bounded system. In the second category, individuals may articulate a list of
other users with whom they share a connection. In the third category their list of
connections can be viewed and traversed (Boyd, Ellison 2008). By using these
aforementioned categories added with “traditional” pedagogical thinking we are
able to create a new kind of social learning that is not technology-driven, but
community based shared learning that is tailored for the needs and the habits of
new generation.

References
Boyd, D. M. & Ellison, N. B. (2008). Social network sites: Definition, history, and scholarship. Jour-
nal of computer-mediated communication 13:210-230

Rowlands, I., Nicholas, D., Williams, P., Huntington, P., Fieldhouse, M., Gunter, B. Withey, R.,
Jamali, H. R., Dobrowolski, T., & Tenopir, T. C. (2008). The Google generation: the information
behaviour of the researcher of the future. Aslib Proceedings 60:290-310
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bubnuoTtekapb 3ana aNeKTPOHHbIX pecypcoB HayuHon 6ubnuoteku KOxHoO-

YpanbCKoro rocyfapCTBEHHOIO YHMBEPCUTETA, acnMpaHT kadenpbl GubnmoteyHo-
WMHOpMaLMOHHOM AeaTenbHOCTU YenabuHcKom rocyaapCTBEHHOW akageMnn KynsTypbl
N NCKYCCTB; KOHT. MH.: damir2903@yandex.ru Librarian, Electronic Resources
department of Scientific Library of the Southern Ural State University, post-graduate of
Library and information activity chair of Chelyabinsk State Academy of Culture and Arts

CTumynunpoBaHue YMTaTesibCKOMN AeATEeNbHOCTHU
MOJIOI€XXU B YCIIOBUSX BY30BCKOW MONTMOTEKN HA OCHOBE
ceTeBbIX PeCypCcoB U TEXHONOrnM (No Marepmanam
nccrnepnoBaHus «4YTeHune, KOTopoe Hac 06 bLeaUHAETY)

«YTteHne, koTopoe Hac ob6beduHsIeT» — OHManH-uc-
cnepoBaHve, paspabotaHHoe Pycckoii Accouuaumen
YteHns (PAY) n 3anyweHHoe HayyHon 6ubnuvoTekon
KOHO-YpanbCckoro rocyfapCTBEHHOrO  yHWBepcuTeTa
(HB HOYpIY); 6binn BHeCEeHbI HEKOTOpblE AOMOMHEHUS,
CBSi3aHHblE C WCMOMb30BaHWEM pasfvyYHbIX HocUTenemn
MHGOPMaLMK, NOCELLAEMOCTbIO CETEBbIX YUTATENbCKUX
pecypcoB. MonyyeHHble pesynbrathl (390 aHKeT) Gbinu
npoaHanu3npoBaHbl B KOHTEKCTE MOMOAEXHBIX CyOKymb-
Typ.

Pesynbrathl uccnegoBaHns 0603Ha4unm Takve TeHAeH-
LMK, Kak reHaepHbIA NepeBec B NOMb3y YUTAOLLNX AEBY-
wek (74%); 6onbluias Yactota YTeHus (87% cTyaeHToB
YATAKT EXEeLHEBHO, NnogpasymeBasi YTEHNE He TOmNbKO
BGyMaxHble U/UnNu 3NeKTPOHHbIE TEKCThI, @ TakkKe «cep-
uHr» B IHTEpHeTe); poCcT Yncna CTyaeHTOB, OTOXAECT-
BRstOLWMX cebsl ¢ pasnuMyuHbIMU MONOAEXHBIMU CyBKynb-
Typamu (32%).

OTMeTUM, YTO BO MHOTMX MOMOAEXHBIX CYOKymbTypax
YTEHME He SIBMSETCSl LEHHOCTLIO U AaXe BOCMpUHUMA-
eTCsl HeraTMBHO, OHaKO B By3ax OHU MpPeACTaBMeHb
MWHMMasbHO, TOrAa Kak npeacTaBUTenmn coLmanbHo-ak-
TUBHbIX CYGKYNbTYp C MO3UTUBHBIM OTHOLLEHUEM K YU-
TaTenbCckon AeATENbHOCTU SABHO Npeobnajatot (Hanpu-
Mep, porneBuKu/Kocnneepbl, TONKUEHUCTbI, KnbepnaHku,
XUKUMOPU, PANEPbI, BAHUIbKY, HblO-3MMK U Ap.).

Ha ocHoBe pesyneratoB onpoca B HB HOYpl'Y 6bina
ycuneHa paboTta Mo MOBbILLEHUIO WH(OPMALMOHHON
rPaMOTHOCTY YHaLLMXCS U UX YNTATENBCKOWM aKTUBHOCTMU;
B Ka4eCTBEe UHCTPYMEHTOB MCMOMb3YTCA cant 6ubnuo-
TEKW, NONynsipHble coumanbHble ceTn cepsuckl (BKoH-
Takte, Facebook, Twitter, Instagram). B anekTpoHHOW
oubnuoteke HOYplY pasmellaloTcs MONHOTEKCTOBbIE
KONneKkunm y4yebHbIX M y4eBHO-MeToauYeckux usna-
HWUIN, XyOOXXECTBEHHbIX TEKCTOB; B LENsSX COAENCTBUS
y4ebHOMY  npoueccy,  KynbTypHO-NPOCBETUTENbCKON
OesiTenbHOCTM 1 camoobpasoBaHulo Gubnuoteka npe-
[OCTaBnNsieT AOCTYN K OTEYECTBEHHbIM U 3apyGeXHbIM
NUUEH3NOHHbIM 6a3aM [aHHbIX, OPUEHTUPYET CTyAEH-
TOB B NUTEpaATYPHOM NpoLiecce, CTUMYNUPYHOT O6LLEHNE
Nno noBoAy KHWUMM M YTeHus. —lMocTosiHHaa uccnegosa-
TenbcKkas AeATenNbHOCTb, OTpaXalLlas pearnbHyl Kap-
TUHY YTeHUs, AomkHa ObITb HOpMOW Ans nobon By30B-
CKOW BUBNMOTEKN Kak OCHOBA AN MPUHSATUS PeLUeHWit
N COBEPLUEHCTBOBAHWS AEeSTENIbHOCTU MO WUCMOSb30Ba-
HUIO CETEBLIX TEXHOMOMI, YTO B NEPCNEKTUBE AOMKHO
CTUMYNUpOBaTb Pa3BUTUE YTEHUS] B YHWBEPCUTETCKOM
cpene, coenatb ero NpuBrieKaTenbHbIM U MPECTMKHBIM
3aHATUEM.

PRESENTATION IN RUSSIAN

Usage of network technologies as
an instrument of stimulation for
readers’ activity among youth in
university library (adapted from

“Reading that unites us” research)

«Reading that unites us» — is on-line research, elaborat-
ed by Reading Association of Russia (RAR) and launched
by Southern Ural State University Scientific Library (SUSU
SL); some additions were made, concerned with the usage
of different data storage devices, traffic of reading network
resources. The results (390 questionnaires) were analyzed
in the context of youth subcultures. —Questionnaires’ anal-
ysis reveals some tendencies: gender preponderance of
girls (74%), who show activity not only in reading, but also
in using social networks; higher frequency of reading (87%
of students read daily, not only fiction, but also nonfiction
and academic texts on curriculum subjects, print and elec-
tronic texts, and the Internet «surfing»); growth in quan-
tity of students, identifying themselves with different youth
subcultures (32%), in comparison with the data of the poll
in 2012. —t is important to note, that in the majority of sub-
cultural groups, reading is not a value and can be treated
negatively, but the poll has shown, that those groups are
represented among University students minimally, where-
as the representatives of socially-active subcultures with
positive attitude to reading prevail (for example, roleplayer/
cosplayers, tolkienists, cyberpunks, neets (hikikomori), rap-
pers, vanillas, new-age, etc.). -Making use of the research
results, SL SUSU enhanced its job to raise information liter-
acy of the students and their readers’ activity, to use library
site and popular networks and services as a tool (Vkontakte,
Facebook, Twitter, Instagram). SUSU electronic library con-
tains full-text collections of educational, academic literature
and literary texts; for the purpose of assistance in academ-
ic process and self-education, library provide an access to
Russian and foreign licensed databases, orientates students
in literature environment, stimulates communication on the
topics of books and reading.—Continuous research activity
reflecting actual aspects of reading should be a standard for
every university library. They help to make right decisions,
develop professional activity, use network technologies,
which, in perspective, should stimulate reading development
in university environment, make it attractive and prestigious.
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Lukivaikeusriski ja lukivaikeudet: Sosiaalisiin
suhteisiin liittyvat suojaavat tekijat

Tassa esityksessa kerrotaan Alkuportaat-tutkimusryhman tuloksista koskien
sita, missa maarin ja millaiset koulun sosiaaliset suhteet toimivat suojaavina
tekijoina lukivaikeusriskissa olevien oppilaiden kohdalla. Alkuportaat-tutkimuk-
seen osallistui noin 2000 lasta neljasta kunnasta vanhempineen ja opettajineen.
Viisivuotisessa seurannassa kartoitettiin lasten varhaisia oppimispolkuja, eri-
tyisesti luku- ja kirjoitustaidon ja motivaation kehittymista kouluun tultaessa ja
ensimmaisten kouluvuosien aikana sekd vanhempien ja opettajien ohjauskay-
tantoja ja yhteistydn muotoja. Tulokset antavat viitteita siita, etta lapsilla, joilla
on lukivaikeusriski tai ulospain suuntautuvaa ongelmakayttaytymista, on muita
lapsia enemman pulmia seka vertaissuhteissa ettd opettaja-oppilassuhteessa
luokassa. Toisaalta oppilaan myonteinen suhde opettajaan tai vanhempiin voi
vahentaa lukivaikeusriskin kielteisia vaikutuksia oppimiseen ja vertaissuhteisiin.
Edelleenkin mitd enemman ymparistdon liittyvia suojaavia tekijoita lapsella on,
sitd parempi on hanen lukutaitonsa ja koulusuoriutumisensa myéhemmin kou-
lupolulla. Mydnteiset sosiaaliset suhteet edistavat oppimista erityisesti oppilaan
tehtavasuuntautuneen kayttaytymisen kautta. Tulokset korostavat ensimmaisten
kouluvuosien merkitystad myds mydhemmille kouluvuosille. Tasta syysta lammin
opettajan ja oppilaan vuorovaikutussuhde seka vertaissuhteet ovat erityisen
tarkeitd koulun ensimmaisina vuosina.
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Metafonologisk traning i forskolan gynnar i
synnerhet barn med risk for lassvarigheter:
En analys fram till ak 6 och ak 9

Knackandet av den alfabetiska koden sker inte pa samma satt for alla barn,
men ju tidigare insatserna gors desto battre. Omfattande internationell forskning
utgaende fran Ingvar Lundbergs och hans kollegers banbrytande studie pa den
danska 6n Bornholm har pavisat detta (Lundberg, Frost, & Petersen, 1988). Ef-
fekterna av Lundbergs metafonologiska intervention i férskolan gav barnen ett
utgangslage som fran starten minskade det glapp som eventuella bakomliggan-
de dyslektiska svarigheter kan skapa.

Motsvarande svenska sprakleksprogram, den s.k. Bornholms-modellen, ge-
nomfordes i alandska daghem och skolor. 2/3 delar av hela arskullen (N=209)
deltog. Studien pavisade att &ven en nagot mindre dos an den dagliga gav effekt
(Kjeldsen, Niemi, & Olofsson, 2003).

Den alandska studien ar en av fa i varlden som foljt upp eleverna genom hela
grundskolan. Resultaten pavisade omedelbara vinster i ordavkodning vilka be-
stod upp till &k 6 i form av battre Iasflyt. En fordel i lasforstaelse kunde noteras
annu i ak 9. (Kjeldsen, m.fl., 2014).

Denna presentation undersoker fragan om barn med i férskolan uppskattad risk
for lassvarigheter drar mer nytta av traningsprogrammet an kamraterna. Preli-
minara analyser tyder pa att omedelbara framsteg i metasprakliga (fonologiska)
fardigheter ar dubbelt storre for denna grupp an for de andra barnen. Fordelen
aterspeglades i en gynnsam utveckling av ordavkodning genom lagstadiet. 71%
av riskbarnen i kontrollgruppen hérde till riskgruppen annu i ak 6. Motsvarande
andel for de tranade barnen var 29%. Traningsresultaten marktes ocksa i form
av battre lasforstaelse i ak 6, dar 62% av riskbarnen i kontrollgruppen hérde till
riskgruppen annu i ak 6, medan de tranade barnens andel utgjorde 28%. Vid las-
forstaelsen i ak 9 horde halften av riskbarnen i kontrollgruppen till riskgruppen,
medan motsvarande andel for de tranade riskbarnen var 25%.

Sannolikheten att tillhéra riskgruppen annu i ak 6 var for kontrollgruppen minst
eller mer an dubbelt storre jamfort med experimentgruppen. Sannolikheten att
tillhora riskgruppen annu i ak 9 var dubbelt stoérre for kontrollgruppen an for expe-
rimentgruppen. For 6vriga variabler var skillnaderna mellan riskbarnen i a8k 9 sma.
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Funktionsinriktad musikterapi som
stod vid skolsvarigheter

Funktionsinriktad musikterapi, FMT-metoden, ar en musikterapiform som an-
vands inom medicinsk rehabilitering. Den anvands ocksa som en stédmetod for
barn med skolsvarigheter. Arbetssattet har férdjupats och metoden har visat sig
ge synnerligen goda resultat inom ett brett register av funktionsnedsattningar
och hjarnskador.

FMT-metoden ar rérelseterpi. Metoden ar neuromuskular, dvs hjarnan paverkas
och utvecklas genom att nya rorelser gors. Om individens rorelserepertoar ar
otillracklig, sa ar ocksa hjarnans kapacitet otillrackligt utnyttjad. Behandlingen
ar icke-verbal. Terapeuten erbjuder mojligheter for adepten att gora nya rorelser
och adepten bor fa gora sina egna erfarenheter.

Musiken anvands for att skapa forutsattningar och aktivera individen att bearbe-
ta de egna resurserna. Musiken bestar av specialkomponerade melodier, mu-
sikkoder, som vagleder adepten i dennes spelande. Koderna starker dénskade
rorelsemonster, som en bild i akustisk form.

| terapisessionen anvander terapeuten akustiskt piano. Adepten erbjuds trum-
mor, cymbaler, |attare blasinstrument samt ett flertal effektinstrument. Terapeu-
ten utgar fran adeptens utvecklingsniva och anpassar instrumentuppstallningar-
na. Adeptens spontana reaktioner i form av rorelser ger direkta forbindelser till
sensomotoriska omraden i hjarnan utan omvagar via sprakliga och intellektuella
bearbetningar. Terapeuten kan da observera avvikelser eller otillrackliga rorelse-
monster gallande grundfunktioner sdsom perception — sinnesintegrering — and-
ning — kroppskontroll.

Metoden speglas i FMT-kriterier. De indelas pa féljande satt och anger metodens
funktionsinriktade arbetssatt: stabilitet, sidoskillnad, separata sidoskillnader,
balrotation, korsrorelser, hand- och handledsfunktion, modell/logik, perception,
koordination hand-fot- och helhetskoordination. Dessa paverkar den enskilda
individens formaga att fungera i olika situationer sasom i praktiska situationer, i
social interaktion, inlarning samt i skolan.

| Finland ar metoden inriktad pa omsorg och medicinsk rehabilitering av handi-
kappade samt aven inom skolvarlden. Barn med koncentrations-, las-, skriv- och
matematiksvarigheter ar en starkt vaxande malgrupp. Barnomsorgen och skol-
halsovarden har en viktig uppgift i att slussa barn med olika svarigheter vidare
sa att de i tid kan fa den hjalp de behdver.
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YteHue geten un nogpocTtkoB B Poccuu:
KHUTN, ONONNOTEKN, UHTEPHET

3a nocnegHue 20 neT B XXM3HW POCCUINCKOro 06-
LecTBa NPOM3OLLMN CEePbE3HbIE U3MEHEHUS], KO-
TOpble OKa3anu BMUSHME Ha CTaTyC YTEHWsl, ero
pornb, OTHOLLEHME K YTeHMto. COBpEMEHHbIE AeTn
YnUTaT MHaye (M Mo KONMMYEeCTBY, U Mo crnocobam
4YTeHUs).

CpaBHuTenbHoe uccnegoBaHue Poccuiickon ro-
CyOoapCTBEHHOW OeTcKon OmbnmoTteku nokasano,
KaK MOCTOSIHHO MeHsieTcs 0bnuk caMoro uymutate-
na-pebeHka 1 yuTaTens-nogpoctka. bnarogaps
pPas3BUTMIO UHOPMALMOHHO-KOMMYHMKALIMOHHBIX
TEXHOMOrNiA HOBble YUTaTeNnu okasbliBalTcs 6o-
nee camocToATENbHbIMU, UH(DOPMUPOBAHHLIMMU,
n3buparenbHbiMK 1 TpeboBaTenbHbBIMU B YTEHWUN,
HO MX YTEHME CTAHOBMWTCSI CKOPEE OTPbIBOYHbLIM,
dparMeHTapHbIM U KIUMOBbIM.

YyacTue poauTenen U Opyrmx YneHoB CEMbU B
npouecce YTeHUs SIBNSETCA BaXKHbIM (PaKTOpPOM
pa3suTusa pebeHka. Pogutenu cerogHs yoensiot
Gorblle BHUMaHUSI OETCKOMY YTEHWUIO U aKTUBHO
y4YacTBYIOT B COBMECTHOM YTeHUU C pebeHKoM.

CepbesHblX M3MEHEHUI B aHPOBO-TEMaTu4e-
CKVX MpeanoYTeHNsX AeTen 1 NogpoCTKOB He Ha-
6nogaercs. B mnagwem WKonsHOM Bo3pacTe Bce
6onbLue 1 GonbLue NonynsipHbl HApPOAHbIE CKa3Ku
Hapsioy C KNacCu4eckMMU Mpov3BedeHUsMU 3a-
pybexHbIX U OTe4ecTBEHHbIX aBTopoB. Hanbonee
NOMNynspHbI Y NOAPOCTKOB (haHTacTUYeckne KHu-
™ (56%), npuknioyeHyeckan nuteparypa (55%),
tomopucTuyeckne kHurn (37%), passuBatoLLas,
cnpaBoyHasa nutepatypa (30%), cTpalwHble, Ta-
WHCTBEHHbIE KHUMN (25%).

OCHOBHbIE UCTOYHUKM MOMYYEHUS KHUT — KHIDK-
Hble MarasuHbl (78%), bubnuoteku (42%), uHtep-
HeT (29%).

BospacT BxoXaeHWs B WHTEPHET E€XEerogHo CHU-
xaetcs. TpeTb MnafLlmx LWKOMbHUKOB U ABE TPETU
NMOAPOCTKOB @KTUBHO YMTAKOT KHUIM B WHTEPHETE.
MOMUMO YTEHUS ANEKTPOHHBIX KHUT, OHW MHTEPECY-
HOTCA MHGOPMaLMEN Ha pa3nNnYHble TEMbI, CBA3aH-
Hble C LUKOSION, JOCYrOM, pa3BreyeHms 1 xobom.

[MogpoCTkM aKkTMBHO OCBaMBalOT HOBbIE 3MeK-
TPOHHbIE CpeAcTBa ANA YTeHUA U ULLYT B UHTEP-
HeTe Mchopmau,mo O KHUrax.

Kpyr 4TeHuss geteit U NoapoCTKOB CEroAHs Co-
CTOWT U3 [ABYX OCHOBHbIX YacTel: U3 YTeHWs ne-
YaTHbIX (BYyMaXKHbIX) KHAT U NEPUOANKN U YTEHUS
KHAT 1 nepuopukn B WHTepHeTe. [Mponopumn
MOHEMHOrY MEHSIOTCH B CTOPOHY MPEANOYTEHNS
«3KpaHHOro» YTEeHMS, HO B TO e Bpems y 0b6enx
BO3PaCTHbIX rpynn «BymaHble» KHWIM noka Bce
elle JOMUHUPYIOT.

PRESENTATION IN RUSSIAN

Reading of Russian children
and adolescents: Books,
Libraries, the Internet

Fundamental changes that influenced the status
of reading, its role and attitude to it have taken
place in social life for twenty years. Modern chil-
dren’s reading is different in both the amount and
types.

A comparative study carried out by the Russian
State Children’s Library gave evidence that a pro-
file of both a child reader and an adolescent read-
er has been constantly changing. Thanks to the
development of information and communication
technologies, new readers are becoming more in-
dependent, informed, and selective and demand-
ing in reading but their reading becomes rather
sketchy, fragmented and clipping.

Participation of parents and other family members
in the process of reading is an important factor
of child development. Parents start to pay more
attention to children’s reading and actively partici-
pate in joint reading with a child.

There are no serious changes in the genre and
thematic preferences of children and adolescents.
Folk tales along with other traditional books of for-
eign and national classical writers are becoming
increasingly popular in reading of primary school
pupils. The most popular among teens are science
fiction books (56%), adventure stories (55%), and
fun books (37%). Entertaining books, information
stories (30%), scary, mysterious books (25%) follow.

The main sources of books are bookstores (78%),
libraries (42%), the Internet (29%). The age of
children who join the Internet each year decreas-
es. One third of primary school children and two-
thirds of teens actively read books on the Internet.
Besides reading e-books, they are interested in
information on various topics related to school,
leisure, entertainment, hobbies. Teenagers have
been actively developing new electronic tools for
reading and searching information about books
on the Internet.

The reading circle of children and teenagers to-
day consists of two main parts: reading of books
and magazines in print and on screen of e-books
and e-periodicals. The proportion has been grad-
ually changing toward preferences of reading on
screen, but at the same time so far reading in print
still prevail.
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Understanding and interpreting the sense of the
diagnostic instructions in children with mental disabilities

When choosing a diagnostic material, a special attention is paid to its content.
Thus, the analysis focuses on language constructions of diagnostic tests, espe-
cially as they include vocabulary and grammatically properly constructed. The
problem is of lack of adaptation of the content and design of diagnostic tests to
the capabilities of children with mental disabilities. The same applies to instruc-
tions of diagnostic methods.

Children with mental disorders have features of brain activity. Their thinking is
concrete and dependent, and the cognitive process is of unfocused. It is difficult
for them to perform intelligence tests without the help of an adult. In this regard
when developing the instructions of the diagnostic methods should take into ac-
count the following conditions:

a) verbal instruction should be simple and easy to understand;
b) verbal instruction must be a fraction, «step by step»;
c¢) in verbal instruction must be designated no more than two actions.

The important stage of diagnosis is the analysis of the awareness of child in
instruction. We list special tactics support of children with mental disorders in
diagnostic situation (on the example of the questionnaire).

Step 1. The child is given verbal instruction. If he does not understand the in-
struction the first time, a psychologist with the child performs the first task of the
questionnaire. Thus, the psychologist shows the child a sample of the task and
appreciates his willingness to continue diagnosis.

Step 2. When it is clear that the child understood the instructions, proceed to
perform tasks independent.

Step 3. If after helping a child again can’t do the task himself, the psychologist
fills in the remaining paragraphs of the questionnaire together with him.

The report contains a detailed analysis of the results of examination of children
with mental disabilities and the evaluation and interpretation of the semantics of
the diagnostic instructions.
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How can literacy education prepare young people
for becoming an active independent citizen?

Examples of common concepts in discussion of literacy instruction are “read-

“, “methods of teaching®, “best practise®, “reading comprehension®, “reading

ing“,

for pleasure®, “family literacy®, “gender” etc. It seems to be less popular to dis-
cuss “writing and writing instruction®, “becoming critical reader”, “becoming an
independent reader*, etc. Drastic changes in the “literacy environment® put new

demands on the reader/writer.

What main literacy competences does a student need to master when leaving
the compulsory school so he or she will be able to take part in society to come?
Do we develop independent, critical readers/writers who are able to choose ma-
terial needed for learning or for pleasure, read it and share the knowledge or
feeling gained by writing or discussing?

These questions will be discussed and some suggestions made for possible
Improvement.
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lise.kulbrandstad@hihm.no

‘They fall behind in the content areas’ — language minority
students reading to learn in their second language

The transition from the 4th to the 5th grade in Norwegian schools is traditionally
considered to be especially demanding. The school subjects get more special-
ized and the textbooks have more subject-specific information and more difficult
vocabulary. National tests in reading, English and mathematics are introduced
early in the school year. They are partly supposed to assist teachers in facilitating
students’ transition between grades and partly to measure school achievements.
On these tests, as well as on results from PIRLS and PISA, an achievement gap
between students with immigrant family background and students with majority
language background is documented. In the project Encounter with texts in the
fifth grade this achievement gap is used as a point of departure. We explore
what kind of texts and literacy practices the students encounter in class, how
students respond to the challenges of meaning making in the context of the
mainstream classroom, and how teachers work on facilitating learning in differ-
ent subjects. In this presentation, | will report from a pilot study with a focus on
six students’ encounter with a science text book. The data which are analyzed
are text book chapters, qualitative interviews with teachers and students, class-
room observations and students’ oral and written responses. Vocabulary knowl-
edge is considered to be an especially important factor in explaining second
language students’ reading problems (e.g. Sweet & Snow 2002, Duke & Martin
2015). Thus, vocabulary is of special interest to this study.

References
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Educational Environment for Hospitalized Children
Undergoing Long-term Medical Treatment

The problem of educational services for Russian children (aged 0—18years old)
undergoing long-term treatment in medical institutions is of exceptional signifi-
cance today. The annual number of young in-patients who stay in hospitals 21
days and longer has grown to more than 120.000-140.000 per year. The Rus-
sian legislation provides the following three educational options for them: local
schools, home-schooling education and hospital-based education. All three op-
tions are difficult to implement to the level required by the Federal State Educa-
tional Standards not only due to in-patients health conditions but mostly because
the problem of educational services for long-stay patients has been underesti-
mated.

Interrupted schooling and reduced contact with social network of peers caused
by long absence from school result in decline in academic achievements and
unstable emotional status.

The launch of the innovative platform “Creation and implementation of educa-
tional environment for schoolchildren who undergo long-term treatment in hospi-
tals” is aimed at changing the situation to improve children’s life style.

A new type of school was opened in two medical institutions located in Moscow:
Federal Research Center of Pediatric Hematology, Oncology and Immunology
named after Dima Rogachev and Russian Children’s Clinical Hospital.

The “hospital school” presents an innovative model in its organization, adminis-
tration and methodology. It broadens the target audience: all hospitalized pupils
who are able to attend hospital school and those who cannot leave wards and
pupils’ siblings have access to a broad and balanced curriculum at a level appro-
priate to them. A group of teachers and medical stuff work with pupils. The school
offers personalized approach to learning and individualized timetabling of the
lessons. To achieve positive educational outcomes and improve literacy-reading
skills reading and writing programmes are integrated into classroom activities
across school curriculum and into extra curriculum activities. First achievements
and future plans will be reported at the Conference.
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Oma kieli — opiskelukieli

Opetussuunnitelman perusteissa (OPS 2016) monilukutaito siséaltyy kaikkiin
oppiaineisiin. Tekstien monikielisyys, monimuotoisuus ja monimediaisuus ovat
nykypaivaa. Teknisen lukutaidon lisaksi koululaisen on tarkeaa oppia ymmarta-
maan lukemaansa. Hyva luetun ymmartaminen perustuu sujuvaan ja tarkkaan
tekniseen lukutaitoon seka kuullun ymmartamisen taitoihin (Kendeou, Papado-
poulos & Kotzapoulou, 2013). Koululaisen on hyva oppia kahdenlaista lukutai-
toa: verkkolukutaitoa ja syventavaa, perinteista lukemista.

Turun normaalikoulussa lukuvuosina 2014-2016 oli 100 albaniankielistd oppi-
lasta, joiden taitotasot vaihtelivat; yli puolella oli tyydyttava suomen kielen taito
kielen eri osa-alueilla. Suurin osa heista opiskeli perusopetuksessa. Yhteistyds-
sa eri opettajat tukevat oppilaiden monikielisyyttd ja monilukutaitoa. Omakie-
linen opettaja ja erityisopettaja kokeilivat, miten oppilas selviytyy ja miten han
oppii standardoiduista testeista, perinteisista ja digitaalisista tehtavista seka
omalla kielelldan ettd suomen kielella. Tavoitteena oli arvioida erityisesti teknis-
ta lukemista, luetun ja kuullun ymmartamista. Mikali oppilaalla oli heikko oman
kielen osaaminen, se nakyi myos heikkoutena suomenkielisissa tehtavissa. Sen
sijaan vahva oman aidinkielen osaaminen nakyi myds vahvana suomen kielen
osaamisena. Tyydyttava oman kielen osaaminen nayttaytyi vahvempana suo-
men kielen osaamisena heti, kun oppilaan suomen kielen taito parani. Useimmil-
la oppilailla olikin akateeminen kielitaito vahvempi suomen kielelld kuin omalla
kielelldan. Digitaaliset tehtavat ja erilaiset oppimisymparistot motivoivat oppilaita
parhaiten molemmilla kielilla.

Uusien teknologioiden kayttd muuttaa lukutaitojen pedagogiikkaa, silla se tekee
mahdolliseksi valintojen tekemisen ja oppimisympariston laajentumisen. Tama
ei kuitenkaan tarkoita sita, ettad perinteiset teknologiat, kuten kynat, paperit ja
oppikirjat, olisivat muuttuneet tarpeettomiksi. Sen sijaan on tarkeaa oppia aktii-
visesti toimimaan monenlaisissa erilaisissa tekstiymparistdissa ja kasvaa kriitti-
seksi ja luovaksi tekstien parissa toimijaksi. Toisen kielen oppiminen on monita-
hoinen ja nuori tieteenala, joka tutkii ihmisten kykya oppia ja prosessoida toista
kieltd ensikielen omaksumisen jalkeen.
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”Matematiikan sanalliset tehtiavat —- TEHTAVAN
YMMARRYS” — kooste verkossa

"Sanalliset tehtavat eivat olekaan oppilaita motivoivia ja koulumatematiikkaa kaytantdon
kytkevia, vaan jopa pelattyja ja inhottuja tehtavia, joita on pakko suorittaa. Valtaosa oppi-
kirjoissa kaytetyista tehtavista on sellaisia, etta niiden tavoitteena on vain juuri opiskel-
tujen matemaattisten operaatioiden mekaaninen hajaannuttaminen. Tama puolestaan
on totuttanut oppilaat (ja mahdollisesti vahan opettajatkin) suhtautumaan sanallisiin
tehtaviin siten, ettei niissa ole mitdan ymmartamista vaativaa ongelmaa. Tarkeinta on
poimia tehtavasta luvut ja suorittaa niilla se operaatio, jota juuri harjoitellaan.”

