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Welcome to CPH2019

Learning from the Past for the

Future: Literacy for All ' !

The Danish Reading Association (LL — Landsforeningen af Leesepeedagoger) is proud to
welcome you to this conference. We have been overwhelmed by the immense interest
there has been for contributing to and participating in the conference.

In 1948, teachers of dyslexic students from Denmark, Norway and Sweden convened
for the “The First Nordic Competition for Teachers of Dyslexic Students”. As it will this
year, the meeting took place in Eftersleegten’s beautiful assembly hall. The next conferen-
ce took place in 1954 — this time with Finland also taking part, And since then, it has just
continued in the same way. The meetings across national boundaries became more fre-
quent and the number of participating nations increased. Consequently, at this conferen-
ce, there will be speakers from no less than 38 different countries.

We hope that you will take your time to read this conference handbook thoroughly so
that you can put together your own conference programme and gain new knowledge to
take home with you on the specific aspect of literacy that interests you most. There are six
different themes to choose from, and there are four different types of presentations. More-
over, there is a cross-cutting “theme” with presentations in the Nordic languages. There
are both short verbal presentations of 30 minutes duration and longer presentations at
symposia, Round Tables and workshops as well as short poster presentations. In addition,
there are the conference’s three keynote speakers, all of whom we are also extremely
proud to welcome.

It is incredibly exciting to be able to assemble people from most parts of the world
who, between them, have so much knowledge and to have the opportunity to gain an
insight into where literacy is at today, and where it is going, and last, but not least: To get
the opportunity to meet committed literacy tutors and researchers from every corner of
the globe.

Therefore: Welcome to all speakers and participants! We hope that each and every one of
you find inspiration and joy in being together with so many different people, and that
you will go home with a suitcase full of new ideas and a heart full of new friendships!

Have a fantastic conference!

Thomas Ais Christensen Susan Meller
Chairman of the Danish Reading Association Conference Leader
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Greetings from FELA

Dear Colleagues and friends in Literacy
Keere kolleger og venner

For 50 years, it has been my dream to associate with people from
different cultures and situations. As a child, I remember the fasci-
nation of connecting words I did not know with expressions I could relate to. Critical
observations. Decades later, I found my vocation within the fields of learning, teaching,
and voluntary literacy work.

Our literacy network has a long and well-documented history. In Denmark, some 70
years ago, our Scandinavian colleagues gathered to share knowledge on this very subject.
The ideology of working towards literacy for all has endured. And the activities have in-
creased considerably. The Nordic collaboration evolved into some thirty European asso-
ciations gathering under the umbrella of the International Reading Association, current-
ly ILA. Today, we are the Federation of European Literacy Associations, the European
partner of the International Literacy Association in the USA.

Today, the need for critical thinking and critical literacies is fundamental in the flow of
social media and fake news. We see growing nationalism, barriers and stagnation. In the
Europe of today there is a lack of cohesive forces. However, amidst all these tensions, our
voluntary literacy networking is thriving. This year, 2019, sees FELA open up its Federa-
tion of voluntary Literacy Associations to all of you representing organisations with
like-minded goals wishing to join us as members. Please talk and ask and go to http://
www.literacyeurope.org/ for more information.

The 21st European Conference on Literacy & the 18th Nordic Conference on Literacy
continue the tradition of disseminating research and practice. Literacy for all is a human
right. In the Europe of today, this Conference and the work all of us do is a representation
of cohesive forces.

Support education, ignorance is devastating!

Dejlige Kobenhavn og gode danske kolleger.

Det er en glade og et privilegium at deltage i denne flotte konference pa samme sted som
kollegerne madtes i 1968.

Tak for samarbejdet gennem alle drene.

PhD Ann-Sofie Selin
Chairperson, Federation of European Literacy Associations, FELA rf

B Federation of European
Literacy Associations
- wwwi.felaliteracy.org



Practical information

Coffee and tea

There are tea and coffee breaks.

Sunday from 15.00-15.30

Monday from 10.30-11.00 and 15.00-15.30

Tuesday from 10.30-11.00 and 15.00-15.30

A small piece of cake will be offered for the coffee in the afternoon.

Conference pack

When you have registered for the conference you will receive a conference pack. The pack
contains, among other things, this conference handbook and a name tag, which you must
wear visibly throughout the conference. However, there are also a few other good bits and
pieces:

Bucket bag, ballpoint pen, boiled sweets and the Vi leser magazine

GYLDENDAL Pencil and notepad
BVITeC

vertical software

WTZk‘i’d S Umbrella, key hanger and boiled sweets

Water bottles and boiled sweets

Café Nicole is open throughout the entire conference

We can offer:

* hot and cold drinks

e whole portions of fresh fruit

e various lunch dishes [including Halal]

* snacks

We accept all types of payment card, MohilePay as well as cash in Danish kroner.

We look forward to seeing all of you.



Lunch

Lunch tickets will be issued upon registration and can be redeemed in the cafeteria: Café
Nicole:

Sunday from 12.00-13.00

Monday from 12.30-13.30

Tuesday from 12.30-13.30

There is insufficient seating space for everyone in the cafeteria. If the weather is good,
there are plenty of options for enjoying your food outdoors. However, there is also ample
opportunity for finding pleasant places to sit around the corridors of the school.

Remember that the water in the taps is drinking water. Therefore, feel free to fill up your
water bottles with fresh water instead of buying it.

If you have not ordered lunch, you can buy food in the cafeteria or enjoy your own
packed lunch.

Opening hours

The school is open for conference delegates:

Sunday 4 August from 9.00-19.30

Monday 5 August from 8.15-17.30

Tuesday 6 August from 8.15-17.30

When registering for the conference, you will receive a personalised name tag as well as
any pre-booked tickets for lunches and events. The name tag must be worn visibly during
the entire conference.

Photocopying

It is possible to photocopy at the school on payment of a charge.

Posting of presentations on the web

All presentations which have reached us no later than 15 August 2019 will be posted on
www.cph2019.dk for free download. Presentations should be sent to cph2019@laesepaed.dk
The files will be named with the presentation number and name of presenter, and the
attachment must be sent as a PDF-file and either as a Word-file or a Powerpoint-file.

Reception Sunday 4 August from 17.00-19.00

The welcome reception will take place in the actual conference venue by way of extension
of the conference schedule. It will be an informal get-together, and there will be ample
opportunity to chat with colleagues from all parts of the world.



There will be a buffet with roast meats and a variety of summer salads comprising
fresh Danish ingredients, drinks and pleasant music.

Respect the programme times, please!

It is vital that everyone endeavours to keep to the schedules — this applies to both the
presentations as well as lunch and coffee break times.

We kindly ask the speakers to help each other keep to the schedules. In the rooms, we
have posted information on who we suggest takes the role of moderator. There are also
instructions on how the presentation is expected to proceed. If you are in doubt about
anything, contact one of the volunteers.

Smoking

You are permitted to smoke in the designated covered outdoor smoking area —
“Rygegérden”.

Transport

If you take bus number 68 from Vesterport Station in the centre of Copenhagen, you
need to get off at Nordvestkirken (Utterslevvej) and go past the work of art “Your Success
is Your Amnesia” (see page 11). You will then come to a large glass facade, where the main
entrance to the conference is. You can also take bus number 250S from Hovedbanegérden
(Copenhagen Central Station) and get off at Mellemvangen or bus number 5C or 3508
from Norreport Station and get off at Bellahgj.

You will find a timetable at rejseplanen.dk or on Google Maps. Single tickets can be pur-
chased on the bus using Danish kroner (no large notes), or on the DOT Mobilbilletter
app. At https://dinoffentligetransport.dk/tourist/ or on the DOT Mobilbilletter app, you
can purchase a City Pass, which gives you access to the buses, trains and metro in the
Greater Copenhagen area, zones 1, 2, 3 and 4.

Volunteers

If you need assistance, you can always contact one of the many volunteers attached to the
conference. The volunteers carry their name tags in red ribbons.

WiFi
There is free wifi everywhere in the school.
Login details will be issued along with your name tag.



Efterslaegten

Anne Frausing, Rector

A modern upper secondary school with deep roots in the

Enlightenment

HF-Centret Eftersleegten provides upper secondary degrees for approximately 1200 stu-
dents of all ages in the Greater Copenhagen area. Located in Copenhagen’s northwest
district, we raise the level of education locally and foster social mobility. We deliver
groundbreaking results at a significantly high level, which gives our students a solid foun-
dation for their continued education.

Efterslagten has an interesting story, which dates back to March 4, 1786, when a group
of progressive citizens, led by writer and doctor Johan Clemens Tode, established the
Eftersleegten Society. The aim of the society was to establish “Eftersleegtsselskabets skole”
(The School of the Eftersleegten Society). Later the name “Efterslaegten” was adapted. The
aim of the school was to educate civic-minded students, and the bedrock of the school’s
activities was —and still is — the fundamental values and pedagogical ideas of the Enlight-
enment: respect, tolerance, trust and equality.

The school is founded with the motto “NON NOBIS” (Latin for: not for us, but for
posterity). The old logo hangs over the stage in the assembly hall.

Eftersleegten created new standards for teaching. In 1786, it was common for teachers to
teach all subjects, but at Eftersleegten teachers only taught the subjects in which they were
particularly skilled. The students at Efterslegten were not flogged. The driving force in
the classroom was the willingness to learn, not force and memorization. The small inev-
itable break which appeared between teachers fostered the concept of recess. Other new
creations were the grade book and the teaching of sports. The content of the teaching and
the pedagogical principles at Efterslegten became the starting point for the foundation
of the Danish primary and lower secondary schools in 1813, and we have since become
known as the cradle of education in Denmark.

Among the first students at Efterslaegten was our national bard, Adam Oehlenschliger.
He is one of many other significant Danes who were schooled at Efterslegten and are
portrayed in a frieze which hangs in the foyer of the school.

The current buildings were built in 1940 by the prominent and award-winning archi-
tect Henning Hansen. The functionalism, the light and the rounded corners are special
features of the building. From 1940 to 2007, Eftersleegten was administratively a part of
the City of Copenhagen. In 2007, however, all upper secondary schools in Denmark be-
came self-governing and, in 2010, we were able to buy our buildings and were subse-
quently responsible for the maintenance of our campus. We have since then built our
sports facility Nobis (Latin for: for us, to us, from us) and we have completed a renewal
of our old gymnasium, led by the architect Michael Laungaard.
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Art has also gained a prominent position at Efterslaegten in recent years. The role of art is
to challenge our fundamental assumptions about life and community. The artwork,
“Your Success is Your Amnesia” by internationally renowned artist FOS (Thomas Poul-
sen) graces the space between our old building and our new sports facility. It was granted
to us by the Carlsberg Foundation and has now been proclaimed the artist’s masterpiece.
In the ceiling at the front of the assembly hall, you will find the magnificent ceiling paint-
ing “Katten og Fuglen” (The Cat and the Bird) by the world-famous painter, Arne Hau-
gen Sgrensen, which was donated to the school by the A.P. Moller Foundation. Art is thus
an important aspect of education at Efterslaegten.

We look forward to welcoming you to Conference on Literacy 2019 at Eftersleegten,
and we hope you will enjoy some productive days at our school.

Your Success is Your Amnesia

11



Canal Trip in Copenhagen Harbour

On the evening of Monday 5 August, participants who have registered for it will experi-
ence Copenhagen from the water. Copenhagen is an old seaport, and on this delightful
sailing trip we will sail through Copenhagen’s canals and come close to the Little Mer-
maid.

The trip starts and ends in Nyhavn, after which there is ample opportunity to do your
own things and perhaps drink a cold beer or enjoy an ice cream on the quayside.

On boarding, every participant will receive a ‘packed lunch with drinks to enjoy during
the trip.

There is an English-speaking guide on board, who will tell us about the many tourist
attractions we will glide past.

Date and duration: Monday 5 August from 19.00-20.30
Meeting point and meeting time: Nettobddene, Nyhavn 71, at 18.45

Transport from the conference venue to the
Q RO e Canal Trip: Bus 2508, 350S and 68 depart
Nyhavn

from various bus stops nearby HF-Centret
Nn Efterslaegten to Copenhagen, after which
¢ G Ervervsforening you can get to Nyhavn on foot. Give your-
Charlottenborg Slot Restairan Bl leie Q self 45 minutes for the trip. Check out the
' bus times and location of the bus stops on

tfer Nyhavn Google Maps.

v Gorm's pizza

o
& Seamans Church
& 4

leankeret

N N
V&,% Cap Horn
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Additional Programme August 7th

Time: Wednesday August 7 from 10.00-16.00
Place: Vartov, Farvergade 27, 1463 Copenhagen

Vartov is a beautiful historic building. N.ES. Grundtvig was the pastor in Vartov church
(1839-72). Grundtvig (1783-1872) was a pastor, a theologian, a teacher, a writer and a
politician. He lived in Copenhagen at the same time as Hans Christian Andersen and
Seren Kierkegaard. Grundtvig’s ideas have had a lasting impact in many areas of Danish
culture, such as education, politics and the church.

Programme

NB. The language of the additional programme is English.

10.00-12.00:  The history of the Danish school system
The Ministry of Education

This presentation gives a short introduction to the history of the Danish basic education
system, which has its roots in the first education law of 1814. The introduction will be
followed by an account of the structure and ideas governing both the 10-year basic school
system and subsequent educational options.

12.00-14.00:  Break with the option of a stroll around the cosy old streets of
Copenhagen on your own.

14.00-16.00:  The Danish Folk High School — from 1844 to 2019
By Sara Skovborg Mortensen and Thor West Nielsen,
The Association of Folk High Schools in Denmark

Since the middle of the 18th century, the Danish folk high schools have played an impor-
tant role in Danish society. Today, the principles guiding the schools are still based on
clergyman N.ES. Grundtvig’s ideas of educating all citizens to enable them to lead a life
as engaged members of a democratic society. With the motto “We Learn for Life” Grundt-
vig wanted to enlighten the uneducated peasant classes on core values such as Danish
history, the Danish language and Danish society.

The Folk High Schools have changed somewhat since the 18th century, but many of
Grundtvig’s original ideas still form the core of today’s high school tradition.