"Tutkimus on kuitenkin tuonut voimakkaasti esille sen, ettd ennen minkaan matemaatti-
sen operaation tai lausekkeen muotoilemista on olennaista muodostaa selkea kuva siita,
mita tehtavan kuvaamassa tilanteessa konkreettisesti tapahtuu.”

"Tehtavan matemaattisen suorituksen jalkeen pitdisi palata tilannemalliin ja miettia onko
saatu ratkaisu jarkeva. Jos laskutehtavien toteutuksen jalkeen saa tulokseksi, etta pulla-
taikinaan tarvitaan 3 grammaa jauhoja...”

”On kuitenkin vaikea opettaa oppilaille syvallisempaa ongelmanratkaisua ja tilannemal-
lin luomisen tarkeytta, jos tarjolla on vain yksinkertaisia mekaanisten tehtavien harjoitte-
luun tarkoitettuja sanallisia tehtavia.”

Tassa oli otteita akatemiaprofessori Erno Lehtisen kirjoittamasta alkupuheesta verkko-
julkaisuumme.

Turun Matikkamaa jarjesti opettajille kevaalla 2013 yhdessa akatemiaprofessori, Erno
Lehtisen kanssa, Sanallisten ongelmatehtavien koulutus sarjan. Tuotoksena tasta kurs-
sista on tama, opetushallituksen sivuilta 16ytyva, vapaasti kopioitava, "Matematiikan sa-
nalliset tehtavat — TEHTAVAN YMMARRYS” — kooste. Mainitun kurssin tavoitteena oli
tukea opettajia pohtimaan ja ohjaamaan, miten oppilas voisi esittda oman ratkaisupro-
sessinsa laskemalla osissa, mallittaen seka ohjata opettajia arvioimaan sanallisen on-
gelmatehtavan prosessia pelkan laskulausekkeen sijasta.”

Arkiajattelun kayttamisesta koetaan nykyaan usein olevan enemmankin haittaa kuin
hyotya, kun suoritetaan matematiikan tehtavia. Useissa tutkimuksissa on todettu, etta
matematiikan oppikirjojen stereotyyppiset sanalliset ns. ongelmatehtavat eivat aktivoi
oppilaita syventymaan ongelmanratkaisuprosessiinsa. Niiden seurauksena oppilaat op-
pivat kayttdmaan pinnallisia strategioita ja sulkemaan arkiajattelunsa pois silloin, kun
aletaan ratkaista matematiikan tehtavia.

Taman kokoelman tarkoituksena on siis antaa opettajille keinoja ohjata oppilaita syste-
maattiseen matematiikan sanallisten tehtavien tekemiseen. Mukana on myds haasteel-
lisia ongelmatehtavia, joita voidaan ratkaista opettajan johdattelulla tai paritydna. Suurin
osa tehtavista on tarinamuodossa. Tallaisia tehtavia ei [6ydy matematiikan oppikirjois-
ta. On tarpeellista tuoda tama tehtavatyyppi opetukseen mukaan. Talla tavalla pyritaan
myds kehittamaan oppilaan matemaattista ajattelua.

Sanallisten tehtavien paketti 16ytyy osoitteesta http://www.edu.fi/download/150520_ma-
tematiikan_sanalliset_tehtavat_tehtavan_ymmarrys.pdf
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“l Wait and Wait at the Barbershop”: The Role
of Culturally Sustaining Writing Pedagogies
in Young Children’s Experience”

The purpose of this presentation is to focus on the pairing of 2" grade students
in a high-poverty, urban U.S school with predominately white pre-service teach-
ers who worked together to create culturally sustaining writing pedagogy through
digital stories and a curricular inquiry into hair. A complexity of this process was
that the majority of the pre-service teachers were products of writing curricu-
lum dominated by prescriptive programs and many had just experienced an au-
thentic writing experience themselves for the first time in their university level
methods course assignments. This experience challenged preservice teachers’
deficit discourses surrounding students and their notions of what constitutes an
elementary writing curriculum. Highly contextualized field experiences wherein
beginning teachers learn alongside children help them become teachers who do
not “allow the school culture to dictate the norms of their pedagogical practice,
[and] end up conforming to the standards of practice that exist within the schools
they enter” (Hoffman et al., 2005, p. 270). Engagement in this project provided
opportunities for the preservice teachers to “substantiate their stances” (Mallette
et al., 2000, p. 611), even emergent understandings regarding culturally sustain-
ing writing pedagogies. Moreover, this supportive environment began to prepare
preservice teachers to thoughtfully negotiate deficit discourses and to recognize
and realize the power in creating curriculum rooted in the lives of children.
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Toimintakulttuurina tiimiopettajuus

Luku- ja kirjoitustaidon kehittdminen heterogeenisissd oppilasryhmissa on
haaste, joka jaetaan lahes kaikissa koululuokissa. Omassa tydyhteisdssamme
perinteet nojasivat vahvasti yksintekemisessa. Lahdimme 2010 rakentamaan
toimintakulttuuria, jossa yksildllisiin haasteisiin voitaisiin mahdollisimman tehok-
kaasti vastata ryhmaopetuksen keinoin. Tausta-ajatuksena toiminnassamme on
ymmarrys luku- ja kirjoitustaidosta osana laaja-alaisia kielellisia taitoja. Tiimi-
opettajuuden mallilla olemme pyrkineet raataldimaan yksildllisia ratkaisuja ryh-
maopetuksen keinoin. Yksi merkittdva tavoite toiminnalle on varmistaa, etteivat
yksittaiset puutteet kielellisissa taidoissa muodostuisi laaja-alaisemman oppimi-
sen esteiksi.

Toimintamallissamme oppilaita on ryhmitelty joustavasti kokonaisvaltaisen arvi-
oinnin pohjalta. Ensimmaisessa vaiheessa ryhmittely pohjasi lukutaidon tasoon
huomioiden kuitenkin oppilaan oppimisedellytyksia ja -tarpeita kokonaisvaltai-
sesti. Soveltavan tason vaiheessa ryhmitykset muodostettiin edelleen huomioi-
den niin oppimiseen liittyvat tarpeet kuin lapsen kokonaiskehitys. Soveltavan ta-
son opiskeluryhmissa joustavuus on entisestaan korostunut ja ryhmaopetuksen
rinnalla yksil6llisiin tarpeisiin on vastattu toteuttamalla interventiojaksoja koulu-
paivan sisalla. Yhtena merkittavana tekijana on toiminnassa arvioitu oppilaiden
motivaation ja yleisen kouluviihtyvyyden nakdkulmaa seka inklusiivisten periaat-
teiden toteutumista kouluarjessa.

Kaytanndssa tiimiopettajuuden malli on koulussa kehittynyt muotoon, jossa
neljan opettajan ja kahden avustajan muodostama tiimi vastaa yhteistyon eri
muotoja toteuttaen kolmen yleisopetusryhman ja yhden pienluokan opetukses-
ta. Toiminnassa vuorottelevat yhteissuunnittelun ja -toteutuksen syvyydelta tar-
koituksenmukaisesti vaihtelevat opetustunnit, jotka mahdollistavat ryhmaope-
tuksen tuottamien etujen hyddyntdmisen ja tarjoavat mahdollisuuksia irrottaa
opettajia yksilolliseen ohjaukseen.
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Early oral language comprehension, task
orientation and pre-reading skills as predictors
of Grade 3 reading comprehension

The present five-year longitudinal study from preschool to Grade 3 examined
the developmental associations among oral language comprehension, task ori-
entation, reading precursors and reading fluency, and their role in predicting
Grade 3 reading comprehension. Ninety Finnish-speaking children participated
in the study. The children’s oral language comprehension (vocabulary knowl-
edge, listening comprehension and inference-making), and task orientation
were assessed in preschool, kindergarten and Grade 3. Reading precursors
(letter knowledge and phonological awareness) were assessed at the first two
time points and reading fluency at the third point. Structural equation modeling
showed that oral language comprehension, reading fluency and task orientation
each contributed uniquely to concurrent reading comprehension, and together
they accounted for 76% of variance in reading comprehension. A reciprocal rela-
tionship was found between oral language comprehension and task orientation
from preschool through kindergarten to Grade 3, a finding which extends our
knowledge of the longitudinal determinants of reading comprehension.
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Drama and role play as contexts for engaging
young children in interactions to support oral
language, vocabulary, and literacy development

The presentation is based on a literature review and instructional classroom
practices. The literature review focuses on the practice of using teacher facilitat-
ed and non-teacher facilitated drama methods in early elementary classrooms
to support literacy development. Instructional classroom practices will be based
on the review along with several years of exploratory action research focused
on language and literacy development of multi-lingual learners. | am hoping to
widen the scope of prescribed components of literacy frameworks for young chil-
dren ages 5-7 used in many U.S. schools. | believe the literacy framework used
in some U.S. schools based on the National Reading Panel findings in 2000 is
incomplete. Moreover, it is particularly incomplete for children from multilingual
and diverse backgrounds. The early reading approach recommended by the
panel focuses on phonics, phonemic, awareness, fluency, vocabulary and com-
prehension and has been translated into practice that is often decontextualized
and may lack an emphasis on oral language development, identity development
and meaning construction in transaction with texts and writing.

The two areas of focus for the students | worked with involve both during school
and after school learning. After school, children participate in a drama group
facilitated by a specialized drama teacher to support children in developing ac-
ademic language, vocabulary and drama techniques. During school, children
work in a small teacher facilitated group using experiential learning, drama, role
play and student written texts to foster literacy development. Currently, these
types of techniques are not fully supported in the U.S. schools, and it is my goal
to observe and determine if such techniques complement current methodologies
and practices to support literacy. Additionally, these techniques for multilingual
and diverse learners may represent essential learning that could be integrated
into mainstream practices related to literacy. Learning techniques and outcomes
will be presented and discussed during the presentation.

110 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



BOOK OF ABSTRACTS

Signe-Anita Lindgrén (Finland)

FD, Engelska spraket och litteraturen, Abo Akademi
signe-anita.lindgren@abo.fi

Dyslexiscreening i Svenskfinland: Nya FS-DUVAN

Specifika las- och skrivsvarigheter, dyslexi, anses vara en av de vanligaste or-
sakerna till problem med flytande Iasning och skrivning. Det ar kant att problem
som tyder pa bristande fonologisk processering ofta finns kvar annu i vuxen
alder. For specialarrangemang och traningsprogram forutsatts ofta en gedigen
utredning. En sadan kan med foérdel bdrja med en kartlaggning av den fonolo-
giska férmagan.

Har presenterar jag testfamiljen FS-DUVAN, finlandssvenska DUVAN, som byg-
ger pa rikssvenska screeningtest for dyslexi av professor Ingvar Lundberg och
Ulrika Wolff (DUVAN™, Lilla DUVAN™, MiniDUVAN™). Den finlandssvenska
versionen har test for tre malgrupper: FS-DUVAN™ dyslexiscreening for fin-
landssvenska ungdomar och vuxna normerat for elever i arskurs 1 i yrkesskolan,
arskurs 1 i gymnasiet och studenter under forsta studiearet pa universitetsniva,
Lilla FS-DUVAN for skolelever normerat for arskurs 3, 5, 7, och FSMiniDUVAN
for 5-aringar.

FS-DUVAN och Lilla FS-DUVAN kan utféras i grupp eller individuellt och ar av-
sett att identifiera individer i riskzonen for dyslexi. Med delprov mats olika fono-
logiska funktioner som ar centrala fér automatisk och flytande lasning och skriv-
ning. En sjalvrapport ingar ocksa. Med FSMiniDUVAN kan man pa liknande satt
kartlagga fonologisk medvetenhet, som ar viktig for den tidiga lasinlarningen.

| presentationen beskriver jag testen, testuppgifterna och en del skillnader mel-
lan de rikssvenska och de finlandssvenska versionerna.

Nyckelord: dyslexi, phonologisk hypotes, grupptestning, screening, finlands-
svensk

Lindgrén, S-A. 2012. Mild Developmental Dyslexia in University Students:Diagnosis and Perfor-
mance Features in L1, L2, and L3. Turku, Abo Akademi University (English Department Publi-
cations 6). www.doria.fi’/handle/10024/73898

Lindgrén, S-A. & Laine, M. 2015. FS-DUVAN™ Dyslexiscreening for finlandssvenska ungdomar
och vuxna. Stockholm, Hogrefe Psykologiférlaget.

Lindgrén, S-A. & Laine, M. 2007. The adaptation of an adult group screening test for dyslexia into
Finland-Swedish: Normative data for university students and the effects of language back-
ground on test performance. SJoP, 48, 419-432.
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Signe-Anita Lindgrén' & Elke Schneider? (Finland, USA)

' English Department, applied linguistics, Abo Akademi University
signe-anita.lindgren@abo.fi Symposium Chair

2 College of Education, Winthrop University, Rock Hill, South Carolina
schneidere@winthrop.edu

SYMPOSIUM 60 minutes

How to Support Dyslexics in Foreign
Language Learning (FLL)

This symposium gives you (i) a brief theoretical introduction to dyslexia and foreign language learn-
ing and (ii) presents tools to support dyslexics in the use of foreign languages in an interactive way,
especially regarding spelling in English. We acknowledge phonological weaknesses as a core deficit
in dyslexia (e.g., Lundberg; Lyon et al; Ramus). Questions can be asked in English, Swedish, Ger-
man, or Finnish and participants will also receive a list of references and other materials.

Dyslexia and FLL — Behind the
Scenes, Signe-Anita Lindgrén

In a brief introduction, | present the Linguistic Coding Differences Hypothesis (Ganschow &
Sparks) and the principles of Multisensory Structured Metacognitive Language (MSML) instruc-
tion (Schneider), discuss cross-linguistic differences between languages in relation to dyslexia
(e.g., Seymour et al; Ziegler & Goswami), and highlight what aspects of language are troublesome
for dyslexics (e.g. Schneider; Simon), for instance, letter-sound aspects and figurative language.

Signe-Anita Lindgrén is a certified FL teacher with extensive experience in teaching English and
German on all levels. Currently she is a researcher and lecturer in applied linguistics in the En-
glish Department at Abo Akademi University, Finland. Her main research interests include the
linguistics of learning and teaching FLs, assessing language skills, corpus studies, and contrastive
grammar, with a special interest in learner language and dyslexia. She has a PhD on dyslexia in
university students focusing on assessment and performances in the L1 and FLs. Signe-Anita is
the director of NorDys Nordic Network for Reading and Writing Disabilities in Finland and has ad-
opted the DUVAN-family dyslexia screening tests (Lundberg & Wolff; Wolff) into Finland-Swedish
(Lindgrén; Lindgrén & Laine).

Let’s make sense of the English spelling mess to help
all learners, including dyslexics, Elke Schneider

In short simulations, participants will learn how to help students address English spelling with
research-evidenced practices of over 70 years in the field of special education. The audience will
practice how to use multisensory structured strategies and stories to help students learn to cope
with the confusing challenges of English.

Elke Schneider is a professor of literacy, second language learning (SLL) and Special Education
with a PhD in FLL/SLL and learning disabilities. She has taught DaF and EFL in Europe and
worked as a Dyslexia specialist in a clinical setting. She has extensive experience in working with
struggling readers and writers in first and second languages and frequently runs special literacy
clinics as part of teacher training responsibilities.
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Enena JlykbsiHoBu4' & Onbra KoHsiwwknHa — Elena Lukiyanovich'! &

Olga Konyashkina (Poccus)

Pycckas accoumaums 4teHus, YactHoe obpasoBaTenbHoe yupexaeHe cpeaHss
wkorna «AnsrepHatuBa» r.KpacHogap — Reading Association of Russia, Private
Educational Establishment, Secondary School “Alternative”, Krasnodar

'elena.lukjanovich@yandex.ru

Mporpamma ypo4HO# B BHEYPOUYHOUN AEATEeSNIbHOCTU MO
pPa3BUTUIO, YUTATENIbCKOU KOMMNETEHTHOCTU y4YaLluXcs

Llkona «AnbrepHatuBa» (r. KpacHopap), sBnsiice
KpacHogapckmum permoHanbHbIM otaeneHvem Pycckon
accoumaummn YTeHns, akkymynupyet B ceoew [1po-
rpaMme Mo MPOABWIKEHUIO YTEHWS] OTEYECTBEHHbIA U
3apy6eXHbIN OMbIT, KOTOPbINA NO3BOMSAOT OpraHN30BaTb
obpasoBareribHoe NPOCTPAHCTBO LUKOSbI BOKPYT KHUIMM.

OpgHVM 13 HanpaeneHu NporpaMmbl SBAsieTcs op-
MUpOBaHWe MH(POPMALMOHHON FPaMOTHOCTU LLKOSb-
HUKOB, a ee dopMamun siensiromcesi ohopMIeHNe
Gubnmorpadunyecknx Nocobun n pekomeHaaTernbHbIX
TemaTuyeckux ykasatenen, Takvx kak: « KHurn-tobuns-
pbl», «Mow JlepMoHTOBY, ByKkneT «YnTaem o BOVHE.

PekomeHpaTenbHbI - ykasatenb  «KHuru-tobunspol
roga» BKMoYaeT B cebs: ucxogHble AaHHbIE MO KHU-
re, CBejeHUsi 06 UCTOPUN U3aaHNs, CaMOCTOSITENBHO
HanMCaHHyl y4alMMCs aHHOTaUMIo, rofdbl >XU3HU
aBTopa. PaboTa yyallerocsi no COCTaBMNeHNo ykasa-
TEns BKIOYAET YTEHWE nuTepaTtypbl no Teme, cbop u
cuctemaTtunsaumnio Heobxoammon nHpopmaumm, gop-
MaTVMpoBaHWe MaTepuanoB 1 Co3gaHne MakeTa UTo-
roBoro npoAykra- nocobusi. B gononHeHune k aTomy
BblpabaTbIBalOTCH KpUTEPUN OLIEHMBAHUS NOCOBMS.

Bcepoccuinckun obpasoBaTenbHbi NpoekT «Yuta-
eM C [eTbMU O BOWHe, ropaumcs [lobepon, yunm-
Csl MMpY» LIeHEeH COBMECTHOM paboTon C¢ Apyrvmu
yyacTHMKaMM M opraHu3aumsiMu. Y4acTHuku ¢op-
MWUpOBarM «CMUCOK-andaBnT» YTEHWS KHUT O BOVHE,
MCMOomMb3ys OAHY M3 CTpaTernii CMbICITOBOTrO YTEHUS
— «AndasuT 3a KpyrnbiM ctonom». Paborta nposogu-
nocek B 3 aTana:

1) LWKOMbHLIN 3Tan BKOYan CaMoCTOATENbHYIO pa-
60Ty yuaLlerocs no 3anofiHeHuo cnncka-anda-
BUTA, €ro 06cyx/aeHne B ceMbe, C MOCneayoLLmnm
obcyxaeHVeM B Knacce U pekomeHgaunsamu no
YTEHWIO OTAENbHbIX Npou3BeaeHnin. 3atem dop-
MVPOBArnCs CNMCOK-andaBunT Krnacca, LUKOMbI;

2) [UCTaHLMOHHbBIN 3Tan NpPOXOAuST OA4HOBPEMEHHO
BO BCEX YUPEXKAEHUSIX-yHACTHMKAX pasHbIX ropo-
no., obnactent Poccun HakaHyHe gHs lNobeabl.
Bbina opraHu3oBaHa npeseHTauusi «crnucka-an-
caBuTa», chopMmnpoBaHHas yvyacTHMKaMu npo-
eKkTa, MpouYuTaHbl BCIyX parMeHTbl fy4qlimx
nMTepaTypHbIX XYOOXECTBEHHbIX NPOU3BeAEHNI
o Benukon OTeuecTBEHHOW BOVHE;

3) oueHMBaHME U MOOLLPEHNE C WCMONb30BaHUEM
0TYeTOB, (hoTorpachuin n «CrNMCKOB-andaBUTOBY.

B xope pabotbl ceccun BGyayT npeacTaeneHbl elle
[iBa MONynspHbIX Y LWKOMbHUKOB U yyuTenein npoek-
Ta.

PRESENTATION IN RUSSIAN

Curriculum and extra-
curriculum activities to develop
readers’ competency

School “Alternative’ (Krasnodar), being a local coun-
cil of Reading Association of Russia accumulates in
its Program of promoting reading and literacy nation-
al and international experience which makes it pos-
sible to concentrate education environment around
books.

One line of Program is to form and develop informa-
tional literacy of students which result in writing bib-
liographic manuals and recommendatory thematic

pointers, such as “Jubilee books”, “My Lermontov”, a
booklet “ We read about a war”.

The recommendatory thematic pointer “Jubilee books
of the year” includes initial data about the book, data
on history of the edition, annotation written inde-
pendently by the students, living years of the author.
This work needs that the students read on the topic,
collect and sort out information, format and create a
layout of the final product - the booklet. Moreover,
criteria of the booklet assessment are worked out.

National educational project “We read about a war,
are proud of the victory and learn to keep peace” is
important by its cooperative work with other actors
and organizations. The participants made “Alpha-
bet-list” of books devoted to a war using a strategy
“Alphabet around the Table”.

1) school stage included autonomous work of the
student of filling in the form of the Alphabet with
book titles, its discussion with the family at home,
presentation in the classroom with the recom-
mendations concerning reading of certain books.

2) on-line presentation was organized on the eve of
the Victory Day at all the participating schools of
Russia. The joint variant of “Alphabet -List” was
presented, some passages from the most pop-
ular fiction books about the Great Patriotic War
were read aloud.

3) assessment and reward of the participants on
the basis of photos, reports and Alphabet-lists.

During the session two other popular projects among
the students and teachers will be presented.
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Minna-Riitta Luukka’, Hilkka Paldanius?, Johanna Saario?, Sari
Sulkunen* & Anna Veijola® (Suomi)

- Jyvaskylan yliopisto, kielten laitos

"minna-riitta.luukka@jyu.fi

2hilkka.a.paldanius@jyu.fi

3johanna.saario@jyu.fi

4sari.sulkunen@jyu.fi

SJyvaskylan yliopisto, opettajankoulutuslaitos; anna.l.veijola@jyu.fi

SYMPOSIO 90 minuuttia

Historian monilukutaito ja tiedonalakohtaiset tekstitaidot

Eri tiedonaloilla on omat tyypilliset tekstilajinsa seka tapansa kayttaa teksteja ja
tuottaa niitd. Tahan viitataan kasitteelld tiedonalakohtaiset tekstitaidot (discip-
linary literacy). Teksteilla ja niiden kielellis-rakenteellisilla piirteilla on keskeinen
rooli tiedonaloilla tiedon tuottamisessa, esittdmisessa ja viestimisessa seka ar-
vioinnissa. Myds ajattelun ja argumentoinnin taidot niveltyvat tiedonalakohtaisiin
tekstitaitoihin. Erityisen selkeasti tekstien ja niiden kanssa toimimisen merkitys
tulee esiin historian tiedonalalla, joka on useita muita tiedonaloja enemman
sidoksissa kieleen ja teksteihin. Historiallisen tiedon tuottaminen ensinnakin
pohjautuu erilaisten tekstimuotoisten lahdeaineistojen analysointiin, kriittiseen
arviointiin ja vertailuun seka tulkintojen tekemiseen niiden perusteella. Teksteil-
1a ja tekstien kanssa toimimisella on merkittava rooli myos historiallisen tiedon
viestimisessa, kun historiantutkijat esittavat tulkintojaan eli kielellisesti tuotettuja
representaatioita teksteind. Tekstien ja kielen vahva rooli historian tiedonalalla
asettaa vaatimuksia seka tekstien tuottajien etta lukijoiden tekstitaidoille. Koska
seka historiallisen tiedon Iahteina toimivat tekstit etta tulkintoja esittelevat tekstit
ovat yhda monimuotoisempia ja -mediaisempia, niiden kanssa toimiminen edel-
lyttdd monilukutaitoa.

Tassa symposiumissa tarkastelemme historian tekstitaitoja lukion kontekstissa.
Esittelemme aluksi monitieteista Menneisyyden tulkintojen aarella -tutkimushan-
kettamme, jossa pureudutaan historian teksteihin ja tekstikaytanteisiin lukiossa.
Hankkeen tavoitteena on tuottaa tietoa historian kielesta, teksteista ja tekstien
kanssa toimimisen tavoista seka tarkastella suomalaisten lukiolaisten tapoja tul-
kita ja rakentaa historiallista tietoa. Avaamme myds tiedonalakohtaisen tekstitai-
don, historian tekstitaitojen ja monilukutaidon kasitteita seka pohdimme niiden
suhdetta opetussuunnitelmaan ja lukion pedagogisiin kaytanteisiin. Symposiu-
missa myds havainnollistetaan historian tekstitaitoja ja niiden opetuksen kaytan-
teitd konkreettisin aineistoesimerkein. Tdman pohjalta keskustellaan lukiolaisten
historiallisen ajattelun, lukutaitojen ja tekstien tuottamistaitojen ilmenemismuo-
doista seka niihin liittyvista haasteista. Lopuksi pohditaan yleisemmin tiedonala-
kohtaisten tekstitaitojen opettamista ja arviointia seka niihin liittyvia haasteita.

114 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



BOOK OF ABSTRACTS

Peter Heller Lutzen (Denmark)

PhD, consultant, National Centre for Reading
petl@ucc.dk

Education without homework: Disciplinary
literacy under new conditions

During the academic year 2015-16 the National Centre for Reading in Denmark
works with hf (“Hejere Forberedelseseksamen”) high school teachers in order to
develop students’ reading strategies in a transformed educational environment.
Groups of teachers in the subject areas of Science, Social Studies and Danish
Language and Literature experiment with scaffolded reading strategies in adult
education at high school level.

The project takes place at three different centers for adult education ("VUC:
Voksen Uddannelses Center”) in the cities of Copenhagen, Hvidovre and Hol-
baek. The hf-education is a success in giving adults and young people from very
diverse backgrounds ‘a second chance’ but is also facing new challenges with
a student population under radical change (Evalueringsinstituttet; 2015, Under-
visningsministeriet; 2015).

Many students in hf-courses are struggling readers and suffer from different so-
cial, mental, academic and linguistic difficulties. As a consequence hf-students
practically do not read at home or prepare sufficiently for classroom teaching. This
new ’home work free condition of education’ challenges teachers and calls for
development of extended reading strategies in all subjects areas (Olesen; 2014).

An early finding in the project is that teachers often read texts aloud to students
or ask them to read silently before discussing the content. These teaching strat-
egies compensate for the students’ lack of basic reading skills but detach decod-
ing from comprehension and do not necessarily develop their functional reading
abilities, comprehension and text use.

The project provides empowering methods of reading inspired by the Australian
concept "Reading to Learn” (Rose and Martin; 2012) and theory about disci-
plinary literacies (Shanahan and Shanahan; 2008) where the students’ condi-
tions are not only seen as a challenge but mostly as a new possibility to develop
sufficient studying strategies.

References:

Evalueringsinstituttet (2015): Hf- profil og funktion. En undersggelse af hf-kursister pa toarig hf, 2015
Olesen, Flemming B. (2014): Rapport for naesten lektiefri leeringsrum, Region Midtjylland

Rose, David and J.R. Martin (2012): Learning to Write, Reading to Learn — Genre, Knowledge and
Pedagogy in the Sydney School, Equinox Publishing

Shanahan, Timothy and C. Shanahan (2008): Teaching Disciplinary Literacy to Adolescents: Re-
thinking Content-Area Literacy, in: Harvard Educational Review Vol. 78 No. 1 Spring 2008

Undervisningsministeriet (2015): Afrapportering fra hf-udvalget
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Heikki Lyytinen (Finland)

UNESCO Chair on Inclusive Literacy Learning for All
University of Jyvaskyla & Niilo Maki Institute
heikki.lyytinen.info

Early identification and prevention of difficulties
in learning to read — a global perspective

Highlights of the Jyvéaskyla Longitudinal study of Dyslexia (JLD) will be summa-
rized. In the JLD we collected developmental data from early age to puberty. The
JLD-results reveal that the earliest statistically significant predictions of difficul-
ties associated with reading acquisition can be made already at 3-5 days of age
on the basis of brain responses to speech sounds. Very accurate identification
of children who will face difficulties in learning to read is possible with simple
means, years before reading age. A most accurate and helpful identification of
the need for support can be made via dynamic assessment of those first train-
ing steps that are necessary for the learning of basic reading skill - learning the
connections between spoken and written items. Dynamic assessment can be
run by using our Graphogame (GG) technology which is mainly meant to help
children at risk to learn the basic reading skill before they can encounter and
experience failure. GG training entails repeated exposure to storing connections
between spoken and written language in a game like digital environment (see
graphogame.info). GG has be implemented to help children in more than 20
languages today. Efficacy studies of e.g. English GraphoGame versions in the
UK have recently been published in collaboration with our British colleagues.
Also versions of African Bantu languages meant to support children who fail to
acquire reading skill due to inappropriate teaching. Today GG is introduced also
to African teachers because only when both teachers and children use the game
the results are good. In rural Zambia children who have learned to read with the
game have been able to motivate their parents to learn as well.

The author, professor Heikki Lyytinen is UNESCO professor/UNITWIN chair on
Inclusive Literacy Learning for All working in University of Jyvaskyla and Niilo
Maki Institute, Jyvaskyla, Finland

Please, consult his pages heikki.lyytinen.info and Graphogame-related info from
graphogame.info
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Heikki Lyytinen (Suomi)

UNESCO Chair on Inclusive Literacy Learning for All
Jyvaskylan yliopisto & Niilo Maki Instituutti; heikki.lyytinen.info

Lukemaan oppimisen vaikeuksien ennakointi ja
ennaltaehkaisy maailman mittaisena tavoitteena

Jyvaskylan yliopistossa on viety 1api sukutaustassa esiintyvaan lukivaikeuteen
perustuva pitkittaisseuranta. Siind 200 lapsen (puolet riskinalaisia) kehitysta on
tdahan mennessa tutkittu tiiviisti toistuvin valein syntymasta murrosikaan. Tulok-
sena on lukuisia kiintoisia havaintoja, joista tiivistan olennaisimmat. Riskiryhman
lapsista puolet kohtasi vaikeuksia lukemaan oppimisessaan. Varhaisimmat en-
nusmerkit tuosta puolikkaasta saatiin aivotoiminnan heratevastemittauksilla jo
muutaman paivan idssa. Kaytanndn kannalta olennainen varmistus saadaan
paljon helpomminkin viimeistaan siind iassa, jossa lukutaidon ennaltaehkaisy on
viisasta aloittaa, pienta poikkeusta lukuun ottamatta. Tuo poikkeus tulee lapsista
joiden puheen ymmarrystad koskeva kehitys dramaattisesti viivastyy. Naiden las-
ten tuki on hyva aloittaa heti kun siitd saadaan varmoja merkkeja n. 3 vuoden
idssa. llmié on kuitenkin hyvin harvinainen (esiintyi vain parilla tutkimuksemme
100 riskilapsesta). Muiden ennaltaehkaisevan tuen tarpeessa olevien lasten tun-
nistus onnistuu seuraamalla miten helposti lapsi pystyy tallentamaan kirjaimen
nimia. Kaytannossa lahes kaikilla hankkeemme lapsista, joilla ilmeni lukivaikeuk-
sia oli vastaavia vaikeuksia jo kirjainten nimien tallennuksessa. Luotettavin tapa
saada asiasta varmuus, jos epailya heraa siita, etta lapsi nimeaa naytettdessa
aakkosista vain alle 10 kirjainta kouluun mennessaan, on motivoida lapsi kaytta-
maan Ekapelia (ks. www.lukimat.fi). Silla asia tulee arvioitua, mutta samalla lapsi
autettua ns. dynaamisen arvioinnin menetelmalla. Ekapelillda voi oppia sen mita
tarvitaan lukutaidon perusteiden oppimiseen. Samalla nahdaan miten lapsi pys-
tyy tallentamaan kirjainten aannevasteet. Lapsilla joilla on ollut kirjainten nimien
tallennuksessa vaikeuksia, on hyva aloittaa peruslukutaidon harjoittelu Ekapelilla
kouluun mennessaan. Jos oppija saadaan seuraamaan tarkasti ohjetta jolla pelia
tulisi kayttaa, suuri enemmiston, ellei lahes kaikki paatyvat sen avulla valttymaan
siltd havainnolta etta olisivat luokkatovereitaan huonompia lukemaan oppijoita.