13



The exhibition

— overview of publishers

allkkalser FRONTREAD

www.alkalaer.dk www.frontread.com
[ .
WO  GyLpenpaL
www.clio.me www.gyldendal-uddannelse.dk
Dafol Pohler
alolo 2
www.dafolo.dk www.poehler.dk

z\ EyelustRead

www.eyejustread.dk www.sunshine.co.nz

www. forlagetvektor.dk www.wizkids.dk
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Nordic conferences on reading 1948-2019

1948 Copenhagen, Denmark
1954 Copenhagen, Denmark
1968 Copenhagen, Denmark
1970 Gothenburg, Sweden
1972 Copenhagen, Denmark
1973 Otnis, Finland

1976 Torshavn, Faroe Islands
1981 Linkoping, Sweden
1984 Vejle, Denmark

1988 Abo, Finland

1992 Bergen, Norway

1994 Reykjavik, Iceland

1998 Kalmar, Sweden

2004 Vejle, Denmark

2010 Abo, Finland

2012 Reykjavik, Iceland

2016 Abo, Finland

2019 Copenhagen, Denmark

European Reading/Literacy Conferences 1977-2021

1977 Beaumont-sur-Qise, France
1981 Joensuu, Finland
1983 Vienna, Austria

1985 Dublin, Ireland

1987 Salamanca, Spain
1989 Berlin, Germany
1991 Edinburgh, Scotland
1993 Malméo, Sweden
1995 Budapest, Hungary
1997 Brussels, Belgium
1999 Stavanger, Norway
2001 Dublin, Ireland
2003 Tallinn, Estonia
2005 Zagreb, Croatia
2007 Berlin, Germany
2009 Braga, Portugal

2011 Mons, Belgium

2013 Jonkoping, Sweden
2015 Klagenfurt, Austria
2017 Madrid, Spain

2019 Copenhagen, Denmark
2021 Dublin, Ireland



European Literacy Awards 1997-2019

1997 in Brussels: European dimension through using children’s literature (UK)

2001 in Dublin: Bibliotherapy for war trauma (Croatia)

2005 in Zagreb: “Reading Fun” (Estonia)

2007 in Berlin: “Giving life to letters” (Portugal)

2009 in Braga: “Lugemispesa” / “Reading Nest” (Estonia)

2013 in Klagenfurt: “To read and to talk with the wise” (Slovenia)

2015 in Jonkoping: “Improving literacy skills of deaf children” (Ireland)

2017 in Madrid: “Prison reading program” (Croatia)

2019 in Copenhagen: The FELA European Literacy Award 2019 winner is “INVITO ALLA
LETTURA, TV and Web literacy programme for the professional development of tea-
chers in Italy”

FELA - Member associations

Nordic associations marked with *)

Asociacion Espaiola de Lectura y Escritura

Asociatia Lectura si Scrierea pentru Dezvoltarea Gandirii Critice Roménia
Asocijacija na Makedonija za Citanje

Association belge pour la lecture — Section francophone
Belgian Reading Association — Nederlandstalige Afdeling
Bralno drustvo Slovenije

brirapcka acormans mo yerene, BulRA

Cumann Léitheoireachta na hEireann

Ceska spole&nost pro rozvoj a podporu &tenafstvi

Deutsche Gesellschaft fiir Lesen und Schreiben

Eesti Lugemisiihing

EAAHNIKH ETAIPEIA TAQXEXAY KAI TPAMMATIEMOY
FinRA*

Hrvatsko Citateljsko drustvo

[slenska lestrarfélagio*

Israel Reading Association

Landsforeningen af Leesepaedagoger*

Latvijas LasiSanas asociacija

Leseforum Schweiz

Littera — Associagao Portuguesa de Literacia

Magyar Olvasastarsasdg

Reading Association in the Netherlands

Pycckas Acconmanus YreHnus

Skaitymo ir kultiirinio rastingumo asociacija (LIT)

Slovenskd asocidcia na rozvoj ¢itania

Swedish Council of International Reading Association (SCIRA)*

16



United Kingdom Literacy Association
Osterreichische Gesellschaft zur Erforschung und Férderung des Lesens und Schreibens

FELA Executive Committee 2019-2020

Chairperson: Ann-Sofie Selin (Finland)
Vice-Chairperson: Renate Valtin (Germany)
Secretary: Veronika Rot Gabrovec (Slovenia)
Treasurer: Greg Brooks (United Kingdom)
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Conference Programme

Digital Students Nordisk Nordisk Literacy Literacy Literacy | Qualified
compe- with - patvers -patvers environ-  environ-  environ- | teaching

tences special af temaer af temaer ments ments ments
needs

SUNDAY 4 AUGUST
13:00 CONFERENCE OPENING
13:30 1. KEYNOTE: Prof. CARSTEN ELBRO
15:00 COFFEE BREAK
714 4o1
715 402
716 403
MONDAY 5 AUGUST
717 4o4
728 405
10:30 COFFEE BREAK
11:00 The 2019 FELA Literacy Award / 2. KEYNOTE: Prof. JEAN-FRANCOIS ROUET
12:30 LUNCH BREAK
13:30
14:00
14:30
15:00 COFFEE BREAK
15:30 407
16:00 T
16:30
TUESDAY 6 AUGUST
9:30 409
721
10:00 410
10:30 COFFEE BREAK
11:00 722
11:30 723
12:00 724
12:30 LUNCH BREAK
13:30 725 412
14:00 726 413
14:30 727 414
15:00 COFFEE BREAK
15:30 3. KEYNOTE: Prof. KATE NATION
17:00 CLOSE OF CONFERENCE CLOSING OF CONFERENCE / INVITATION TO THE 22ND CONFERENCE
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Studiesal

Qualified  Qualified Early Early Lifelong Lifelong Exhibition Qualified
teaching teaching interven- interven- develop- develop- Area teaching
tion tion ment of ment of

literacy literacy

skills skills

SUNDAY 4 AUGUST
CONFERENCE OPENING
1. KEYNOTE: Prof. CARSTEN ELBRO
COFFEE BREAK
118 601
119 602
120 603
MONDAY 5 AUGUST
121
122
COFFEE BREAK
The 2019 FELA Literacy Award / 2. KEYNOTE: Prof. JEAN-FRANCOIS ROUET
LUNCH BREAK

604

COFFEE BREAK
124
125 Presenta-

Poster

oug tions

TUESDAY 6 AUGUST
247 609
248 610

COFFEE BREAK

LUNCH BREAK

COFFEE BREAK
3. KEYNOTE: Prof. KATE NATION
CLOSING OF CONFERENCE / INVITATION TO THE 22ND CONFERENCE
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Keynote speakers

Carsten Elbro

Professor at Department of Nordic Studies and Linguis-
tics, University of Copenhagen, Denmark.

Carsten Elbro’s main research areas are reading and
reading difficulties, including dyslexia and specific com-
prehension difficulties. He also works on the develop-
ment of methods in applied psycholinguistics. In addi-
tion to being the founder and head of the Centre for
Reading Research at the University of Copenhagen, he is
a co-investigator on reading research projects in several
countries.

Keynote speech Sunday 4 August from 13.30-15.00:

Changing demands for reading ability and how teaching can help students meet them
Digital communication has greatly increased the demands for reading and writing abili-
ties. People spend much more time writing and reading on their smartphones than talk-
ing into them. The internet offers instant access to many more texts than any single li-
brary. All kinds of goods can be bought by means of reading, clicking, and writing. This
development has not changed the basic processes of reading, however, but it has put some
abilities under pressure. The presentation will discuss the profundity of these changes. It
will also provide an overview of what research has to say about how to support the devel-
opment of these abilities through teaching.

20



Jean-Francois Rouet

Research director at the Center for Research on Cognition and
Learning, and psychology department, Université de Poitiers,
France.

Jean-Francois Rouet’s research focuses on the acquisition and
use of literacy skills in children and adults, with a special interest
in complex information environments and reading tasks. Since
2006 he has been involved in the large-scale international assess-
ment studies of literacy skills organized by the Organisation for
Economic Cooperation and Development (OECD). He current-
ly serves as the chairman of international reading expert group as part of the Programme
for the International Student Assessment (PISA 2018) and the Literacy expert group as
part of the OECD’s PTAAC 2021 study of adult skills. He has written “The skills of docu-
ment use” (Erlbaum, 2006) and “Literacy beyond text comprehension: A theory of pur-
poseful reading” (Routledge, 2018, together with Anne Britt and Amanda Durik). Before
his appointment with the French National Center for Scientific Research (1994), Jean-
Francois Rouet received his PhD in psychology from the University of Poitiers (1991) and
spent several years as a postdoctoral fellow at the Learning Research and Development
Center (University of Pittsburgh).

* Senior research scientist with the French National Center for Scientific Research
(CNRS)

* Founder and former director of the Center for Research on Cognition and Learning
(CNRS and University of Poitiers)

* Fellow of the Society for Text and Discourse (2014)

* Fulbright laureate (2019)

Keynote speech Monday 5 August from 11:00-12:30:

Literacy involves a set of foundational abilities (such as decoding), but also higher-order
processes and strategies that enable readers to address a wide range of reading materials
and tasks, beyond the mere comprehension of single short texts. For instance, competent
readers can quickly skim and search information within large texts; they can integrate
information across multiple sources (including discrepant and conflicting texts); and
they can critically assess the competence and benevolence of text authors in order to de-
cide whom to trust and what to believe. I will discuss some of the challenges that children
and teenagers face when learning those skills, especially as they apply to current digital
information resources. I will propose some avenues for the implementation of advanced
literacy education programs beyond the elementary grades.
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Kate Nation

Professor at the Department of Experimental Psychology,
University of Oxford, England, GB.

Kate Nation’s interest in children’s language and literacy de-
velopment began with her DPhil research at the University of
York (1991-1994), which explored factors influencing spelling
development. Following her DPhil, she worked as a Research
Fellow for 5 years before being appointed Lecturer in Psycho-
logy at York in 1999. She moved to her current position in Oxford in 2002.

Fellow of St John’s College, Oxford

* Director of ReadOxford and Language and Cognitive Development Research Group
* Associate Head of Department (Personnel).

Keynote speech Tuesday 6 August from 15.30-17:00:

Broadly, my research is concerned with language processing, particularly reading devel-
opment. I am interested in how children learn to read words and comprehend text, and
more generally, the relationship between spoken language and written language. A key
aim at present is to specify some of the mechanisms involved in the transition from nov-
ice to expert. We also study language processing in skilled adults, addressing the issue of
how skilled behaviour emerges via the language learning experience.

This talk will reflect on how language shapes the development of a child’s reading system,

with particular emphasis on what is clearly the ultimate goal of reading — to understand
what it is that has been read.
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Conference Themes

The six Conference Themes are based on the 11 conditions from the European declara-
tion of the Right to Literacy: https://www.hyphenation24.com/word/declaration/

Theme 1: Early intervention

Abstract: 101-126

Condition 1:  Young children are encouraged at home in their language and literacy de-
velopment.

Condition 2: Parents receive support in helping their children’s language and literacy
development.

Condition 3: Affordable high-quality preschool, or kindergarten, fosters children’s lan-
guage and emergent literacy development through play.

Theme 2: Qualified teaching

Abstract: 202-264

Condition 4: High-quality literacy instruction for children, adolescents and adults is
regarded as a core goal for all educational institutions.

Condition 5:  All teachers receive effective initial teacher education and professional de-
velopment in literacy teaching and learning in order to be well prepared
for their demanding tasks.

Theme 3: Digital competences

Abstract: 301-321

Condition 6: Digital competence is promoted across all age groups including critical
and creative use of digital media.

Theme 4: Literacy environments

Abstract: 401-440

Condition 7: Reading for pleasure is actively promoted and encouraged.
Condition 8: Libraries are accessible and well resourced.
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Theme 5: Students with special needs

Abstract: 501-513

Condition 9: Children and young people who struggle with literacy receive appropriate
specialist support.

Theme 6: Lifelong development of literacy skills
Abstract: 601-630

Condition 10: Adults are supported in developing the literacy skills and knowledge nec-
essary for them to participate fully in society.

Condition 11: Policy-makers, professionals, parents and communities work together to
ensure equal access to literacy by closing the gaps in social and educational levels.

Theme 7: Presentations in Nordic languages

Abstract: 701-728

The content covers the six other themes.
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Abstracts

Theme 1: Early intervention, abstract: 101-126

Theme 2: Qualified teaching, abstract: 202-264

Theme 3: Digital competences, abstract: 301-321

Theme 4: Literacy environments, abstract: 401-440

Theme 5: Students with special needs, abstract: 501-513

Theme 6: Lifelong development of literacy skills, abstract: 601-630

Theme 7: Presentations in Nordic languages, abstract: 701-728
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101 Karren Timmermans, USA

Professor, Pacific University
guth8416@pacificu.edu

Vision and reading readiness

Readers may be able to identify when they cannot see the text written at a distance, when
the material projected onto a screen is out of focus, or they may find text written on a
page to be blurry. Unless prompted, or given the opportunity to express when the text is
not clear to them, children may assume the blurry or doubled text they see is normal or
just the same as what everyone else is seeing. Beyond word recognition, automaticity, and
comprehension, oculomotor deficiencies can cause problems for both the most experi-
enced and the least experienced reader. During this presentation, participants will gain a
fundamental understanding of vision function and its relationship to literacy and to lit-
eracy development. We will consider what our eyes do as we read, how our eyes contrib-
ute to reading success, and how oculomotor deficiencies can impact reading. Participants
will learn about ways to help children sharpen their visual accuracy to enhance their
reading and writing skills.
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102 James Nageldinger, USA

Assistant Professor, Elmira College
jnageldinger@elmira.edu

Improving the fluency and comprehension of
struggling first grade boys and the intersection of key
vocabularies and Reader’s Theater

This presentation reports on a study that synthesised the oft-ignored literacy practice of
the Language Experience Approach (LEA). The study investigated an intervention of ex-
plicit prosody instruction at the intersection of elements of LEA and Reader’s Theater
with six flrst grade boys (median age 6 years) who struggled with reading.

Concurrent with prosodic modeling, students generated individual key vocabularies
and then collaborated to create, rehearse, and perform an original Reader’s Theater script
for their classmates and parents. The question was: How would explicit prosody instruc-
tion utilising the Language Experience Approach combined with Reader’s Theatre script
creation impact on reading fluency in struggling first grade students? Differences in pre
and post test scores showed significant increases in both fluency and comprehension
relative to comparable peers receiving standard intervention (phonics, word attack, and
vocabulary).
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103 Anneli Laamann, Estonia

Kindergarten manager, Estonian Reading Association
anneli.laamann@gmail.com

Developing literacy skills and habits in early years

I have been an early years teacher for 26 years. For the past two years, I have been a direc-
tor of a kindergarten. Nowadays, many children among the younger generation have not
established reading habits and they may have reading difficulties. Reading habits are de-
veloped in childhood and most reading difficulties also begin in childhood. If a child
does not have a role model at home, the kindergarten or the elementary school will be the
place where the child gets the first experience with reading and books. It can be a good or
a bad one, depending on how books and reading are presented to the child. In addition
to beautiful, interesting and fascinating books, all classrooms should have a special place
where children could explore those books — a ‘Reading Nest’. I was the project manager of
the Reading Nest Project in Estonia until it ended in 2012. The aim of the presentation is
to provide participants with various methods that help to create a literacy- rich learning
environment, and to develop literacy skills and habits in early years.
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104 George Manolitsis, Greece

Professor, University of Crete
gmanalitsis@edc.uoc.gr

Home Literacy Environment: An evaluation of distinct
dimensions in preschool years

Co-author: Eleni Sarri, Kindergarten teacher, University of Crete, sarrielina@gmail.com

The purpose of this study was to examine the dimensions of a broad assessment of Home
Literacy Environment (HLE) in preschool years. Three hundred nine (309) Greek par-
ents completed a HLE 35-item scale which assess a variety of parent’s involvement activ-
ities for enhancing their child’s early literacy experiences. Also, it was assessed parents’
attitudes towards the importance of early literacy experiences and a title recognition test
for the assessment of their child’s print exposure.

Exploratory and confirmatory factor analyses validated five distinct factors of the HLE
scale. Two of them related to formal home literacy experiences (direct teaching of alpha-
bet, enhancement of early literacy skills), and three of them related to informal literacy
experiences (shared book reading, shared literacy activities meaning oriented, parent’s
book reading). These findings broaden the conception of HLE and we are going to dis-
cuss findings which showed that parents’ beliefs for early literacy experiences contributed
differently to parents’ involvement in providing literacy experiences. Also, our findings
challenge the view that all HLE experiences contributed to children’s print exposure.
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105 loannis Grigorakis, Greece
Adjunct Faculty, Department of Preschool Education, University of Crete
grigore@hotmail.com

Longitudinal effects of different aspects of
morphological awareness skills on early reading
development

Co-author: George Manolitsis, Professor, Department of Preschool Education
University of Crete, gmanolitsis@edc.uoc.gr

The purpose of this longitudinal study was to examine the effects of three morphological
awareness (MA) skills (inflection, derivation, and compounding) in kindergarten (K)
and grade one on reading words with different morphological structure in grades one
and two: G1 and G2 respectively.

We followed 215 Greek children from K to G2. In K and G1, they were tested on meas-
ures of MA (inflectional, derivational, and compounding), general cognitive ability (vo-
cabulary and non-verbal IQ) and literacy-related skills (phonological awareness and rap-
id automatized naming). At the end of G1 and G2, they were also tested on word reading
accuracy and speed.

The results of hierarchical regression analyses showed that none of the MA skills in K
predicted word reading in G1. Two aspects of MA skills (derivation and compounding)
in G1 predicted reading accuracy of words with complicated morphological structure in
G2. Moreover, compounding in G1 was the only MA skill that predicted reading speed
for compound words in G2.

These findings suggest that specific MA skills, derivation and compounding, even
when assessed as early as in G1, play a significant role in early reading development.
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106 Brett Dillingham, USA

Storyteller, Writer, Educator, Performance Literacy Institute
brett@brettdillingham.com

WORKSHOP

Oral language development through children creating
and telling their own stories

Co-author: Dr. Nile Stanley, Professor, University of North Florida,
nilestanley@gmail.com

Developing oral language — speaking and listening skills — is the foundation for reading
and writing. We do not expect children to read and write words they have never spoken
or heard in context. Unfortunately, many children come to school with vocabularies that
are insufficient for comprehending even simple texts, or for writing simple stories. Early
intervention teachers are aware of this challenge.

How does one get children aged 3 — 5 years old to create, tell, re-tell, and perform their
own stories? A key way is through performance literacy — a rich interactive learning pro-
cess that is often transformational and that stimulates the imagination. Simply put, per-
formance literacy is the process of teaching students to write and perform stories. In
contrast to more traditional storytelling applications in schools, the performance literacy
process uses storytelling to develop all components of literacy, encouraging both aca-
demic and social growth and affirming students’ cultural identities by encouraging them
to express and validate what they already know. (Willingham, 2004; Pink, 2005; Dilling-
ham, 2005; Fisher & Frey, 2007; Adomat, 2009; Stanley and Dillingham, 2009, 2010; Pei-
lin Yang, 2016).
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107 Kamila Urban, Slovakia

Post-doctoral researcher, Institute for Research in Social Communication,
Slovak Academy of Sciences, Institute of Education and Communication,
Czech University of Life Sciences

kamila.urban@savba.sk

Comprehension monitoring and certainty monitoring
in preschoolers from different socioeconomic
backgrounds

Co-author 1: O'ga Zapoto¢nd, Senior researcher, Institute for Research in Social
Communication, Slovak Academy of Sciences, zapotocna@savba.sk

Co-author 2: Marek Urban, Senior assistant, Department of History and Theory of Art,
Faculty of Art and Design, Jan Evangelista Purkyne University, marek.m.urban@gmail.com

Accurate comprehension monitoring, the ability to reflect on a child’s own comprehen-
sion of text, is essential to succeed in an educational setting. A total of 372 preschool
children (53 from low-SES families) had to detect whether ideas in four oral texts were
consistent or contradictory and they had to provide retrospective monitoring judgments
about the correctness of their answer. The results revealed that children from middle-SES
families were better able to detect the consistency or contradiction in the texts than chil-
dren from low-SES families. The children from low-SES families generally experience
fewer activities that encourage the development of early literacy, and this may be the ex-
planation. The analyses of certainty monitoring indicated that children from low-SES
families, compared to children from middle-SES families, more often monitored their
correct answers as incorrect, which indicates that they underestimated their correct per-
formance. In kindergartens, conditions should be created in which monitoring processes
of the child from low-SES families would be supported and scaffolded.

Keywords: comprehension monitoring, certainty monitoring, SES, preschoolers
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108 Sviatlana Karpava, Cyprus

Lecturer in Linguistics, University of Central Lancashire
skarpava@uclan.ac.uk

Russian heritage speakers in Cyprus: Development of
literacy skills

The present study is focused on language proficiency and literacy skills of Russian—Cyp-
riot Greek bilingual children. Both cross-sectional and longitudinal methodology was
implemented to investigate developmental trajectory, dominant language transfer, diver-
gent attainment, and attrition of Russian by Russian heritage speakers in Cyprus (Mon-
trul, 2008, Benmamoun et al., 2013). Heritage speakers were measured on their reading
and writing skills in Russian every month for a period of one year. Longitudinal data
consists of the written corpus of dictations and the oral corpus of reading aloud record-
ings.

It was found that heritage children were better at reading than writing and they were
better at comprehension than production. They had both developmental and transfer
(from CG) spelling errors in their dictations and stress errors in reading (mainly within
final-penultimate-antepenultimate syllables). A correlation was found between speech
rate, word-per-minute output in reading and spontaneous/elicited speech and degree of
grammatical knowledge, in line with Polinsky (2008, 2011).
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109 Nancy Allen, Canada

Postdaoctoral fellow, Université Laval
allen.nancy@ugam.ca

Educator’s support in developing children’s
interactions and the development of young children’s
oral literacy

Co-author 1: Caroline Bouchard, Professor, Université Laval,
Caroline.Bouchard@fse.ulaval.ca

Co-author 2: Johanne April, Professor, Université du Québec en Outaouais,
johanne.april@uqo.ca

Quality educational practices that are put in place by the adult to support young chil-
dren’s development and learning may help increase their oral literacy especially if these
practices promote interactions with both their peers and adults (Weisleder et al., 2013).
The quality of adult-child interactions in the CLASS Pre-k domain “Instructional sup-
port” (Pianta et al., 2008) allows us to observe the role of educators in the child’s oral
communication development. “Teacher interactions” and “Peer interactions” domains of
the inCLASS (Downer et al., 2010) allow us to observe how children seize opportunities
to engage in interactions and how they can be supported through quality educational
practices. Comparisons of both children’s interactions among themselves and with their
educator will be presented to identify educational practices that promote the develop-
ment of their oral literacy. More specifically, we will discuss results related to the educa-
tor’s support in developing children’s interactions in order to understand their influence
on the development of young children’s oral literacy.
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110 Isaac Willis Larison, USA

Professor, Marshall University
larison@marshall.edu

Early intervention: An examination of Bernehave and
pre-kindergarten benefits and challenges for families
and teachers in Denmark and West Virginia, USA

Co-author 1: Lone Bodeker, Retired, Anna Trolles Skole, lonebodekaer@gmail.com

Co-author 2: Ruthann Arneson, Professor, Marshall University, arneson1@marshall.edu
Co-author 3: Dr. Wendi Dunham, Professor, Marshall University, dunhamw®marshall.edu
Co-author 4: Dr. Tori Colson, Professor, University of Southern Indiana, tshoulders@usi.edu

This presentation will address the brief history and impact of voluntary, universal
pre-kindergarten education for four year olds and three year olds with special needs, with
an emphasis on language/literacy of children in West Virginia. Comparisons will be made
to Barnehave in Denmark, where 95% of the parents of children ages three to five send
their children. An examination of early childhood education in Denmark (dating from
the 1820s) reveals a much longer and more complex history, but both West Virginia and
Denmark typically focus on play-based language/literacy experiences today. The West
Virginia “Early Learning Standards” provide a guide for instruction and are child cen-
tered, whereas, the play-based curriculum in Danish Bernehave is less restricted by over-
sight from a standards board. Interviews with parents of children from both systems re-
garding services provided demonstrate how both systems work closely with families.
Finally, insights from university instructors and a “skoleinspektor” show how coursework
for university students studying to be teachers, based in early learning centers and place-
ments in school settings, reflects an emphasis on families and children engaging in play
and literacy activities together.
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111 MaryC. Bartolini, USA

Teacher, George Masan University
mbartoli@masonlive.gmu.edu

Latina Mothers of young children and their first
experiences with the American educational system

In the context of the United States, the Latino population constitutes the largest minority
group. Every fall, low-income Latina mothers begin their connection with the American
educational system and research indicates that due to racism, sexism, and classism, these
mothers are considered by school personnel as uneducated, passive, and powerless (Gul-
man, Reiss, and Zudkawich, 2007; Monz6, 2013). This study aims to understand how
these immigrant Latina mothers interact with the education of their children in a cultur-
al context that is new for them, navigating a system they are not familiar with, counting
with scarce economic resources, and using a language in which they are not proficient.
Using a multiple case study design, semi-structured interviews and the analysis of
them were conducted in Spanish. This was important to preserve the meaning and inter-
pretation of the perspectives of participants and researchers in their native language. This
study contributes to research that emphasises the need for a new conceptualisation of the
family engagement of Latino families (Delgado-Gaitan, 2005), to avoid the deficit view of
Latino communities, and to promote their engagement in their children’s education.
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112 Prof. Dr. Anke Sodogé, Austria

Interkantonale Hochschule flr Heilpadagogik Zurich
Institut fur Sprache und Kommunikation
anke.sodoge@hfh.ch

Kinder mit Defiziten in der Sprach- und
Kommunikationskompetenz

Co-author: Dipl. Pid. Karoline Sammann
Interkantonale Hochschule fiir Heilpiddagogik Ziirich
anke.sodoge@hfh.ch

karoline.sammann@hth.ch

z.B. Deutsch als Zweitsprache sind dem Risiko der Bildungsbenachteiligung ausgesetzt.
In der Schule ist Sprachkompetenz eine Schliisselkompetenz, da Sprache nicht nur Un-
terrichtsmittel, sondern auch Unterrichtsgegenstand ist. Aktuell gibt es zahlreiche Initia-
tiven und Konzepte zur priventiven Sprachférderung um dem entgegen zu wirken.
Wirksambkeitsstudien zeigen, dass Sprachférderung dann wirksam ist, wenn sie die Prin-
zipien Entwicklungs- und Ressourcenorientierung, Alltagsintegrierung, Handlungsori-
entierung, Sprachsystematik und Sprachlehrstrategien berticksichtigt.

Auf der Grundlage dieser Férderprinzipien wird an der Hochschule fiir Heilpddagogik
im Institut fiir Sprache und Kommunikation unter erschwerten Bedingungen ein For-
derkonzept entwickelt, dass Sprachlernsituationen mit Spiel-und Bewegungsanldssen
kombiniert. Das Forderkonzept wird in einem Kleingruppensettings mit Kindern im Al-
ter von 5-6 Jahren in mehreren Kindergirten mit hohem Anteil von fremdsprachigen
Kindern erprobt. Ziel der Férderung ist die Verbesserung der pragmatisch-kommunika-
tiven Kompetenzen der Kinder mit Deutsch als Zweitsprache. Nach einer Phase der Kon-
zeptentwicklung und —erprobung soll die Wirksamkeit des Konzepts mit der Methode
der kontrollierten Einzelfallstudie iiberpriift werden.
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113 Lalaine F. Yanilla Aquino, Philippines
Professor, University of the Philippines
lyaquino@up.edu.ph

The effects of literature-based literacy instruction on
the acquisition of early literacy skills of urban poor
children

This study aimed to investigate the effects of literature-based literacy instruction on ur-
ban poor preschool children’s acquisition of literacy skills. Using a quasi-experimental
method and literature-based literacy instruction, the researcher helped the children (4 to
7 years old) to acquire and develop phonological awareness, listening comprehension
skills, decoding skills, etc. using different media of instruction: first language (L1), second
language (L2), and bilingual (L1 and L2). Pre-tests and post-tests on ten specific literacy
skills were administered.

The four-pronged approach was used to focus on (1) genuine love for reading, (2)
critical thinking, (3) grammar and oral language development, and (4) transfer stage.
Data was analysed in the light of the central processing and script-dependent hypotheses.
Evaluation of the data derived from the pretests and posttests showed that literature-based
instruction is effective in helping preschool children develop literacy skills, in whatever
language of instruction. The results, however, strongly suggest that L1 is the better medi-
um of instruction to use in teaching urban poor preschool children some literacy skills.
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114 Antal Mor Szucs, Hungary

Lecturer, E6tvas Lorand University
szucsantalmor@gmail.com

An introduction to a Hungarian motivation-based
method for pre-forming reading

This is a new approach to pre-forming reading skills for five to six year-old children and
an emotional bridge between children and their most important cultural tool. The meth-
od uses tales and special forms of music as a motivational system. It invites children into
a magical “tale world”, where letters are impersonated by loveable balloons and exciting
fairytale characters. The method requires minimal financial background and can be used
in preschool, in kindergarten, or at home, to develop children’s phonological awareness.

We found that the focus group separated syllables more efficiently than the control
group (p=0,3%). The focus group produced better results in separating vowels from con-
sonants in words (p=0,1%), in the perception of consonants (p=1,2%), even the working
memory developed significantly (p=1,5%). In many measured aspects the standard devi-
ation has also decreased, which suggests the positive effect on the whole group’s metalin-
gual skills. On reaching elementary school, children read vowels 2.3 times, consonants 2
times, and syllables 2.6 times faster, making significantly fewer mistakes than the control
group. The method is easily adaptable to any language with shallow orthography.
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115 Asato Yoshinaga, Japan

associate professor, Kokugakuin University
asato_y@kokugakuin.ac.jp

A smooth transition from early childhood education to
primary school education focused on literacy
education and explored through a comparative case
study of Japan and the UK

Co-author: Yuji Fujimori, Professor, Shinshu University, y-fuji@shinshu-u.ac.jp

I would like to present a comparative analysis of a transition from Early Childhood Edu-
cation (ECE) to Primary School Education (PSE) with a focus on literacy education. The
countries to be discussed are Japan and the UK. Japan aspires to achieve a smoother
transition from ECE to PSE in literacy education under its new National Curriculum
guidelines. The UK has been an early mover in this field by developing coherent ECE and
PSE assessment systems and curricula since 2008.

While drawing on theories of Vygotsky, Bakhtin, and Daniels as well as “play-based
learning’, this research is designed as case study research for us to obtain first-hand find-
ings. Multiple school visits, observational surveys and semi-structured interviews were
conducted in each country.

Similarities and differences in content, method, physical environment and assessment
systems in ECE and PSE in each country will be presented. The presentation will be ex-
tended to discuss the challenges and the requirements of literacy education for a smooth
transition. The discussion should foster pluralistic awareness and offer a cross-cultural
viewpoint as to how a literacy education curriculum can support a smooth transition.
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116 Maria Sésné Pintye, Hungary
Speech and language therapist, assistant professar, Eotvas Lorand
University, Barczi Gusztav Faculty of Special Needs Education
pintye.maria@gmail.com

Correspondences between early linguistic skills and
the initial phase of reading acquisition in Hungarian
children

Co-author: Bence Kas, Associate professor, speech and language therapist,
Eo6tvos Lordnd University, Barczi Gusztdv Faculty of Special Needs Education,
bence.kas@gmail.com

According to the neural recycling hypothesis of Dehaene (2004) reading is a new human
ability, so our brains are not innately pre-wired to read. Learning to read occurs by build-
ing on some basic early linguistic and perceptual abilities.

Our research questions are (i) what characterises children at risk for reading disorders
in Hungarian kindergarten children? and (ii) what are the early linguistic indicators of
poor reading development?

Our study followed 148 children from kindergarten to first grade. The study explores
the relationship between earlier linguistic skills and later reading achievements by meas-
uring a particular set of linguistic abilities in kindergarten age students and their word
reading performance as well as their sentences comprehension in the first grade.

Our results show that children with the poorest reading outcomes have not only been
significantly weaker in phonological processing but also in several lexical and morpho-
syntactical language skills, according to measures in kindergarten age. Our results in
Hungary are mostly in concordance with the international literature, while some of the
differences are explained by task-specific reasons.
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117 Valéria Juhasz, Hungary

Professor assistant, University of Szeged, Juhasz Gyula Faculty of
Education
juhaszvali@gmail.com

Step-by-step development of phonological awareness
before starting to read and write [in a playful way]

The level of phonological awareness influences reading abilities and at the same time
phonological awareness improves while reading. The development of the two are inter-
dependent. The early development of phonological awareness supports early word recog-
nition, which promotes the development of higher phonological knowledge. Jordanidisz
(2009) studied the development of phonological awareness in Hungarian pre-school kids
and U10 pupils. She found mature levels of syllable level synthesis (58%) and segmenta-
tion (50%) in pupils at the age four. At the age of five the ability to syllabise (95%) is
mature, and rhyme formation (word activation) starts to develop. At the age of six every
speech sound level action is above 10%, and syllable, sound manipulation starts (eras-
ing), rhyme recognition, categorisation and speech sound segmentation develop signifi-
cantly.