Nyt samaa menettelya ollaan Graphogame nimella viemassa maailmalle. Ehto-
na kayttéon jakelulle on kieli- ja kirjoitusjarjestelmakohtaisen opettelumateriaalin
virheettdmyyden takaava empiirinen naytté vaikuttavuudesta. Sita ollaan kokoa-
massa yli 30 maassa. Ensimmaisena taman kynnyksen ylitykseen on ulotuttu Af-
rikan maissa, joissa siihen on eniten tarvetta. Naissa maissa suurin osa lapsista
ei saa riittavaa lukemaan oppimisen mahdollisuutta. Sen vuoksi harjoittelutarve
kohdistuu myds opettajiin. Graphogamelle (GG) opettajat voivat oppia hyvaan tu-
lokseen johtavan harjoittelumenettelyn Afrikan, suomen tapaan johdonmukaisesti
kayttaytyvien kirjoitusten lukemisen opettamiseksi. Tuo varma menetelma on ns.
"fooniks”, jolla GG toimii. Hyva tulos voidaan varmistaa jos seka opettaja etta lapsi
ovat harjoitelleet yksildllisesti vaihtelevan tarpeen mukaisen ajan GG:ta.
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Axxell Monikulttuurisuuskeskus, Luku- ja kirjoitustaidon koulutus
'sanna.markkanen@axxell fi, %kristiina.spolander@axxell.fi

Aikuisten maahanmuuttajien luku-
ja kirjoitustaidon koulutus

Esityksemme lahtékohtana ovat kokemuksemme luku- ja kirjoitustaidon opet-
tajina ja koulutuksen jarjestajina. Tavoitteenamme on nostaa esille aikuisten lu-
kutaito-opetuksen perusperiaatteita kaytannon opetustydn kannalta. Kerromme
myo&s esimerkkien kautta, miten erilaisia opiskelijoita aikuisten lukutaitokoulutuk-
sessa opiskelee.

Maahanmuuttajille jarjestettava lukutaidon koulutus on osa kotoutumiskoulu-
tusta, joka jarjestetaan tydvoimakoulutuksena. Opiskelijat osallistuvat Iahiope-
tukseen viitena paivana viikossa, 5 tuntia paivassa. Koulutusjakson kesto on
noin 50-200 paivaa opiskelijan tarpeen mukaan. Koulutus on hyvin intensiivista
ja vaatii opiskelijalta paljon motivaatiota. Osalla opiskelijoista ei ole kokemusta
formaalista opiskelusta, joten kaikki on uutta. Osalla taas on paljonkin koulutus-
taustaa toisenlaisessa kirjallisessa ymparistdssa, eri kirjoitusjarjestelmalla. Ryh-
mien heterogeenisyys on myds lukutaidon koulutuksissa arkea.

Lukutaitoa opiskelevat aikuiset ovat aikuisoppijoita, joilla on monenlaisia taitoja
ja kokemuksia lukutaidon puutteista huolimatta. Kunnioitus ja opiskelijalahtoi-
syys ovat itsestaan selvia lahtokohtia koulutuksessa. Osaamisen esille nosta-
minen puutteiden korostamisen sijaan on tarkeaa. Aikuisopiskelu ei ole kaikille
tuttu asia kotimaastaan.

Ensisijaisesti opiskelijat ovat oppimassa uuden kotimaan kielta. Opiskelussa
l&hdetaankin liikkeelle suullisesta taidosta. Kirjalliset taidot karttuvat suullisten
taitojen rinnalla. Luku- ja kirjoitustaidon harjoittelu ei lopu lukutaidon koulutuksen
jalkeen. Koko koulutusputken taytyy tukea aikuisen kehittyvaa kielitaitoa seka
luku- ja kirjoitustaitoa.
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Making Writing Irresistible: Inspiring
Young Adolescent Writers

Focus: exploration of inspirational ideas and strategies for engagement in real
writing by writers from ages eleven through thirteen

Young adolescent writers in the age range (11-13 years) frequently lose the
motivation to write. Why is it that many students in this age group seem to lose
their enthusiasm for the act of writing? The reasons may include the assignment
of writing tasks used for assessment purposes, where little choice is provided,
and where mechanics are emphasized over communication. Sometimes stu-
dents lose interest when the “purpose for writing changed from sharing informa-
tion about your life to proving you read something” and when a heavy focus on
mechanics prevented them from expressing themselves (Behizadeh, 2014, pp.
35-36).

How can we as teachers remedy this? We can begin by guiding them to “act as
real writers who write because they have something they want to say” (Booth,
2001, p. 17). We can create the conditions where young writers feel a genuine
desire to write. At the same time, we can provide strategic instruction that em-
phasizes clear communication. This paper explores how teachers can generate
the conditions whereby writing about this, right now, becomes irresistible for
young adolescents. It also investigates specific strategies for supporting writers
so that they can write for maximum impact.

One essential condition is that students must have something meaningful to
write about — the topic should be significant to them. In the context of a writers’
workshop, students can be provided with guided choice through the teacher’s
modeling as a real writer, through stimulating mentor texts, and above all, by
encouraging writing that connects to the students’ life experiences.

Specific strategies explored include using Quick Writes (Graves, 2005); engag-
ing in rant writing; reader responses based on a range of text types (print, visual);
and strategies for creating a range of media, from digital stories to inquiry-based
project writing exploring topics of personal significance.

Behizadeh, N. (2014). Adolescent perspectives on authentic writing instruction. Journal of Lan-
guage and Literacy Education [Online], 10(1), 27-44. Retrieved from http://jolle.coe.uga.edu.

Booth, D. (2001). Reading & Writing in the Middle Years. Markham, ON: Pembroke Publishers.
Graves, D. (2005). My Quick Writes: For Inside Writing. Portsmouth, NH: Heinemann
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Teachers as readers: Do teachers model
keen recreational book reading?

The benefits of regular recreational book reading for literacy development have
been widely acknowledged, and as such, encouraging children to be life-long
readers is an educational imperative. Research suggests that influential social
agents such as teachers, parents and friends can play an important role in fos-
tering a keen love of reading in children, so that they regularly engage in the
practice. Teachers who are models of keen recreational book reading may be
particularly important for children who lack such a model at home or in their
friendship groups.

However, many contemporary school contexts struggle with an overburdened
curriculum, encompassing numerous competing interests, and a need to un-
dertake rigorous preparation for high-stakes testing. Classroom teaching may
be so preoccupied with literacy skill acquisition that fostering of the will to read
may receive limited consideration. As such, it is not known if all teachers have
the time, inclination and awareness to actively promote a love of reading in their
classrooms.

This paper seeks to explore whether teachers are perceived by their students
to be readers, and as such, it will examine if teachers are actively providing a
valuable model for students. Recent findings from the 2016 Western Australian
Study in Children’s Book Reading, which collected data from children in Years 4
and 6 at more than 20 Western Australian primary schools, will be analysed to
explore children’s perceptions of their teachers as readers. These data will also
provide insight into children’s perspectives about what behaviours and charac-
teristics teachers can display that indicate keen recreational book reading. As
such, the children’s insights can inform best practice for teachers wishing to
enhance their capacity to foster life-long reading in their classrooms.
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Social structure and interpretation or
how Polish adults speak of books

People differ in how they make sense of works of art, literature or abstract for-
mulas. Pierre Bourdieu and Basil Bernstein considered one of such differences
especially important: a disposition for abstract thinking, deontextualization and
recontextualization. They linked this disposition to social structure, showing that
it is more commonly cultivated by the middle and upper social strata. In my pre-
sentation, | would like to show how their ideas come in handy when studying the
ways in which Polish adult non-readers of various social backgrounds speak of
books. I will try to show that they differ significantly in matters such as the value
of books and reading, limits of interpretation, self-confidence as interpreters.
Moreover, these dissimilarities can be linked to their social standing and school
experiences. | will try to describe mechanisms that make schools reproduce or
deepen social differences rather than help level them. The presentation is based
on research conducted for the Polish National Library in the years 2014-2015,
including two representative country-wide survey polls and ten focus group in-
terviews.
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POSTER SESSION

Reading Comprehension Strategies: The
Neglected Tools —An experience with EFL
students in a South American country

Contemporary approaches to reading hold that meaning is created through the
interaction of reader and text in which readers make use of certain cognitive and
metacognitive strategies to understand what they read. This study purported to
find out to what extent reading comprehension strategies were explicitly taught
in class in 3rd year polimodal state-run schools in Florida, Vicente Lopez. The
study also explored whether teachers were acquainted with such reading tools
and whether the tasks used to check reading comprehension required the use
of the strategies in question. Findings showed that reading comprehension strat-
egies appeared as neglected tools in the reading lessons observed. This may
have been significantly related to teachers” ignorance about the point in ques-
tion as well as some kind of incongruity between what they thought they knew
about it and what they actually did in class. This study highlights the need for
teachers to better understand the critical role of reading comprehension strate-
gies in the construction of meaning in the reading process, as well as the impor-
tance of explicitly teaching such tools to their students in class. As derived from
the research work, a didactic tool was designed to help teachers explicitly teach
ten reading comprehension strategies that tackle the text in its three constituent
levels of meaning-Syntactic, semantic and pragmatic level —The tool consists
of a pair of gloves with the acronym “strategies” stamped on it. Each letter in
the acronym triggers off a different strategy, thus working as a visual anchor to
students.
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ROUND TABLE DISCUSSION

Readers’ Voices and Free Reading: Let’s Gather and Talk.

Engaging youth in reading can be a challenging task for teachers. Most teachers
want to help students to become competent and independent readers; however,
when students are not motivated to read, teachers are often frustrated. The use
of book clubs is one way to encourage reluctant or struggling readers to read
and talk about their readings (Bowers-Campbell, 2011). In addition, book clubs
can connect students who are less proficient readers with more proficient read-
ers, provide them with stress-free reading, and allow readers to unleash their
voices and articulate their thoughts. Sharber (2009) states, online book clubs
enhance students’ motivation to engage in new literacy practices while comple-
menting them with traditional reading practices. In today’s world, the Internet
is commonly used across different ages; hence, moving traditional discussions
online may meet today’s students’ needs (Thomas, 2015).

This roundtable session will present the relevancy of implementing online book
clubs with reluctant Hispanic readers to encourage them to express their ideas,
analyze their readings, read for pleasure, and question the book’s insights in a
non-threatening environment. Online book clubs may provide key strategies for
educators and teachers at different age levels to help reluctant readers become
successful readers.

References

Bowers-Campbell, J. (2011). Take it out of class: Exploring virtual literature circles. Journal of Ad-
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Coding Meaning: Francophone Stories
of Classroom Engagement with Literary,
Narrative, Fictional Text Material

What do we talk about when we talk about reading? Most often, within literary
studies, a process, rather than a skill to be acquired. There is very little critical
work done on the assumptions underlying representations of reading develop-
ment, on one hand, the teaching of reading, on the other hand, and the extent
to which such assumptions match, expand, limit theoretical understanding of
reading experiences. Yet, models of emergent and proficient reading can be
found all over the disciplinary spectrum. Developmental psychology, educational
linguistics, literary studies more or less explicitly feature practical approaches
to text decoding and comprehension whose combination is likely to illuminate
some shadowy elephants in and beyond the classroom. Whether reading edu-
cation enacts a conception of the text as valuable primarily for its literary, nar-
rative, or fictional nature, is indeed likely to powerfully affect the dynamics of

reader engagement. Whether and how such terms as “narrative”, “literature”,
“‘comprehension”, “interpretation” are defined, in research on early literacy de-
velopment as well as in educational approaches to literary reading, has serious
pedagogical implications. Such are the main arguments driving my current re-
search project that couples an exploration of conceptual biases as they translate
into instructional practices, and a systematic analysis of literary representations
of the child reader, potentially laying the ground for particularly meaningful in-
terventions in educational contexts. My presentation will expose some of the
critical preliminary findings generated by this highly interdisciplinary project, fo-
cusing on reader vulnerability reproduction in two geographically and culturally
distinct French-speaking contexts. Most importantly, and uniquely, it will build
on my multifaceted experience as a language instructor, literary scholar-to-be,
assistant in a large-scale early literacy advancement program currently involving
three West African countries, and the founder of a bilingual organization serving
African-born, U.S.-based young readers.

Keywords: Critical literacy; imaginative development; narrative development;
literary reading; teaching literature; postcolonial studies; raciolinguistics.

124 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



BOOK OF ABSTRACTS

Gerda E. Moser (Austria)

University of Klagenfurt; Institute of German Studies, Applied German Studies Section;
www.uni-klu.ac.at/germ/inhalt/430.htm
gerda.moser@aau.at

What are the pleasures of reading and talking
about books? Findings of a study on face-
to-face reading groups in Austria

Reading communities meeting face-to-face (reading groups) or online (reading
forums) agree to read a book (mostly fiction) within a given period of time and
then come together to discuss it. During these avid talks and debates processes
of understanding, interpreting and evaluating of literature come to life.

The writer of this proposal was co-author of the project application and is a col-
laborator in a study financed by FWF, Austria’s central funding organization for
basic research (“Negotiating Literary Meaning. Communication in Face-to-Face
and Online Reading Communities®, December 2015 to November 2016). The
objective is to examine reading groups in depth, i.e. their notions and penchants,
forms of organization as well as communication patterns and processes. Eigh-
teen group discussions in three face-to-face reading groups, and standardized
interviews of reading group-participants form the basic data.

My analysis provides initial information about the specific focuses of the meet-
ings and discussions. Pleasure was a central aspect for the participants in the
study to engage in a reading group / forum. Due to the preliminary findings of the
study the aim of my presentation is to show how the participation in a reading
group can fulfil diverse individual as well as group-related functions both rather
emotionalizing-entertaining and affirmative than the reflective-critical functions
prevalent in professional literary criticism. The divergence in these two (“ama-
teur” / “professional”) settings should not be interpreted as being mutually ex-
clusive. Participants of the researched groups tried to bring together ‘high-brow’
and entertainment by discussing canonical literature under the aspect of seeking
entertainment.
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Constructing a common language for children
with ‘literacy difficulties’ to explore the purpose
of literacy in and outside the classroom.

In the post World War 2 Western world universal literacy is considered essential
for personal, social and economic development (Winchester, 1990). High stakes
performativity cultures are prevalent in developed countries globally and there is
sustained pressure on teachers to ensure children meet externally dictated tar-
gets in literacy. Yet definitions of the nature and purpose of literacy is a contested
area. Much current education policy conceptualises literacy as learning extrinsic
skills, whereas socio-cultural perspectives recognise multimodal practices fa-
cilitating an intrinsic need to make meaning inter and intra personally. (Heath,
1982; Jewitt and Kress, 2003; Pahl and Rowsell, 2005). Criterion based assess-
ment of a skillset curriculum creates a deficit model, ensuring some children
will ‘fail’, disregarding children’s wider knowledge and understanding, whilst the
accompanying pedagogy fails to utilise the meaning making strategies that chil-
dren have developed themselves.

This study seeks to give a voice to children who have ‘failed’ in their first encoun-
ter with standardised testing: 7 year olds in England who have not reached the
required age-related expectations in national tests. They will be co-researchers in
the data collection using a methodology that draws on and adapts the Mosaic ap-
proach (Clarke and Moss, 2001) to investigate the purpose literacy as experienced
and as taught, through their descriptions of their literacy practices at home and by
their own commentary on their participation in literacy lessons at school. The chil-
dren will collect their data and create texts through a multi-modal collage approach
to record and present their literacy both in the content and in the creation.

This represents part of an early stage, novice-researcher, doctoral study. Peer
support would be welcomed. A second part to the study is planned in which the
children’s teachers will respond to their texts considering their contribution to
developing ‘culturally responsive classrooms’(Binder and Kotsopoulos, 2011).

Binder, M. and Kotsdopoulos, S. (2011) Multimodal Literacy Narratives: Weaving the Threads of
Young Children’s Identity Through the Arts, Journal of Research in Childhood Education, 25 (4)

Clarke, A and Moss, P, (2011) Listening to Young Children: The Mosaic Approach (2™ edition),
London: National Children’s Bureau

Heath, S. B (1982) What no Bedtime Story Means: Narrative Skills at Home and School, Lan-
guage in Society 11(1)

Jewitt, C. and Kress, G. (2003) Multimodal literacy,New York, NY: Peter Lang

Pahl, K. and Rowsell, J. (2005) Travel Notes for the New Literacy Studies, Clevedon, England:-
Multilingual Matters

Winchester, |. (19900 The Standard Picture of Literacy and Its Critics, Comparative Education
Review, 34 (1)
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The untold story of a timetabled library lesson:
Primary schools in Uganda as a case study

Does reading for pleasure make meaning as per literacy in action! | believe
everybody who reads the above question has a different answer depending on
their community. In Uganda, it is believed that a primary 6 pupil cannot read a
text for a primary 2 pupil. (UWEZO report 2014) This isshighly attributed to the
fact that we lack the idea of reading for pleasure — non existence of the reading
culture. Our children read for examination and thatiis mostly‘text books. This has
affected their performance greatly and the country’s.dévelopment as well.

The few adults that read have o obligatier to, therefore only read when they
must.

Literacy is a bone marrow in the development of a nation. Teachers, parents
and especially thexschool librarians should spearehead the promotion of reading
for pleasure. Reading for pleasure puts literacy in action through various ways;
reading a story about mangoes which is one of the favourite fruits in Uganda,
boosts the children’s understanding of a science lesson about plants.

This paper will tackle the hindreances of reading for pleasure in primary school
libraries in Uganda and how we are progressively tackling them. A big percent-
age of parents are illiterate and therefore cannot help the children wellas those
that would, lack resources hence the inability to support this noble cause.

We envisige a bright future through literacy in action.
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Kielesta kiinni — maahanmuuttajaoppilaiden
suomen kielen taito alakoulun paattovaiheessa

Tutkin vaitoskirjassani, minkalaista vaihtelua esiintyy maahanmuuttajaoppilai-
den suomen kielen taidoissa peruskoulun kuudennella luokalla ja, minkalainen
yhteys taustamuuttujilla (sukupuoli, aidinkieli, maahantuloika, maahantulon syy,
maassaoloaika ja vanhempien koulutausta) ja opetusjarjestelyilla, kuten perus-
opetukseen valmistavalla opetuksella, suomi toisena kielend -opetuksella ja
oman aidinkielen opetuksella, on suomen kielen taidon tasoon. Lisaksi tarkaste-
lin oppilaan kayttaman kielen (suomen kieli ja aidinkieli) yhteyttd suomen kielen
taidon tasoon.

Tutkimukseen osallistui 219 maahanmuuttajaoppilasta 20:std Turun koulusta.
Tutkimusaineisto kerattiin Turun erityisopettajien ja suomi toisena kielena -opet-
tajien laatiman kielitestipaketin avulla. Oppilaan suullista ja kirjallista tuottamista
arvioivat lasta opettavat opettajat eurooppalaisen viitekehyksen kielitaitotasojen
kriteereitd kayttaen. Oppilaat arvioivat omaa aidinkielen ja suomen kielen tai-
toaan.

Oppilaista yli puolella oli tyydyttava suomen kielen taito alakoulun paattévai-
heessa. Kielitesteistd he menestyivat parhaiten rakennekokeessa ja sanelussa,
kun taas kuullun ja luetun ymmartamisen tulokset olivat heikompia. Opettajien
arviointien perusteella oppilaiden suulliset taidot vastasivat osaajan tasoa (B2)
ja kirjoittamistaidot kynnystasoa (B1). Osaamista selittivat pitkd maassaoloai-
ka ja aidin korkea koulutustaso. Paluumuuttajat menestyivat kielitaitotehtavissa
kaikkein parhaiten ja pakolaiset heikoiten. Somalinkieliset erottuivat muista kieli-
ryhman edustajista heikoimpina suomen kielen taidon tasoltaan. Venajankieliset
ja vietnaminkieliset saavuttivat parhaat tulokset kaikissa mittareissa.

Oppilaat arvioivat suomen kielen taitonsa omaa aidinkieltdan paremmaksi pu-
humisessa, lukemisessa ja kirjoittamisessa. Oppilaat, jotka kayttivat kaveriensa
kanssa sekd omaa aidinkieltddn ettd suomen kielta, osoittautuivat kielitaidon
tasoltaan paremmiksi kielitesteissa ja opettajien arvioinneissa. Parhaiten eri mit-
tareissa menestyivat oppilaat, jotka eivat olleet osallistuneet perusopetukseen
valmistavaan opetukseen eivatka erilliseen suomi toisena kielena -opetukseen

Avainsanat: Maahanmuuttajaoppilaat, kaksikielisyys, toisen kielen oppiminen,
kielitaito ja sen arviointi
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"Must!” -osallistava, useamman vuoden
mittainen vahvuusorientoitunut toimintamalli
oppilaan kasvun & kehityksen ohjaamiseen

VAHVUUKSIANI..

HUONOT FIILIKSENI..

HUOLENAIHEITANI.. HAAVEITANI..

PIMINEN EI SUJU. HYVAT FIILIKSENI..

OPPIMISHAASTEITANI..

"Must!”"on useamman vuoden mittainen kasvu- ja oppimisprosessi. Siina oppilas vastaa
ohjaajan tydalustalle laatimiin avoimiin kysymyksiin (vain yksi aihe / dia).

Kysymykset kasittelevat oppilaan koulunkaynnin, oppimisen, hyvinvoinnin, sosiaalisen kans-
sakaymisen seka opintojen suunnittelun kannalta keskeisimpia teemoja. ”Must!” -toiminta-
mallin kokonaistavoitteena on tukea ihmisena ja kansalaisena kasvamista ohjaamalla
ja tukemalla oppilasta osaamaan, osallistumaan, ymmartamaan ja yrittamaan.

Nimi "Must!” on selkedd suomen kielta varsinais-suomalaisittain murrettuna: minusta! Sa-
malla se kertoo englannin kielen kautta: (must!) osallistavan toimintamallin olevan nykypeda-
gogiikassa valttamaton! Pienille lapsille nimi "Must!” saattaa avautua koiran nimena: "Musti”
— ja koirahan on se, jolle ilot ja surut ensimmaisena jaetaan!

"Must!” -toimintamallin tarkoitus on vuorovaikutuksen ja monilukutaidon lahestymistapaa
hyodyntaen tehda oppilaiden ajattelua nakyvaksi. Yhta lailla tarkead on dokumentoida
oppilaan kokemuksia, tunteita seka hanen niille antamia yksil6llisia merkityksia. Naista lah-
tokohdista kasin tyoskentelya ja tavoitteenasettelua on mahdollista ja hedelmallista ohja-
ta kohti ops 2016 -laaja-alaisen osaamisen tavoitteita ja oppiainekohtaisia sisalt6ja. "Mus-
tI"-toimintamalli auttaa oppilasta muodostamaan oman suhteen L1-L7 tavoitteisiin ja
tarjoaa yhden keinon "ottaa L1-L7 tavoitteet haltuun”. Ajatuksena on ohjata oppilaat
tydstamaan ja jakamaan tavoitteiden sisaltoja ja merkityksia seka niita koskevia koulussa
taikka vapaa-ajalla muodostuneita oppimiskokemuksia.

"Must!”-tydskentelyssa opettajat tuottavat yhteistyossa oppilaille ns. vakiomallisen tydsken-
telyalustan, jossa on alkutilanteessa yhteiset perusteemat ja kysymykset kaikille oppilaille.
Oppilaat kirjoittavat niihin osaamisensa ja ymmarryksensa mukaisesti mahdollisimman hy-
vat, kunkin oppilaan yksilollista kokemusmaailmaa avaavat ja avartavat vastaukset. Oikea
vastaus ei [0ydy opettajanoppaasta, vaan oppilaan kokemus- ja kasitemaailmasta.

Oikeanlaisten kysymysten kautta ja tasa-arvoisen ohjauksellisen vuorovaikutuksen myéta
oppilas voi oppia kiinnittamaan tietoisesti ja pitkajanteisesti huomiota omien oppimistapojen-
sa oivaltamisen seka omien valmiuksiensa hydédyntamisen ja kehittamisen kannalta keskei-
simpiin teemoihin. Pyrkimyksena on oppia ajattelua, oppia oppimaan seka edistaa kunkin
oppilaan oman yksilollisen potentiaalinsa mukaiseksi yhteisolliseksi toimijaksi kasva-
mista. "Must!”-tuotos muodostuu aina yksildlliseksi, oppilaskohtaiseksi kuvakseksi
hdnen suhteestaan itseensa, toisiin seka ympariston ilmisihin.
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Covert Support: Unexpected Literacy in
Action for Struggling Readers Through
Incidental Theatre Encounters

This free paper proposes that Literacy in Action may be unintended, unexpect-
edly powerful, and found in the unexpected arena of incidental theatre activities.
The paper concerns itself primarily with the topic: Struggling Readers and Sup-
port Schemes, but will also touch upon several other themes including Fostering
Interaction and Participation in the Classroom, and Early Literacy.

There is a connection between theatre activities such as play production that
involve reading scripts and reading comprehension. Additionally thinking skills
associated with reading comprehension such as generating, clarifying, sequenc-
ing, deducing, and analyzing are called into practice during theatre activity. How-
ever little research has been done that explores the incidental impact of theatre
activities from the first person perspective. Have students who struggled with
reading perceived that they benefitted from exposure to theatre activities? If
so, specifically which activities, and how was their ability to make sense of text
overall impacted?

A mixed methods study was designed to investigate these questions. One hun-
dred and eighty four theatre majors from seven universities completed a survey
that investigated experiences with theatre and reading. Five in-depth interviews
explained and expanded the survey findings.

Results indicated that theatre activities are indeed an example of literacy in ac-
tion, and have a definite perceived impact on struggling readers. Repeated read-
ing and its impact on fluency and prosody were cited. Furthermore, increased
engagement, the use of visualization, and the predominance of close reading
also emerged as dominant themes. In addition, students reported that the so-
cial environment of theatre provided safe conditions for the creation of mean-
ing from text. Implications include reassessing curricular priorities by curriculum
stakeholders, and the potential for teachers to offer alternative theatre-based
approaches to students who struggle with reading.
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POSTER SESSION

The Camouflage Dojo Piranha Tornado — Literacy in
Action: Improving the Fluency and Comprehension
of Struggling 1t Grade Boys at the Intersection
of Key Vocabularies and Readers Theater

This session will present the results of a recent project that set out to explore
what impact a combination of student-chosen vocabulary and student-created
readers’ theatre would have on boys who struggled with reading.

Besides being able to read accurately at the appropriate rate, fluent readers
read with proper expression, or prosody which has been linked with silent read-
ing comprehension. Many struggling readers, particularly boys, become disen-
franchised from the reading process, contributing to dysfluent reading and poor
comprehension.

In this intervention, the author (a reading scholar) and a school intervention
reading specialist met with six 1rst graders for 30 minutes 4 days a week over
a 7-week period. During this time each student presented the researchers dai-
ly with a word that held personal significance. This word was transcribed onto
card-stock for after-school rehearsal. As an individual key vocabularies were
being created, expressive and non-expressive reading was modeled with an
emphasis on explicit prosody instruction using Readers Theatre scripts.

After each student had six or seven key words, they were guided to use this
personal key vocabulary to create their own stories in one or two sentences. The
stories were transcribed and the students practiced reading their stories aloud
with an emphasis on prosody. The next step was to combine all students’ words
and create a collective story. From this longer story a Readers Theater script
was created, rehearsed, and performed for their classmates and parents. Differ-
ences in pre and posttest scores showed significant increases in both fluency
and comprehension relative to comparable peers receiving standard interven-
tion (phonics, word attack, and vocabulary). Instructional implications include
new possibilities for early fluency and comprehension instruction.

FinRA | 3RP BALTIC SEA | 17™ NORDIC LITERACY CONFERENCE 131



BOOK OF ABSTRACTS

Karina Narymbetova' & Yulia Kulichenko? (Kazakhstan)

KIMEP University, Aimaty
"nkarina@kimep.kz & ?kulichenko@kimep.kz

Teachers’ Perspectives of Early Grade Literacy
Assessment and Evaluation Practices in Kazakhstan

Teachers have different beliefs about teaching literacy. The purpose of this study
was to investigate Kazakhstani teachers’ existing beliefs about assessment and
their connection to instruction in teaching literacy.

This particular paper reports on teachers’ understanding of literacy, purposes of
reading literacy, their current classroom literacy evaluation practices, uses of as-
sessment results, and attitude to the proposed rapid formative literacy assess-
ment for classroom use. The study of literacy teaching practices in early-grade
brings together current research findings and program outcomes in the area of
early-grade literacy in Kazakhstan to highlight lessons learned and suggest pos-
sible in class strategies for improving early-grade achievement in reading and
writing. Results from the study indicate that assessment practices are often lim-
ited to measurement of speed of reading and retelling. Also, it appears that the
results of reading assessment rarely inform teaching. The implications of these
findings are considered within the context of providing training for in service pri-
mary school teachers.
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«In search of a ReadMan»: The project for the
introduction to the reading of teenage boys

The read issue is now in the zone of special attention. The range of opinions
varies from the statement of the profound crisis of reader’s culture prior to the
approval of a new model of reading in modern conditions of information society.

Currently it is generally recognized that the decrease of young generation in-
terest in reading has a scale with the global trend. Most developed countries,
including Russia, is actively taking measures to counteract this phenomenon,
based on its understanding of the role of reading in social development. The
relevance of this project is due to the problems of adolescent reading.

Data from the international educational research PIRLS and PISA indicate the
gap in reading skills of Russian elementary and secondary school.

Socio-pedagogical interaction of school and public libraries was reflected in the
Federal educational standards of the second generation.