In my presentation I wish to share games that develop phonological awareness and
also phonological manipulation games that develop phonological awareness in children
before they start to read and write.
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118 Zuzana Petrova, Slovakia

Associate Professor, Trnava University, Faculty of Education
zuzana.petrova@truni.sk

The potential of different types of picture sequences
for the assessment of the narrative abilities of children

The conference presentation focuses on investigating narrative abilities of children of
preschool age that interweave development of different language domains with develop-
ment of the early literacy skills that are especially needed for reading and for meaning
and comprehension.

For our study we collected narrative production of 53 children from low-income fam-
ilies (LIF) before school entry (mean age = 6 years, 4 months) using two wordless picture
sequences (one with event-based and one with problem-based type of picture sequence)
and asked follow-up comprehension questions. Four analyses were performed: story pro-
ductivity analyses, the global structure of narratives, analyses of story components (both
basic and episodic) and story comprehension.

To explain significant differences between stories depending on which type of picture
sequence was used, analyses of visual and textual elements of the story presentation were
performed to explain the interpretation potential of these elements for the story com-
plexity. Results of the study will be presented to explore the utilisation of different types
of story sequences as assessment tools in early childhood education and care.
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119 MariaV. Belokolenko, Russian Federation

Librarian, Reading Association of Russia
sistemology@mail.ru

How parents can help children to enjoy reading

Parental engagement in the processes of literacy development in younger generations
should be of the highest priority (ILA report, 2017 “What’s Hot in Literacy”) although
experts regard this field as the least settled. A large percentage of parents are not compe-
tent readers and often are not readers at all and thus they cannot help their children to
start loving reading. Migrant parents cannot help their children to read in the language
of schooling in the place in which they now live.

The first task of librarians and teachers is to make parents think about a set of ques-
tions:
1) How should the life of children be organised to include reading books?
2) How can reading be encouraged but not controlled?

The basis for the presentation will be 30 years’ experience of work in the library. The
presentation will address questions such as what should be avoided on the way towards
engaging a child in reading and what sort of lifestyle will make a child a reader?

We will write a mini test for a mother/father or other relative to find out what could
become a driver of reading in a particular family. We will also assess the role of a public
library in providing access to reading materials and present some actual reading practic-
es.
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120 Jim Anderson, Canada

Professor, University of British Columbia
jim.anderson@ubc.ca

Parents in culturally and linguistically diverse
neighborhoods supporting the vocabulary
development of preschoolers in shared book reading

Co-author: Ann Anderson, Professor, University of British Columbia,
ann.anderson@ubc.ca

Young children’s vocabulary development is seen as foundational in literacy learning and
schooling (e.g., Sperry, Sperry, & Miller, 2018). Word knowledge is predictive of later lit-
eracy achievement and success in school (e.g., Storch & Whitehurst, 2005); shared book
reading is a potentially rich context for vocabulary development. Thirty parents in di-
verse neighborhoods, whose children attended English-instruction early childhood edu-
cation centers, read two narrative and two informational picture books that we provided
with their 4 and 5 year old children over two sessions. We video recorded, transcribed and
analysed the shared reading sessions. Findings include:

1) parents use various strategies to help children learn unfamiliar vocabulary includ-
ing verbal explanations, associating words and illustrations, prompting children to
use background knowledge and gesture/mime;

2) there was more attention to vocabulary in informational texts than narrative texts
and there were also differences within the narrative and informational genres;

3) children asked questions about unfamiliar words;

4) families varied in their attention to vocabulary.

We will address the implications of these results.
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121 Melike Yumus, Turkey

PhD, Bagkent University
melikegns@gmail.com

Effects of a shared book reading intervention program
on language and literacy development in the first two
years

Co-author: Figen Turan, Prof.Dr., Hacettepe University, ffigenturan@gmail.com

This study was designed to examine whether the use of a shared book intervention pro-
gram can be beneficial for babies’ language and literacy development. In this framework,
a shared book reading intervention program is developed to encourage parents to use
appropriate early literacy strategies by supporting shared book reading skills, and to im-
prove babies’ language and early literacy skills. The main goal of the program is to devel-
op language and early literacy skills of the child by teaching parents about strategies for
acquiring 20 basic skills that include parental interactive behaviors in the process of read-
ing shared books. In this study, a pretest-posttest control group research design was used.
Participants in the study were 20 parents with babies between 8 and 24 months who had
normal developmental levels. Regression analyses were conducted to test the relationship.
The results show that the shared reading intervention program was found to have a sig-
nificant effect on babies’ language development in several areas. These include compre-
hension, comprehension and expression, the ability to use nonverbal expressions and
literacy development.
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122 John Walters, Australia

Author/researcher, Fish Tale Education
scarcelywrite@gmail.com

Immersive reading: Enhancing language-rich
conversations in parent-child read aloud sessions
using PAIR picture books

The first six years of child’s life have immense impact on the development of language
and cognitive skills, and are the building blocks for early literacy development. While
parents are considered the “first teachers”, research shows that significant numbers of
children are arriving at school inadequately prepared to learn. A new approach is re-
quired.

A team of educators in Australia has created a researched-based, but simple-to-use,
in-book technique called “Immersive Reading” that guides the parent during the read
aloud process. It does this by providing parent prompts and questions to stimulate a lan-
guage- rich conversation with the child. Parents with limited literacy skills are also sup-
ported with a subset called “Iconic Reading” which uses wordless books and special icons
to generate questions. This process also helps indigenous groups to bridge the oral-writ-
ten barrier.

An Australian multi-university study and several international school-based case stud-
ies will be presented to demonstrate the exceptional results being achieved by young chil-
dren. Initial findings from the IRIS (Indigenous) project will also be explored.

Our team is inviting other groups to trial the process.
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123 Walter Evans, USA

Dr., Professor Emeritus, Augusta University
wevansl@augusta.edu

WORKSHOP

Literacy apps you can create, translate, recreate for
young children

Co-author 1: Mary Jenny Landrum, Kindergarten Teacher, Richmond County School
System, m.landrum@comcast.net

Co-author 2: Betsy Thompson, betsy.thompson@ccboe.net
Co-author 3: Valerie Cato, Professor, Augusta University, vcato@augusta.edu

Free app games enable parents and teachers to dramatically improve young children’s
literacy skills. We raised 459 at-risk 5-year-olds’ vocabulary scores from the 27th to the
47th percentile in 8 months; as 8-year-olds they scored in the highest reading level 35%
more often than peers.

We will give a 10 minute review of the merits and limitations of apps and a 35 minute
demonstration of seven free apps for vocabulary, comprehension, phonics, sight words,
spelling, etc. We will then show how you can create original apps including how you can
identify potential users/benefits; design detailed protocols of user options/cues; acquire
artwork, text and audio; recruit software developers (15 minutes). In the next 10 minutes,
we will show how you can recreate an app in a second language including how you obtain
permission to translate the app; gain access to software and content files (text, audio,
artwork, code); translate text, record new audio, acquire new artwork; recruit software
developers. In the following 10 minutes, we will consider how you can revise and adapt
an app including how to obtain permission to revise or adapt an app; how to consider
open-source code (non-copyright, public domain) vs. copyrighted text/audio/picture
files; how to design new functions, cues, quiz structures, data collection strategies, etc.;
how to acquire new text, picture files; recruit software developers. The final 10 minutes
will be for questions and answers.
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124 Marina Louari, Greece

Special Education Teacher, University of Thessaly
mlouari@uth.gr

Shared reading of mothers and infants: Factors
influencing language improvement

Mother-to-child reading of books is a process that contributes significantly to the child’s
psycho-emotional development. Literature significantly contributes to children’s lan-
guage improvement because their expressive vocabulary is enriched by reading activities
and by oral language interaction.

Shared reading means the activity of reading books between child and parent, and the
verbal interaction that develops between them. We assume that this verbal mediation
essentially contributes to the development of the infant’s vocabulary much more than if
they just played together with their parents.

This study involved 30 mothers whose children were assessed by an official state or-
ganisation and with a diagnosis of language and speech problems. They resided in both
urban and rural areas. A two-part questionnaire was designed. The analysis of the data
revealed maternal literacy beliefs. They reported engaging in fewer literacy practices be-
cause they considered these processes to be about participating in school education. Fur-
thermore, they are neither used to reading books, newspapers or magazines, and prefer to
spend their free time watching television or meeting their friends.
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125 Linda Wason-Ellam, Canada

Dr., Professor, University of Saskatchewan, College of Education
linda.wasaon-ellam@usask.ca

Storytelling: Enhancing interactive and collaborative
learning

Storytelling appeals to children’s imaginations and this makes learning more meaningful.
When children engage in storytelling, they create mental images that connect the content
to something personally significant. Young children often struggle with abstract concepts
in mathematics, thus primary teachers continue to search for ways to help to teach basic
concepts. Using powerful literacy tools such as drawing, writing, and storying, children
can apply these multiple methods to understanding abstract mathematical concepts and
patterns. Storytelling appeals to children’s imagination and helps to make learning more
meaningful. When children create mental images that are personal, they are connecting
the content to something previously known. In this research study in 12 classrooms, sto-
rytelling helped children to deepen their concept of addition and subtraction by connect-
ing it to their lived experiences. Although the experiences were often fantasy stories, the
story character had a maths problem in need of a solution that required counting, esti-
mating, and/or measuring. The literacy strategies unravelled the problem. In these pri-
mary classrooms, storytelling, writing and drawing all work well as pedagogical strate-
gies.
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126 Ana Cristina Ferreira de Aguiar Sarmento, Portugal

Ministry of Education, Portugal
cristina.sarmento@pnl2027.gov.pt

POSTER

Portuguese National Reading Plan
- Early and Primary Literacy

Today we know that the ability to read and write plays a major role in school and life
success.

Reading to children, for information or pleasure, has its focus in how well or how
poorly young children learn to read. Children’s early literacy and starting to read success-
fully is a shared responsibility that includes teachers, families and communities.

The development of reading and writing begins in the first three years of life and is
very much connected to a child’s earliest experiences with books and stories.

Portugal’s National Reading Plan (NRP) wants to share several initiatives to promote
emergent literacy in early childhood education, including “Ler+ em familia”, a family
literacy development program that aims to facilitate the circulation of books between the
school and the families and encourages the daily practice of reading with children of
kindergarten and from the first cycle of basic education. The program includes projects
such as: “Leitura em Vai e Vem”, which provides materials and proposals to support situ-
ations of systematic contact with books; “Ler+ dd Saude”, which encourages future adults
to be more autonomous and responsible citizens regarding their health and the health of
those who depend on them; and “Conto contigo”, a partnership with the Aga Khan Foun-
dation, among other partners, which invites pre-school children to participate in ludic
sessions such as storytelling, games, writing activities, and family conversations.
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202 Mélanie Dutemple, Canada

Doctorante et chargeée de cours en éducation,
Université du Québec en Outacuais
melanie.dutemple@ugo.ca

SYMPOSIUM

Méthodes innovantes d’enseignement de
I’orthographe lexicale

Co-author 1: Nancy Granger, Professeur en éducation, Université de Sherbrooke,
nancy.granger@usherbrooke.ca

Co-author 2: André C. Moreau, Professeur en éducation, Université du Québec en
Outaouais, andre.moreau@uqo.ca

Co-author 3: Julie Robidoux, Auxiliaire de recherche, Université de Montréal,
julie.robidoux@umontreal.ca

Le francais possede un systeme d’écriture réputé complexe du fait de son caractere im-
prévisible et ambigu, particulierement pour 'orthographe. Pourtant, ce n’est que depuis
peu que la recherche se penche sur 'enseignement et 'apprentissage de 'orthographe. Ce
symposium a pour objectif de faire 'état des derniéres connaissances scientifiques en
enseignement/apprentissage de I'orthographe lexicale. Des chercheurs présenteront des
méthodes innovantes d’enseignement de 'orthographe lexicale basées sur I'utilisation de
régularités orthographiques. De plus, ils dévoileront la premiere base de données et
échelle d’acquisition de I'orthographe lexicale issues de mots auxquels les éleves sont ex-
posés dans les différentes disciplines scolaires: EQOL. Les présentations seront illustrées
par des exemples concrets d’interventions individualisées et d’interventions de groupe et
par des extraits vidéo.
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203 Lene Storgaard Brok, Denmark

Head of the National Centre for Reading, Denmark,
National Centre for Reading
Isb@kp.dk

SYMPOSIUM

Improving writing

Co-author 1: Fay Lant, Programme Manager, Young Writers Programme, National
Literacy Trust, UK, fay.lant@literacytrust.org.uk

Co-author 2: Jesper Bremholm, Ph.D, University of Aarhus, JBRE@kp.dk

Writing is increasingly important for the twenty-first century learner who must be not
just a consumer of information but a producer as well. Teachers as instructors, models,
and advocates for literacy leave their mark on students and this symposium will bring
together experts from the UK and Denmark to discuss and compare how writing is taught
in both countries.

From a UK perspective, we will highlight a particular approach to improving writing,
which builds children’s confidence in their ability to write, enables them to organise their
writing and develops their metacognitive skills so they can improve their work. From a
Danish perspective, we emphasize the importance of teachers having a didactical ap-
proach to writing, and we show how we encourage teachers to use writing as a tool for
learning in all subjects.

It is hoped that an exchange of strategy and practice will highlight commonalities of
what works and will provide practical insights that could be implemented to improve
writing outcomes for children and young people, regardless of where they are in the
world.
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Professor, Reading and Language Arts
Central Connecticut State University
valerie_lym@ccsu.edu

WORKSHOP

The permission to play with language concept

The permission to play with language model, along with complementary initiatives such
as bookmaking and image-to-text connections, develops teachers as writers and teachers
of writing. It can be thought of as a raw material-generating process for composing ori-
ginal works of creative writing; it helps writers push past over-familiar and thus dull ways
of expressing their ideas. Just as important, the model can serve as a gateway to a perma-
nent and life-changing new understanding for the writer. The model emphasises idea
generation, linguistic invention, all aspects of the writing process, and experimentation
with style, narrative approach, literary devices, phrasing, and writing mechanics.
This workshop will include:
Description of the permission model.
How the model has worked in elementary classrooms.
How the model has worked in secondary classrooms.
Initiatives that complement the model:
a. Bookmaking
b. Family/School Connections
5. Adaptions of the model:
a. Central Connecticut Student Writing Project
b. New Britain Summer School

Ll e
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205 Xiaoming Liu, USA
Associate Professor, Towsan University, Maryland
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Understanding students’ comprehension strategies in
reading English and heritage language through
retrospective miscue analysis

Retrospective miscue analysis (RMA), as both an assessment and an instructional tool,
invites readers to listen to their previous oral readings and talk about the miscues they
made, thereby helping the readers themselves and the teacher to gain a deeper under-
standing of the reading process. Research is scarce on using RMA to examine strategy use
when reading in students’ heritage language. This study intends to fill the gap. The study
employs a qualitative case study research design. Findings from three elementary-age
students will be reported at the conference. Data on each student include a background
survey and two recorded RMA sessions. One RMA session was on the student’s reading
of an English text, his/her retelling, and the retrospective analysis of the errors the student
made. The other RMA session was on a text in the student’s heritage language: Mandarin.
A thematic analysis method was used to analyse data. Findings reflect both similarities
and differences regarding strategy use in both languages. Each child’s strengths and needs
are also revealed by the data. This study hopes to shed light on how to improve the teach-
ing and learning of both languages.
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206 Liisa llomaki, Finland
University researcher, University of Helsinki, Faculty of Educational
Sciences
liisa.ilomaki@helsinki.fi

Supporting upper secondary students’ online inquiry
competencies

Co-author 1: Elina Himildinen, Doctoral student, University of Jyviskyld,
elina.hamalainen@jyu.fi

Co-author 2: Eero Sormunen, Research Director, Tampere University, Faculty of
Information Technology and Communication Sciences, eero.sormunen@staff.uta.fi

Previous studies show that upper secondary students leave school with insufficient and
heterogeneous information competencies. Our aim was to create a four-step intervention
model following and inquiry process for teaching online inquiry skills and to investigate
teachers’ experiences when using it. The phases were: 1) searching for relevant sources, 2)
evaluating the credibility of sources, 3) preparing a synthesis from multiple sources, and
4) presenting the synthesis.

Students worked in small groups in a project where they investigated different points
of view on a contradictory topic. The model also included a working template for stu-
dents. The data consist of classroom observations from three teaching processes (4x 75
minutes), and in addition, five teachers filled in teaching diaries, answered a question-
naire on contextual knowledge practices and were interviewed. Teachers appreciated the
model and they thought that it was in line with the curriculum. Teachers’ opinions dif-
fered about the phases but they agreed on the importance of searching relevant sources
and they noticed that the students were not used to presenting their products and dis-
cussing them independently in small groups.
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Prof. Dr., Professor in Teacher Education, University of Cologne
c_garbe@weh.de

BleTeach - Blended Learning in Teachers’ Professional
Development

Co-author: Maria de Lourdes Dionisio, Prof. Dr., Professor in Teacher Education,
University of Minho, Braga, mldionisio@ie.uminho.pt

The European BleTeach project was funded under Erasmus+ from 2015 to 2018 and pur-
sued two main objectives: (1) Modernizing structures of teacher education by integrating
digital learning opportunities into teachers’ professional development, and (2) Develop-
ing a Blended Learning Course in Content Area Literacy for Secondary Teachers to be
included into the regular course programme of European Teacher Training Centres in the
6 partner countries: Belgium, Germany, Hungary, Portugal, Romania and Russia. The
BleTeach project was coordinated by Prof. Garbe (University of Cologne) and built on
the results of two previous Comenius-projects, BaCuLit and ISIT. (More information on
the BleTeach-website: www.blend-ed.eu.) Main project results are a Blended Learning
Course ready for implementation, comprising 6 modules in the English Master Version
(Title: IDEAL — Improving Disciplinary LEArning through Literacy) and up to 8 mod-
ules in the national versions, and a “Handbook of Success Factors in Blended Learning
Offers for Teachers’ In-service Training”. In our presentation, the general concept of the
BleTeach course and one national variant (Portugal) will be presented.
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Associate Professor, Grand Valley State University
stollee@gvsu.edu

Equipping teachers for effective literacy instruction
through contextualised professional development

Co-author 1: Erica Hamilton, Assistant Professor, Grand Valley State University
Co-author 2: Nancy DeFrance, Associate Professor, Grand Valley State University

The purpose of this oral presentation reflects the transformation of our master’s degree
program in Literacy Studies with the goal of developing more effective early literacy
teachers, aligned to themes in Condition 5 and 11. One example includes how we embed-
ded faculty field visits to the teachers’ classrooms within our graduate courses, thus pro-
viding specific, contextualised instruction that met the needs of the teachers’ unique
teaching environments. This mixed-methods study was motivated by the State of Michi-
gan’s passing of a retention law targeted at third grade students who were reading below
grade level. To examine our own practices in developing literacy teachers to meet the
needs of students, we collected the following data: artefacts of teaching, questionnaires,
observations, and standardised test scores. Preliminary findings include the following
themes: efficacy, content knowledge, pedagogy and student learning. Comparing the re-
sults of the teachers in our study to teachers in our traditional programs, we found our
new approaches benefited both teacher and student learning. We will share the teachers’
reflections on the professional development.
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Dr., Assistant Professor and Program Coordinatar for Early Childhood
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Central Connecticut State University

charriteauphaire@ccsu.edu

What are some challenges and successes that exist for
early childhood and elementary school teachers when
integrating literacy into STEM learning opportunities?

Educational researchers have identified the need for enhanced learning and understand-
ing of Science, Technology, Engineering, and Mathematics (STEM) concepts for children.
Secondary (Middle and High School) teachers integrate literacy into their STEM content
lessons to meet certain standards and to increase speaking, listening, and communicating
about various concepts with the hope that improving literacy skills will enhance every
student’s ability to identify and understand key STEM topics. While this is becoming
more common in secondary classrooms, early childhood and elementary classrooms
could also benefit from additional support in this type of interdisciplinary work. In an
effort to address this area of need, a sample of teachers from pre-kindergarten through to
second grade in a suburban community in the Northeast of the United States participat-
ed in three phases of this pilot study.

This proposal seeks to share the data that was collected and analysed from this pilot
study with the hope of broadening the audience and providing additional support for
early childhood and elementary teachers about integrating literacy and STEM learning
opportunities.
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Senior Lecturer, The University of Sydney
jon.callow@sydney.edu.au

WORKSHOP

Using picture books and a visual metalanguage in the
primary classroom: Research and practice from
Australia

Multimodal texts are part of many national curricula, including in Australia, and teachers
are expected to teach students how to interpret, enjoy and discuss image and text as well
as other modes. Using multimodal theory (Kress & van Leeuwen, 2006), this workshop
will present strategies and ideas for teaching students from 5-12 years old to read and
discuss visual narratives from picture books. The workshop will draw on research con-
ducted with students in classrooms from kindergarten to grade six.

This multi-site case study used observation, interviews and work samples to assess
how students interpreted and discussed a shared reading of a picture book (Callow, 2016;
2017; 2018). The findings suggest that teachers should choose quality literature, have a
deep knowledge of the visual and written features of the books and plan questions that
explicitly address the interplay of words and pictures. The use of a visual metalanguage
should be used to enhance the meaning and enjoyment of the story, not as a test. The
workshop will use picture books and video examples to introduce key visual literacy and
multimodal concepts. Participants will be involved in viewing, discussing and creating
visual texts.
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211 Char Moffit, USA

Assistant Professor of Elementary Education,
California State University, Chico
camoffit@csuchico.edu

WORKSHOP

Exploring the art of bookmaking with pre-service
teachers to increase engagement in early literacy
learning

Co-author 1: Kathryn Will-Dubyak, Assistant Professor of Literacy Education,
University of Maine, Farmington, kathryn.willdubyak@maine.edu

Co-author 2: Laurie Macwhinnie, Head of Reference Services at Mantor Library,
Univeristy of Maine, Farmington, macwhinn@maine.edu

In this workshop, the participants will first be introduced to a creative collaboration be-
tween two assistant professors and a university librarian. In this collaboration, the three
of us introduced handmade bookmaking (book arts) to pre-service teachers as a way to
increase engagement while teaching early literacy skills. Each semester, the students in the
literacy methods courses are introduced to bookmaking through a hands-on experience
in class. They learn several book forms as well as ideas for the content of their books.
Then, each pre-service teacher takes what they have learned and creates their own book
as part of the development of tools related to a specific literacy skill, which they use with
emerging readers in a literacy clinic at a local elementary school. After learning about this
project, the participants will be introduced to bookmaking by learning how to make sev-
eral book forms. Next, the participants will have an opportunity to make one of their
book forms into a book by adding content. Finally, the participants will share their books
and discuss how they could use bookmaking in their classrooms.
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Research Associate, German Institute for Adult Education,
Leibniz Centre for Lifelong Learning
troester@die-bonn.de

How to teach financial literacy: A concept for
professional development

According to the New Literacy Studies (Barton, Hamilton & Ivanic, 2003), financial liter-
acy can be seen as a content area of adult literacy and basic education. Even if the inter-
national discourse has increasingly been talking about “financial literacy” (Aprea et al.,
2016) there are hardly any scientifically proven concepts for the professional develop-
ment of the educational staff, program planners and teachers. Therefore a concept will be
developed.

The theoretical framework is based on the COACTIV “Model of Teachers’s Profession-
al Competence” (Baumert & Kunter, 2013) and the “Supply-and-Usage-Model for teach-
er training” (Lipowsky & Rjezak, 2015). Content of the educational staff trainings will
include both knowledge about financial literacy and professional skills in learner-cen-
tered literacy teaching based on a financial literacy curriculum.

An evaluation (Stufflebeam, 2007; Kirckpatrick, 2010) of the concept will be carried
out using a mixed methods design. This will include consideration of standardised ques-
tionnaires, guided interviews, and participatory observation relating to the questions
about what the benefits for teachers might be and what conditions are necessary for a
successful transfer into literacy teaching.
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Student/Part time English teacher, University of Bergen
hva075@uib.no

A spelling error analysis of Norwegian learners’ L2
English with a focus on phonology: A master’s thesis

The relationship between phonemes and graphemes in English is complex. What role
does this relationship play in the spelling capacities of Norwegian learners of L2 English?

Learners often use phonetic strategies in their attempt to spell words they are unfamil-
iar with, for instance using other L2 graphemes for the same phoneme, L2 graphemes for
a related phoneme, or L1 graphemes. This master’s thesis in English linguistics investi-
gates how different phonemes might trigger spelling errors in Norwegian learners’ L2
English. Eight phonemes will be analysed through corpus data from CORYL and a dicta-
tion exercise with 30 pupils from two age groups (ages 12/13 and 15/16). These two
methods enable analysis both of learners’ spelling of their own words and of words hand-
ed to them.

I hope to find out if there is a system to how the phonology of the L1 and L2 affects or
triggers different spelling errors. Hypotheses include that learners are more likely to mis-
spell phonemes they mispronounce or phonemes not in their L1.

Keywords: graphemes, phonemes, spelling, error analysis, ESL
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Professor, National Chiayi University
hchiren@mail.ncyu.edu.tw

Class structure for a differentiated instructional
program of Chinese language and literature with
technology and writing in a junior-high school

In the twenty-first century, our adolescent students live in an era of information technol-
ogy. There has been a strong call for transforming the curriculum of Chinese language
and literature in junior high schools in Taiwan. Based on the equality of educational op-
portunity, the policy of 12-year basic education was proposed and put into effect in 2014.
Differentiated instruction would be effective in realising its promise. The study aims to
investigate the class structure of differentiated instruction and to construct a learning
community of in-service teacher training for Chinese language and literature differenti-
ated instruction integrated with technology in the junior high school. It adopted the
method of design research to develop an innovative program with the co-operation of
the participant teachers. Strategies used to collect field data included classroom observa-
tion, individual interviews, and focus group interviews, in order to evaluate the effects of
the innovative program as well as the process of change in the teachers. The class struc-
ture of Chinese language and literature differentiated instruction integrated with tech-
nology and writing was constructed during the process of study.
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215 Jiening Ruan, USA

Professor, The University of Oklahoma
jruan@ou.edu

ROUND TABLE

A study of the job satisfaction of reading teachers in
three Asian countries

Co-author 1: Ji Hong, Associate Professor, The University of Oklahoma, jyhong@ou.edu

Co-author 2: Gumiko Monobe, Associate Professor, Kent State University,
gmonobe@kent.edu

Co-author 3: Hitomi Kambara, Assistant Professor, The University of Texas, Rio Grande
Valley, hitomi.kambara@utrgv.edu

This study examined the job satisfaction of reading teachers in China, Korea, and Japan
and the combined impact of teacher self-efficacy and emotions on their job satisfaction.
The researchers employed survey methodology and 157 reading teachers participated in
the study. Teachers’ Career Satisfaction Survey (ISEEA, 2011), Teachers’ Sense of Efficacy
Scale (TSES) (Author et al., 2015; Tschannen-Moran & Hoy, 2001), and Achievement
Emotions Questionnaire-Teachers (AEQ-T) (Author et al., 2014; Frenzel, Pekrun, & Goetz,
2010) were administered to collect data on teacher job satisfaction, self-efficacy, and
emotions respectively. We performed descriptive statistics to measure the mean scores of
the three variables and also regression analysis with job satisfaction as the dependent
variable, and self-efficacy and emotions as predictor variables. Findings showed that
Asian reading teachers’ job satisfaction was better predicted when both self-efficacy and
negative emotions (anger and anxiety) were used as predictors. Self-efficacy alone is not
enough to ensure Asian reading teachers’ job satisfaction, and affective experiences
should also be counted as essential aspects of job satisfaction.
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216 Pipsa Airto, Finland

Finnish as a Second Language Teacher, Hyokkala School,
Municipality of Tuusula
pipsa.airto@tuusula.fi

Multilingual native language lesson pilot project

Co-author 1: Larissa Aksinovits, Native Language Teacher (Russian, Estonian),
Hyokkild School, Municipality of Tuusula, larissa.aksinovits@tuusula.fi

In Finland the teaching of students’ native languages is largely funded by the state. Be-
cause the number of the students influences the amount of finance, it is not possible to
open separate language groups for less frequently requested languages with fewer speak-
ers. A multilingual native language lesson is a lesson where primary school students
speaking different languages are being taught simultaneously by two teachers — a Finnish
as a second language teacher and a native language teacher (a Russian and Estonian
teacher). Even though they do not speak the students’ languages, it is possible to provide
an opportunity for the students to use their own languages and enlarge their vocabulary.
The students are highly motivated and enthusiastic. Their ability to switch from one lan-
guage to another has improved. They are doing better with their reading and writing
skills, both in Finnish and in their native languages. Our project has shown that this kind
of a model is one more possibility for including the students’ native languages in the
learning process and provides a way for them to be included and not excluded. It is also a
clear message from the school to the families that their native languages are appreciated
and seen as worth preserving.
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Senior lecturer, Hogskolan Dalarna/Dalarna University
cce@du.se

Vocahulary development in a multilingual Swedish
primary school context

Co-author 1: Gertrud Edquist, Speech and Language Therapist, Rittviks kommun,
gertrud.edquist@rattvik.se

Primary school teachers face the challenge of supporting the academic vocabulary devel-
opment of pupils with widely ranging linguistic, social and cultural backgrounds. They
therefore need specific knowledge of the role of vocabulary in literacy development and
of the methods that stimulate vocabulary growth. This presentation introduces a Swedish
research project aiming to describe and explain the variation in vocabulary growth in
pupils attending a multilingual primary school with many newly arrived pupils. The two-
year project begins with a series of tests assessing the vocabulary depth and breadth of
second and fifth grade pupils. After analysing results and conducting classroom observa-
tions of teachers’ work with vocabulary, the next step is organising workshops where
teaching staff and researchers discuss literature on vocabulary instruction and devise new
classroom approaches. Results of these first-year activities will be presented, highlighting
pupils’ vocabulary development in relation to age, gender, language background, and the
number of years they had spent in Sweden. Final results, including follow-up testing dur-
ing the second year, can inform the work of both teachers and researchers.
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Associate Professor, Literacy Teacher Education, Chicago State University
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Global comparisons of literacy teacher preparation
programs and policies as reported in the public press

1)

68

What is the problem/question/aspect of pedagogy you will be addressing?

We will present the findings of a longitudinal examination of public press coverage

of literacy education and teacher development in countries that report under the

Programme for International Student Assessment (PISA).

What method(s) have you used to research/practice this problem/question/aspect

of pedagogy?

The study is primarily qualitative in that the researcher has collected more than

three years of public press coverage specific to teacher preparation and literacy in-

struction in 33 countries.

What data/experiences have you been able to gather and analyse? News coverage by

96 media outlets in 140 articles or media outlets was analysed.

What findings will you wish to discuss? Conditions 4 and 5 of the European Decla-

ration of the Right to Literacy are the foundation. The study’s results will be focused

on the following two international goals:

1. that high-quality literacy instruction for children, adolescents and adults is re-
garded as a core goal for all educational institutions; and

2. that all teachers receive effective initial teacher education and professional devel-
opment in literacy teaching and learning in order to be well prepared for their
demanding tasks.
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Literacy practices in physical education and health

The increasing use of written texts in society, as well as in curricula that emphasise rea-
soning, highlight the skill of expressing oneself orally and in writing in all subjects. The
study aims to investigate the role of written texts in physical education and health (PEH).
The research question guiding the study is:

What texts, and for what purposes, do students in a lower secondary class read and
write in PEH?