Thesis project: Reading boys: study, development of reading interests, devel-
oping reading culture.

Aim: to develop the reading interests of teenage boys, motivation to read and
gender sensitive.

Goals:

1. To conduct a theoretical analysis of the literature on the research problem,
using an interdisciplinary approach.

Develop a methodology to study the reading interests of boys.
To develop the research tools.
To carry out ascertaining experiment.

To develop and carry out activities in the school and the library to expand the
circle reading of the boys in the framework of a transformative experiment.

Conduct a benchmarking survey.
To analyse the results.

8. To develop methodological recommendations on the introduction to reading
for boys of schools and libraries.

ok wbd

N o

A project is considered fully implemented if in the children’s libraries of the dis-
trict as a result of research and a series of events for the teenage audience will
change the quantitative and qualitative performance indicators, attached to the
reading for this category of users.
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Det hanger pa spraket — Lesestart fiir Fliichtlingskinder

Tiotusentals flyktningbarn som kommit till Tyskland bor i mottagningscentraler,
men har ratt att snabbt borja pa dagis eller i skolan. Darutover finns det redan
tusentals elever med invandrarbakgrund, barn och ungdomar som har behov av
men inte alltid tillgang till det nddvandiga stddet i tyska som andrasprak. Hur kan
man da erbjuda tillrackligt mycket hjalp till de nyanlanda?

Stiftung Lesen, en stiftelse som bl.a. utvecklar och stddjer olika lasprojekt, har
fatt i uppdrag att genomfora ett trearigt projekt, finansierad av migrationsver-
ket (Bundesamt fur Migration und Fluchtlinge, BAMF). Malet ar att snabbare
formedla grundkunskaper i tyska till nyanlanda barn och ungdomar upp till 12
ar under den tid som de bor i mottagningscentraler. Ett paket med bilderbocker
och spel distribueras till alla centraler dar medarbetare och frivilliga I&s- och
sprakhjalpare far tillgang till materialet. Dessutom har stiftelsen ett tjugotal mul-
tiplikatorer som reser runt i landet och utbildar bade anstallda och, framfor allt,
volontarer utan vilka det inte skulle vara mgjligt att genomféra uppdraget.

Som en av multiplikatorer kommer jag att beratta om projektets utveckling och
det praktiska arbetet pa faltet.
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Kielesta kiinni kuvakirjojen avulla
— Lesestart fiir Fliichtlinge

Saksassa kymmenet tuhannet pakolaislapset odottavat paasya kouluihin ja pai-
vakoteihin, joissa jo aikaisemmin tulleet maahanmuuttajat kilpailevat riittamatto-
mista tukitoimista. Stiftung Lesen, saatio joka tukee, kehittaa ja tutkii lukutaitoon
liittyvia projekteja, on saanut tehtdvakseen suunnitella Saksan maahanmuutto-
ja pakolaisviraston (Bundesamt fur Migration und Flichtlinge, BAMF) rahoitta-
man projektin Lesestart fiir Fliichtlinge. Hanke tahtdd mahdollisimman nopeaan
kielen alkeiden oppimisen aloittamiseen kuvakertomusten ja pelien avulla. Stif-
tung Lesen lahettdd 20 kouluttamaansa lukemisen ammattilaista ympari Sak-
saa kouluttamaan vapaaehtoisia avustajia jotka puolestaan toimivat pakolaisten
vastaanottokeskuksissa. BAMF kustantaa myos saation projektia varten kokoa-
man kirja- ja pelipaketin, joka lahetetdan jokaiseen vastaanottokeskukseen. Kol-
mivuotinen projekti [Ahtee kayntiin vuoden 2016 alussa.

Toimin itse yhtend kouluttajista ja esityksessani tulen kertomaan seka projektin
kehittdmisesta ja etenemisesta etta tilanteeseen liittyvista haasteista.
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Vad blir mojligt for elever att urskilja i textsamtal i skolan?

Genom undervisningen i amnet svenska ska eleverna ges forutsattningar att
utveckla sin formaga att |asa och analysera skonlitteratur for olika syften (Lgr11).
Den har presentationen handlar om vilken l&sning som efterfragas i helklassun-
dervisning i en klass 7 och vad som darmed blir mgjligt for eleverna att urskil-
jallara sig. | studien undersoks vilka lasarter som efterfragas och realiseras i
klassrumssamtalen. Med begreppet lasart menas de tolkningskonventioner och
forhallningssatt som mojliggér och begransar sjalva urskiljandet av texten (jfr
Tengberg, 2011). Utgangspunkten i lasartsanalysen ar att saval lararens fraga,
elevens svar som lararens uppféljning av svaret paverkar orienteringen mot sar-
skilda forhallningssatt till texten (a.a.).

| studien foljdes en klass i arskurs 7 genom tva undervisningsavsnitt, en saga
och en recension. Sammanlagt tjugo lektioner dokumenterades genom video-
och ljudinspelning. Den lararledda klassrumskommunikationen kring de lasta
texterna analyserades med avseende pa vilka lasarter som efterfragades och
realiserades.

Resultaten visar att ett flertal |asarter efterfragas av lararen i samband med bade
sago- och recensionsarbetet. Under sagoarbetet ar texttypsorienterade lasarter
de vanligast férekommande. Aven intentionsorienterade, betydelseorienterade
och handlingsorienterade lasarter efterfragas. Elever realiserar de efterfragade
lasarterna men aven sadana som inte efterfragas. Under recensionsarbetet ef-
terfragas och realiseras nastan alla de lasarter som Tengberg (2011) identifierar
i litteratursamtal: handlings-, intentions-, subjekts- och varderingsorienterade
samt metakognitiva lasarter. De sistnamnda verkar svarast for eleverna att rea-
lisera. Daremot realiserar eleverna ibland betydelseorienterade lasarter, trots att
lararen efterfragar handlingsorienterad lasning.

En slutsats man kan dra av resultaten ar att elevers lasning begransas respekti-
ve utvidgas utifran lararens val av efterfragad lasart. Eleverna har dock ett visst
inflytande, da deras svar och lararens uppfdljning av svaret paverkar samtalet
och darmed vilka |asarter som realiseras. Larare maste bli medvetna om sina
praktiker och ocksa lyhorda for den didaktiska situationen har och nu.

Litteratur:

Skolverket (2011). Laroplan for grundskolan, forskoleklassen och fritidshemmet 2011. Stockholm:
Skolverket.

Tengberg (2011). Samtalets mdjligheter. Om litteratursamtal och litteraturreception i skolan. (Dok-
torsavhandling). Brutus Ostlings Bokférlag Symposion. Stockholm & Stehag 2011.
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Stottande litteracitetsarbete i Stockholms stad

Statistik fran internationella studier (PIRLS 2011, PISA 2012) visar att svenska
elevers lasféormaga kontinuerligt férsamrats. Pa uppdrag av regeringen genom-
for Skolverket en satsning benamnd Laslyftet, en fortbildning av larare i alla am-
nen och pa alla stadier i las-, skriv- och sprakutveckling (litteracitetsutveckling).
Satsningen fokuserar pa undervisningens betydelse och pa larares amnesdi-
daktiska kunskaper, och malsattningen ar att férbattra undervisningen genom att
utveckla det kollegiala larandet. Sarskilda handledare utbildas och rektorer far
stdd att utvecklas i sin roll som pedagogiska ledare. Huvudman kan anséka om
statsbidrag for deltagande i Laslyftet.

Laslyftet utgor en forskningsbaserad och val genomtankt modell for hur pro-
fessionell lararutveckling kan bedrivas. Malet for insatserna ar att ge larare ve-
tenskapligt val underbyggda metoder och beprévade arbetssatt for att utveckla
elevernas lasforstaelse och skrivférmaga. En handledare far en niodagarsutbild-
ning i att leda kollegiala samtal och om forskning om litteracitetsutvecklande ar-
betssatt. Skolverket tillhandahaller material i form av s.k. moduler som innehall-
er texter for larare och elevuppgifter vilka bygger pa texterna.

Stockholms stad stdder skolornas litteracitetsarbete pa olika satt, dels genom att
forstarka satsningen med Laslyftet, dels med insatser utanfor Laslyftet. Enheten
for forskning och utveckling inom utbildningsférvaltningen samordnar litteraci-
tetsutvecklande insatser i staden. En grupp med tre utvecklingslarare och tva
l&rarcoacher har bildats med ett ansvar att implementera Laslyftet i Stockholms
skolor och att sarskilt stétta skolor utan statsbidrag. Bland stddinsatserna kan
namnas informationsmdéten, handledartraffar, utbildningsdagar om samtalsmo-
deller och férelasningar om litteracitetsutvecklande arbetssatt. Ett eget stddpa-
ket har skapats for larare i de flersprakiga elevernas olika sprak.

Insatser utanfor Laslyftet handlar till stor del om insatser for flersprakiga elever.
Insatserna bestar bl.a. av natverk for larare i svenska som andrasprak och stu-
diecirklar i genrepedagogik. Pa skolorna i Stockholm finns ett vaxande behov av
att lara sig mer om litteracitetsutvecklande arbetssatt i alla @mnen, vilket utbild-
ningsforvaltningen bemdter med stodinsatser.
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PANELDISKUSSION

Vagen till ett lasande liv

Agneta Moller-Salmela och Katarina von Numers-Ekman samtalar om lasgladije
utgaende fran sina erfarenheter av lasframjande verksamhet i Finland, sarskilt
med finlandssvenska barn och unga som malgrupp. Diskussionen utgar fran
sjalva begreppet lasgladje och vad som kan avses med det. Deltagarna utbyter
tankar om hur lasgladjen skapas och hur man ska bemdta den nybdrjarlasare
som far kampa for att uppna Iasflyt och lasforstaelse. Begreppet upplevelse star
i centrum fér samtalet och relationen mellan s.k. lustlasning och metodiskt arbe-
te med texter, exempelvis lasforstaelsestrategier, diskuteras. Agneta Moller-Sal-
mela och Katarina von Numers-Ekman ger konkreta exempel fran sina moéten
med barn, ungdomar, pedagoger och foéraldrar.

Agneta Mdller Salmela ar specialbiblioteksfunktionar vid stadsbiblioteket i Hango
och fungerade som lasambassador i projektet Laslust 2012—-2015. Katarina von
Numers-Ekman ar lektor i modersmal och litteratur, barnboksférfattare och fin-
landssvensk lasambassador 2014—-2017.

138 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



BOOK OF ABSTRACTS

Crister Nyberg' & Amanda Ptolomey? (Finland, United Kingdom)
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of the worldwide IC Thinking Team (Cambridge) Ltd.
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Minimalist theory of fiction and IC-Thinking as
a background for new insights to autism

The Minimalist Theory of Fiction (Nyberg 2015) rejects pretense as a necessary
part of understanding fiction. In addition it shows that understanding words, sen-
tences, stories, mathematics etc. consist in the right use of the terms involved.
This view offers some new insights to the ways people with Autism Spectrum
Disorder (ASD) use and learn language. For example it is often claimed that
people with autism lack the capacity to pretend. In philosophy of mathematics
Mathematical fictionalism claims that our mathematical sentences are about fic-
tional entities. This view also states that our mathematical theories are not true
but only useful fictions because the abstract entities they are about do not exist.
The autism objection to mathematical fictionalism claims that engagement to
fictional objects involves pretending and this is incompatible with the fact that
people with autism are capable of engaging in mathematics. The argument thus
relies on the assumption that people with autism lack the capacity to pretend.
Minimalist theory of fiction suggests that people with autism are capable of en-
gaging in mathematics because mathematics is more about reasoning and does
not require using the words differently in different contexts. Reasoning is one
feature of understanding but so is recognizing alternative meanings. This in turn
implies that certain kind of pedagogical practices might offer new effective ways
to support people with ASD in their thinking and use of language. Based on over
forty years of research, the concept of ‘integrative complexity’ (IC) focuses on
the less than conscious structure of thinking (Suedfeld & Tetlock, 2014) and fea-
tures a measurement frame (Baker-Brown et al., 1992) of increasing complexity
in thinking structure. The ICthinking(TM) Method (developed by the IC Thinking
Research Team, Dept of Psychology, University of Cambridge, refs) has been
used to develop and assess a range of IC Thinking interventions. Each IC Think-
ing intervention invites participants to enter into diverse contexts characterised
by current debates in their communities, where they encounter a trajectory of
meta-cognitive challenges involving pretend ‘play’ and multiple interpretations at
increasing levels of complexity. We suggest how the Minimalist Theory of Fiction
and the ICthinking(TM) method might be used to advance our understanding of
autism.
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Medfostrare/Farfar i skolan — Kouluvaari
— Grandpa at School

Cygnaeus skola var den forsta skolan i Finland med skolfarfar- eller medfost-
rarverksamhet som vi brukade kalla den. Skolans davarande rektor hade i en
tidningsartikel i december 1999 riktat ett upprop till pensionarer om att komma
med och delta i skolans verksamhet. Det tog inte manga ar forran skolans forsta
medfostrare Borje Gorschelnik hade lyckats introducera verksamheten aven i
andra svensksprakiga skolor i Abo med omnejd. Parallellt arbetade han mycket
for att vacka intresse for motsvarande verksamhet i stadens finsksprakiga sko-
lor. Verksamheten har idag spritt sig till de flesta skolorna med ak 1-6 i Abo.

De forsta aren sokte verksamheten sina former och beroende pa behov och forut-
sattningar kan den se ganska olika ut i olika skolor. P4 Cygnaeus skola och dess
filial Braheskolan (fran i host med 5 forstaklasser och 4 andraklasser kommer
sammanlagt 7 frivilliga medfostrare att medverka sa att alla dessa klasser kommer
att ha en egen medfostrare en dag i veckan. Sedan flera ar foljer vi med samma
klass i tva ar och kan pa det sattet battre lara kdnna varandra och bygga upp ett
fortroende. Under forsta aret anvands kanske mest tid for att barnen enskilt far
lasa for oss och vi kan vid behov t.ex. forklara svara ord och kontrollera forstael-
sen av det lasta. All var verksamhet sker helt i samrad med och under ledning av
respektive klasslarare. Ingen av oss har varit yrkesverksamma inom skolvarlden.

Summary in English. We are generally elderly people aged 60+ who have retired
from our previous professional lives. Most of us have never worked in a school.
This is actually no problem because our most important contribution is the time
we can give the children during their first two years of the primary school. From
this autumn on we will be in all seven volunteers in our Cygnaeus school enabling
each of the first and second grade classes to have their own grandpa for one day
of the week. Most of the time the children read with us, but we can contribute
according to the wishes and governance of the teacher. We work with the same
group of children for their first two years to promote confidence.

Suomeksi. Cygnaeuksen alakoulussa Turussa ja sen alaisuudessa olevassa
Braheskolanissa vaikuttavat tasta syksysta lahtien jo 7 vapaaehtoista kouluvaa-
reia siten, etta jokaisella ykkos- ja kakkosluokalla on oma kouluvaarinsa yhtena
paivana viikossa. Olemme jo useamman vuoden m.m. luottamuksen rakenta-
miseksi tyoskennelleet kaksi vuotta saman luokkayhteison kanssa. Varsinkin
ykkdsluokkalaisten kanssa eniten aikaa kaytetaan siihen, etta lapset lukevat
meille aaneen lukuldksynsa. Voimme esimerkiksi keskustella vaikeista sanoista
tai varmistaa etta luettu teksti on ymmarretty. Kaikki toimintamme tapahtuu luo-
kanopettajan johdolla ja valvonnassa. Omassa tytelamassamme olemme har-
vemmin jos koskaan vaikuttaneet koulumaailmassa.
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Volunteer grandmas and grandpas motivating kids to read

‘Reading grandmas & grandpas’ — volunteer activity was developed in Niilo Maki In-
stitute in a project, which aimed at developing new information on and methods for
practicing fluent reading. In Finland, almost all children learn technical reading skills,
but some children don’t acquire fluent reading. If reading is slow and cumbersome,
child easily starts to avoid it. This leads to difficulties in comprehension and challenges
studying in general. This also affects motivation and self-esteem. Reading difficulties
can increase the risk of marginalization in later life.

The aim of the ‘Reading grandmas & grandpas’ — volunteer activity is to offer chil-
dren enjoyable reading experiences and to motivate them to read. In the center of
this activity are reading sessions lead by volunteer grandmas and grandpas. These
sessions offer children a possibility to spend time with an adult by reading together.
The reading sessions lead by the volunteers don’t replace school lessons or special
education. Reading sessions create natural interaction between generations as vol-
unteer grandmas and grandpas participate in the everyday school life of children. The
volunteers have become important figures in the schools being present and partici-
pating in different school trips and festivals. For some children, especially with immi-
grant background, volunteer grandmas and grandpas are an important contact to their
grandparents’ generation. This volunteer activity also increases interaction between
the school and the local community.

Volunteer “Reading grandmas & grandpas’ go to school once a week and meet ap-
proximately with four children. The reading sessions are organized for every child
individually to avoid any competition or other social pressure. The children to partici-
pate in the activity are chosen by the teacher based on their need to get extra support
for reading. The children vary in age, but they are typically 3™ graders of the age of
nine to ten. The participating children are both native Finnish speakers and children
with Finnish as a second language. The reading sessions are organized as a part of
the school day and they typically last about twenty minutes. This has proven to be a
good duration to keep up the motivation and still offer enough time for reading and
discussion. The books read in the sessions are picked based on every child’s interests
and motivation and they of course need to be easy-to-read. The reading session is
started by exchanging feelings of the day and reading is practiced by different read-
aloud methods. Important part of the reading exercises is discussion of the text read.
The reading sessions are followed by book marks and stickers and in the last reading
session children get a diploma.

The volunteers get training for the reading activity. The volunteers are offered peer
meetings and additional training, such as media literacy, regularly.

More information (in Finnish): http:/lukumummitjavaarit.fi;
http://varsinaissuomenpiiri.mll.fi/lvapaaehtoistyo/lukumummiksi-tai-vaariksi
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Kodin ja koulun yhteistyo osana toimintakulttuuria

Tekemalla yhteisty6ta koti ja koulu tuottavat nakyviksi systeemisia malleja, jois-
sa lapsi toimii, ja joiden valiset siirtymat ovat lapsen kehitykselle merkittavia
(Brofenbrenner 1986, 723; Christenson 2004, 87). Yhteisty6ta perustellaan tut-
kimustuloksilla, joissa yhteistyé kodin ja koulun valilla tulee esiin koulumenes-
tysta, ja jopa laajemmin eldman laatua kokonaisuudessaan parantavana (Soini-
nen 1986; Henderson 1988; Epstein 1995; Fan & Chen 2001; Siniharju 2003).
Yhteistyd kodin ja koulun valilla voi ottaa monenlaisia muotoja ja sitd voidaan
toteuttaa niin yksilo- kuin ryhméatasolla.

Suomessa opetussuunnitelma on ymmarretty opetuksen ja koulutuksen keskei-
seksi kehittdmisen valineeksi (Vitikka & Hurmerinta 2011, 5), joten on perustel-
tua olettaa sen heijastavan myds yhteistydn osalta niitd suuntia, joita pidetaan
toivottavina. Opetussuunnitelmaty6td kuvataan mahdollisuudeksi maaritella
koulun arvopohjaa ja tehtdvaa yhteiskunnassa (Halinen, Holappa & Jaaskelai-
nen 2013, 187). Kodin ja koulun yhteistydn kannalta olennaista on pohtia miten
opetussuunnitelma, ja siind kuvattava toimintakulttuuri, muodostuu ja millaiseksi
opetussuunnitelman ja kaytanteiden suhde ymmarretaan.

Tutkin osana vaitoskirjatyotani kodin ja koulun yhteisty6ohjauksen muutoksia
2004 ja 2014 opetussuunnitelmien perusteissa. Tutkimuksen paateemat ovat:
Miten yhteistyolle asetetut tavoitteet muuttuvat? Mika on kodin ja koulun yhteis-
tydn merkitys toiminnan tasolla? Tutkimuksen tavoitteena on tuottaa nakyvaksi
niitd haasteita, joita muutokset tuovat tullessaan ja tuottaa opetusalalle tietoa
yhteistydn kehittdmiseksi osana toimintakulttuurin muutoksia.
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Oppilaan paivakirja

Kodin ja koulun yhteistyovalineista Wilma on herattanyt runsaasti keskusteluja.
Wilman haittapuolina on ndhty mm. viestinnan keskittymisen negatiivisiin teki-
j6ihin ja muodostumisen niin sanotuksi rikosrekisteriksi. Toisena merkittavana
haittapuolena on viestinnan tapahtuminen paasaantodisesti oppilaan ohi ja oppi-
laan rooli kohtaamisen keskidssa hamartyy. Vaikka reissuvihkosta onkin jo aika
luopua, on perilla ja kynalla on edelleen paikkansa kodin ja koulun yhteistyova-
lineind. Oppilaan paivakirja on pedagoginen kalenteri, joka paperi-formaattinsa
vanhanaikaisuudesta huolimatta puolustaa olemassaoloaan digi-ajassa oppilas-
keskeisyydella ja muunneltavuudella.

Oppilaan paivakirja on valine, jolla yhdistetaan oppilastasoista viestintaa kodin
ja koulun valilla ja tuetaan oppilaan opiskelutaitojen kehittdmista. Paivakirjassa
jokaiselle kouluviikolle on varattu oma sivunsa, jolle on koottu esimerkiksi koulu-
paivan vaiheita, laksymerkintdja ja viikoittainen itsearviointi. Oppilaan paivakir-
jan erilaiset kayttdtavat tarjoavat oppilaalle mahdollisuuksia jasentaa koulupai-
vaa, tarjota opettajille ymmarrysta opetusryhman koulupaivasta kokonaisuutena
ja hallita oppilaan koulupaivan ulkoisia laksyvelvoitteita. Vanhempien nakdkul-
masta oppilaan paivakirjasta muodostuu parhaimmillaan keskusteluvaline niin
keskusteluihin lapsen kanssa kuin suhteessa opettajaan.
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Teaching reading methods and strategies as part of a
communicative and cognitive translation pedagogy

Studying translation from the point of view of the communicative and cogni-
tive approaches (Kiraly 1995) gave rise to a translation pedagogy which models
real-life communication situations relevant to translation practice and aims to
increase translator trainees’ awareness of their cognitive processes. Seen in
this light, teaching reading methods and strategies is an important part of trans-
lator training. A variety of reading methods are employed in different profes-
sional translation tasks. And reading strategies seem to be part of the strategic
sub-competence: they are one of the possible kinds of strategies a translator
may utilize in a translation task when faced with a difficulty.

A communicative translation pedagogy would take into account how reading
methods are applied in translation practice. It is taken to be common practice for
a translator to read the source text closely and most often to employ reading for
detailed comprehension. However, a translator uses a number of other reading
methods such as scanning, skimming, a combination of scanning and skimming,
exploratory reading (between skimming and close reading) etc.

A cognitive aspect of translator training would involve inter alia teaching reading
strategies. This may be thought of as part of a preparatory course for translator
trainees, which does not include any translation training per se and is best seen
within a broader paradigm of translation-oriented language teaching. Such a
course would be found useful by instructors who think their students would ben-
efit from improved reading literacy as a preliminary step.

Reading strategies may be taught throughout translation training. The follow-
ing reading strategies are common to reading for comprehension and reading
for translation: activating prior knowledge, predicting, reading logs, employing
graphic organizers, a multi-component strategy of prediction, summarisation,
questioning, and clarification. Translation-specific reading strategies may in-
volve a reading task with a focus on the text type or TT readership.

144 TURKU/ABO SUOMI/FINLAND | 14 — 16 AUGUST 2016



BOOK OF ABSTRACTS

Anna-Lind Pétursdottir' & Kristin Helga Gudjonsdottir? (Iceland)

'Associate professor at the School of Education, University of Iceland;
annalind@hi.is

2 Elementary teacher at Grunnskoli Snaefellsbegjar, Olafsvik;
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,| think this has been a success and no one
loses out“ Preschool staffs” perception of using
Kindergarten Peer-Assisted Learning Strategies

Kindergarten Peer-Assisted Learning Strategies (K-PALS) is a peer tutoring pro-
gram designed to teach phonological awareness, beginning decoding, and word
recognition to students aged 5-6 years. The aim of this study was to research
how preschool staff in Iceland perceive the use of K-PALS. Participants were
twelve teachers and one paraprofessional in five preschools in the capital region
of Iceland. The majority of participants had been teaching in preschool for 12 or
more years and had 2 or more years of experience using K-PALS. The second
author conducted semi-standardized interviews separately for each participant
in their workplace. Interview responses revealed that participants had a gen-
erally positive perception of using K-PALS. A few participants described initial
difficulties implementing K-PALS. Two participants reported that their view on
K-PALS had been negative in the beginning because the program seemed com-
plicated and too structured for use in preschools where they felt that the main
emphasis should be on play. However, these teachers also described how their
attitude towards K-PALS became gradually more positive upon seeing that the
children liked it and made progress in beginning reading skills. All participants
were unanimous on the positive effects of K-PALS and described significant
improvements, not only on the preschoolers” beginning reading skills, but also
their self-esteem, social skills and interactions with others. Despite some partic-
ipants” predictions to the contrary, nearly all preschool children reportedly en-
joyed K-PALS. All participants planned to continue using K-PALS in some way,
the majority in its original form. Some mentioned that K-PALS wasn’t sufficient
as the only reading program, seemingly unaware of the fact that K-PALS is de-
signed as a supplement to conventional teaching methods (McMaster, Fuchs, &
Fuchs, 2007). It is concluded that K-PALS can be a beneficial addition to current
preschool practices in Iceland.
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Kindergarten-Peer-Assisted Learning Strategies:
Effects on phonological awareness, letter
sound knowledge and fluency, and decoding
skills of preschool children in Iceland

This study examined the effects of K-PALS (Kindergarten Peer-Assisted Learn-
ing Strategies, Fuchs et al., 2001) on phonological awareness and other foun-
dational reading skills of 5-6 year-old preschool children in Iceland. K-PALS
is a peer-mediated program that involves pairing higher- and lower performing
children to practice foundational reading skills. Participants were 57 children in
the oldest cohort of four public preschools in the greater capital region of Ice-
land. The experimental group (20 girls and 10 boys) was instructed with K-PALS
two to four times per week, for a total of 30—45 sessions, which each lasted
around 30 minutes. The comparison group (15 girls and 12 boys) was instructed
with other methods in supporting emerging literacy, including formal sessions
aimed at increasing phonological awareness and letter (sound) knowledge. The
two experimental preschools spent about 35-40 minutes on average per week
on foundational skills reading skills and the two comparison preschools about
50-180 minutes per week on average. Pre-tests in October showed no signifi-
cant difference between the experimental and comparison groups on any of the
dependent variables. Post-tests in May revealed that the experimental group
had made more progress in phonological awareness, letter knowledge, letter
sound knowledge, letter sound fluency and word-decoding skills than the com-
parison group. ANCOVA tests with pre-test scores as covariates confirmed that
the experimental group outperformed the comparison group on all measures
except letter naming fluency. Effect sizes ranged from eta? = 0,14 to 0,36 on
significantly affected dependent variables, reflecting that K-PALS had large ef-
fects on the skills of the experimental group. Results indicate that the Icelandic
version of K-PALS can be adequately implemented by preschool teachers, and
thereby significantly improve important foundational reading skills of 5—6 year
old children in Iceland.
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Valmistava opetus VALMO
"maarit.pihlava@turku.fi Erityisluokanopettaja, Luostarivuoren koulu, Turku
2auli.pettersson@turku.fi Luokanopettaja, Varissuon koulu, Turku

Olemisen monet tarinat valmistavassa luokassa
— maahanmuuttajaoppilaiden kotoutumisen
tukeminen Suomessaolon alkuvaiheessa.

Esityksessa kerrotaan miten valmistavan luokan projektitunneista, joiden tavoit-
teena on tukea oppilaiden identiteettia ja kotoutumista uuteen maahan. Projek-
titunneilla oppilaat saavat kertoa itsestaan ja taustastaan. Tavoitteena on myos
voimaantumisen prosessin aikaansaaminen oppilaissa. Oppituntien apuna on
ollut omankielisia opettajia ja tulkkeja. Oppituntien aiheina ovat mm. mina, suo-
malainen koulu, erilaisia taloja ja kulttuurieroja, hyvia asioita omassa maassa ja
hyvia asioita Suomessa, minun elamantarinani ja lasten oikeudet.

Olen aloittanut valmistavan opetuksen tyon v. 1996 Turussa. Aluksi kehitin eri-
laisia S2 kielenopetusmenetelmia. Sitten huomasin, ettd oppimisen hidastajan
tai esteend saattoi olla vaarinymmarryksia, pelkoja ja kulttuurieroja. Psykologian
opintojen, Olemisen monet tarinat -koulutuksen ja valokuvaterapian peruskurs-
sin ideoiden pohjalta seka mielenterveysseuran psykologin kanssa tekemani
yhteistydn pohjalta kehitin Olemisen monet tarinat projektitunteja valmistavan
luokan oppilaille.

Tassa esityksessa kerron oppilaiden ja opettajan kokemuksia naista projektitun-
neista. PP + i-movie.
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“Literacy in Action”: Lifelong Learning Engagement
of Adults and PIAAC Results in Russia

Higher professional education and vocational training are of a big importance
for national economy today because it provides reproduction and application of
human capital in the forms of competences, qualifications, required knowledge
and skills.

In accordance with the governmental statistics almost one third of population
in Russia aged between 25 — 64 years old are engaged in lifelong learning in
different forms: formal, informal and self-education. Unfortunately, it is one of the
lowest percentages of such adults among European countries.

Despite these facts, we can observe several tendencies in that sphere. Data
analysis makes one understand that participation in formal forms of lifelong
learning is declining in the last decade. At the same time the number of adults
taking part in self-educational activities is rapidly increasing. That is why the
evaluation of different forms of human capital is becoming more important than
ever.

Preliminary results of PIAAC survey show that adults from Russia are approxi-
mately at the mean OECD level in literacy and numeracy scores, but in compar-
ison with the European countries there are much more adults in Russia who are
below the 1% level in problem solving in technology-rich environments.