The study builds on new literacy studies, based on the idea that reading and writing are
always situated within specific social practices, which are shown in literacy events, i.e.
events where texts have a role.

The study takes an ethnographic approach, and analysis is based on field notes, tran-
scripts of videos, and audio recordings from lessons and interviews, as well as photo-
graphs and texts used and produced during the study.

The results show that paper-based texts and texts on whiteboard are used in almost
every lesson for varied purposes, e.g. in formative and summative assessments or in order
to build theoretical or bodily knowledge.
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University lecturer, Universidad Complutense de Madrid
akahern@ucm.es

Teacher education for literacy in Spain: The Reading to
Learn approach to L1 and L2 reading and writing

Co-author: Isabel Garcia Parejo, University lecturer, Universidad Complutense de
Madrid, igarcia@ucm.es

Spain’s students score low in international literacy assessments like PISA, and school fail-
ure and dropout rates are high (Ferndndez Enguita et al., 2010). These facts are connect-
ed in that low language proficiency, especially in reading comprehension, is a major cause
of failure (Beacco, 2017). Meanwhile, in many regions of Spain, content and language
integrated learning programmes are implemented in about half of schools, leading to an
urgent need to address the development of awareness and skills for teaching subject-spe-
cific literacies (Coyle & Meyers, 2017) within teacher education programmes. We report
on initiatives to train teachers in “Reading to Learn” genre pedagogy (Rose & Martin,
2012), applied to students’ first and second languages, as a means for providing systemat-
ically organised opportunities to develop reading comprehension and proficiency in
writing across the school disciplines. We analyse and discuss teacher-education experi-
ences in developing understanding of this pedagogy among future primary school teach-
ers, as well as some results of its application in schools, and consider future extensions to
critical digital literacy skills.

70



221 Martina Matgjicek Rozsypalova, Czech Republic
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Teachers and literacy development in primary schools
with Polish language of instruction

In the Czech Republic, in the Moravian-Silesian region, the only schools with language of
instruction different from Czech and established as public with a long-standing tradi-
tion, have been schools with Polish as a language of instruction. Czech has been taught as
a specific subject since the second grade. Even if the reading literacy has been developed
both in lessons in Polish and in Czech, we as researchers have been interested in finding
out how the teachers develop reading literacy in lessons in Czech, particularly when
teaching the second graders. We decided to explore this in terms of qualitative method-
ology, using observations to describe the teachers’ actions, analysis of the learning mate-
rials that the teachers use to support the literacy development, and semi-structured inter-
views with the teachers to gain a deeper insight into their personal approach to this issue.
The number of teachers we have observed and interviewed is eight and their work has
been monitored throughout 40 lessons. The presentation offers results obtained mainly
from the observation data analysis, which we would like to discuss.
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Assistant Professor of Education, Buena Vista University
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Non fiction text sets for student success

Co-author: Leslie Haas, Assistant Professor of Education, Buena Vista University,
hassl@bvu.edu

How can educators teach all content areas while increasing student exposure to literacy?
Text sets are here to help us! cross-curricular instruction allows educators to teach core
science and social studies concepts through texts. Educators can create text sets over spe-
cific science or social studies themes so that students can deepen their understanding
about non fiction concepts during literacy instruction. Professional development for
pre-service and novice educators over text set components and creation is key for future
student success. Text sets include links to podcasts, websites, articles, blogs, and videos to
provide students with the most current information. When developing a text set it is
important to include fiction and nonfiction texts, so readers can discover how different
genres support each other. A complete text set includes grade level materials as well as
materials above and below grade level. The presenters will share experiences of proce-
dures and processes, as well as the benefits and challenges of implementing both print
and digital nonfiction text sets. Sample text sets will be shared with attendees.
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Project researcher, Finnish Institute for Educational Research,
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Associations between teacher qualities and student
outcomes in Finnish PIRLS 2016 data

Co-author 1: Kaisa Leino, Senior researcher, Finnish Institute for Educational Research,
kaisa.j.leino@jyu.fi

Co-author 2: Kari Nissinen, Senior researcher, Finnish Institute for Educational
Research, kari.nissinen@jyu.fi

Family background correlates strongly with student achievement in reading literacy in
PIRLS (Progress in International Reading Literacy Study) among fourth graders in Fin-
land. However, research focusing on teacher qualities and teaching processes is inade-
quate. Our study used path analysis to explore whether or not teacher quality (formal
qualification and teacher competence) and instructional quality (classroom manage-
ment, cognitive activation, and teacher support) are associated with student outcomes
(achievement, confidence, and engagement in reading) in the Finnish PIRLS 2016 data.
Our data consisted of background variables from teacher (N=232) and student (N=
4,599) questionnaires and student achievement scores. Teachers and students in special
education were excluded.

The majority of associations were found to be negligible. Teachers’ support for stu-
dents who were trying and showing progress in their learning was moderately correlated
(.37) with students’ reading engagement. The level of interference in the classroom cor-
related negatively with students’ reading achievement and confidence in reading (-.14).
The discussion will focus on the factors relating to reading literacy achievements and
quality of questionnaires.
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Professor, Padagogische Hochschule Bern
britta.juska@phbern.ch

Vocahulary depth and the relationship to reading skills
in school beginners

Co-author: Ladina Stocker, Scientific associate, Pidagogische Hochschule Bern,
ladina.stocker@phbern.ch

Vocabulary knowledge is comprised of two dimensions: vocabulary breadth, and vocab-
ulary depth. While breadth is commonly defined as the number of words stored in one’s
mental lexicon (Hadley & Dickinson, 2018), depth is a woolly and multidimensional
construct that is, thus far, less investigated. For the present purposes, we define vocabu-
lary depth in narrower terms as “precision of meaning or semantic knowledge”. In most
studies reviewed, vocabulary depth is measured by explanations of word meaning.

In our project, we investigate the mutual influence of a range of vocabulary and read-
ing skills from first to third grade. These include, among others, vocabulary depth. In a
first step, we present our method of vocabulary depth assessment drawing on oral re-
sponses from 348 first graders to 15 items, taking into account multiple word types in-
cluding nouns, adjectives and verbs as well as polysemous words. In a second step, we
discuss the relationship of this measure of vocabulary depth to vocabulary breadth (as-
sessed via the PPVT) as well as its links to reading skills and to further factors such as
rapid automatised naming, phonological awareness, intelligence scores (CFT), and so-
cio-demographic variables.
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POSTER

4th Baltic Sea Conference on Literacy.
Searching for a Common Language

It has been FELA’s practice that regions organise a conference on years between the Euro-
pean Literacy Conferences to concentrate on regional or topic issues.

Estonian Reading Association will host the 4th Baltic Sea Literacy Conference “Search-
ing for a Common Language” in Tallinn, Estonia January 16th-21st 2020, together with
pre- and post-conference events.

Many European countries are facing challenges within increased immigration. The
purpose of the Conference is to bring together the integration experiences for more co-
herent education for all.

We are looking at how to respond properly to the needs of diverse student populations.
It involves language learning and access to quality education, communication and social
inclusion, simultaneously supporting the specific culture of minorities.

Conference program

January 16th — Pre-conference: Children’s culture and literacy programs in museums
and libraries. Reception at Children’s Literature Center

January 17th — Visiting schools implementing integration approach. Conference ope-
ning and reception

January 18th — Conference. Social Event

January 19th — Conference. Farewell

January 20th — Post conference tour and study visit to Narva (town at Russian border)

January 21th — Post conference: participants introducing their culture and language in
schools and kindergartens

More information and registration www.lugemisyhing.ee
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Perspectives of teachers of high performing immigrant
youth in a German secondary school

This study examined the perspectives of culturally responsive teachers of high perform-
ing immigrant youth at Gymnasium Baden (a pseudonym), in southern Germany. Per-
spectives were documented, against the grain of a conservative region that has experi-
enced dilemmas of integrating immigrants into school and society. The consequences of
failed intercultural education in Europe have prompted increased demands to consider
diversity in teacher training and to provide more equitable opportunities for immigrants.

Audio recorded interviews with teachers (N=10) documented perspectives of teaching
immigrant youth. Transcriptions were read and coded line by line for the following
themes: 1) the teacher’s expectations for immigrant youth 2) the teacher’s perceptions of
the school climate and 3) preparation for teaching immigrant youth.

Teachers maintained high expectations for high performing, studious immigrant
youth and informed a welcoming, culturally responsive school atmosphere.

Although their teacher preparation occurred during a time when teaching immigrant
students was not a concern in the field, they advised teacher preparation programs to
address cultural and linguistic differences.
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Neologisms and (E]JFL reading comprehension

Co-author 1: Alenka Mikulec, Assistant Professor (EFL) teaching methodology and
applied linguistics, Faculty of Teacher Education in Zagreb, alenka.mikulec@ufzg.hr

Co-author 2: Katarina Marusi¢ Vuckovi¢, Freelance English teacher,
katarina.marusic88@gmail.com

Vocabulary as a crucial part of language knowledge is closely related to comprehension
abilities that can be largely developed through extensive reading for pleasure. Its impor-
tance should be emphasised even more in the context of reading in a foreign language,
especially when specific lexical formations such as neologisms are included. Therefore,
the main aim of the current study was to investigate the extent to which Croatian teacher
education students (N = 101) could comprehend neologisms in the original Harry Potter
series. Using a questionnaire, a cloze-test and a summarising task as instruments, data
were collected on: a) the participants’ EFL knowledge, exposure to EFL and EFL reading
habits; b) their exposure to the books about Harry Potter; (c) their reading comprehen-
sion performance; d) their passive and active knowledge of neologisms used in the given
series.

Based on the mixed-method processing, the results were surprisingly poor, which in-
dicates that neologisms, comprehension and reading in general could be given more at-
tention in (E)FL teaching.
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Education through language and writing

The study Eva-Prim is conducted in the context of the Germany-wide BiSS-Initiative
(Education through Language and Writing [Bildung durch Sprache und Schrift]) and
funded by the German Federal Ministry of Education and Research (01 JI 1503A). Eva-
Prim evaluates the effectiveness of language education in primary school, especially in
the context of mathematical lessons.

Research shows that language learning and mathematical learning are deeply interwo-
ven. Language skills explain many of the differences in mathematical success (Prediger et
al. 2015, Ufer, Reiss & Mehringer 2013). It is also known that teachers’ pedagogical con-
tent knowledge has high impact on student achievement (Krauss et al. 2017).

Therefore a central question of the project is concerned with if and how teachers’ ped-
agogical content knowledge in language promotion has effects on the teaching quality in
the classroom and on students’ learning. On three measurement points (grade 2, grade 3,
grade 4) quantitative and qualitative data were gathered. A total of 810 pupils and 82
teachers took part in the study. We tested the academic language of the children, mathe-
matical and reading skills, vocabulary and intelligence. Teachers were tested in their ped-
agogical content knowledge concerning language and mathematics. A video analysis was
used to show how teachers support the students’ language use in the classroom.

First results show that teachers’ pedagogical content knowledge is average. In class,
teachers talk too much and ask closed questions, so they don’t encourage their students
to talk. The students’ results are average as well. The results of language tests and mathe-
matical tests are highly correlated.

In the presentation it will be shown how student and teacher results are connected in
the quantitative data. Multilevel analyses confirmed the higher influence of child related
variables compared to the teacher related variables on the children’s outcome. Data from
the video analysis give deeper insight into the classroom processes.
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Literacy Out Loud:
teachers valuing the voices of children

Co-author: Michelle McMartin, Teacher, NPSDC School Board,
mcmeh.13@gmail.com

How can daily classroom talk strategies contribute to creating vibrant classrooms with
powerful communicators? This presentation will investigate that question in the context
of action research by a teacher educator and a classroom teacher in a Grade 3-4 classroom
in Northern Ontario, Canada.

Today’s literacy learners need to be effective face-to-face communicators as well as
critically literate users of technology. Our students need to be empowered as articulate
oral communicators for healthy social relationships and for overall wellbeing. We explore
how teachers can value and cultivate the voice of the child through vibrant classroom
talk; a practice we term “literacy out loud”.

The presentation will focus on two talk practices where children’s voices are valued
and thereby empowered: the daily community circle where literacy out loud begins and
builds community; and literacy out loud in action which includes discussing and creating
texts, with a focus on speaking for real world impact.

Campbell, T. & McMartin, M. (2017). Literacy Out Loud: Creating vibrant classrooms
where talk is the springboard for all learning. Markham, On: Pembroke.
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Learning from the past: Literacy coaches’ reflections
on coaching conversations

Co-author: Bethanie C. Pletcher, Assistant Professor of Curriculum and Instruction/
Reading Education, Texas A&M University-Corpus Christi,
Bethanie.Pletcher@tamucc.edu

Unlike other professional development models, literacy coaching practices, particularly
the conversations that occur between the classroom teacher and the literacy coach, aim to
meet teachers where they are in order to move them forward in their literacy practices.
The valuable partnerships between coaches and teachers have the potential to impact
classroom practice and also student achievement (Bean et al., 2008; Toll, 2014). This ses-
sion will share findings from a year-long multi-case study analysis which explored the
ways in which specialised literacy professionals (SLPs) navigated and reflected on coach-
ing conversations with teachers. The presenters analysed coaching conversations between
three SLPs and their respective teachers, debriefing sessions between the SLP and the re-
searchers, and pre-study and post-study interviews. The findings revealed several themes:
blended use of coaching and consulting, ways in which the SLPs built rapport with their
teachers, and how the coaches manifested themselves as learners. The findings presented
may benefit SLPs who are just beginning to coach, as well as instructors who teach cours-
es that include coaching practices in university graduate programs.
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Learning writing: Teachers’ perspectives on how to
promote children’s writing development in Swedish
preschool classes

Co-author: Gunilla Sandberg, Associate Professor in Special Needs Education, School of
Education, Culture and Communication, Milardalens University, Visterds, Sweden,
gunilla.sandberg@mdh.se

The purpose of this presentation is to gain knowledge of how teachers in preschool class-
es work to promote children’s early writing. Preschool class was introduced in Sweden
1998 as a school form for six-year-old children with the intention that the educational
content should give children the opportunity to develop their writing skills. Empirical
data was collected from interviews with twelve teachers working in preschool classes. The
transcribed interviews were thematically analysed (Braun and Clark, 2006). Results show
different views about developing children’s writing skills. One approach places great
weight on working to develop creative and functional writing based on the child’s own
interests and level of knowledge. The other approach is mainly characterised by working
on technical abilities such as forming letters of the alphabet and developing the child’s
phonological awareness. This study’s contribution raises questions about what kind of
writing activities lay the foundations for the child’s writing development.

Keywords: preschool class, scaffolding, teacher perspective, teach writing

Braun, V. & Clark, V (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3(2), 77-101.
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How do language teachers’ beliefs inform their
practices? An example from a Chinese EFL context

Co-author 1: Dr. William P. Bintz, Kent State University, wpbintz@gmail.com
Co-author 2: Ziyang Zhang, MYOUNG EDUCATION, vincent@myoungedu.com

After teacher education programs and professional development, whether or not literacy
or language teachers can fully implement what they have learned in their actual practice
is a big issue that teacher educators need to ponder on. The study, in a Chinese English as
a foreign language (EFL) context, aimed to understand whether language teachers’ stated
beliefs about how they teach English reading are consistent with their actual practices in
classrooms. The findings of the study showed a complex belief system about reading and
about the teaching of reading among these EFL teachers. Within the belief system, rela-
tionships between different beliefs were non-linear and unpredictable. The findings indi-
cated a statistically significant but weak association between stated beliefs about reading
and stated beliefs about teaching reading in a specific constructivist orientation. The
study finally discussed the findings based on the three research questions and provided
implications for EFL teachers and teacher team leaders.
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Supporting high-quality literacy instruction:
Disciplinary processes for reading literary text

This presentation expands the concept of disciplinary literacy in English Language Arts

(ELA) by discussing two questions:

1) what are the discipline-specific strategies that literary experts and novices use when
reading literary texts and

2) what can we take from their approaches to support high-quality disciplinary litera-
cy instruction in English/Language Arts classes?