What is the correlation between achieved level of education and the results in
competencies and skills assessment? What forms of formal and informal edu-
cation appeared to be the most effective in the development of skills and com-
petencies in modern competitive educational sphere in Russia? What are the
perspectives for “literacy in action”?
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SESSION 60 minutes

Redefining Text in Making Meaning

This interactive multimedia presentation will focus on redefining text in making
meaning and introduce the Morgridge International Reading Center as an inter-
national resource to support the professional learning and leadership necessary
to sustain and expand transdisciplinary literacies in schools. During the ses-
sion, participants will physically engage thru specific Dialogic Discussion Webs,
Professional Think, Pair, Share, and Inside/Outside Circle activities to create a
foundation to sustain success and assemble an international working system
to promote forward shifts in transdisciplinary literacy and instruction. Video and
audio recordings will be used to extend our definition of text and its impact on
transdisciplinary literacies learning. The presentation is intended to promote the
concept of socially constructed knowledge and distributed cognition to support
multiple literacies learning of everyone in school. Gratis online resources will
be shared to promote intentional and coherent instruction on transdisciplinary
literacies. Throughout the presentation, each presenter will guide the aforemen-
tioned activities/instructional practices to assist participants in acknowledging
and utilizing resources to develop plans that promote forward shifts in lifelong
transdisciplinary learning, engagement, holistic pedagogy, and practice. The
concept of holistic pedagogical content knowledge takes into account students’
physical, socio-emotional, and cognitive strengths to guide instruction. Pivotal
to the session is the role of the Morgridge International Reading Center as a
global resource for research scholars, policy makers, and practitioner scholars
to promote holistic pedagogical content knowledge on transdisciplinary literacies
learning.

FinRA | 3RP BALTIC SEA | 17™ NORDIC LITERACY CONFERENCE 149




BOOK OF ABSTRACTS

Helin Puksand (Estonia)

Tallinn University
helin.puksand@tlu.ee

Which is better — paper or electronic exam?

Estonian students must do three obligatory national examinations for graduating
upper secondary school. These exams are in Estonian language or Estonian
as a second language, mathematics and foreign language. The Estonian lan-
guage exam is a written one and it consists of two parts — reading and writing.
Students use pen and paper for writing the exam. The world is changing every
day. All people use computers more and more for writing. Therefore, it seems
that the exams with papers and writing by hand are outdated.

Estonian Ministry of education wants the students will do electronic exam in
Estonian language in 2020/2021. The working group of the exam development
began work in autumn 2015. The aim of this group is to work up new exam and
find out the advantages and disadvantages of the new examination form. The
first test of e-exam will be done in spring 2016. Students will fill questionnaire
after writing the test. This presentation will analyse the students’ answers that
they think about doing the electronic examination, is writing the exam on the
computer better or worse than writing to the paper.
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Strukturerede tekstsamtaler

Forsgget Strukturerede tekstsamtaler fandt sted i perioden 2013-2015 i Dan-
mark, Finland og Sverige. Ideen bag projektet er, at eleverne kan lzere at blive
bedre til at forsta de tekster, de laeser, hvis de undervises i og far lejlighed til at
treene hensigtsmaessige strategier til dette. Forsgget havde til formal at afpreve
effekten af to metoder til styrkelse af elevers tekstforstaelse, og malgruppen for
forsa@get var 13-17 arige elever med generelle indleeringsvanskeligheder eller
autisme. | alt 70 elever fra de tre lande deltog i afpr@vningen af de to metoder.

Undervisningen tog udgangspunkt i 16 korte tekster, som var hentet fra aviser,
internet og brochurer. De to metoder viste sig lige effektive for de to malgrupper,
og metoderne har i andre sammenhaenge vist sig anvendelige overfor andre
elevgrupper — bade yngre og eldre elever. Metoderne kan ogsa anvendes i
forhold til fiktive tekster.

Oplaegget formidler information og viden fra projektet. Leerere, som er interesse-
rede i at afprgve en af metoderne med egne elever, kan umiddelbart ga i gang
med dette, idet projektrapport, leerervejledninger, tekster mm. ligger frit tilgaenge-
ligt her: http://www.videnomlaesning.dk/projekter/strukturerede-tekstsamtaler/ .

Alle materialer foreligger i bade en dansk og en svensk version.
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“m addicted to that book!” An exploration on
children’s attitude towards leisure reading materials.

About 567 Singaporean students from five primary schools in the age range of
10 to 12 participated in the study which investigated on the following questions:
what makes children become absorbed in a book during leisure, and do gen-
der interest in material selection exist. The study also explored the role of so-
cial agents (e.g., family, school, and peers) in influencing participants’ choice of
reading materials. A mixed-method design was used to analyse questionnaires
as well as focused group discussions. Additionally, as part of the focused group
discussions, a set of four picture books was used to delve into participants’ views
attached to reading materials. The close-ended questionnaire was quantitatively
analysed using SPSS 21.0, while open-ended questionnaire and focused group
discussions were qualitatively analysed using NVIVO 10.1 software.

Results reveal statistically significant differences between males’ and females’
interest in different genres. Further, some male and female participants artic-
ulated that they would not traverse ‘gender boundaries’ in reading and select
materials belonging to one gender; they claimed that their interest in books is
gender-based. Contrastingly, other male as well as female participants opined
that they would wittingly cross these peripheries and enjoy a diversity of genres.
Additional investigation on social agents led to interesting insights: participants
who are socialized in a traditional manner, espouse a traditional approach to
selection of reading materials. This view varies with those who have been social-
ized in an egalitarian way; they have been encouraged to read a variety of mate-
rials. The study acts as a platform to inform parents and teachers the importance
of socializing children in an egalitarian manner; as this imbues them with similar
attitudes from young. Social agents’ influence, either overt or covert, is instru-
mental in shaping children’s attitudes towards materials selection for leisure.
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What happens to the adult men’s reading performance?

Girls outperform boys in large-scale assessments in reading literacy up to the
age of 15 years (Mullis, Martin, Foy, and Drucker, 2012; OECD, 2014). However,
in the survey of adult skills, Programme for the International Assessment of Adult
Competencies (PIAAC), the gender difference seems to disappear. It is not yet
fully revealed why the gender pattern changes in the adult survey. The present
study aims at exploring aspects that may have different influence on the Swed-
ish men and women’s reading performance in the PIAAC-survey. The PIAAC
assessment in 2012 was administered on a computer and some of the items
were traditional texts presented on a screen. Digital texts were also included,
that is items that are similar to texts on the Internet. As shown in previous studies
digital reading demands somewhat different skills than traditional reading (see
e.g. Rasmusson & Eklund, 2013).

The study draws on a previous study using structural equation modelling with
Swedish PISA data (Rasmusson & Aberg-Bengtsson, 2015) showing that the
boy’s computer-game playing explained a gender difference in the unique as-
pects of the digital reading test when the overall reading was accounted for.
Thus, the analysis in the present study will explore the influence of factors such
as type of job, grades from compulsory school as well as upper secondary school
in different age cohorts’ reading performance. The study will take advantage
from register data from Statistics Sweden that is added to the Swedish PIAAC
results. Further, an analysis on item level may be performed on items classified
as traditional as well as digital.

The expected findings will hopefully cast light on the changed gender patterns in
the Swedish performance on the PIAAC reading literacy test.
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Litteratur i skolan och sex steg pa
en litteraturdidaktisk trappa

Modersmalslarares (svensklarares) berattelser om lyckade litteraturlektioner och
misslyckade litteraturlektioner avslojar hur komplext det ar att anvanda litteratur
i undervisningen. | min avhandling (Rejman 2014) undersoker jag hur hégsta-
dielarare resonerar kring laroplanens mal, modersmalsamnets fokus pa litteratur
och lararnas egna ambitioner att i klassrummet skapa mening kring de lasta tex-
terna. Resultaten av min undersokning visar att Iarare har hdga ambitioner, men
ofta saknar en klart formulerad riktning. Det leder till nagra didaktiska fragor om
vad larare vill uppna, vad som ar larandeobjektet i litteraturundervisningen och
hur litteraturundervisningen ska bedrivas. Mitt svar pa de har fragorna ar en lit-
teraturdidaktisk trappa. Trappan beskriver en fordjupning av litteraturdidaktiken
och ar dgnad att fungera som ett arbetsverktyg for lararen.

I min presentation diskuterar jag nagra av avhandlingens viktiga resultat. Utifran
dem visar jag pa behovet av en explicitare litteraturdidaktik och konkretiserar
den i sex litteraturdidaktiska steg.

Referens:

Rejman, K. (2014). Litteratur och livskunskap — modersmalslérarens beréttelse om undervisning-
en i arskurs 7-9. Abo: Abo Akademis férlag.
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Observing Literacy Practices in Neighbor
Institutions — Testing an Educational Program for
Preschool Teachers in a Danish Municipality

The Danish National Centre for Reading and a municipality in southern Denmark co-
operate to develop a program to improve preschool children’s early literacy skills. The
project aims to support preschool teachers’ ability to create a rich literacy environment
for children age 3-6.

Recent research projects have shown, that Danish preschool teachers are very good at
stimulating children’s social and emotional development, but not sufficiently capable of
supporting children’s language and literacy development (Bleses et al. 2015, Markus-
sen-Brown, 2015). Considering the importance of early efforts (The Early Literacy Panel,
2008, the British EPPE project, 2004), preschools need new approaches to develop
teachers’ practices.

The National Centre for Reading conducted observations and interviews in two local
preschools in order to establish knowledge on daily routines and preschool teachers’
procedures on language and literacy. Based on this material, we developed an observa-
tion scheme and a guide for preschool teachers to follow, inspired by an action learning
concept.

During fall 2015, a pilot project is carried out. Preschool teachers from one institution
visit a neighbor institution one by one during work hours, in order to observe and register
how language and literacy events look like there. Afterwards, they share their registra-
tions at a team meeting, and discuss and decide which procedures to test in their own
institution. Thus, they form a professional learning network. In the pilot project, observa-
tion scheme and guide are tested.

This paper presentation focusses on observations from daily life in a Danish preschool
and discusses findings from the pilot project: Where and when do literacy events occur?
How is the literacy environment organized? How do preschool teachers consider literacy
events observed in neighbor institutions? What — if relevant — prevents them from testing
new efforts?

Bleses, D., Hgjen, A., Andersen, M.K., Dybdal, L., Sehested, K. (2015): Rapport om SPELL og
Fart pa sproget. Undersgagelser af effekten af to sprogindsatser

Markussen-Brown, J. (2015): Danske bgrnehaver er ikke gode nok til at udvikle bgrnenes sprog,
Videnskab.dk

National Early Literacy Panel (2008): Developing Early Literacy - REPORT OF THE NATIONAL
EARLY LITERACY PANEL. A Scientific Synthesis of Early Literacy Development and Implica-
tions for Intervention.

Sylva, K., Melhuish, E., Sammons, P., Siraj-Blatchford, I., & Taggart,B. (2004): The Effective Provi-
sion of Pre-School Education (EPPE) Project: Findings from Pre-school to end of Key Stage 1.
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Utvardering av och atgarder vid inlarningssvarigheter
i finlandssvenska skolor och forskolor

Syftet med projektet "Utvardering av och atgarder vid inlarningssvarigheter i fin-
landssvenska skolor och forskolor” ar att utveckla och starka forskningsbaserad
kunskap om inlarningssvarigheter i finlandssvenska skolor och daghem. Projek-
tets malsattning ar ocksa att utarbeta effektiva verktyg och metoder for att bade
utvardera och stdda lasning, sprak och uppmarksamhetsrelaterade formagor
hos elever.

Malgruppen i projektet ar finlandssvenska barn och ungdomar. Projektet ar tu-
delat. Den forsta delen fokuserar pa las- och skrivsvarigheter och/eller sprakligt
relaterade problem hos elever i skolaldern och den andra delen av projektet fo-
kuserar pa svarigheter hos elever med sjalvreglering, uppmarksamhet och bete-
ende. Den har presentationen fokuserar pa den lasrelaterade delen av projektet.

Datainsamlingen sker bland finlandssvenska 6-15 aringar. Malet ar att f4 mera
information om utvecklingen av benamnings-, las- och skrivférmaga samt las-
motivation och upplevd sjalvférmaga hos finlandssvenska barn. Verktygen for
kartlaggning av benamnings-, las- och skrivformaga normeras pa basis av in-
samlad information.

Datainsamlingen har skett enligt slumpvist urval av skolor fran fyra omraden i
Svenskfinland: Osterbotten, Aland, huvudstadsregionen och évriga Finland.

Overgripande forskningsfragor ar bl.a: Hur utvecklas benédmnings-, 14s- och
skrivférmagan hos finlandssvenska barn? Vilka bakgrundsfaktorer kan férklara
|&s- och skrivutvecklingen samt eventuella svarigheter i den? Vilket samband har
lasmotivation och upplevd sjalvférmaga for lasutvecklingen? Finns det skillnader
i lasutvecklingen beroende pa elevernas sprakbakgrund och region? Hur paver-
kas lasutvecklingen av elevens sprakbakgrund och region i Svenskfinland?

Under konferensen presenteras testmaterial och preliminara resultat fran insam-
lingen av data hos elever i ak 1 under hdsten 2015 och varen 2016. Sammanlagt
ar dessa elever ca 560 st.
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KaHOuaaT negarormiyeckmx Hayk, AOLEHT, MMaBHbIA HayYHbIN COTPYAHWK nabopaTtopum
COLIMOKYTBTYPHbIX 0Opa3oBaTerbHbIX NPakTUK MHCTUTYTa cucTeMHbIX npoekToB FAQY
BO «MocKkoBCKUIn FOPOACKON Nefarorm4ecknin yHUBEPCUTETY», 3acy)KeHHbIA YYnTenb
P®; els-62@mail.ru; PhD in Education, Associate professor at the Moscow City Teacher
Training University Russian Association of Reading, head of the Moscow branch

YreHune obsa3aTenbHOe U YTeHne Ans yAOBOJIbCTBUA:
KaK co4eTaTb B paMKaX LUKOJIbHOIo OGY‘IGHVIFI?

B HacTosiLlee Bpems B poccuiickoM obpasoBaHum
YyeTKo 0003HauMNMNCh ABa nogxoda k npobneme, Bbl-
HeceHHOW Ha obcyxaeHve. [MprBepxeHLbl NepBoro
CUMTaloT, YTO NUTEpATYpPHOE YTeHWe B npouecce 06-
y4YeHVs [OMKHO ObITb 06A3aTenbHbIM, XXECTKO perna-
MEHTUPYEMbIM 1 KOHTPOSIMPYEMbBIM CO CTOPOHbI LLIKO-
nbl 1 rocygapctea. CTOPOHHMKM BTOPOrO Morarator,
YTO XeCTKMe pernameHTauuy B obnactu penepryapa
YTEHMSI CBOMM «OTCPOYEHHbIM pesynsratomy byayT
UMeTb 06e3nuunBaHve, [eBanbBauMio LEHHOCTU
YeroBeyecko NMMYHOCTU. VIMEHHO MO3TOMy Heobxo-
OVIMO OMNpefenuTb MyTu, KOTOpble MO3BOMAT HANTW
pa3ymMHoe coyeTaHune obsi3aTenbHOro M cBo6OAHOrO
YTEHUS B paMKax LUKOMbHOrO 0By4eHusl, nepenTn oT
06yyeHnst B paMKax KynbTypbl MONE3HOCTU K KyrnbType
[ocTomnHeTBa. K ymcny Takmx nyTelt OTHOCUTCS CoKpa-
LLleHne 06A3aTeNnbHOro «LUKOMbHOrO» KAHOHA TEKCTOB,
BKJIIOYEHVE B NPOrpaMmy COBPEMEHHOM NUTepaTypbl,
cosfaHne nporpaMm MPUOBLLEHUS K YTEHUO Ans
pasHbIX YMTaTENbCKMX FPYMM, COMETaHMe B MpoLecce
00y4yeHuss paboTbl C TEKCTOM Ha OyMaXHOM W 3nek-
TPOHHOM HocuTene. MeTogmyecks rpamMoTHO Bbl-
CTPOEHHbIN MyTb «OT TeKCTa MPOYUTAHHOIO K TEKCTY
HanMcaHHOMY» MO3BOSUT Y4EHUKY OCBOUTb MPAKTUKN
co3aaHns COBCTBEHHbIX TEKCTOB B pa3HbIX KaHpax.

YueT Toro dakra, YTo COBPEMEHHbIN YYEHUK MO-ApY-
romy BOCMPUHUMAET TEKCT, UCTbITbIBAET TPYAHOCTU B
NMOHUMaHUK (Ha ypOBHE NEKCUKM B NEpPBYIO o4epenb)
KIlacCM4Yeckoro TekcTa, MMeeT Hebomnblion obbem
(POHOBBIX 3HAHWIA, OH OOMblUY0 4acTb BPeMeHW
npoBoaunT B ceTn VIHTEpHET, UMEHHO NO3TOMY Y Hero
no-gpyromy pabotaeT namsaTb, no3sonut paspabo-
TaTb «MSArKMe» TEXHOMOrUW NPUOBLLEHUST K YTEHNUIO,
a Takke oTOMpaTb AnA 0obyyeHus addekTBHbIe
cTpaTternm YteHnsa n nucbma.

Bbixod «3a rpaHuubl KNaccHOMW KOMHaTbl» B Mpo-
CTPaHCTBO «OTKPbITOro 06pa3oBaHus», OCYLLECTBISI-
eMbll B pamMKax LUKOMbHOMO 0BY4YeHNs1 1 BbICTPOEH-
HbI HA OCHOBE NPUHLMMNa BapuaTUBHOCTM, NO3BONUT
YYEHUKY OCO3HaTb cebsi y4aCTHUKOM >XWMBOIO mu-
TepaTypHOro npoLecca, OCBOWUTb HOBbIE MPaKTUKK
YTEHUS, HAay4YUTbCSt CaMOCTOSATENBHO (hOPMMPOBaTh
Kpyr CBOEro CO6CTBEHHOIO YTEHUSI.

B Takoi cutyauum MeHsieTCs M porb YYUTens: OH
CTaAHOBUTCS ThIOTOPOM, (hanmMcuTaTtopoM, BbiCTpau-
BaloLLMM npoLecc oby4eHus Ha OcHoBe auarsora.

Bce ckaszaHHOe NO3BOMSET CYLIECTBEHHO MEHATb
noaxon k oBy4eHUo NUTEPaTYPHOMY YTEHWIO U €ro
NPOABUXKEHWIO B CpPefie COBPEMEHHbIX LLIKOMbHUKOB.

PRESENTATION IN RUSSIAN

Compulsory reading and reading for pleasure:
how to combine in school education?

There are two approaches to the problem under dis-
cussion in the Russian education these days. Pro-
ponents of the first one strongly believe that literary
reading in the learning process should be mandatory,
strictly regulated and controlled by schools and the
state. Advocates of the latter believe that strict regu-
lation of repertoire of reading will depersonalize and
thus devalue the personality of a reader as a “de-
ferred effect”. It is therefore necessary to identify the
ways which will enable to find a reasonable combi-
nation of mandatory and free reading in schools, to
move from teaching within a culture of usefulness to
the culture of dignity. To achieve this it is necessary
to reduce the number of compulsory texts children
must read in schools, make contemporary books part
of the curriculum, think of different ways to involve
young learners into the reading process, combine
working with text on paper and electronic media. A
well structured path “from the text read to the text
written” will enable the student to learn the practice of
creating their own texts in different genres.

We have to face the fact that students today inter-
pret text differently, have difficulty in understanding
classic texts (partly because they are not familiar with
obsolete vocabulary), have insufficient background
knowledge and spend much of their time surfing the
Internet, which is why their memory works differently.
Taking that into consideration will help educators de-
velop “soft” techniques of involving learners into the
process of reading and select effective reading and
writing strategies.

Going “beyond the classroom” into the space “open
education”, implemented within the framework of
schooling and built on the principle of variability will
enable the student to realize him / herself as a partici-
pant of the real literary process, develop new reading
practices, learn to choose books to read for pleasure.

In view of what has been said above, the role of
teachers is changing as well: they are becoming tu-
tors, facilitators who base the process of teaching on
dialogue.

All this allows changing the approach to teaching
literary reading and its promotion among contempo-
rary schoolchildren.
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Tekstin koherenssi ja yhteistoiminnallinen
kirjoittaminen TVT-valineilla

Uudessa opetussuunnitelmassa aidinkielen ja kirjallisuuden opetus perustuu
laajaan tekstikasitykseen seka yhteisolliseen ja funktionaaliseen nakemykseen
kielesta. Lisaksi laaja-alaisessa osaamisessa painotetaan monilukutaitoa ja
TVT-valineiden kayttotaitoa. Yhteistoiminnallinen kirjoittaminen korostaa tekstin
tuottamisen sosiaalista luonnetta. Tassa tutkimuksessa tarkastellaan kielellises-
ti samantasoisten parien yhdessa kirjoittamien kertomusten koherenssia, tekstin
kokonaisvaltaista loogista rakennetta, silloin, kun tekstia tuotetaan iPadeilla, tei-
tokoneella tai perinteisesti kasin kirjoittaen 1.-2. luokilla.

Tutkimukseen osallistui oppilaita (n = 101) kolmesta koulusta viidelta eri luokal-
ta. Oppilaiden luku- ja kirjoitustaito seka motivaatio tekstitaitoja kohtaan mitattiin
molempien lukuvuosien alussa ja lopussa. Oppilaat jaettiin samantasoisiksi kir-
joituspareiksi tekstitaitojensa perusteella. Parit pysyivat samoina koko tutkimuk-
sen ajan. Kirjoitusvalineina kaytettiin iPad/PC-koneita (koeryhma) tai kynaa ja
paperia (kontrolliryhma). Ensimmaisella luokalla kirjoitettiin kuusi kirjoituskertaa
kuvista ja toisella luokalla nelja kertaa strukturoitujen ohjeiden mukaan. Tutki-
muksen aineisto muodostui parien kirjoittamista kertomuksista. Tekstit analysoi-
tiin sisallonanalyysilla, jossa kaytettiin Alkuportaat -seurantatutkimuksen kohe-
renssin luokittelukriteereja.

Tassa esityksessa tarkastellaan (1) Miten tekstin koherenssi kehittyi yhteistoi-
minnallisen kirjoittamisen aikana? (2) Millainen ero oli kirjoitustaitoisten ja kirjoit-
tamista harjoittelevien parien tekstin koherenssin kehittymisessa? ja (3) Miten
strukturoidut kysymykset olivat yhteydessa tekstin koherenssiin? Alustavat tu-
lokset osoittivat, etta tekstin koherenssi kehittyi kirjoitustaidon kehittymisen myo-
ta kaikissa luokissa huolimatta kirjoitusvalineesta. Esityksessa kuvataan myos
yhteistoiminnallisen kirjoittamisen interventiota, annettuja tehtavia ja lasten tuo-
toksia.

Avainsanat: yhteistoiminnallinen kirjoittaminen, kirjoitustaidon kehittyminen, ko-
herenssi, tieto- ja viestintatekniikka
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Association of Reading

HPOABM)KGHME YTeHUA. Me)KnpenmeTHble CBA3UN KakK
OCHOBa (*)OpMMpOBaHVIFI YynTaTeNnbCKOMU rPamMoTHOCTM!.

YyacTHuLa MexayHapogHoro npoekta « Lkona, roe
npouseTaeT rPaMoOTHOCTbY, MPOEKT LLKOfbI

« JlnyHocTtb» (r. HoBOpoCcwiiCcK) mpoaBuraeT uTe-
HVEe 1 rpamMoTHOCTb B 0BpasoBaTenbHOW cpeae, uc-
nonb3ys COBPEMEHHblE HOBble TexHonoruu. Hoeble
noaxofAbl K OpraHM3aumy KnacCHbIX M BHEKNACCHbIX
MeponpuaTUiA  BHeapstoTcA B Wwkone. Hanpumep,
MCMOMb3YHOTCA aBTOPCKME pa3paboTkn BHEYPOYHbIX
M YPOUHbIX MEPONpUATUIA, NOCBALLEHHbIX MexayHa-
POAHOMY [HIO YTEHUS N FPaMOTHOCTMU.

B 2013 rogy Hamu 3anyLleH MHHOBaLMOHHbLIN BeO-
npoekT « CTpaHa YTeHus1», KOTOPbI COCTOUT U3 He-
CKONbKNX MOZyNnewn.

Cant www. web-kvest.ru nossonsier B3aumopgein-
CTBOBaTb BCEM Y4aCTHMKaM, BOBIIEYEHHbLIM B MPOEKT

« lWkona, rae npougeTaeT rpaMOTHOCTbY.

TexHonorus Be6-KBECT 1 MeXNpeaMeTHbIe CBA3W MO~
3BOMSAIOT YMTaTENSAM BbIXOAUTb Ha Gomnee rnybokuit
YPOBEHb MOHMMaHWUsi MPOW3BEAEHUS, U MOMOralT
yyalimMmcst fenatb uccnenoBartenbckue paboTsl, oc-
HOBaHHbIE Ha NPOYUTAHHOM.

Mbl Takke BOBMeKaeM poauTenew B YMTaTenbCKyto
[esTeNnbHOCTb Yepe3 COBMeCTHoe obCyxaeHve B
knybe « CemelniHoe YTeHME», U UCMOMb3yeM TEXHO-
norun « ®paHuysckas mactepckasy, « Jebatbi». Mbl
OCHOBbIBaeM Hally paboTy Ha NpuHUMNE « Kaxablh
yumTenb- yYnTenb YTeHus». Hawwm yunTens paspabo-
Tanu MeTogMyeckMe pekomeHzauuu Ans yuuTene,
YYEHUKOB U VX poauTenen, HaleneHHbIX Ha Npuob-
peTeHVe akaJeMU4Yecknx HaBbIKOB Yepes3 YTeHue u
nnceMo. Pa3paboTaHHble HaWUMK yYuTensmMm crTpa-
Ternn nucnonbaylTca negaroramu Apyrmx obpasosa-
TEMbHbBIX yYpEeXOAEHN.

Mbl Takke NOAroTOoBMNIW Psif BUKTOPWH, OCHOBaH-
HbIX Ha XyAOXEeCTBEHHOW W y4yebHoW nuTepatype u
nNpoBOAUM MX Ha HaweMm Beb-cante “ConHevHbIn”, a
TaKKke APYrux NepcoHanbHbIX YYUTENbCKUX CalTax.
Yuutens, pogutenu n yqailunecs perynsipHo B3ammo-
OEeNCTBYIOT APYr C APYrom Yepes Haw canT. OHK Tak-
e HanpaeneHbl Ha Pa3BUTVE UHTepeca YnTaTens.

B npogBwKeHUM YTEHWS Ha pervoHanbHOM YPOBHE
aKTUBHO MCMOMb3yTCs BO3MOXHOCTM CMU: yyawme-
CS U YunTEnNs LKOMbI SABMSIOTCA yYacTHUKamm TB-ne-
penayun no obCyAeHNo NUTEPaTYPHbIX HOBUHOK.

B pesynbrate Mbl MOXEeM BUOETb, YTO BbIPOCSIO KO-
JIN4YECTBO YUTAKLWMNX YHEHUKOB, a TaKXXe 3Ha4YnTelb-
HO MNOBbICUITIOCb Ka4eCTBO KHUT, BbIGDaHHbIX yvawu-
MUCA N UX HaBbIKK YTEHUA.

PRESENTATION IN RUSSIAN

Promotion of reading: interdisciplinary
ties as a basis for developing literacy

As a certified participant of the “School where Liter-
acy Thrives” Project “Lichnost” School (Novorossi-
ysk) promote reading and literacy in the educational
environment using modern ICT. New approaches to
extra-curricular and curricular reading activities are
being implemented. For example, teachers’ lesson
plans, dedicated to the International Literacy Day,
Reading Days are being used here.

In 2013 we launched the “Land of Reading” web
project which consists of several modules. The web-
site (www.web-kvest.ru) allows all those involved in
“School where Literacy Thrives” Project to interact
with each other on-line. Web-quest technology and
interdisciplinary ties assist readers in acquiring more
profound understanding of a book than traditional
reading technologies, help students to do research
work based on what they have read.

We also involve parents into family reading activi-
ties through collaborative discussions in the “Family
Reading Club” and use such techniques as “French
workshop” and “Debate”.

We base our work on the assumption that every
teacher is a teacher of literacy. Our teachers use a
number of relevant reading strategies depending on
the frame of a given text. We have developed guide-
lines for teachers, students and parents aimed at ac-
quiring universal academic skills through reading and
writing. Other educational institutions make consider-
able use of the strategies developed by our teachers.

We have also compiled a number of quizzes on fic-
tion and educational books and hold them through
our web site “Sunny” and other personal teachers’
sites. Teachers, parents and students interact with
each other on the regular bases through our web
site. They are also aimed at kindling reader’s interest.

Mass media is actively involved in promoting reading
as students and teachers take part in TV programs
where they discuss newly published books.

As a result we can see that not only more students
have become active readers but the quality of books
they choose and their reading skills have improved
as well.
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Assessing students’ argumentative
online inquiry competences

Argumentative online inquiry competences, such as searching for information
from multiple perspectives and identifying arguments from online sources, are
needed in solving complex problems and creating new knowledge. However,
previous studies have shown that students’ skills are quite limited in planning
and reformulating queries, assessing the credibility of information, reading an-
alytically and critically, and synthesizing information across sources. In addi-
tion, teachers struggle how to facilitate and assess students’ online reading and
learning processes.

This presentation focuses on introducing a newly developed instrument to as-
sess upper secondary school students’ argumentative online inquiry compe-
tences. The instrument measures the following aspects of argumentative online
inquiry: 1) formulating one’s information needs and searching for information
from multiple perspectives, 2) argumentative analysis of various web sources in-
cluding digital videos, 3) credibility evaluation of information, and 4) synthesizing
information for communicating multifaceted understanding of the issue. In the
presentation, initial results of a pilot study will be presented.

The study is a part of a research project funded by the Academy of Finland
(years 2015-2019) aiming at developing assessment instruments and peda-
gogical methods for teaching online inquiry competences in upper secondary
schools.
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POSTER SESSION

Teaching struggling learners in Literacy across Europe

This poster session is about a project which deals with teaching struggling stu-
dents in Literacy across Europe. The aim of the project is to develop and pro-
vide expert knowledge from different countries across Europe on learning and
teaching literacy in relation to struggling learners whether from learning disabil-
ities, language barriers (foreign language learners, including refugees) or as
a result of disadvantaged backgrounds. The expert knowledge will be offered
from different perspectives: On the one hand, theory-based explanations, on the
other hand, “how-to-do” examples by teachers which will be mainly presented in
videos. Both will be made accessible on the internet, particularly to teachers all
over Europe as well as to a variety of people involved in supporting children with
literacy learning (e.g. learning/ teaching assistants or voluntary workers).

In the poster session, core elements, as well as the actual status of the project,
will be described. Further ideas about successful examples of teaching strug-
gling learners are welcome.
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A cross-phase investigation into the construct
validity of tools for the measurement of reading
motivation and engagement in 11-14 year old pupils

This mixed methods study is a comparative analysis of the construct validity of the Mo-
tivations for Reading Questionnaire (Wigdfield, Guthrie, & McGough, 1996) [MRQ]. The
Reading Engagement Index (Wigfield et al., 2008) [REI] and the Motivation to Read
Profile (Malloy, Marinak, Gambrell, & Mazzoni, 2014) [MRP] as measures of reading
motivation and reading engagement. In school, while reading accuracy and comprehen-
sion are routinely assessed within an accepted pedagogical and conceptual framework,
the measurement of reading engagement and motivation, when it is recorded, is far less
standardised. It appears to have less professional currency. lts value for adolescents in
particular also seems underdeveloped. Some of this discrepancy is due to a failure to
separate the factors of reading motivation from reading engagement. Effective diagnos-
tic tools may also support the identification of particular groups, such as pupils who can
read but who choose not to develop personal reading habits.