Disciplinary literacy focuses on the sophisticated ways authors and readers in different
subject areas use language and formulate, evidence and comprehend texts (Shanahan &
Shanahan, 2012). However, expert academics often do not realise that the social, discur-
sive practices within their discipline are unique and therefore invisible to novices
(Macbeth, 2010). In other words, because academics do not see the differences, they do
not communicate these disciplinary differences to novices, which make those differences
seem invisible to novices.

Seminal research on disciplinary literacy in history (e.g. Wineburg, 1991, Shanahan &
Shanahan, 2008), science (e.g. Bazerman, 1985, Shanahan, 2012), and maths (e.g. Shana-
han & Shanahan, 2008) found discipline-specific traits and practices that experts in those
fields used as they read disciplinary texts. Unfortunately, there has been little work done
in disciplinary literacy in English Language Arts (Moje, 2007; Lee & Spratley, 2010). The
work that has been done tended merely to expand general reading strategies for ELA
classes (Buehl, 2011), examine writing genres as disciplinary structures (Wilder & Wolfe,
2009), or study the expert-novice responses for specific disciplinary analysis such as gen-
eral-versus-specific areas of expertise (Warren, 2011), or comparisons to specific literary
theories (Earthman, 1992; Peskin, 1998).

Our goal is to articulate a concept of ELA disciplinary literacy using the processes of
Generating, Weaving, Curating that teachers could utilise to help their students navigate
literacy in English Language Arts classes and which would help those students read, un-
derstand, and construct interpretations in more meaningful ways.

This presentation discusses discipline-specific strategies that literary experts and nov-
ices use to read literary texts and approaches to support high-quality instruction in Eng-
lish/Language Arts classes.
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Promoting the use of concepts and reading skills in
texts in all subjects through concept maps

During the presentation, the participants will be introduced to concept maps. Uses of this
method for promoting reading literacy in all subjects will also be demonstrated. The
handling of terminology in subject teaching will be addressed through implementing it
in a concept map and in the outgoing writing. The positive effects on reading compre-
hension, especially for weak readers, will then be discussed.

This method was researched at the University of Cologne in various international pro-
jects within the framework of Erasmus. For example, a Hungarian study found that stu-
dents did not have difficulty solving a task, but most of them were enabled to read and
interpret it.

Following the presentation, we will discuss the possible uses of a method that is al-
ready partly known in the mathematical field. It is clear from the project that there is no
step from the oral to the written and we will describe this benefit in our presentation.

84



235 Suki Jones Mozenter, USA

Doctoral student, Stanford University
mozenter@stanford.edu

Shaking the system: Multi-leveled literacy learning

Large school districts often face the daunting task of providing in-service learning and
pedagogical support for a great number of teachers. This is typically developed by leaders
within the district or provided by external vendors at great cost. Some districts now look
to research-practice partnerships (RPPs) as a third alternative: a collaborative platform
for engaging external and internal expertise to address consistent problems of practice
and support in-service teacher learning (Coburn & Penuel, 2016). This paper considers
one RPP involving the literacy department of a large, urban, United States district and a
university-based research center. This RPP addressed literacy discussions via teacher ed-
ucation (Alston, Danielson, Dutro, & Cartun, 2018). The RPP itself also was a space to
interrogate all the partners’ beliefs and practices relating to literacy and professional
learning. Practice and research partners collaboratively collected, generated, and ana-
lysed data including recordings of classroom text discussions and in-service learning,
interviews, and analytic and reflective memos. This work suggests there are untapped
areas of mutually beneficial growth for all partners in RPPs.
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“Slugs and snails, and puppy dogs’ tails, that’s what
little boys are made of.” Exploring stereotypes:
Motivating and engaging boys as writers

Over the past two decades there has been much research into ‘underachievement’ and
boys in literacy (Brozo, 2002; Newkirk, 2002; Smith & Wilhelm, 2002). This research, in
line with international reading studies such as the Progress in International Reading Lit-
eracy Study (PIRLS), is consistent in identifying what is referred to as a ‘gender gap’ in
literacy attainment between male and female students, both at primary and secondary
school level.

However, it is argued that much research into developing boys as writers rarely extends
beyond habits and preferences. It is necessary to consider the social context in the field of
research into boys as writers who are engaged in writing, so that pedagogy can be im-
proved (Weaver-Hightower, 2003).

This oral presentation presents a small-scale study that investigated the efficacy of a
writing workshop approach incorporating modelled and peer feedback on boys’ narra-
tive writing and academic language register. The study also compared ‘free writing’ as an
approach to teaching writing versus a ‘writing workshop’ approach. The results of the
study emphasise the critical role of choice, collaboration and discussion as motivating
factors in writing.
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The role of the teacher in building the writerly lives of
learners

Many teachers see themselves as readers and excitedly share their passion with their stu-
dents, thereby creating literacy rich learning environments with awesome classroom li-
braries and magical daily read aloud moments. They also skilfully teach necessary read-
ing habits and thinking strategies to their students. But what about writing? How can the
development of young writers be supported when teachers do not themselves as writers?
What ways might be found to learn to become a teacher who writes and who therefore
ignites the love of writing in students? How can the process, craft and habits of writers be
taught?

In this presentation, teachers will hear: stories and advice that invite them to look
deeply into how their own modelling and practice influences high-quality writing in-
struction; nudges them to become teachers who write; helps them examine their teacher
language; and encourages them to consider how to give choice, voice and ownership to
students. It provides practical tools from writerly walks to writing “emergency kits” that
all support creating a classroom learning environment that helps students to have the
confidence and skills necessary to express themselves in writing.
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Taking a critical stance toward evaluating themes in
trade books: Preservice teachers’ perspectives

The researchers engaged in this action research study in order to challenge the PSTs to
take a more critical stance as they select children’s literature and guide literature discus-
sions, consistent with the conceptualisation of Freire (2000) and others (Comber &
Simpson, 2001; Lewison, Flint, & Van Sluys, 2002) who find that critical literacy challeng-
es readers to be actively engaged in the reading process by questioning, analysing, and
resisting the messages in the texts.

As part of two literacy methods classes, a critical literacy framework, Five Key Ques-
tions (http://www.medialit.org), was adapted to challenge pre-service teachers (PSTs) in
their analysis of children’s literature texts. Altogether, 72 PSTs participated in the lessons
with elementary and middle-grade students. Results from the PSTs” open responses indi-
cated their hesitancy to confront these issues in classroom instruction and also highlight-
ed their heightened awareness of the implicit messages communicated by some children’s
literature texts, as well as enabling PSTs to examine children’s literature in ways they had
not previously considered. We describe outcomes of the implementation from a media
analysis framework.
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C2C:Communication to Coexist

Co-author: Belén Albarracin, ICT Facilitator, Colegio Bayard,
b.albarracin@bayard.esc.edu.ar

Education is undergoing a process of reinvention to cater for the expectations of a chal-
lenging world. The project “C2C: Communication to Coexist” intends to combine the
use of technology and language in relevant contexts for our students to develop XXI
century skills. It involves learning by doing as our students use the English language to
communicate with students in other parts of the world. Technology becomes the essen-
tial tool to learn with and from others: cultural diversity, the appreciation of otherness
and global citizenship, providing experiential learning that gives content a real purpose
for communication. From exporting Argentine recipes to Russian friends to hosting a
video conference with an Indian teacher about sustainability, sharing 360° videos with
Finnish partners to emailing an NGO member in Congo, technology becomes the bridge
among diverse communities all over the world. “It is not about the technology; it’s about
sharing knowledge and information, communicating efficiently, building learning com-
munities and creating a culture of professionalism in schools. These are the key respon-
sibilities of all educational leaders”. Marion Ginapolis
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Coaching for better literacy assessment

Coaching in literacy for practicing teachers has been researched and utilised for many
years. However, initial teacher preparation programs have seldom had time or resources
to enable literacy specialists to provide coaching to future teachers in classroom place-
ments. Meaningful assessment is also a problem for teachers who are unsure about how
to conduct it in the current standardised test culture. Children and teachers need to be
able to use flexible and informal assessments to identify individually appropriate instruc-
tional strategies and levels of reading across the school curriculum. This presentation
describes a coaching assessment process; the changes that were made to the process over
time; and an examination of the findings from a study of teacher candidates in special
education and secondary education (6-12) preparation programs, who have participated
in coaching sessions using informal literacy assessment. Data will be presented from a
follow-up survey that was conducted over a two year period, including comments from
participants. While this particular approach is very time intensive for the instructor, the
results of the study indicate the value of the event for increasing pedagogical and profes-
sional knowledge.
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geraldine.balzer@usask.ca

Becoming teachers of engaged citizens

North America and Europe are currently experiencing the tensions caused by the rise in
racism and in white supremacy, and the resulting election of populist governments. Edu-
cators, living in an age of increased migration, are challenged with building respect across
differences of culture, ethnicity, and religion. Teachers of literature have an opportunity
to encourage learners to consider multiple cultural perspectives and to become engaged
citizens. In order to become critical readers of the world, teachers and students need to be
critical readers of text. I have been educating future teachers in critical literary theories
such as feminism, postcolonialism, and new historicism, enabling them to introduce
these critical lenses to their high school students, thereby enabling teachers and students
to interpret inspiring and thought-provoking literature. Former students, now practicing
teachers, have been part of a four-year research project focused on using critical theories
and literature for social justice teaching. Through analysis of interviews and student
work, I will illustrate how initial and ongoing teacher preparation contributes to the de-
velopment of literate and engaged citizens.
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242 Wen Ma, USA

Teacher Education, Le Moyne College
maw@|emaoyne.edu

Metaphorically speaking: How a group of teachers used
metaphors and similes to captivate their professional
dispositions and experiences

Lakoff and Johnson (1980) demonstrated that metaphors not only add “the poetic imag-
ination and the rhetorical flourish” (p.3) to enrich verbal communication, but also em-
body culture-specific thoughts and actions. Richardt (2005) further explored ways in
which disciplinary genres and metaphors are intertwined. Drawing on these conceptual
lenses, this research explored how a group of teachers used metaphorical devices to cap-
tivate their professional dispositions and experiences, which in turn helped them concep-
tualise and articulate the purpose and questions for their thesis projects. Specifically, the
research site was a liberal arts college in the United States. The participants were 16 teach-
er candidates and the primary data sources were the metaphors and similes these stu-
dents generated in their research journal writing, which was intended as a planning tool
for their thesis research proposals. The results show a remarkable level of diversity and
complexity in their lived experiences. The findings point to the potential to employ met-
aphorical devices as a research tool. The research may also encourage other educators to
study teacher narratives via the vehicle of metaphorical language.
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243 Nicholas E. Hushye, USA

Associate Professor of Elementary Education, University of Wisconsin -
Milwaukee
husbye@uwm.edu

Building a tolerance for complexity in elementary
literacy instruction

This presentation reports on a school-based, practice-oriented literacy education course.
The course was designed to engage preservice teachers (PSTs) in developing beliefs, skills,
and knowledge around ambitious instruction through deep understanding of instruc-
tional routine. They were engaged in approximations of instruction, enacting routines
with students, and reflecting upon student learning in a reiterative cycle. During a re-
hearsal, PSTs enacted a lesson with the teacher educator supporting thinking around
various lines of instruction that might be improvised as they enacted teaching with pri-
mary students.

Data sources include: a) video recordings of instructional rehearsals and instructional
enactments, b) PST-made artifacts ¢) interviews at mid-point and at the end of the se-
mester

A first stage of analysis is complete, establishing an understanding of PSTS’ conceptu-
alisation of complexity. The second phase of analysis is underway, shifting from descrip-
tion and reliability to explanation and validity, and triangulating the typologies generat-
ed in phase one to develop a conceptual model that explains the mechanisms that support
PSTs’ tolerance for complexity while teaching.

Keywords: literacy education, teacher education
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Assistant professor of literacy education, lowa State University
jdyches@iastate.edu

A critical disciplinary literacy approach to analysing
legal decisions in a social studies classroom

Co-author: Judge Mart Pat Gunderson

1)
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Critical disciplinary literacy (Dyches, 2018) is an approach to literacy instruction
that honors the discipline-specific ways in which disciplinary texts must be read in
order to notice and understand the forms of power, oppression, and hegemony in-
herent in texts. This study explores the ways in which secondary students applied
critical disciplinary literacies in their social studies classroom.

Analysis relies on case study methodology and inductive analysis in order to genera-
te grounded theory (Charmaz, 2006).

Data include pre and post unit surveys and student work samples collected from a
unit co-taught with a former district court judge.

Findings show that when reading legal opinions issued by the all-male state Supre-
me Court, applying critical disciplinary literacies helped students to notice and re-
spond to genderised language practices. Moreover, the unit helped students under-
stand that texts are ideologically imbued documents and therefore never neutral.
Findings illuminate the degree to which students benefit from applying critical di-
sciplinary literacies in order to come to “read the word and the world” (Freire &
Macedo, 1987) with discipline-specific critical lenses.



245 Janina Kahn-Horwitz, Israel

Lecturer, Researcher, Oranim College of Education
janina_k@oranim.ac.il

Combining English foreign language (EFL] spelling and
vocabulary acquisition: Facilitating literacy acquisition

Co-author 1: Stephanie Fuchs, Lecturer, researcher, Gordon Academic College,
stephfuchs21@gmail.com

Co-author 2: Rita Zeltsman-Kulick, EFL and Learning Disabilities Specialist, ESE
Experience Success in English LTD, esewithrita@gmail.com

Co-author 3: Jackie Teplitz, Lecturer, Gordon Academic College,
jteplitz5314@gmail.com

Co-author 4: Fern Levitt, Ed.D, David Yellin Academic College of Education,
flevitt@mindspring.com

Novel phonemes and foreign orthography create challenges for Hebrew and Arabic
speaking children in Israel who begin to acquire EFL literacy in the third grade. Policy
makers are compiling lists of corpus-based frequent lexical items to be taught initially in
order to provide novice learners with language that will assist them to understand, com-
municate, read and write at a CEFR A1 level (Nikolov, 2016).

To facilitate the combined teaching of meaning and spelling, we mapped over 700
frequent words into orthographic/morphological categories: closed syllables with short
vowel sounds; open syllables with long vowel sounds; words containing split digraphs;
words with vowel teams; words with R-controlled syllables; words with consonant-le syl-
lables; words with consonant digraphs; words with geminates (before a short vowel);
multisyllabic words with unaccented vowels and words with prefixes or suffixes. Frequen-
cy of short vowels in closed syllables support research (Shankweiler & Fowler, 2004) and
make this orthographic convention a first choice regarding EFL literacy instruction for
textbook writers and teachers. We explored teaching orders of these words and conven-
tions, considering the limited teaching hours available in schools.
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Professor, CSU East Bay
linda.smetana@csueasthay.edu

What does effective writing instruction look like?
Practices of exemplary writing Teacher Education

Co-author 1: Thomas DeVere Wolsey, Professor, American University in Cairo,
tdwolsey@msn.com

Co-author 2: Roya Q. Scales, Professor, Western Carolina University,
rqscales@email.wcu.edu

Co-author 3: Dana L. Grisham, Professor, CSU East Bay, dana.grisham@gmail.com

Recent research indicates that pre-service teachers receive insufficient instruction in the
teaching of writing (Graham, et.al, 2014). A study of 50 U.S. teachers in preparation
found that only about 25% had a writing-intensive methods course in their program
(Myers, et al., 2016). Using constructivist grounded theory, researchers investigated the
modes and methods of 18 teacher educators across the U.S., the content of writing meth-
ods courses, how they structured learning experiences for new teachers, and the theoret-
ical and practical models of writing that were employed. Data were gathered through
collection of course syllabi and interviews with writing faculty. Data were analysed
through open coding for themes. The research team triangulated the data for reliability
and did member checks to refine the themes. Findings showed that exemplary writing
instructors viewed writing as a tool of power for social justice. They sought to develop
teacher candidates who saw themselves as writers by employing a process writing ap-
proach across a variety of genres, taught in writing methods classes. The implications and
the applications to k-12 classrooms will be discussed in the session.