Atotal of 300 pupils aged from 11-14 years undertook to complete one of the pupil mea-
sures of reading motivation or engagement. Five of their regular teachers undertook to
complete the Reading Engagement Index. Data analysis procedures included explorato-
ry and confirmatory factor analysis plus the thematic analysis of reading interviews with
pupils and their teachers. The study suggests both common and unique factors within
and across each tool and age group. An emerging typography is presented, resulting
from the construct analysis. Implications for further research and classroom pedagogy
are explored.

Questions

Is developing knowledge of the value of recreational reading pedagogically valid?

Can the measurement of reading motivation and engagement empower pupils to ad-
dress it for themselves?

Can an understanding of reading stance develop understanding of reading interest?

References
Malloy, J., A., Marinak, B. A., Gambrell, L. B., & Mazzoni, S. A. (2014). Assessing motivations to
read: The Motivations to Read Profile revised. The Reading Teacher, 67, 273-282.

Wigfield, A., Guthrie, J. T., & McGough, K. (1996). A questionnaire measure of children’s motiva-
tions for reading: Instructional resource number 22. Washington: National Reading Research
Centre.

Wigfield, A., Guthrie , J. T., Perencevich, K., Taboada, A., Lutz-Klauda, S., Mc Rae, A., & Barbosa,
P. (2008). The role of reading engagement in mediating the effects of reading comprehension
instruction on reading outcomes. Psychology in Schools, 45, 432—455.
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Every ‘Teach For Bulgaria’ -teacher needs to be a
reading teacher —our first steps towards the goal
0% functional illiteracy in our classrooms

This paper shares learnings of TFB training team on how to prepare novice
teachers to systematically develop functional literacy in underperforming class-
rooms in the poorest regions in Bulgaria.

The problem

The PISA 2012 results show that around 39 % of 15-year-old students in Bul-
garia are functionally illiterate. Moreover, PISA results suggest that the opportu-
nities for obtaining a good education are highly unequal in Bulgaria, and mostly
depend on students’ background.

Our context

TFB is focusing on the socio-economically underprivileged students, thus we
place our teachers in traditionally low performing schools in the poorest regions
of Bulgaria. In this context, the correlation between functional literacy and stu-
dent outcomes is even more visible. Therefore, one of the key elements in the
TFB vision for success is 0% functional illiteracy in every TFB classroom.

Our approach

Over the course of the first years of TFB, we trained our teachers to use a set of
strategies to develop student literacy. However, the results did not show prog-
ress in terms of improved literacy. The analysis we conducted revealed that our
training was focused on the importance of literacy and various classroom activ-
ities related to literacy. What it was lacking was a deep understanding of what
literacy really means and how to develop it systematically.

In 2013 we started with gathering teachers from different subject areas in work-
ing groups with the main goal to break down the reading literacy skill into clear
learning goals. The next step was to translate the learning goals into concrete
‘Can DOs’ for the various subject areas and then to look for strategies of achiev-
ing these goals in the classroom.

This approach was reflected in our teacher training. As a result, in 2014/2015
school year our students showed significant improvement in literacy.
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Understanding textbook texts by first graders with special
educational needs in modern inclusive educational space

Modern students face problems when working with textbook texts (informational,
expository, narrative, argumentative texts, etc.), that reveals low levels of reading
competence. Specific difficulties are observed with students of special educa-
tional needs. Students with special educational needs constitute a polymorphic
group which includes children with disorders in analyzers, mental disabilities,
difficulties in speech development, behavioral problems, movement disorders,
along with problems of socialization. Each group has a peculiar development of
speech and cognitive functions.

Inclusive education in Russia has not yet developed a differentiated approach
that takes into account special educational needs of younger students (7—8 years
age) when they work with the texts in Russian. Such students learn according to
standard curriculum for ordinary children.

Most textbooks for students of 7—8 years age of the Russian language are bright,
colorful, with long texts and icons; they contain various modifications of texts —
linear and non-linear. Competence-based learning model requires more than
teaching students to find and get text information. It is aimed to result in student
autonomy in educational process.

It is quite natural that students with special educational needs have difficulties
independent work with the textbook. Due to system difficulties in learning activ-
ities, they are not able to independently read the textbook. Even in the learning
these children does not acquire search and information skills necessary for text-
book reading.

How they overcome difficulties?

The presentation addresses the problem of adaptive opportunities of first grad-
ers with special educational needs in working with the textbook of the Russian
language.
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Literacy Coaching That Makes a Difference: Elevating
Teacher Practice and Increasing Student Achievement

Teacher quality is the single largest factor affecting student achievement (Car-
ey, 2004; Clotfelter, Ladd, & Vigdor, 2007; Darling-Hammond, 1999; Jordan,
Mendro, & Weerasinghe, 1997; Nye, Konstantopoulos, & Hedges, 2004; Perry,
2011). Some studies suggest it is also the most important (Sanders, 2000).

Barber and Mourshed (2007) have made the case that “all top systems, includ-
ing the rapidly improving ones, recognize that if you want good teachers, you
need to have good teachers train them, and this requires focused one-on-one
coaching in the classroom” (p. 38). While coaching as a professional develop-
ment model is ubiquitous in schools across the United States and is becoming
a focal point for change in nations around the world, it is still a relatively new
innovation in school improvement.

The question is — How can literacy coaching really make a difference in the lives
of teachers and students? This session will focus on frameworks to guide litera-
cy coaches in their work as teachers strive to improve their practice and offer the
instruction necessary to improve student achievement.
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B nHTepecax yenoBeka unMtawLlero; TpaHcdopmaums
NPUOPUTETOB Negarorn4eckon n GUbnNMoTevyHom
AeATesNIbHOCTU B CBEeTe TeOpPUU MHHOBaL UM

OcHoBHas npobnema ymTatoLlero Yyenoseka noboro
BO3pacTa ¥ nona cerogHsi CBsi3aHa C NepexoAom Ha
YTEeHUWe C 9KpaHa ¥ YTEHWE C 3KpaHa OHMalH.

OnaceHre NoTepsiTb NpU 3TOM Nepexone UMerLLmne-
CSl YMEHUS! YTEHWS! U NMOHUMaHWS TEKCTOB CYLLIECTBYET
KaK B OTHOLUEHWW AEBYLLEK U KEHLLWH, TaK U FOHOLLE
N Myx4uH. OTMETUM, YTO MO pesynsTatam uccreio-
BaHu Pycckon accoumaumm uvtenmns 2013-2014
[OEBYLLKUN U XKEHLLMHbBI C MOMHbIM CPeaHUM U/Unu Bbic-
LWnM obpasoBaHMeM, NobsLLAs YTeHMe C AETCKOro
BospacTa (7-10 ner), SBNSIOTCS CaMblM YUTAOLLUM
YeroBEeKOM, a COBPEMEHHbIE MarbiYMKN-OHOLLIN-MYX-
YMHbI 0BpaLLatoTCs K YTEHWIO MO HEOBXOAMMOCTM.

Kak ocBOWTb HOBble MexaHu3Mbl U CTpaTernn Yre-
Hna? Kak octatbca cyObekTom mpouecca YTeHus,
CaMOCTOATENbHO onpeaenss HagobHOCTb 1 obbem
OHOBON MHGOPMaLNK, OKpYXatoLen YuTaroLero
OHnavH? YacTtb oTBeTOB AatoT hakTtopHasa (John
McEneaney, 2006) n peiiktuyeckasi (Donald Leu,
2012) Teopum uYTeHWs, Hawedwmne npaKTU4ecKy
peanusauuio B negaroruke n 6ubnmoteyHom gene.

MpeobpasoBaHusa B cchepax obpasoBaHUsi U KynbTypbl
rOBOPSIT O TOM, YTO MPULLINIO BPEMSI OCBaunBaTb NO3u-
UMK TEOPUM «MOAPbIBHBLIX-MPOPbLIBHLIX WMHHOBALMIA»
(Clayton M. Christensen, 2008). «TpaHcnnaHTaums»
B rymaHuTapHyto cdepy GusHec-momeneit BblHyxaa-
eT opraHu3auuy o6pasoBaHUs W KymbTypbl UcKaTb
npvemnemble gopmatbl AeSTENbHOCTY B LENsX Co-
XPaHEeHUs N NPUYMHOXEHUS YuTatoLmx nogden. Ponb
nuaepa «noapbiBHbIX» Npeobpa3oBaHuin  TpebyeT
MOHUMAHWS He TOMNbKO 3HAYUMOCTU TEXHOMOMMYECKUX
HOBOBBEAEHMIA, HO U LIEHHOCTHO-CMbICIOBbIX COCTaB-
NSOLLMX OBYYEHMSI YTEHWIO M €r0 NPOABUXKEHUS.

B goknage 6yayT paccMOTpeHbl BOZMOXHOCTU HAXOX-
[EHVS HOBbIX LieNieBbIX ayaUTOpuiA, He BOBMEYEHHbIX
B YTEHWE, N NOCTPOEHUS CUCTEMHOW paboTbl C HUMK
B LUKOMax, yHuBepcuTeTax, bubnuortekax (Mpume-
HUTENbHO K NybnunyHbIM GrbnnoTekam YMCrEHHOCTb
HOBbIX LieNneBbIX ayAuTOPUIn MOXET cocTaBnsATb oT 10-
20% (B cenbckon mectHocTn) Ao 80% HaceneHus (B
ropogax). [Mokaxem cnocobbl BOBMEYEHUS B KPYT YTe-
HMSE MaTepuanoB Ha HOBbIX HOCWUTENsIX, HemevaTHbIX
¢dopmMaToB ¥ HOBbIX XaHpoB. OBocHyem Heobxoaw-
MOCTb M3MEHEHNS KpUTepUEB OTOOPa 1 COOTHOLLEHNS
obbemMoB 0653aTeNbLHOrO 1 CBOBOAHOTO YTEHNA ANS
CTaHOBMEHWS YEnoBeKa YMTAIOLLEro U pa3BuUTUSi ero
FIMYHOCTHOTO NoTeHumana.

PRESENTATION IN RUSSIAN

In the Interests of Homo Legens:
Transformations of Priorities in Education
and Library Work in the Context of
Disruptive Innovations Theory

The challenge of present day situation in reading is
connected with a switch from reading from print to
reading from screen and on-line.

Apprehension exists about a decrease in reading
skills of both female and male readers. Female read-
ers, in accordance with the study of Reading Associ-
ation of Russia, of 20-29 years old who have higher
education and have developed love for reading since
7-10, are the best readers today. Male readers turn
to books in cases of necessity.

How to master new mechanisms and strategies of
reading? How to remain the subject of the process of
reading on-line capable of defining the necessity and
amount of background information? Partially the an-
swers are provided by agent (John McEneaney, 2006)
and deictic (Donald Leu, 2012) theories, which are now
being implemented in both education and library work.

Changes that are taking place in the spheres of edu-
cation and culture make us think about the theory of
Disruptive Innovations (Clayton M. Christensen, 2008).

“Transplantation” of business models into a humani-
tarian sphere make education and culture seek ade-
quate formats of activities to preserve and enlarge the
number of readers. The role of a leader of disruptive
innovations demands commitment not only to import-
ant technological tools but also to the values, senses
and meanings in teaching and promoting reading.

The presentation will address the possibilities to find
new target audience, which is not yet involved in
reading, systematic work with it in schools, univer-
sities, libraries. The examples of public libraries give
evidence of attracting 10-20% of new readers in rural
areas and 80% in cities.

The methods of including new media, platforms and
bases of continuous and non-continuous texts of dif-
ferent genres into reading materials will be presented.

The necessity to change criteria of selecting reading
materials and the balance in mandatory reading and
reading for pleasure in free time to develop a reader
(Homo legens) will be supported with data.
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Tove Sommervold (Norge)

PhD-stipendiat, Hggskolen i Hedmark, Avdeling for leererutdanning og naturvitenskap
tove.sommervold@hihm.no

Skjonnlitteraer lesekompetanse hos norske
tenaringer — resultater fra en pilotstudie

Lesing av skjgnnlitteratur fyller en vesentlig del av norsktimene i grunnskolen,
og elevene moter en rekke tekster i ulike littereere sjangre gjennom skolearene.
Hvordan star det sa til med den skjgnnlitteraere lesekompetansen nar elevene er
kommet til ungdomstrinnet (8.—10. &rstrinn)? A bli i stand til & lese litteratur som
litteratur, som fiksjon, er en kompetanse som delvis utvikles gjennom den enkel-
te lesers mgte med mange og varierte tekster, men som ogsa tilegnes gjennom
sosialisering inn i den tekstkulturen og de lesefellesskapene elevene tar del i.

| presentasjonen vil jeg legge fram empirisk materiale fra mitt pAgaende dok-
torgradsprosjekt «Skjannlitteraer tekstforstaelse hos unge leserey, der jeg blant
annet undersgker hvordan elever samtaler om skjgnnlitterzere tekster. Hvordan
gar elevene fram for & skape mening i tekstene i fellesskap, og hvordan bruker
de spraket for & dele sine litteraere lesninger med hverandre? | prosjektet utfor-
sker jeg begrepet «litterser kompetanse», et begrep som kan operasjonaliseres
pa ulike mater, og som ma drgftes pa nytt i hver sammenheng det blir brukt. For
mitt formal ma begrepet seerlig tilpasses den sosiale situasjonen og den alders-
gruppa det skal si noe om. | presentasjonen vil jeg vise eksempler pa former for
skjgnnlittereer leseerfaring og meningsskaping som blir synlige i samtalemateri-
alet fra mitt eget forskningsprosjekt, og med utgangspunkt i dette materialet vil
jeg diskutere hva «littereer lesekompetanse» kan innebeere for 13—15-aringer.
Bade de subjektive, erfaringsbaserte responsene og de kognitive, begrepsori-
enterte sidene av elevenes littereere leseforstaelse vil bli gitt oppmerksomhet i
presentasjonen.
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Jonas Sonntag (Finland)

Ped.mag, klasslarare och dramapedagog, Cygnaeus skola, Abo
jonas.sonntag@turku.fi

Lararen som dramaturg

Arbetet med det breda textbegreppet ar en utmaning inte bara for eleverna utan
i hogsta grad ocksa for deras larare. Konventionella undervisningsmetoder rim-
mar illa med en breddad forstaelse av text och det kan ibland kdnnas som om
det finns en bestallning men att man glémde att dela ut verktygen.

| presentationen stravar jag efter att peka pa arbetsredskap och dramaturgis-
ka modeller hamtade ur dramapedagogiken och teatertraditionen som kan hjal-
pa och stdda det pedagogiska hantverket. Verktygen ar amnade att ge lararen
medvetenhet om mojligheterna att styra arbetet inifran arbetsprocessen i stallet
for vid sidan om. Jag forsoker visa att didaktiska och konstnarliga beslut inte ar
sa langt fran varandra man forst kunde tro utan kunde utgéra en elegant vag till
produktiv korsbefruktning. Overraskning, valbarhet, humor och &garskap disku-
teras i presentationen och hur detta kan erbjuda lararen didaktisk precision.

| min presentation utmanar jag ahdrarna att tanka till kring didaktiska l6sningar
som gar utanfér de uppenbara och/eller invanda. Vi stéller oss fragan om det gar
att planera hur en lektion skall upplevas.
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AHacTtacua CeepukoBa' & UpunHa Mapgkana? & — Anastasia
Sverchkova' & Irina Gladkaya? (Poccus)

CankT-TNeTepbypr—St Petersburg; 'LLkona Ne327; nastyksver@gmail.com; 327 School;
2Prny wm. A.N.l'epuena; irishav@bk.ru; Herzen University

PasBuTUe yMeHUs aHaNUTUYECKOro YTeHuUs
MHOCTPaHHOM NUTepaTypbl Yy NOAPOCTKOB

B pamkax cekumoHHoOro 3acenaHus bydert npea-
CTaBrneH MPOEKT MO PasBUTUIO YMEHUsI aHanu-
TUYECKOTO YTEHWUSI MHOCTPaHHOW nuTepatypbl Y
nogpocTKoB. N3BECTHO, YTO aHanUTU4ecKoe Yte-
HWEe MMeeT LUMPOKOE NMPUMEHeHWe B nporpamme
No NMUHIBOCTPaAHOBEAEHMIO Ha (hbakynbTeTax UHO-
CTPaHHbIX S13bIKOB BbICLUMX y4EOHbIX 3aBeeHUNA.
Bonpoc Bknto4eHUsi aHanMTUYECKOro YTEHWUs B
obpasoBaTenbHbIA NPOLECC PYCCKOW LLUKOMbI SB-
NAETCH HOBbIM Y HEAOCTATOYHO U3YYEHHBIM.

BnageHuve yuntenem TexHonorven paboTebl ¢ AaH-
HbIM BUOOM aHanuaa no3BonuT caenaTb npolecc
pa3BUTMS TPAMOTHOIO aHanmu3a TeKkcTa U ero no-
HMMaHWS, NO3BOMIUT CaMOMY YYEHUKY HE TOSbKO
NPUMEHsITb LaHHbI BWA aHanuM3a Tekcta ans
WMHOCTpPaHHOW NUTepaTypbl, HO U ANs NUTepaTypsbl
POOHOTO s3bIKa, U MOBLICUT YNTATENbLCKYHO KOMME-
TEHTHOCTb YYUTENs N y4eHuKa.

B Hawewn pabote Mbl paccmaTtpuBaem MOHATUE
aHanuMTU4ecKoe YTeHue, Kak BUL KPUTUYECKO-
ro YTeHus, npegnonarallmnii yMEeHe MOMHO W
TOYHO MOHMMAaTb TEKCT Mpou3BefeHusi, AaBaTb
060CHOBaHHYI OLEHKY MPOYUTAHHOrO MyTeM CO-
OTHECEHUsI COAePXKaHNs TEKCTa C NINYHOW TOUKOW
3peHust, 3HaHWUSMN U COBCTBEHHBIM XXM3HEHHbLIM
OMbITOM Ha OCHOBE YSICHEHWS 3aMbicnia U nosu-
UMM aBTopa, aBTOPCKOrO CTWMSI M KOMMO3WULuM
npousseneHus.

Onupasck Ha nocobue «Xpectomatusi. AHanUTK-
YecKoe YTeHMe», Mbl BbIGpany OCHOBHbIE MYHKTbI
aHanusa Xy4oXeCTBEHHOro TeKCTa Ansi MoApoCT-
KOB:

1.BBegeHve (MCTOPUYECKUIA U KyMbTYPHBIA KOH-
TEKCT npounssedeHusi, buorpadumsa astopa, 3arna-
BWe; NpefckasaHue Toro, 4yTo ByadeT B pacckase
— Ha ocHoBe 3armaBus); 2.OyHKUMOHAmbHbIN
cTunb (HayyHbI TEKCT, oduuManbHbIN  OOKY-
MeHT, cTaTbs, Gennetpuctuka); 3.KaHp; 4.Tun
noBecTBoBaHMA (0T 1 vnu 3 nuua; OT rmaBHOMO
UM BTOPOCTENEHHOrO repos; OT camoro aeTopa
UM NOCTOPOHHErO paccKasyuka, KOTopbIA 3HaeT
o uctopum Bce); 5.0kpyxatowiasi obctaHoBKa —
BpeMsi, MECTO Korda MCTopusi mpoucxoauT. Bpe-
MSi U1 MECTO MOTyT ObiTb SIBHBIMW W CKPbITbIMMU
(ecnu cKpbITbl, TO HYXXHO OTbICKaTb CIOBa, KOTO-
pble gagyT noAckasky). Hanpumep, B pacckase
«MocnegHun nuct» O. MeHpn gaeT nopckasky o
BPEMEHW, YNOMUHAs O CTUie My3bike pertaim,
KoTopbIn ObIN ocobo nonynspeH ¢ 1900 no 1918
rogbl. 6.CHoXeT (Nponor, 3Kcno3uums, KyrbmmuHa-
uus, 3aBsizka 1 T. A4.); 7.XapakTepucTmka repoes;
8. Buabl koHdnmkToB; 9.06LWas atmocdepa npo-
n3seneHusi; 10.CobcTBeHHOE OTHOLLEHME K Mpo-
n3BegeHuto.

AHanutuyeckoe 4TeHve, TOYHee Mpuemsl, ¢ no-
MOLLbIO KOTOPbIX pasbupaeTcsi TEKCT, MOMOryT
yyalmMmMes paHxupoBaTb MHopMaLuio, KpUTnYe-
CK/ ee OCMbICNBaTb U COOTHOCUTL C COBCTBEH-
HbIM >XW3HEHHbIM OnblIToM. ConprKOCHOBEHUE C
YKM3HEHHbIM OMbITOM MO3BONIUT MOBbLICUTL MOTH-
BaLMIO K YTEHWIO HA MHOCTPAHHOM $13blKE W, BrMO-
CNEeACTBUM, Ha POOHOM SA3bIKE.

PRESENTATION IN RUSSIAN

Development of Analytical
Reading Competence of Foreign
Literature in Adolescents

In the frames of Session we present the project
of the development of analytical reading com-
petence of foreign literature in adolescents. In
Russia analytical reading is studied as one of the
courses at linguistic department in University. The
course of analytical reading is new for Russian
schools so there could be difficulties with studying
and teaching it.

If teacher and student know how to work with ana-
lytical reading, it will help: * the teacher — to teach
how to work with the text literary and deep; *the
student — to use this type of analysis not only with
English texts, but also with mother-tongue texts.

It will increase the reading competence of the stu-
dent and the teacher too. Analytical reading — a
type of critical reading that is supposed to provide
an ability of understanding texts fully and precise-
ly, to evaluate texts from personal point of view,
knowledge and experience.

Our project modifies the plan of analysis creat-
ed by Russian lecturers of the State Polytechnic
University O. Kolonitskaya and M. Khrunenkova
(Chrestomathy for student of senior courses. An-
alytical Reading):

1. Introduction (Historical and cultural context of a
period; author’s biography; if the title of the story is
clear and obscure); 2. Functional style; 3. Genre;
4. Type of narration; 5. The setting of the story
(time, location, when and where the story takes
place, and initiates the main backdrop and mood
for the story); 6. Plot pyramid; 7. Characterization;
8. Conflict; 9. General atmosphere; 10. Personal
evaluation of the story under analysis.

Analytical reading will help the student to range
the information, analyse it critically and correlate it
with their experience. Studying and teaching an-
alytical reading will increase students’ motivation
to read foreign books and mother-tongue books.
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Liisa Suopanki (Finland)

Ped.Mag., sprakbadslérare, Luostarivuoren koulu, Abo
lisa.suopanki@turku.fi
En sprakbadslarares vardag

Presentationen siktar pa att beskriva malen fér undervisningen och de férand-
ringar som skett.

Jag beskriver hur man arbetar i en sprakbadsskola. Jag beskriver de mal jag har
for min undervisning och hur jag kommit fram till malen.

Vilka foraldrar valjer sprakbad som skolform fér sina barn? Hur kan féraldrarna
ha en aktiv roll i att hjalpa barnen i deras skolgang? Vilka framtidsutsikter har
eleverna som gar i en sprakbadsskola.

Nyckelord: sprakbad, language immersion
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lidiké Szabo' & Veronika Szinger? (Hungary)

Senior lecturers, Kecskemét College Teacher Training Faculty
'Dr. balazsne.ildiko@tfk.kefo.hu
2Dr. szinger.veronika@tfk.kefo.hu

Reading and learning support pilot
programme at Kecskemét College

Reading competence has been measured among students at Kecskemét Col-
lege since 2010. Based on the results of these and other surveys it has turned
out that a significant proportion of our students are at risk regarding their reading
skills and competences (they come from low income families, rural areas, not
very prestigious high schools). In order to make them able to graduate success-
fully from our college, they need a complex skill development programme. The
first step to meet this goal was to identify the gaps between their knowledge and
the requirements of college courses. More generally speaking, it is necessary to
harmonize the output of high schools and the input of tertiary eduaction.

The project titled 'Talent’ at Kecskemét College aims to promote the effective-
ness of education, reduce the number of early school leavers among our col-
lege students and make students more successful in their chosen career. In our
project two subject-specific areas are put into focus: mathematics- physics and
reading comprehension.

The authors of this article have developed a two-term course (12 lessons in each
term) for students at the three faculties (Engineering, Horticultural and Teacher
Training) of Kecskemét College. Different kinds of continuous and non-contin-
uous texts were chosen to teach cognitive and metacognitive pre, during and
after reading strategies for the three groups of the students. The authors acted
not only as the developers of the learning resources, but also as trainers of the
courses, where they followed BaCulLit and ISIT guidelines.

This presentation is about the content and outcome of this project.
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Catharina Tjernberg (Sverige)

Fil.dr och lektor i Ias- och skrivutveckling, Karlstads universitet,
Institutionen for pedagogiska studier;
catharina.tjernberg@kau.se

Inkludering i praktiken: en fraga om skolkultur

Huvudsyftet med denna studie har varit att ta reda pa hur Ias- och skrivundervis-
ning kan fungera framgangsrikt i praktiken utan att vara exkluderande. Hur kan
mangfalden av elever métas med framgangsrik undervisning?

Studiens placerar sig inom ’Studies in excellent’-traditionen med foretradare
som Judith Langer och Michael Pressley. Den praxisorienterade ansatsen har
kommit till uttryck i deltagande observationer i klassrummen och i reflekterande
samtal med lararna. Studien genomférdes med hjalp av ett strategiskt urval av
saval skola som larare. Har beaktades tidigare kvantitativa och kvalitativa data,
vilka indikerade att skolan hade sarskilda kvalifikationer. Lararna i studien valdes
ut pa grund av sitt framgangsrika arbete med elevers las- och skrivlarande, ett
arbete som aven inbegriper de elever som har verifierade Ias- och skrivproblem.

Studien visar att lararna féredrog heterogena grupper och att de understrdk vik-
ten av olika undervisningsmetoder och strategier for att méta mangfalden av
elever i klassrummet. De hade en god teoretisk grund och kunde koppla ihop
sina teoretiska kunskaper med de erfarenhetsbaserade till en i undervisningen
omsatt handlingsinriktat kunskap. Studien visar ocksa pa vikten av att varje elev
utmanas i sin narmaste utvecklingszon. Lararnas positiva tro pa elevens for-
maga och deras engagemang i den pedagogiska processen var andra centrala
faktorer.

Lararprofessionalitet, vilket innebar att lararen forstar och utvarderar effekterna
av sin undervisning, framstar som en central faktor. De framgangsrika resultaten
av lararnas arbete visade pa betydelsen av mentorskap, samarbete och kon-
tinuerliga pedagogiska diskussioner med kollegor, och inte minst samtal med
forskande larare. De senare i syfte att koppla teori till praktik och darmed framja
lararens egen reflekterande formaga, samt stimulera forskarna till innovativa an-
satser till gagn for elevernas larande och skolans utveckling. Detta sammanta-
get visar sig skapa en inkluderande skolkultur dar eleverna far vara kompetenta,
vardefulla, och inneslutna i en kollektiv gemenskap.

Nyckelord: inkludering, lasa och skriva, elev, mangfald, lararkompetens, pro-
fessionell utveckling.
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Arne Trageton (Norway)

Professor retired, Hagskolen Stord/Haugesund
arnetrageton.no@gmail.com; www.arnetrageton.no

Creative digital writing 6-10 year olds.
Writing to Read 1999-2015

The pioneer project 1999-2002 was presented at the 13" ECR in Tallinn 2003
and published in Pandis, Ward, Mathews (2005) Reading, Writing, Thinking

Background. Expressing yourself orally and written and ICT production is key
competences in Norway and EU. Writing is easier than reading 4—7 years (Clay
1975, Hagtvet 1988) but reading research dominate. Computer writing is easier
than hand writing. There are surprisingly few studies about computer writing
4-11 year olds.

Problem. Will playful computer writing and delayed handwriting to grade 3 give
better writing results and easier way to reading?

Methods. Action development/research, sociocultural learning. 14 classes fol-
lowed in 4 Nordic countries 1999-2002. Development documented by 7500 mul-
timodal texts, 60 edited videos, writing tests, teacher reports, questionnaires
parents/children.

Results. The 6 year olds learned writing/reading through playful computer writing
in pairs. Traditional textbooks became unnecessary — library important. Grade 2
produced own textbooks by playing “Authors”, “Publishing house”, “Newspaper
office”. In Grade 3 (8 year olds) they composed complicated books, different
genres, advanced newspapers. Writing tests after 3 years showed significant
higher quality in computer classes than handwriting classes. Handwriting tests

showed also significant higher quality in computer classes.

Further implementations and research 2002-2014. This presentation will
mainly concentrate on the further development and research the last 12 years.
This strategy has spread to thousands of teachers in the Nordic countries, also
for 4-6 year olds. A textbook for teacher education (Trageton 2003) is translated
to Danish, Swedish, Finnish. The website www.arnetrageton.no shows English
articles, over 70 videos from different Nordic classes practicing Writing to Read,
a text corpus of approximate1000 computer texts. The content of 40—-50 master
degrees, two doctoral studies and several post doctor studies in the area is re-
viewed, discussed and give ideas for future research on this vast area.

Keywords: preschool, lower primary, literacy, Writing to Read, play, creativity,
computer writing, ICT
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Arne Trageton (Norway)

Professor retired, Hagskolen Stord/Haugesund
arnetrageton.no@gmail.com ; www.arnetrageton.no

POSTER SESSION

Playful digital writing 1-6 years in Nordic
daycare/preschool (2010-2015)

Background. All Nordic National Curriculums for daycare/preschool are based
on play, and stress the importance of communication and literacy. Finland get
a new National Curriculum 2017. Play-learning is more effective for early emer-
gent literacy than formal teaching (Christie/Roskos 2001, Christie 2010). Hand-
writing development 1-6 year olds is well documented (Clay 1975, Sulzby 1982,
Lorentzen 1999, Hagtvet 1988, 2004). However, digital writing in preschool is
almost none-existent in international research (Schrader 1990, Cohen 2005).
Digital research in preschool are dominated of consumerism and games.

Research problems. Based on my earlier research and innovations Writing to
Read. Playful computer writing 6—10 year olds (Trageton 2003, 2005, 2014) the
new innovation task is:

Create stimulating milieu in daycare/preschool for playful digital writing
Describe the development in playful digital writing 1—6 year olds
Develop teacher role in literacy play

Study cultural differences in the Nordic countries

Pilot study. Methodology. Informal innovations in Nordic preschools 2010-2015
experimenting with play organisation, computer corners, documenting children’s
oral discussions and multimodal texts, (drawing/writing), exchanging experienc-
es at teacher courses. Action research in naturalistic environment. Observations,
video documentations, text analysis, teacher reports, questionnaires.

Preliminary results. Afirst sketch of the qualitative development in digital writing
1-6 years are documented by multimodal texts and videos. Description of space
organizing, play corners, teacher as play stimulator and communication partner.
Preliminary results published in articles and chapters in practical books about
computer writing in preschool and school (Trageton 2009, 2014). The website
www.arnetrageton.no show several videos from preschool. Cultural differences
are rather small in the Nordic countries. 4-5 year olds are writing themselves to
read in a playful way.

Nordic project? Innovation results might give background for formal Nordic re-
search at a central, but undeveloped research area for playful emergent literacy
in preschool.

Key words: Emergent literacy, ICT, digital writing, play, creativity, daycare, pre-
school
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EnenaTpudoHoBa — Elena Trifonova (Poccusn)

Pycckas accounauus uteHus, Lkona 109, cTpykTypHOe nogpasgeneHue,
peanuaytolliee obpasoBaHve A5 AeTeN, HAXOASLMXCHA Ha ONIUTENBHOM JTeYeHUM
B 6onbHULax, r. Mockea — Reading Association of Russia, School 109, School
subdivision providing education for children undergoing long-time treatment in

hospitals, Moscow; evtri1970@gmail.com

«CKaxu no-gpyromMmy» nutepatypHas vrpa no
pomaHy J1.H.Tonctoro «BonHa n mup»

LLikonbHas mporpaMma no nutepatype BKIOYaeT
3HauynTernbHOE YWCNO NpoV3BedeHU, npeacTas-
NAWKUX TPYOHOCTU ON1S1 MPOYTEHWST U MOHUMa-
HUS, OOHUM M3 KOTOPbIX SBMSETCA Benu4arlee
NPOU3BEAEHNE PYCCKOM KIacCcuKn - poMaH-arnones
JI.H.Tonctoro «BonHa 1 mup». Kak nokasbiBaeT
onpoc, B KOTOPOM MpuHSAnu yyactne 200 yenosek
pasHoro Bo3pacTa, y 92% pecrnoHAeHTOB POMaH Bbl-
3Ban 3aTPyaHEHMS, NMPUYMHBI KOTOPbIX CrieaytoLme:
1) PomaH onuckiBaeT UCTopuyeckme cobbiTus B Te-
YeHue anuTenbHoro Bpemenu, ¢ 1805 no 1821 r; 2)
B Hem HacuuTbiBaeTca 800 nepcoHakewn, BKIOYas
rMaBHbIX, BTOPOCTEMNEHHBIX U 3N1304MN4ECKMX repo-
eB; 3) B pomaHe nmMeeTcs MHOXECTBO CHOXKETHbIX
NVHWIA, NapannenbHO Pa3BUMBAKOLLMXCA OEVCTBUN,
YCNOXHSOLMX BOCMPUSITUE, 3arnOMUHaHWE U Mo-
HMMaHue; 4) PomaH HacbllweH AeTarnbHbIMU Onu-
CaHVAMN MECT CpaXKeHWI, pacrofnoXeHnem apMui
n opyaui, xogom 6oeBbIx aencTuid; 5) B pomaHe
[OeTanbHO npeacraeneH obpas Kakaoro reposi, YTo
NO3BOMSAET MOMHO NPEACTaBUTb O0BOpa3 YenoBeka,
HO B TO € BpeMsi OCIIOXHSET NpoLecc 3anoMuHa-
HUS AeicTBYOLLMX NnL; 6) PomaH nsobunyet dpar-
MEHTaMW, HanMCaHHbIMK Ha ¢ppaHLLy3CKOM Si3bIKe,
ocobeHHO B Havarne pomaHa. lNoctosiHHoe obpalLe-
HWe K CHOCKaM MpepbIBaEeT MaBHOE YTEHWE TeKCTa
W BblI3bIBAET HEraTMBHYHO PEaKLVMI0 FOHOTO YnTaTenNs.

OTcyTcTBME y GOMbLUMHCTBA COBPEMEHHbIX NoA-
POCTKOB HEOOXOAUMbIX HABbIKOB 1 YMEHWI pabo-
Tbl C OGbEeMHbIMU TEKCTaMW NPUBOAUT K TOMY, YTO
poMaH MMM nMbo He 4muTaeTtcsi, NMMbo ymTaeTcs
B COKpaLleHHON Bepcun, nnbo 4YTeHne 3ameHs-
eTCsl MPOCMOTPOM KMHOBEpCUIA poMaHa. Tpaau-
LUMOHHble ¢hopMbl paboTbl C TEKCTOM C OETbMU,
HaxoAALWMMUCA Ha ANUTENbHOM NeYeHun B cTa-
unoHape 6onbHUL, NMOO HEBO3MOXHbI, NGO
NPeACTaBNsOT 3HAYUTENbHbIE TPYAHOCTU B CBA3M
C YCNOBUSIMU NeYeHnst GONesHu.

OpnHoM 13 TEXHONOriA, MO3BOMSALLUMX 0bnerdynTb
BOCMPUSITUE pOMaHa, NpeBpaTVB ero B yBrekarernb-
HYl0 [esiTenbHOCTb, SIBISIETCS MMpoBasi CTpaTterns
«Ckaxu nHave», paspabotaHHas Hamu B xode Co-
BMECTHOTO MPOEKTa C y4YeHUKaMU, HaXOAALLWMMCS Ha
ONUTENBHOM NeYeHnn B 60rbHUYHOM CTaLmMoHape.

WMpeto cosgaHusa wrpbl Ha matepuane pomaHa
JL.H.Tonctoro nopgckasana nutepartypHas urpa
«Qnunacy, cozaaHHasa B GunnaHanm 81989 r. OHa
OCHOBaHa Ha MpWHUMME accouMaTUBHbLIX CBS3eN
mexay 10 NOHATUSIMK: TNaBHbIA repon, BTOpOCTe-
MEHHbIV report N NCTOPUYECKUA NEPCOHAX, MECTO
OeNcTBUs, Xy[OOXeCTBEHHas AeTanb, 4eroBeve-
cKoe KayecTBo, pmnocodckoe nnm HpaBCTBEHHOE

MoHsATVE, yCTapeBLUEee CII0BO, NUTepaTypHbI Tep-
MWH, cobbITME pomaHa. B xode urpbl ncnonb3ayroT-
CS1 cTpaTerum YTeHusi, CBsi3aHHbIE C ornpeaeneHnemM
N XapaKTEPUCTMKON yKa3aHHbIX NOHATUI. B HacTo-
silLilee BpeMsi urpa npoxoauT anpobaumio, onpeae-
neHbl nokasaTtenu ee aheKTUBHOCTY.

PesynbraTbl MICNONb30BaHNS UIPbl B CPEAEe YYEHN-
KOB-NauneHToB 6onbHuUL ByayT NnpeacTaBneHbl Ha
KOH(epeHunn.

PRESENTATION IN RUSSIAN

“Say it otherwise” literary game based on
Leo Tolstoy’s novel “War and Peace”

School curriculum on literature includes a consider-
able number of works which are difficult for reading
and comprehending. One of them is the Russian clas-
sics - Leo Tolstoy’s novel-epopee “War and Peace”.
The survey conducted among 200 people of different
ages showed that for 92% of respondents the novel
was difficult to read due to: 1) the novel describes his-
torical events which took place within a long period
of time, from 1805 till 1821; 2) there are main, sup-
porting, episodic 800 characters in the novel; 3) the
plot is complex with subplots, that make perception,
memorization and comprehension difficult; 4) the nov-
el abounds with detailed descriptions of battlefields,
locations of armies and guns; 5) each character is rep-
resented in many details to characterize a man, but
they fail to be stored in reader’'s memory; 6) the novel
is overfilled with French words and expressions.

Lacking necessary skills to read and comprehend
long and complex texts most modern adolescents
struggle with the novel or substitute reading it with
watching film versions.

Traditional forms of engagement into text reading for
adolescents undergoing long-term treatment in hos-
pitals are impossible or difficult to use due to young
patients’ health conditions. A technology to facilitate
reading comprehension turning it into an exciting ac-
tivity is a game strategy “Say it otherwise” which is
a joint project with the students- patients. The idea
of creating a game was borrowed from 1989 game
“Elias”, produced in Finland, which is based on the
principle of associative links of 10 concepts of the
novel: main, supporting and historic characters, set-
ting, artistic details, personal qualities, philosophi-
cal or moral concepts, old-fashioned words, literary
terms, historic events. Reading strategies to define
and characterize the concepts are used in the game.
Application results will be presented.
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Lukutaidon seka opettajan arvioiman
ongelmakayttaytymisen kehitys peruskoulun
alussa — yhteydet koulukiusaamiseen

Lapset, joilla on oppimisvaikeuksia, ovat koulukiusaamistilanteissa seka kiu-
saajina etta kiusattuina useammin kuin muut oppilaat (Rose, Monda-Amaya, &
Espelage, 2011). Oppimisvaikeuksista yleisin on lukemisvaikeus. Kiusaamista
niiden oppilaiden keskuudessa, joilla on lukemisvaikeuksia, on tutkittu hyvin va-
han ja tulokset ovat ristiriitaisia.

Taman tutkimuksen tarkoituksena oli selvittdd, miten lukutaidon seka opettajan
arvioiman sisaanpain ja ulospain suuntautuvan ongelmakayttaytymisen kehitys
peruskoulun alussa ovat yhteydessa koulukiusaamiseen osallistumiseen kol-
mannella luokalla. Tutkimukseen osallistui 480 oppilasta, joista noin puolella oli
esikoulun aikana todettu riski lukivaikeuksille. Aluksi lukutaidon kehitysta seka
ulospain tai sisdanpain suuntautuvaa ongelmakayttaytymista tarkasteltiin erik-
seen suhteessa koulukiusaamiseen. Niilla lapsilla, jotka kolmannella luokalla
olivat kiusaajan roolissa, oli ollut muita lapsia heikompi lukutaito ensimmaisen ja
toisen luokan kevaalla, muttei viela koulun alkaessa. Opettajien arvion mukaan
seka kiusaajilla etta kiusaaja-uhreilla oli ollut muita enemman ulospain suuntau-
tuvaa oireilua sekd ensimmaisella etta toisella luokalla, ja kiusatuilla oppilailla
muita enemman sisdanpain suuntautuvaa oireilua toisella luokalla. Seuraavaksi
oppilaat ryhmiteltiin lukutaidon seka opettajan arvioiman sisdanpain tai ulospain
suuntautuvan ongelmakayttaytymisen kehityksen perusteella. Niilla lapsilla, joi-
den lukutaito oli ollut selvasti keskitasoa parempaa, ei juurikaan ollut ollut on-
gelmakayttaytymista, eivatka he mydskaan osallistuneet kiusaamiseen kolman-
nella luokalla. Kiusaamiseen osallistuivat erityisesti sellaiset lapset, joilla oli ollut
paljon ulospain suuntautuvaa oireilua, lukutaidon tasosta riippumatta.
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KT Sirpa Eskela-Haapanen, pj. sessio 3(3)

Kertomusten yhteistoiminnallinen
kirjoittaminen TVT-valineilla

Yhteistoiminnallinen kirjoittaminen voidaan liittaa sosiokulttuuriseen lahestymista-
paan. Siina kirjoittaminen on sosiaalisen vuorovaikutuksen tulosta, jossa puheen
ja tekstin tuottamisen yhteys on keskeista. Tassa tutkimuksessa yhteistoiminnal-
linen kirjoittaminen tarkoittaa tekstin suunnittelua, ehdotusten tekemista, niista
neuvottelua ja yhteisia paatoksia siitd, mita kirjoitetaan. Kirjoittaessaan oppilaat
kayttavat monenlaista puhetta tutkiessaan sanojen oikeinkirjoittamista, rakentaes-
saan tekstia ja arvioidessaan tuotosta. On myos todettu, etta oppilaat tuottavat
yhdessa tekstia runsaammin ollessaan kielellisilta taidoiltaan samantasoisia.

Yhteistoiminnallisen kirjoittamisen kokeilussa parit kirjoittivat keskustellen yhtei-
sen tekstin. Tutkimukseen osallistui kolmesta koulusta viiden luokan oppilaat
(N=101) kahden ensimmaisen kouluvuotensa aikana. Oppilaiden luku- ja kir-
joitustaito sekd motivaatio tekstitaitoja kohtaan mitattiin tutkimuksen alussa ja
lopussa. Oppilaat jaettiin tekstitaitojensa perusteella samantasoisiin kirjoitus-
pareihin, jotka pysyivat samoina koko kokeilun ajan. Seka ensimmaisella etta
toisella luokalla oli kuusi yhteistoiminnallista kirjoituskertaa. Osa luokista kirjoitti
iPad:illa/PC:lla ja osa kynalla paperille. Aineisto muodostui parien kirjoittamis-
ta teksteista ja niihin liittyvista keskusteluista. Keskustelut analysoitiin kayttaen
sisallénanalyysia. Analyysiluokat muodostuivat tavasta, jolla oppilaat tukivat toi-
siaan kirjoittamisessa.

Tassa esiteltdvan tapaustutkimuksen tarkoituksena on kuvata yhteistoiminnal-
lista kirjoittamista luokassa ja vertailla kahden kirjoitusparin kirjoitusprosessia
ja tuotoksia alkuopetuksen aikana. Pareista toinen kirjoitti iPad:illa ja toinen ky-
nalla paperille. Parien vertailun kautta tarkastellaan: (1) Millaista keskustelua
parit kavivat kirjoittamisprosessin aikana? (2) Miten yhteistoiminnallinen kirjoit-
taminen motivoi pareja? (3) Millainen yhteys kirjoitusvalineella (iPad/kyna) ol
parien kirjoittamiseen? ja (4) Miten parien kirjoitustaito ja kertomukset kehittyivat
tutkimuksen aikana?

Alustavat tulokset osoittivat, ettéd parit rakensivat tekstid keskustellen, yhteis-
toiminnallinen kirjoittaminen motivoi heita ja se kehitti oppilaiden kirjoitustaitoa.
Esityksessa kerrotaan esimerkkeja yhteistoiminnallisen kirjoittamisen tehtavista
ja oppilaiden tuotoksista.

Avainsanat: yhteistoiminnallinen kirjoittaminen, kirjoitustaidon kehittyminen,
motivaatio, keskustelu, tieto- ja viestintatekniikka
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SESSION 60 min

Immersive activities in the Joy of
Reading literacy program

Studies such as PISA (Programme for International Student Assessment) and
PIRLS (Progress in International Reading Literacy Study) indicate that Finnish
students are among the top readers in international comparisons, but students’
motivation, commitment to reading, and attitude towards reading are not on the
same high level as their skills. Therefore, the Finnish Ministry of Education and
Culture funded the Joy of Reading (Lukuinto) literacy program during the years
2012 to 2015. The program targeted students from pre-primary to secondary
school (6—-16 years) and their teachers, as well as public libraries and students’
parents. It contained a pilot phase in two waves for 30 pilot communities, in-
cluding a school and a library, and a theme year for all schools and libraries in
Finland.

The program was designed to increase students’ desire to read and produce
various types of print and digital texts, in accordance with the new Finnish core
curriculum that will soon be implemented. The program recognized that schools
and libraries share a common goal of developing and sustaining children’s habit
and enjoyment of reading and learning. Consequently, resources and services
were combined in the pilot communities. The purpose of this presentation is to
discuss the methods of improving reading motivation and promoting collabora-
tion between schools and public libraries in the Joy of Reading program. We
also introduce The Joy of Reading Handbook, which was developed for schools,
libraries, and parents for further development of activities. In addition to practic-
es, we also present research results from the pilot. Qualitative and quantitative
data was collected from the pilot communities in the program to determine the
effectiveness of the motivational methods and the partnership between schools
and libraries.

The first half of the session will present the practices of Joy of Reading, and the
second half will present the research.
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Developing literacy practices in the mother
tongue and literature instruction

The mother tongue and literature instruction is multidisciplinary and based on
a broad text concept. It is language education and helps the pupils in the basic
education to construct their linguistic and cultural identity. The Finnish National
core curriculum for basic education 2014 contains the phrase of teaching in a
multicultural and mediated society. Emphasis on skills is expressed saying that
the students are encouraged to interaction in varying communication environ-
ments.

In this presentation, | will focus on developing the mother tongue and literature
instruction (Finnish), guiding students in comprehension and production of texts.
The textual skills, partly new kind of literacies. | will use examples from the small
developmental and research projects that are included in student teachers’ ped-
agogical studies.

The heuristic model for research has been design-based educational research,
known from the students’ other courses in the subject didactics and pedagogical
subject knowledge during the year of the student teacher’s pedagogical studies.
Developing the writing instruction is based on the models of collaborative writing
and the theories of the writer’'s competencies, known from the didactic studies.

In these cases, the secondary school students have computers or iPads to use,
and a number of research problems have been formed around the uses of new
technology in the school environment. The problems, however, are focused on
creative writing according to the broad text concept, including pictures and im-
ages, video and live performances, writing an informative article, and composing
a poetry analysis, definitions of literary terms using the wiki, or a theatre blog.

Writing fantasy, fiction, has been popular, but there have been experiments of
planning and writing collaboratively a piece of news or an editorial, and writing a
literary analysis in small groups.

Producing texts today, writing a composition at school, is a cognitively demand-
ing task, and the mother tongue and literary teachers have to deal with instruc-
tion of strategic and metacognitive skills, as well as experimenting with new
ways of giving support, to help the students find the best personal and collabo-
rative ways of working in producing multiple texts.
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SYMPOSIUM 1,5h

Initial literacy teaching: How children are taught
the alphabetic code in different orthographies

No comparative studies exist about the initial phases of reading and writing in-
struction in the first weeks and months of school when children are taught the
alphabetic code. Especially little is known about the initial phases of reading
instruction in the first weeks and months of school. Do children start with letters,
words, or texts? How are grapheme-phoneme correspondences taught (if at
all)? Is the first vocabulary controlled for orthographic regularities (in languages
with deep orthographies) so that they are decodable? Are there differences be-
tween countries whose languages have deep and shallow orthographies? How
are the first pages of reading primers (reading scheme books/basal readers) or-
ganized? What is the relationship between the teaching of reading and writing?

This symposium is being organised by the International Development in Eu-
rope Committee (IDEC) of the International Literacy Association (ILA) and the
Federation of European Literacy Associations (FELA). Rresearchers and practi-
tioners will present early literacy methods/materials in Sweden, in Estonia, and
in Swedish and Finnish in Finland. After these presentations the conceptual and
pedagogical models underlying various instructional methods and the questions
which arise from them will be discussed.
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Landing a Helping Hand in Idiom
Comprehension of Bilingual Children

Figurative language development is closely related to reading comprehension.
Moreover, figurative language use in both oral and written communication re-
flects a child’s language competency. Figurative language comprehension and
usage, such as idioms, are challenging for all children. They are perhaps even
more so for children who are developing two languages with limited input from
one or both of their languages. This study examines whether deliberate adult use
of hand gestures can facilitate bilingual children’s comprehension of idiomatic
expressions in their ambient languages. Twenty-three 5-year-old English-Chi-
nese bilingual children (13 girls and 10 boys) participated in the study (SD = 4
months). The study was conducted in two experiments, with a 10-minute interval
between the English and Chinese idiom teaching. In Experiment 1, a bilingual
English-Chinese adult taught the participating children a set of English and Chi-
nese idioms via verbal explanation alone. In Experiment 2, the participants were
taught a different set of English and Chinese idioms with both verbal explana-
tions and iconic gestures. To avoid the possible interference in the two experi-
mental conditions, there was a 2-week interval between Experiments 1 and 2.
Children were tested with the idioms one week later after each experiment. The
results suggest that children could remember and explain 83% of the idioms that
were taught with verbal-gesture modality correctly and they could remember and
explain 19% of idioms that were taught with verbal-only modality correctly. Most
interestingly, those children who scored high in their idiom retention also scored
high in their recast of the gestures used by the adult. This study demonstrates
that gestures can help children’s idiom comprehension and facilitate their theory
of mind development. Pedagogical implications are discussed.
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Making Space for Us: Struggling Readers with FASD

Literacy is critical to positive development and life adjustments for children with
Fetal Alcohol Spectrum Disorder, many of whom are of Aboriginal ancestry.
These skills and strategies are necessary for facilitating academic, vocational,
and personal adjustments across the life cycle. Multimodal literacies are a re-
sponse to the sweeping changes in this school population, providing a frame-
work that embraces cultural, linguistic, experiential, multimodal and technologi-
cal diversity while at the same time advocating a social justice standpoint for all
learners with FASD to have fair access to success. Drawing upon multimodal
literacies, means that texts will take on multiple variations for each reader when
it comes to constructing meaning during any literary transaction. The presenta-
tion will discuss on-going classroom research integrating drawing with reading
to create multimodal (Jewitt 2011) visuals for these struggling readers expe-
riencing difficulty comprehending before, during and after reading. Draw-talk-
write-read stories are integrated visual, writing and reading strategies that foster
multiple opportunities for struggling readers to move fluidly between visual and
textual languages. Readers transmediate when recasting meaning from images
to texts or one symbol system to another. Consequently, these readers visually
represent or map comprehension before reading, during reading, and after read-
ing through modes such as drawing, storyboards, story maps, concept maps, or
digital pictures in both real and virtual worlds. Multimodal texts are a critical sup-
port encoding ideas and images from texts into memory, making implicit compre-
hension more explicit. When struggling readers embrace visual literacies, they
are able to elaborate on their self-created images through oral or textual modes
(Marsh, 2005)and the more concrete the story becomes for them, the greater
their comprehension and engagement in learning.

References:
Jewitt, C. (2011). Routledge Handbook of Multimodal Analysis. London: Routledge

Marsh, J. (2005). Popular Culture, New Media and Digital Literacy in Early Childhood. London:
Routledge
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Engaged, embodied, and empathetic literacies learning:
Drama-infused instruction about the Anne Frank narrative

The Anne Frank narrative is part of the literary canon in U.S. middle schools and
is for many students their first and perhaps only encounter with the Holocaust
(Magilow & Silverman, 2015). Yet, innovative and powerful approaches to the
study of Anne Frank and the Holocaust remain too infrequently realized in mid-
dle grades classrooms in the U.S. (Abramovich, 2012). In this presentation, we
illustrate how the roles of engagement, embodiment, and empathy promoted
meaning making and active literacy learning about the Anne Frank narrative in
four middle schools in Louisville, Kentucky (USA).

Our research foci necessitate a qualitative, arts-based research design and
methodology (Leavy, 2015; Narey, 2009). Traditional qualitative methods include
individual interviews and open-ended surveys, classroom observations, and the
collection of classroom artifacts. Given that arts-based research recognizes that
“matters of meaning are shaped —that is, enhanced and constrained —by the
tools we use” (Barone & Eisner, 2011, p. 1), we also developed a multimodal
research method we call the Semiotic Photo Response Protocol (SPRP; Author,
2015). The SPRP accomplishes Leavy’s (2015) call, to “adapt the tenets of the
creative arts in order to address social research questions in holistic and en-
gaged ways in which theory and practice are intertwined” (p. ix).

Through rich descriptions of drama-, visual arts-, and movement-infused instruc-
tion, we show students and teachers approaching Anne Frank and the Holocaust
in innovative and authentic ways. We situate these descriptions of engaged,
embodied, and empathetic literacy learning within an instructional model that
guides planning, delivery, and assessment around the Anne Frank narrative.
Further, our research suggests accessible strategies for teachers to draw on as
they design instruction for their students’ learning with the Anne Frank narrative
and other challenging texts, particularly in relation to their contemporary lives.
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Adolescent Bilinguals Mobilize Linguistic and
Cultural Resources for Expository Writing

The goal of this paper is to enrich our conceptualization of academic language
(the language of schooling) through the perspective of translanguaging: bi-
lingual students’ mobilization of all language resources for their learning. The
qualitative study presented was framed by the understanding that bilingual stu-
dents should be encouraged and supported to utilize all of their linguistic and
cultural resources as tools to support their academic language, cognitive, and
social development. Students’ use of translanguaging within an academic task
of expository text formulation, composition, revision, and publication was ex-
amined. The focus was on how bilingual, adolescent students in Syracuse, NY,
(U.S.) mobilized their linguistic and cultural resources to collaborate with each
other in their production of authentic, multilingual, expository texts. The three
students emigrated from Africa and/or were the children of African immigrants;
their first language was May-May, Zigua, or Arabic. The data were collected
in an after-school academic program sponsored by the Somali-Bantu Refugee
Community Association. The data set included students’ essays, responses to a
language usage questionnaire, and researchers’ field notes. Examination of the
essays included a thematic analysis and an inventory of the quality and quantity
of academic language features (lexical, grammatical, and discourse).

The results revealed that the students: (1) Expressed their identities as suc-
cessful students; (2) engaged in translanguaging; (3) buttressed their produc-
tion and communication of expository texts; and (4) adopted some features of
academic English. The results illuminate the role of translanguaging for bilingual
students’ expository text production in an academic task. The work contributes
to theories at the intersection of bilingual language/literacy learning and identi-
ty. The educational implications of engaging students in hybrid learning spaces
such as translanguaging are considered; specifically, those that function as safe
spaces, where students can deploy all of their cultural and linguistic resources
to the academic tasks at hand.
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The Review of the Pedagogy of Multiliteracies

In 21st century classrooms, the idea of “texts” has changed to include multi-
ple modes of text, visual images, and design. As our classrooms become more
diverse and our learning is affected by advances in technology, our views of
reading, writing, and literacy are changing profoundly. The aim of our study is
to explore this change and its’ effects in classroom pedagogy by presenting a
synthesis of research on research articles about multiliteracies that have been
published prior to 2014 in primary classrooms.

The data for our systematic review were retrieved using mainly the ERIC search
engine. We limited the articles to refereed research articles that focused on the
learning and teaching in primary (elementary) classrooms. The final data con-
sists of 73 articles. These articles were coded for the following themes: how
multiliteracies were defined, the identified theoretical approach, main research
questions, data and pedagogical recommendations.

The results show that majority of the studies concentrate on multimodality of
texts while social diversity is less studied. On the other hand, some studies take
both aspects into account. Theoretically the studies are based on sociocultural
approach for learning, reading and writing. In our presentation we will discuss
these and other significant themes about how literacy research has evolved and
changed based on the review. We will also report important future directions for
multiliteracy research in the classroom.
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Vice-President Reading Association of Russia
av24@yandex.ru

Creating “reading promoting” policy in
digital age: how it should be in Russia?

In recent decades, Russia has faced a problem of a systemic crisis of reading.
According to sociological research, about 45% of Russian citizens do not read
books, about 40% do not read newspapers, and about 55% do not read maga-
zines. This situation is considered to be the result of the development of digital
technologies and the loss of the book its status as the leading media, information
and knowledge. However, reading in the Internet is also substantially lower than
the consumption of audiovisual content. Every year the number of the reading
public in Russia is reducing, and the quality of reading materials is decreasing.
This may lead to the falling of the level of general cultural and professional com-
petence of people in digital age.

Reduced interest in reading is a global trend, and many countries are taking
efforts to counteract this. The experience of these countries shows that main-
taining a high level of written and oral culture requires constant, untiring efforts,
and the availability of effective institutions for the development of the reader’s
culture. In this regard, the main directions of the “reading promoting” policy of the
state in digital age should be:

1. Regular monitoring of a reader’s competence (both, on paper and on the
screen), especially in children and youth environment.

2. The development of the National Program and National Action Plan of Read-
ing Support and Promotion for the long period (for example, up to 2030) with
the appropriate funding.

3. Providing a systematic support for all institutions of the “reading infrastruc-
ture” - publishers, bookstores, libraries, educational institutions, centers of
reading and books, electronic book platforms, etc.

4. Providing a support to projects, focused on activating of young people’s read-
ing habits, developing their media and information culture.

5. Development of new strategies for reading promoting in the digital environ-
ment.

6. Development of the National policy in media and information literacy of stu-
dents.

7. Presonnel training in reading promotion, especially for primary and second-
ary education.
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Enena BocTtpukoBa', TatbsiHa TasuneBa? & UpuHa Tioraesa® — Elena
Vostrikova, Tatiana Tazieva & Irina Tyugaeva (Poccus)

Pycckas accoumaums yteHus, wkona Ne 1935, r. Mocksa— Reading Association of
Russia, Moscow School 1935, Primary School Teachers
'vostrikova_elena@mail.ru, 2t935@yandex.ru, ®loonlikay@mail.ru

Kak pa3BUTb YMeHUe TBOp4YeCKOoro nncbma
Y yHalnxcsa Ha4dalsibHbIX KriaccoB

MpoekT «llkona, rae npouBeTaeT rpaMOTHOCTb» BKIHO-
YaeT HEeCKOMbKO MOCKOBCKMX LUKOM, CPean HUX - LuKona
Ne 1935, kotopas ¢ 2009 roga npoLuna nyTb OT LUKOSbI,
anpobupytoLleil OTAenbHblE MPOrpamMmbl YTEHUS OO
LUKOMbI - YYaCTHULbI

HoBbIM HanpaBneHnem Ansi LWKOTbI SIBMSETCS napanserb-
HOE pasBWUTWE HABBLIKOB YTEHUS| U MKCbMA, MpU 3TOM C
NEePBbIX LIAroB BHUMaHWE YOEmnseTcst He TOMbKO TeXHWKe
nmcbMa, y4ebHOMY, HO U TBOPYECKOMY MUCbMY, KOTOpbIE
Hepa3pbIBHO CBSi3aHbl C YTeHVeM. Takoi noaxop, U3BecT-
Hblii Kak 0By4eHue rpaMOTHOCTH, BOMMOLLAET U3BECTHbIN
Te3nC: «4TOObl CTaTb XOPOLUMM «MUCATENEM», HYXHO
CTaTb XOPOLUMM YUTaTENEMY.

Mo3numnsi «aBTOpa» TeKcTa, B KOTOPOW HAaXOAMUTCS yye-
HWK, JaeT eMy BO3MOXHOCTb C MOMOLLbIO «CIOBa» Bbipa-
3UTb CBOE OTHOLLEHWE K NPOYUTaHHOMY, U3MNOXWUTb CBOU
MbICIN B NpeanoxeHun, absaue, MUHU-TEKCTe, cO3AaThb
CBOV BbIpa3nTemnbHbIE TEKCTbl Pa3HOW XaHPOBOW Npu-
HaANEeXHOCTU.

[ins aToro Ha ypokax WCMomnb3ylTcs pasHoobpasHble
KOMMYHUWKaTVBHbIE 3aAaHusi - 3a[jayu, HanpasneHHble
Ha MoaTanHoe pasBUTUE YMEHUII TBOPHECKOro MMcbMa:
(1) ot cnoea («Paccka3 o crose», «[puaymait «3By4a-
Lyto» hamunuio Ans nepcoHaxeny; «3anonHu npony-
CKM B XyOOXECTBEHHOM ONWCaHWWM NpeameTa/sBneHus,
CpaBHM CBOW BapuWaHTbl CIOB C aBTOPCKUMU» U Ap.;
«Mopbepun cnoso/cnoBa C TakUM Xe WX MPOTMBOMO-
NOXHbIM 3HayeHneM»); (2) k_npeanoxenuto («Hanam
KpacuBoe NpeanoxeHne B TeKCTe U 0OBACHW, nodYemy
OHO KkpacuBoey»; «CrnoBecHoe pucoBaHuer); (3) k_ab-
3auy («Mpugymait gpyrne Havano/cmHan ckasku/pac-
ckasa» U (4) munu-tekcty (Mrpa «[MepesonnoLieHner
- COMMHEHMEe pasfNyHbIX UCTOPUI O NpeaMeTax U sene-
HUSIX - pacckas 3amnucbiBaeTCst OT UX MUMEHU («st — CHe-
XUHKa...»), «M3MeHeHMne croxeTa pacckasa/CKaskuy).
Moao6Hble 3agaHns NO3BONAIOT NOATOTOBUTL yHaLLMXCs
K HanucaHwto 6onee CrnoxHbIX TBOPHECKUX paboT, yny4-
LUNTb Ka4yecTBO MUCbMA, PasBUTb YMEHUE CaMOOLIEHKM,
Hapsigy € pasBUTUEM TBOPYECKOro NoTeHumana geten.

Habntopaetcs nonoxutenbHbii addekT obyyeHuss Ha
BCEX y4aLLMXCsl, OAHaKO ero cTeneHb pasnuyHa. Tak, Bce
YYEHWKM BOCTIPUHMMALOT 0byyeHne nubo Kak urpy, nmbo
KaK BHEKITACCHOE MeponpusiThe, YTo packpenoLlaeT ux
1 NPEeAoCTaBnsieT BO3MOXHOCTb CaMo BblpaxaTtbCsl, a He
crnepoBaTb CTPOrUMM NpaBunam obyyeHusi. YYeHuKkn He
bosiTcs unTaTh BCryx U cBobogHo nucatb. Cnabble yya-
Lmecs HabnoaaT 3a XOPOLUMMK U CNeayHT X MOAENU
nosefeHusi. OHY eLle He MOryT NncaTtb CBOGOAHO, HO He
00SITCS U He yCTaloT OT TakMX 3aJaHuiA.

PebeHok, y KoToporo cdopmypoBaHbl yMEHUst TBOp-
YecKoro nucbma Ha ypokax, NMpumepsieT HOBble Ponu
BHE ypoKa, Hanpumep, B KPYXKe IOHbIX XYpHanucTos
«BonwwebHoe nepbILLKO», 3aHATUS KOTOPOrO MPOXOAST B
MrpoBon hopme. Yyalumecs 3HaKOMSITCH C azamu Xyp-
HanUCTUKK, y4yatcs 6paTb WHTEPBLIO, 3HAKOMATCH CO
CTUMUCTUKOW, KaHPOBbIMM OCOBEHHOCTAMM PasnUYHbIX

TEKCTOB, y4aTcsd nucatb CTUXU 1 Npon3BeeHna B Npose.

Kak wucnonb3oBaHne [Pad cnocobcTByer pasBuTUio
HaBbIKOB U YMEHWI TBOPYECKOTO MUCbMa — eLle OAuH
BaXKHbI aCMEKT HaCTOsILLEW Npe3eHTaLum.

Monpo6Ho pesynbtaTbl 06yveHus GyayT npeacTaBneHb!
Ha 3acefaHun cekumn.

PRESENTATION IN RUSSIAN

Strategies to develop creative writing
skills in primary schools

The project “School where literacy thrives” (SWLT) includes several
Moscow schools. School 1935 is one of them. Its path from a school
engaged only in some of the SWLT programmes has led to a certified
project member.

At present the school is implementing a new approach which cen-
ters on parallel development of writing and reading skills. A lot of
attention is paid not only to the writing basics but also to guided and
free writing which are inseparably connected with reading. Such an
approach reflects assumption that good writers must first become
good readers.

The role of “the author” gives them an opportunity to express their
attitude to what they read in a written form. First they manage to write
a sentence, then a paragraph and a mini-text in some genres.

For this purpose, the variety of communicative tasks are used to de-
velop creative writing skills step by step starting with (1) a word “Invent
a story about a word”; “Fill in the blanks e.g. nature description with
appropriate word and compare your variant with that of the writer’s”,
“Think of “talking” (eloquent) name for a character”, “Draw a picture
without a pencil but with words”, proceeding to (2) a sentence “Find the
most beautiful sentence in the text and explain your choice”, then (3) a
paragraph “Think of a new beginning/ending of the story/fairy-tale”, (4)
a mini-text “Pretend you are ...Invent your story”, for example “You are

" oK

a flower/snowflake/raindrop...”, “Change the plot of the story".

Such tasks help students get ready for more complicated writing
tasks. They improve writing quality, increase engagement with writing
and creativity, and enhance students’ ability to self-evaluate.

We have evidence of positive effect of such teaching on all the pupils
but the benefits are different. They all take it either as a game or
an extracurricular activity which allows them to create rather than to
follow detailed instruction. The pupils feel free to read aloud and to
write freely. Poor readers watch and follow the mode of behavior of
the leaders. They are not yet enthusiastic about free writing, but are
no longer afraid and tired of it.

Children who have formed basic skills of creative writing are ready
to perform other roles in the literary circle of young journalists “Magic
Feather”. Lessons in the circle are held in the form of a game. Stu-
dents learn the ABC of journalism; learn to interview, to write poetry
and prose.

How the use of IPads can contribute to the development of creative
writing skills and help with students’ free writing is another important
aspect of the presentation.

Detailed results of the study will be presented at the Conference
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South African Preservice Teachers Discovering
Voice and Passion through a Multigenre
and Multimodal Writing Workshop

Theoretical Significance From the sociocultural perspective, all knowledge is
socially and culturally constructed. Teaching through a sociocultural lens attend
to students’ home culture, ethnic background, and community. Vygotsky (as cit-
ed in Wertsch, 1985) stated that the child acquired knowledge through contacts
and interactions with people as the first step (interpsychological plane), then
later assimilated and internalized this knowledge adding her personal value to
it (intrapsychological plane). For this research project, the preservice teachers
will create a sociocultural perspective by bringing their funds of knowledge (Moll,
Amanti, Neff, & Gonzalez, 2001) about their home culture into social interactions
with others.

Practical Importance In 2000, Romano defined multigenre as “a paper that is
composed of many genres and subgenres. Each piece self-contained, making
a point of its own, yet connected by theme or topic and sometimes by language,
images, and content” (pp. x-xi). Allen (2001) described multigenre as cross-cur-
ricular. Multigenre writing includes poetry, narrative, persuasive essay writing
and digital writing as well as photographs and music to convey meaning about a
particular topic or theme.

This study will allow preservice teachers to learn about other cultures and see
themselves as members of cultures through children’s literature. We are inter-
ested in creating a multigenre writing workshop using multimedia writing tools to
expand the options for expressing content in different modes.

Project plan and methods including roles of participants This study will doc-
ument the effects of preservice teachers’ participation in a multigenre writing
workshop at North West University in Mafikeng, South Africa. The researchers
will engage preservice teachers in writing activities, discussions, publishing, and
presenting to the class and university affiliates. Through these activities, the
multigenre writing workshops aim to influence preservice teachers’ writings and
attitudes toward teaching writing.
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Motivational Role of Self-Efficacy Beliefs in
Reading a Foreign Language: Its relation to English
Reading Skills in Taiwanese Adolescents

This study investigates the extent to which self-efficacy, intrinsic motivation, ex-
trinsic motivation, social motivation, and four causal attributions are related to
English-as-a-Foreign-Language (EFL) reading performance as well as the roles
that one’s sense of efficacy play in self-regulatory processes for learning to read
a foreign language. A total of 397 high-school seniors, including 209 boys and
188 girls, participated in the study. The instruments used included nationwide
EFL and Chinese literacy tests, along with surveys of reading motivation and
metacognitive strategy use. The results show that the eight motivational factors
examined in this study were positively correlated with EFL reading performance.
More importantly, an EFL learner’s sense of efficacy can serve as a predictor
for EFL reading comprehension, but it also function as a mediator for self-reg-
ulated learning, which was measured by metacognitive knowledge and use of
strategies for planning and monitoring EFL reading activities. That is, the ways in
which L2 readers feel, think, and behave can impact self-efficacy beliefs, which,
in turn, influence their reading performance and perception regarding their read-
ing proficiency.
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Unlocking Kazakhstan’s Reading Potential

In most OECD countries reading assessments in schools are rather complex
and include many elements such as comprehension questions, analysis of mis-
cues, summary writing, identifying a reading level. Situation in Kazakhstan is
different. In Kazakhstan teachers ask their students to read out loud and set the
time to count the number of words read by students in one minute. This is an
official reading assessment practiced in all schools. However, comprehension is
omitted from the assessment. By stressing the importance of fluency, reading is
constructed as a technical skill, and not a meaning-making process.

This paper presents a preliminary results of the project aimed at diagnosing the
problems which primary school student experience with literacy and to prepare
recommendations to educators regarding the developing of early literacy. The
data for the actual study will include 1000 samples from students and will take
place in December 2015 and January 2016. A starting point for this project was
a pilot study conducted at two urban schools in Aimaty, Kazakhstan with Kazakh
and Russian as a medium of instruction. The results of pilot test question current
reading assessment practice in Kazakhstan. The pilot tests show that reading
with focus on fluency and accuracy does not ensure development of reading
comprehension skills.

The findings of our study help to understand the results of low PISA scores bet-
ter. Kazakhstani students performed 62" out of 64 countries in 2012 (OECD,
2014). Clearly, students are experiencing problems with reading. The current
reading tests treat reading as an end result and focus on a form. We suggest that
reading should be treated as a meaning making process. Reading tests need
to be treated as a tool to develop students’ reading and be used as a formative
assessment in order to diagnose and address problems of struggling readers.

References
OECD. (2014), PISA 2012 Results: What Students Know and Can Do - Student

Performance in Mathematics, Reading and Science (Volume |, Revised edition, February 2014),
PISA, OECD Publishing. http://dx.doi.org/10.1787/9789264201118-en
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HOY «COLW «JIMYHOCTbY», Yy4nTemnb PYCCKOro A3bika U nuTepatypsbl, I. HOBOpOCCUICK,
YacTtHoe obLieobpasoBaTtenbHoe yupexaeHne « CpegHsast obweobpasoBartenbHas
wkorna « JlInyHocTtby, uneH Pycckon Accoumaumm yTeHus. lichnost98@mail.ru
Teacher of Russian language and Russian literature. Novorossiysk, “Lichnost” private
secondary school. Member of the Russian Association of Reading.

Pa3BuTHe YnTaTeNbCKOro MHTEpeca yyalmuxcs
yepes3 peanusauuio MHHOBaLWUOHHOIO NPoeKTa
«KHura roga - BbIGupaloT geTm»

VHHOBaLUMOHHbIN NpoekT «KHura roga — BblOu-
pawT OeTU» - OAWH M3 YCNELUHbIX MHHOBaLU-
OHHBIX MPOEKTOB LWKOMbl «JIM4HOCTbY (CepTu-
dumumpoBaHHoro uneHa npoekta «llkona, roe
npouBeTaeT PamMOTHOCTbY»), HamnpaBneHHOro
Ha pasBUTWE YUTATENbCKOM KOMMETEHTHOCTU
yyawumxcd. Llenb npoekta — npuBneyb LWKOIMb-
HVKOB pasnMYHOro BO3pacTa K YTEHUIO KHUX-
HbIX HOBMHOK, UX 06CY>XAEHUI0 U BbIGOPY «KHU-
rv roga». Bce y4acTHUKM npoekTa CTaHOBATCS
He3aBUCUMbIMW 3KCnepTaMmn 1 YneHamu [eTt-
CKOrO >KIOpU KOHKypca. JKcnepTu3a BKIovaeT
Heckornbko atanoB. Ha 1 atane cdopmupytoTtcs
yuTaTenbCcKMe rpynmnbl B 3aBUCMMOCTU OT BO3-
pacTta uuiTaTenen, Ux YuTaTenbCckux npeano-
YTEHUIN, YMTaTeNbCKOro onbitTa. B kaxayto BO3-
PacTHYI rpynny BXOAST Kak NUAEepbl YTeHWs,
Tak n cnabble yutatenu. Ha N atane nog py-
KOBOACTBOM Y4MTeNs yvaiwmecs onpenenstor
KpuTepum BbiGopa KHUT, KpUTEPUN OTChINATCS
B OprkomuteT KoHkypca. Ha Il atane kaxagas
rpynna nonyyaet ot 13 Ao 20 kHur. YneHsbl
Ka>KOOM rpynnbl COCTaBAAOT rpadvK «KHUMO-
obopoTa» 1 MPUCTYNaT K YTEHWUIO KHUT. Y4a-
LMEeCH CaMOCTOSITENBHO BbIOUPAIOT KHUTY Ans
9KCMEepPTHON OLeHkU. 3aBepLuaeT 3KCnepTusy
3anoriHeHne NNCTa SKCMEePTHOTO 3aKMoYeHns,
KOTOpbIN 3aTem Hanpaensetca B Oprkomuter.
[MpoxoauT KOHKYPC Ha Ny4LIWM OT3bIB O NPOYU-
TaHHOW KHure.

B pesynbraTte y4yactva B 4aHHOM NPOEKTe AEeTU
POPMUPYIOT HaBbIKM OpraHuM3auuu npouecca
3KCMepTU3bl KHUMM-HOBUHKWU. [MoMMMO 3Toro,
YYEHUWKM NponaraHaMpyoT YTeHue cpeau of-
HOKMaCCHMKOB, BOBMEKAIOT B MPOLECC JKCMep-
TW3bl KHAUM-HOBUHOK POAUTENEN, YUnTEnen.

Pe3ynsTaTMBHOCTL y4acTusi B JAHHOM MPOEKTe
noaTBepPXXAeHa AVHAMUKOW YBENUYEHUS! KOMNU-
YeCTBa YMTaOLLMX B cpefe crnabo YnTatoLmX.

PRESENTATION IN RUSSIAN

Developing readers’ competence:
“Book of the year — children
choose” project_RUSSIA

“Book of the year — children choose” is one
of the most successful innovative projects of
the “Lichnost” school. The school is a certified
member of the Russian Association of Reading
project “School where literacy thrives” aimed
at developing students’ reading competency.
The objective of the project is to involve pupils
of different age groups in reading new books,
discussing them and choosing the “books of the
year”. All participants of the project are indepen-
dent experts and members of the children’s jury.
The examination is divided into several stag-
es. At first stage, reading groups based on the
age of the readers, their readers ‘preferences,
the readers’ experience are created. Each age
group includes reading leaders and struggling
readers. At the second stage, students define
the selection criteria, which are sent to the or-
ganizing committee. This work is done under
teachers’ guidance. At the third stage, each
group is given a collection of books from 13 to
20. The members of each group schedule “book
crossing” and start reading. Students select a
book for expert evaluation independently. The
examination is over when an Evaluation form
is filled and sent to the organizing committee.
A competition for the best review of the book is
announced and the winners are selected.

As a result of participation in this project, chil-
dren learn to select, examine and evaluate
newly published books. In addition, students
promote reading among schoolmates; involve
their parents and teachers in the process of ex-
amination and family discussions.

As a result even struggling readers get in-
volved in the process and manage to improve
their reading skills.
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Conference theme & sub-themes
Making meaning - literacy in action
Sub-themes:

Content area literacies and learning

Fokus pa lasforstaelse i alla amnen
Tekstitaidot eri oppiaineissa

YTeHune Ha pasHbIx NnpegmMeTax 1 obyyeHne

Challenges to reading and writing competence in the digital age
Utmaningar for I&s- och skrivkompetensen i den digitala eran
Digitaaliset tekstitaidot

Bbi30BbI LMPOBOro BEKA KOMMETEHLMAM YTEHUS U NMCbMa

Struggling readers and support schemes

Stod for elever med inldrningssvarigheter

Lukemisen ja kirjoittamisen vaikeudet ja oppilaiden tukeminen
Cnabo yuTatoLme YntaTenu u noMoLlb Um

Adolescent and adult literacies

Tonéaringars och vuxnas lasande

Nuorten ja aikuisten tekstitaidot

PasnuyHble BUAbl YTEHWUS W FPAMOTHOCTM AN1A NOAPOCTKOB U B3POCIIbIX

PISA reading literacy — trends and issues

Lasforstaelsen i PISA - tendenser och méjligheter

PISA — lukutaidon trendeja ja haasteita

YutaTtenbckas rpaMoTHOCTb PISA — TeHaeHumn 1 npobnemsi

Emergent and early literacy

Tidiga insatser for att forebygga las- och skrivsvarigheter
Aloittavat lukijat ja kirjoittajat

HavanbHas rpaMoTHOCTb AeTew 1 B3POCHbIX

Second language learning
Att lara sig pa annat sprak
Oppiminen toisella kielella

Writing on paper and screen
Skrivning pa papper och tangent
Nappaillen ja kynalla

MncbMo Ha akpaHe 1 nucTe

Reading for pleasure
Lasgladje

Lukemisen ilo

YteHne anAa ynoBoJibCTBUA

Fostering interaction and participation in the classroom
Deltagande och samverkan i skolans vardag

Osallisuus ja vuorovaikutus koulun arjessa.

CopeiicTBMe akTUBHBIM U UHTEPAKTUBHBIM hopmam 0ByyeHus

Free papers

Fritt val avamne
Muita aiheita
CBoboaHble TEMbI

Multiliteracy
Multilitteracitet som ett verktyg for larande inom @mnesintegrerade helheter
Monilukutaito osana laaja-alaisia osaamiskokonaisuuksia

Presentations are in English, Russian, Scandinavian languages and Finnish. The abstract is in the language of the presentation.
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Bulavina, Tatiana (Russia) Session 1.8
Butler-Ngugi, Anitra (USA) Session 6.4
Cambourne, Brian (Australia) Session 7.6
Campbell, Laurie O. (USA) Session 7.7
Campbell, Terry A. (Canada) Session 9.6
Cheung, Wai Ming (Hong Kong) Sessions 1.6; 4.6
Chirkova, Irene (Russia) Session 5.7

Chisholm, James (USA) Session 3.4
Chodkiewicz, Halina (Poland) Session 6.7
Ciecierski, Lisa (USA) Session 9.3

Clemens, Jeroen (the Netherlands) Sessions 3.4; 8.5
Crawford, Alan (USA) Sessions 3.6

Dahlstrom, Helene (Sweden) Session 9.4
Damber, Ulla (Sweden) Session 8.4

Davis, Tammi (USA) Session 4.7

Ebenstal, Anna-Lena (Sweden) Session 6.3
Edtstadler, Konstanze (Austria) Session 1.2
Ehmig, Simone C. (Germany) Session 1.2
ElijoSaityté, Rata (Lithuania) Session 9.7
Ernestova, Marie (Czech Republic) Session 8.7
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Eskeld-Haapanen, Sirpa (Finland) Session 3.1
Flint, Amy Seely (USA) Session 7.4
Fredriksson, Marie K. (Sweden) Sessions 1.1; 4.3
Galaktionova, Tatiana (Russia) Session 1.8
Gerxhalija, Daut (Finland) Session 8.2
Gustafsson, Hanna (Finland) Session 5.1
Hakanen, Anne (Finland) Session 5.1
Hallesson, Yvonne (Sweden) Session 6.7
Hannus-Gullmets, Britta (Finland) Session 3.3
Hannus-Suksi, Lena (Finland) Session 5.3
Hanu$§, Barbara (Slovenia) Session 7.4
Hautala, Jarkko (Finland) Session 6.2

Hihi, Mehdi (Switzerland) Sessions 4.5; 5.6; 8.6
Hintikka, Jaana (Finland) Session 7.1
Hoffmann, Jeanette (Germany) Session 1.4
Holmén, Aino (Finland) Session 5.1

Huang, Chi-Jen (Taiwan) Session 8.1

Husbye, Nicholas E. (USA) Session 1.4
Hognas, Gunilla (Finland) Session 3.3

Isler, Dieter (Switzerland) Session 5.5

Jalen, Andrej (Slovenia) Session 4.4

Jalo, Maarit (Finland) Session 5.1

Jyrkiainen, Anne (Finland) Sessions 4.2; 6.2
Kaarakainen, Meri-Tuulia (Finland) Session 5.2
Kaartinen, Vuokko (Finland) Sessions 1.6; 4.7; 5.7; 9.6
Kachalkin, Anatoli A. (Russia) Session 4.5
Kackuté, Rata (Lithuania) Session 8.4

Kalnina, Sandra (Latvia) Sessions 1.7; 4.4
Kalve, Aija (Latvia) Session 1.7

Kanerva, Mika (Finland) Session 1.7
Kapusova, Dajana (Switzerland) Session 5.6
Kashkarov, Andreij Petrovits (Russia) Session 4.8
Kauppinen, Merja (Finland) Session 1.2
Kermauner, Aksinja (Slovenia) Session 5.5
Ketovuori, Heli (Finland) Sessions 4.2; 8.2
Ketovuori, Mikko (Finland) Sessions 1.2; 5.6
Khafizov, Damir Mikhailovich (Russia) Session 6.8
Kiili, Carita (Finland) Sessions 3.1; 6.2

Kilarr, Gary (Australia) Session 7.6

Kirchhofer, Katharina (Switzerland) Session 5.5
Kiuru, Noona (Finland) Session 3.2

Kjeldsen, Ann-Christina (Finland) Session 4.3
Kneck-Mdller, Disa (Finland) Session 3.3
Kolosova, Elena (Russia) Session 6.8
Konyashkina, Olga (Russia) Session 8.8
Korkeamaki, Riitta-Liisa (Finland) Session 6.5
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Koskinen-Sinisalo, Kirsi-Liisa (Finland) Session 4.2; 6.2

Kozhalieva, Chinara (Russia) Session 3.5

Kristmundsson, Gudmundur (Iceland) Sessions 4.5; 6.2

Kristola-Backlund, Carina (Finland) Session 8.8
Kulbrandstad, Lise lversen (Norway) Session 1.5
Kulju, Pirjo (Finland) Sessions 4.2; 6.2
Kupiainen, Reijo (Finland) Session 6.2
Kurikalova, Nataliya (Russia) Sessions 4.4; 5.4
Laakso, Mikko-Jussi (Finland) Session 6.1
Laaksonen, Annele (Finland) Sessions 8.2; 9.2
Laine, Teija (Finland) Session 6.1

Laitakari, Timo (Finland) Session 7.1

Laman, Tasha Tropp (USA) Session 4.7

Laurila, Ina (Finland) Session 3.2

Lepola, Janne (Finland) Sessions 4.7; 6.1
Lindenauer, Jennifer (USA) Session 1.4
Lindgrén, Signe-Anita (Finland) Sessions 5.8; 6.3
Lokot, Yulia (Russia) Session 4.8

Lukiyanovich, Elena (Russia) Session 8.8
Luukka, Minna-Riitta (Finland) Session 4.1
Lyssand, Eldbjgrg Tasdal (Norway) Sessions 3.5; 7.5
Litzen, Peter Heller (Denmark) Session 9.6
Lytko, Tatiana (Russia) Session 1.8

Lyytinen, Heikki (Finland) Sessions 6.1; 8.1
Markkanen, Sanna (Finland) Session 9.2
Mclintosh, Janet E. (Canada) Session 9.6

Merga, Margaret K. (Australia) Session 9.7
Michalak, Dominika (Poland) Session 8.6
Miglino, Viviana N. (Argentina) Session 4.6
Mikeln, Petra (Slovenia) Session 6.4

Mishkina, Lily (Russia) Session 1.8

Montenegro, Ana Marcela (USA) Session 9.7
Moore, Sara D. (USA) Sessions 8.7; 9.3

Moreno, Fiona (USA) Session 1.5

Moser, Gerda E. (Austria) Session 7.2

Mower, Joy (United Kingdom) Session 1.7

Muuri, Annukka (Finland) Session 9.2

Mudrsepp, Mare (Estonia) Sessions 1.1; 7.2
Maenpaa, Juha (Finland) Session 7.1
Moller-Salmela, Agneta (Finland) Session 9.1
Nageldinger, James (USA) Sessions 4.6; 6.6; 9.3
Narymbetova, Karina (Kazakhstan) Session 3.7
Nazarovskaya, Yaroslava (Russia) Sessions 1.8; 7.5
Niemi, Pekka (Finland) Session 8.1

Niinistd, Eeva-Maija (Finland) Sessions 1.6; 3.2
Nilsson, Sara (Finland, Germany) Sessions 7.3; 8.2
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Norberg, Anna-Maija (Sweden) Sessions 6.3; 8.3
Nousiainen, Merja (Finland) Session 4.6

von Numers-Ekman, Katarina (Finland) Session 9.1
Nyberg, Crister (Finland) Session 8.5

Nylund, Roger (Finland) Session 4.6

Ohlsson, Anna-Maija (Finland) Session 4.6
Olafsdattir, Kristin Svanhildur (Iceland) Session 4.7
Orell, Miina (Finland) Sessions 3.2; 4.2; 4.6
Paldanius, Hilkka (Finland) Session 4.1
Pavlikova, Svetlana (Russia) Session 3.6
Persson, Ulla-Britt (Sweden) Sessions 1.1; 4.6; 5.5; 7.6
Pétursdottir, Anna-Lind (Iceland) Sessions 3.7; 4.7
Pihlava, Maarit (Finland) Session 8.2

Popkova, Yana (Russia) Session 1.8

Popova, Ekaterina S. (Russia) Sessions 6.8; 8.6
Puig, Enrique A. (USA) Session 7.7

Puksand, Helin (Estonia) Session 9.4

Pghler, Lis (Denmark) Session 4.3

Rae, Annika (Finland) Session 7.1

Ramakresinin, Shamala (Singapore) Session 1.6
Rasmusson, Maria (Sweden) Session 7.5
Rautiainen, Inka (Finland) Session 5.1

Rejman, Katarina (Sweden) Sessions 6.6; 8.3
Reusch, Charlotte F. (Denmark) Session 3.5
Risberg, Ann-Katrine (Finland) Session 6.3
Robinson, Edward H. (USA) Session 7.7
Robinson, Sandra L. (USA) Session 7.7
Romanicheva, Elena S. (Russia) Session 8.8
Romanova, Irina (Russia) Session 1.8

Roos, Susanne (Finland) Session 3.1

Rozov, Ivan (Russia) Session 1.8

Rudik, Elena (Russia) Session 4.8

Saarento, Silja (Finland) Session 4.3

Saario, Johanna (Finland) Session 4.1
Saikkonen, Loretta (Finland) Session 5.2
Salminen, Timo (Finland) Session 6.2
Salonen-Nikolajev, Marja (Finland) Session 4.8
Sandberg, Monika (Finland) Session 1.1
Sankinen, Suvi (Finland) Sessions 1.1; 4.6
Sastre, Laura Benitez (Spain) Session 8.7
Sauerborn, Hanna (Germany) Session 4.6
Saunders, Linda (United Kingdom) Session 4.6
Schneider, Elke (Finland) Session 5.8

Scullin, Bethany L. (USA) Session 9.3

Selin, Ann-Sofie (Finland) Sessions 2; 4.6; 10
Sendova, Maria (Bulgaria) Session 8.4
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Sharikov, Sergei (Russia) Session 4.4
Shulekina, Julia (Russia) Session 8.1

Sisson, Betsy (USA) Session 6.4

Sisson, Diana (USA) Session 6.4
Smetannikova, Nataly N. (Russia) Session 6.8
Sommervold, Tove (Norway) Session 8.3
Sonntag, Jonas (Finland) Sessions 3.3; 5.3; 7.4
Spolander, Kristiina (Finland) Session 9.2
Stenvall, Annina (Finland) Session 5.1
Storozheva, Svetlana (Russia) Session 4.8

Sulkunen, Sari (Finland) Sessions 3.8; 4.1 & 1%t Plenary session

Suopanki, Liisa (Finland) Session 7.3

Szabd, Ildiké (Hungary) Session 6.6

Tazieva, Tatiana (Russia) Session 7.8
Thorander, Birgitta (Sweden) Session 6.3
Tikkinen, Siinamari (Finland) Session 6.5
Tiuraniemi, Pirkko (Finland) Sessions 1.4; 5.2; 9.4
Tjernberg, Catharina (Sweden) Session 5.3
Trageton, Arne (Norway) Sessions 4.6; 8.5
Trifonova, Elena (Russia) Session 7.8
Turunen, Tiina (Finland) Sessions 3.2; 5.2
Tyugaeva, Irina (Russia) Session 7.8

Torma, Elina (Finland) Session 3.1

Ukkola, Annette (Finland) Session 6.5
Vaittinen, Pirjo (Finland) Session 1.2

Valtin, Renate (Germany) Sessions 1.1; 3.8; 10
Wang, Xiao-lei (USA) Session 1.5
Wason-Ellam, Linda (Canada) Session 3.5
Vataja, Pia (Finland) Sessions 5.1; 6.3
Whitmore, Kathryn F. (USA) Session 3.4
Wilkinson, Louise C. (USA) Session 5.4
Volkova, Marina (Russia) Session 1.8
Voropaeyv, Alexander (Russia) Sessions 1.2; 9.8
Vostrikova, Elena (Russia) Session 7.8
Votteler, Nancy K. (USA) Session 3.4; 9.7

Yau, Jia-ling Charlene (Taiwan) Session 5.4
Zakharova, Nina (Russia) Session 1.8
Zhakupova, Aliya (Kazakhstan) Session 8.6
Znamenskaja, Olga L. (Russia) Session 8.8
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FinRA “Call for papers” Seminars and Conferences

2003 Tampere/Tammerfors
"Luovuus ja taito opetuksessa | Kreativitet och fardighet i undervisningen”
FinRA seminar hosted by Tammerfors svenska samskola

2007 Hameenlinna/Tavastehus
"Literacy curriculum and Individualised teaching”
FinRA—-EstRA seminar hosted by Teacher Training School,
University of Tampere, Hameenlinna Campus

2008 Tampere/Tammerfors
“Huomisen tekstitaidot | Literacy fér i morgon | For the Learner”
FinRA 40" Anniversary Seminar in collaboration with
University of Tampere, Department of Teacher Education

2009 Jyvaskyla
"Tekstitaidot ja uudet teknologiat | New literacies | Reading and writing with new
technologies” FinRA seminar in collaboration with the University of Jyvaskyla, Faculty
of Education

2010 Turku/Abo
"Lasfardighet — for larande | Tekstitaidot — oppimista varten |
YTteHune B 00y4eHun | Literacy Skills — for Learning”
FinRA Conference

2016 Turku/Abo
Making meaning — literacy in action
3 Baltic Sea — 17™ Nordic Literacy Conference
FinRA Conference

FinRA
finrainfo@gmail.com; http://finnishreadingassociationenglish.blogspot.fi/
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Published by FinRA
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