96



247 The FELA European Literacy Award 2019 winner

Presenters:

ASSUNTA DI FEBO

Assunta Di Feho, responsible of education projects,

Centre for Books and Reading, Ministry for Cultural Heritage and Activities.

TIZIANA MASCIA
Tiziana Mascia, Phd Cand.; Faculty of Education
- Free University of Bozen - Bolzano.

INVITO ALLA LETTURA

TV and Web literacy programme for the professional development of teachers Invito alla
lettura — Rai Scuola is a TV and online literacy programme for the professional develop-
ment of teachers in the field of reading literacy. Includes two television series with twen-
ty episodes, always available on the web and accessible remotely, addressed to teachers
and educators of kindergarten, primary and secondary school. The contents of the pro-
gramme are the result of a selection of studies and approaches used around the world to
teach and promote literacy (Eurydice Network, 2011; EU High Level Group, 2012; Forum
del Libro, 2015; Elinet 2016) and can be integrated with the National Guidelines for pre-
school and first cycle education curricula. This session presents main goals of the pro-
gramme: improving the quality of teaching, promoting the exchange of good reading
practices that can be replicated by teachers in the classroom and focusing on the impor-
tance of reading in the family. Produced by the national TV RAI Cultura and promoted
as a best practice for literacy by CEPELL, the Centre for Books and Reading, body of the
Ministry of Cultural Heritage and Activities (Italy).
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248 Elfriede Witschel, Austria

Teacher, lecturer, researcher, University Callege of Teacher Education
Carinthia, Viktaor Frankl
elfriede.witschel@ph-kaernten.ac.at

Reading-writing-reading: An intervention study at
lower secondary level to enhance literacy skills

Co-author: Gerda Wobik, Teacher, lecturer, researcher, University College of Teacher
Education Carinthia, Viktor Frankl, gerda.wobik@ph-kaernten.ac.at

Literacy includes both reading and writing skills (Portmann-Tselikas, 2005). Thus, read-
ing and writing, particularly in teaching, can hardly be separated. The design principles
of the current two-year intervention at grades 5 and 6 are: firstly the interrelation be-
tween reading and writing activities; secondly comprehension strategy instruction and
thirdly the constructivist idea of self-regulated learning. Each intervention comprises an
arrangement of tasks, a complex and hierarchical programme of teaching and learning
activities based on a text.

The research questions focus on learning processes, products as well as long term-ef-
fects, and call for a multi-method approach. We investigate processes by means of obser-
vations; products by means of linguistic text analyses, learners’ metacognition, motiva-
tion and the desired move from “surface literary learning to deep literary learning and
transfer” (Fisher, Frey, & Hattie, 2016) by means of questionnaires. Lastly, we investigate
teachers’ beliefs by means of guided interviews.

In our talk we will introduce the theoretical background and the realisation as well as
the first results of the intervention as regards reading and writing skills.
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249 LottaLarson, USA

Associate Professor, Kansas State University
lottalarson@ksu.edu

Global literacy: Preparing students and teachers for a
changing world

Today’s students face an unprecedented future, in which they will navigate a truly global
society. To prepare global-ready students, teachers must also be global-ready.

This qualitative study explores a collaboration between 85 American preservice teach-
ers, 25 Swedish preservice teachers, and 100 Swedish ninth graders. Goals of the study
included: 1) to develop ninth graders’ English language skills, 2) to encourage preservice
teachers from two continents to collaboratively create and assess literacy lessons, 3) to
develop global-ready teachers and students. All instruction and communication took
place in online environments. Data sources include: recorded Zoom/Skype meetings,
visual representations (images, videos), written communications (Google Docs, social
media), assignments, assessments, and narrative feedback.

Findings include: evidence of ninth graders’ progress in English, ways in which Swed-
ish and American preservice teachers collaborate, and ways the three groups interacted
and developed global competencies and diverse perspectives. General suggestions for
raising global-ready students and teachers, as well as resources for international collabo-
rations online, will also be shared.
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250 Bethanie C. Pletcher, USA

Assistant Professor of Reading Education, Texas AGM University
- Corpus Christi
bethanie.pletcher@tamucc.edu

Reconsidering teacher preparation in meeting the
needs of all learners: A literacy clinic approach

Co-author: Phyllis Robertson, Associate Professor of Special Education, Texas A&M
University — Corpus Christi, phyllis.robertson@tamucc.edu

The current practice in our university is for teacher candidates (TCs) to be prepared by
content area. Few opportunities are therefore available for interdisciplinary collabora-
tion. We are providing a space for TCs to collaborate as they work with children in an
after-school tutorial setting. Two TCs share responsibility for tutoring one child. This
benefits the TCs as they work with one another in ways that mirror those of professionals,
and as they serve children in our area who are in need of literacy support. The research
questions are: a) what effects does the collaboration of two TCs working as tutors have on
the child’s literacy performance? b) in what ways do the TCs work together to plan and
implement lessons for the child?

TCs will administer and score pre/post assessments, developmental reading assess-
ment and DIBELS. Other data sources include: the TC lesson plans, lesson reflections,
collaborative meeting notes, surveys, focus groups, instructor field notes, tutee focus
groups, and parent surveys. Paired sample t-tests will be used to measure the growth in
students’ performance. Other data sources will be analysed using line-by-line coding.
Codes will be grouped into categories and the categories will be reduced into themes.
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251 Cassie K. Norvell, USA

Clinical Assistant Professor, University of Tennessee
114 Bailey Education Complex

Knoxville, TN 37996-3442

cmaplell@utk.edu

Whole(hearted] teacher development: Developing the
person and the professional

Co-author: Amy D. Broemmel, Associate Professor, University of Tennessee--Knoxville,
broemmel@utk.edu

Inspired by a desire to help teachers meet the needs of all students, the work of
whole(hearted) teacher development addresses both personal development and profes-
sional learning. It marries four theories: Kegan and Lahey’s (2009) mental complexity;
Belenky and Colleagues’ (1997) Women’s Ways of Knowing; Mezirow’s (1991) Trans-
formative Learning; and Brown’s (2006) Shame Resilience. Growth, defined as when
teachers extend their understanding of experiences, how they come to know things, and
how they understand and employ shame and vulnerability, requires a learning environ-
ment that allows each to direct their own learning and operate as an equal—free from
knowledge hierarchies or judgment.

This qualitative, multi-case study examined two teachers’ experiences with whole(heart-
ed) teacher development. Sessions were recorded and transcribed along with each teach-
er’s classroom observations, Subject Object Interviews, and informal check-ins. Data
were analyzed for patterns in participants’ interactions, changes in their cognitive devel-
opment, and changes in their literacy practices. Findings suggest that both personal de-
velopment and professional learning are critical for teacher growth.
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252 Alice Siegel, USA

Adjunct professor, The Sage Colleges
ansges@aol.com

Teacher collaboration leads to academic success

Co-author: Dr. Marlene Zakierski, Associate Professor, The Sage Colleges,
drmzakierski@aol.com

The authors of this paper were the lead team that initiated a Literacy/Technology project.
Teachers required time to gain the knowledge and skills to teach to the new literacy stand-
ards. We believe that the success of such efforts is accelerated when work is conducted in
collaboration with peers. With that in mind, the authors applied and received a New York
State grant that paired a Charter School with 2 schools that had a high percentage of
students receiving free and reduced lunch and which were doing poorly on the New York
State assessments. This presentation will provide a description of this successful three-
year professional development program. During the presentation, the authors will share
the successful outcomes of this professional development model with actual literacy les-
sons that improve student performance and raise test scores in schools where there is a
need for improvement. Some of the methods include: workshops, planning conversa-
tions, coaching and data analysis. The results of this project indicate that a successful
professional development program needs to include the collaboration of peer teachers
within the learning of new skills.
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253 Peter Heller Litzen, Denmark

Consultant, PhD, National Centre for Reading
petl@kp.dk

Early readers and demotivation

In all schools in Denmark we find young students who are good readers in terms of both
decoding and comprehension at the beginning of primary school. In Denmark, these
children are five or six years of age. We do not know exactly how many there are, but
earlier studies suggest figures ranging from 4 to 15-20%. These students are good readers
but are often met with demotivating training tasks in textbooks that are at beginner’s
level. In fear of standing out from the average norm many of these precocious readers
hide their abilities while in school, and as a consequence are in danger of demotivation
and of developing general strategies for under achievement.

This presentation shows the main findings from a literature review about precocious
reading and presents the results from a developmental project published by the National
Centre for Reading in Denmark in cooperation with a public school in Copenhagen. This
project focuses on:

a) the identification of precocious readers,
b) differentiated literacy instruction in early years of primary school.

The results are a didactic tool for identification of and principles for an inquiry-based
literacy instruction model.

Keywords: early readers, differentiation
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Lecturer in Education [Language and Literacy], Mary Immaculate College,
University of Limerick
patrick.burke@mic.ul.ie

From children’s literature to the research literature:
Preparing pre-service teachers for research-informed
literacy practice

Internationally, teacher education programs have taken steps towards bolstering re-
search-informed practice (e.g. Ireland: Teaching Council, 2011; USA: NCATE, 2008; Nor-
way: Munthe & Rogne, 2015). However, closing the research-practice gap remains an
ongoing challenge for teacher educators. This paper reports on efforts to equip pre-ser-
vice teachers with the knowledge and skills required to critically interrogate literacy prac-
tice, through the combination of college-based literacy research workshops and an in-
quiry-based project. With support from their teacher educator, pre-service teachers
(PSTs) learned how to locate and critically evaluate the published research in literacy.
They then collaborated to apply the extant literature to real-life scenarios from the class-
room of a practising teacher, identifying gaps in research, policy and practice in the pro-
cess. The paper presents qualitative findings from both PSTs and practising teachers and
reflections from the teacher educator involved. Perceptions around the usefulness of lit-
eracy research will be highlighted, as well as implications for literacy teacher education.
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Deputy Head Primary English Department, Colegio Bayard
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POSTER

Reading comprehension strategies:
The neglected tools

Contemporary approaches to reading assert that meaning is created through the interac-
tion of reader and text, where readers make use of certain cognitive and metacognitive
strategies to understand what they read. I carried out a study with the aim of finding out
to what extent reading comprehension strategies were explicitly taught in class in 3rd year
polimodal state-run schools in Florida, Bs As. The study also explored whether teachers
were acquainted with such reading tools, and whether the tasks used to check reading
comprehension required the use of the strategies in question. Findings showed that read-
ing comprehension strategies appeared to be neglected tools in the reading lessons ob-
served. As a result, I designed a didactic tool to teach ten Reading Comprehension Strat-
egies in class: A pair of gloves with the word “STRATEGIES” stamped on them (a letter
on each finger) was used as a memorable anchor of the topic in question. Each letter
triggers off a different strategy which, when combined, tackle the text at its three constit-
uent levels: the syntactic, the semantic and the pragmatic, thus helping readers gain au-
tonomy in solving their reading comprehension difficulties.
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POSTER

Readable but not interesting: Taiwanese high school
students’ perception of content area textbooks

One of the enduring concerns involves the bi-directional relationship between interest
and learning. Although numerous studies have supported the fact that interest-based
learning is vital, it is seldom the main concern in school. In particular, Taiwanese high
school teachers tend to cram a lot of supplementary texts and leave textbooks for stu-
dents to self-study. It is thus worthwhile to explore the quality of textbooks and under-
stand how students perceive their readability and their ability to engage the reader. Two
versions of current high school textbooks on history and biology were analysed. The
semi-structured interviews of 10 high school teachers and 20 high school students were
followed. It was found that although the contents of textbooks might be simple, they are
not easy to read. Important cues were usually neglected by students. Moreover, even if the
texts were readable, students did not find them interesting. It is because in order to find a
text interesting, students need to construct its meaning yet they were not taught to do so.
Ironically, students consider the supplementary texts to be annoying and threatening.
Based on aforementioned findings, the author offers suggestions for future textbook de-
sign.
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Dr., Professor Emerita, Widener University
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POSTER

Multimodal methods for teaching English vocabulary
to Asian and African students

Co-author: Dr. Dorothy H. Idris, Educational Consultant, Language Laboratory Clinic,
Philadelphia, PA, dhidris@comcast.com

Students from dissimilar countries approach literacy with different cultural backgrounds
(Johnson & Wells, 2017). Therefore, multimodal approaches should be utilised to teach
them (Sadeghi, & Farzizadeh, 2012).

The action research study described in the presentation focused on comparing the
teaching of vocabulary to students from Asia and Africa using multimodal methods. The
student samples from Africa include one Nigerian student and six Ethiopian students.
From Asia, there are two Vietnamese students, three Chinese students, and three Bangla-
deshi students. The study’s data also highlight the dysfunctional lives of these children.

Improvement was constantly monitored through systematic observations and quizzes
(once per week) for a whole school year. Instructional interventions concentrated on
teaching vocabulary through thematic lessons in content areas augmented with illustra-
tions, pictures, objects, clue cards, and other visual aids. LEA activities were incorporated
in the sessions.

An explanation of the procedures that were used, examples of student work products,
and indications of student gains will be shown in the presentation.
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POSTER

Graduate coursework as professional development:
Growing teachers to meet the literacy needs within the
discipline

This study explored how two English language arts teachers in the Midwestern part of the
United States applied university learning about disciplinary literacies within their peda-
gogical practices in the secondary classroom. Building on previous research focused on
transforming university content area literacy courses, the university instructor developed
a disciplinary literacies (DL) frame with the hope that there would be a greater carry over
of teachers’ university learning into classroom instruction. The theoretical framework
came out of the theories linking literacy and learning in which individuals actively con-
struct their own learning, and where learning is considered to be social as people learn
from and with others. Using qualitative research methods, the data included: interviews,
observations, artefacts, and a researcher’s journal. Using content analysis and writing as a
method of inquiry, analysis revealed rich examples of university learning, as the teachers
took up disciplinary literacies within their classroom instruction. However, the applica-
tion of university learning is highly individualised as each student transacts with the
learning in unique and complex ways.

Therefore, the application of learning is multifaceted, specifically when considering
the variables impacting teachers in the field. Much work is needed to decipher the full
impact of university coursework on teachers’ practices and knowledge growth.
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POSTER

The use of children’s literature in developing and
promoting critical literacy in Europe: A mini-
ethnographic case study

Critical literacy is defined as the ability to identify and understand injustice in a written
form of communication. It aims to help individuals to deconstruct the different norms
of society and culture and to celebrate diversity. Although the growing need for social
justice education has turned critical literacy into a favorable practice in many Eng-
lish-speaking countries, its application and its significance in Europe have not been suf-
ficiently investigated. This project looks into how and in which ways European literacy
projects address, define, and implement critical literacy in their practices. Additionally, it
focuses on the different uses of children’s literature in addressing issues of social justice
and in shaping a democratic identity in the classroom.

To do so, a comparative mini-ethnographic case study research has been designed,
which uses a Canadian project as point of comparison to two European projects in the
United Kingdom and Finland.

In this poster, findings (interviews and observations) from the three visits will be pre-
sented and discussed with regard to the definition and application of critical literacy and
the use of children’s literature for social justice purposes.
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POSTER

[Im]possible mission: Connecting through roundtables
and expanding reading strategies

Co-author 1: Snjezana Berak, Librarian, Croatian Reading Association,
hed.hed@gmail.com

Co-author 2: Davorka Semenié¢-Premec, Librarian, Croatian Reading Association,
dspremec@gmail.com

The Croatian Reading Association turns the attention of the public to the importance of
literacy by organising expert meetings on the occasion of International Literacy Day. A
conference organised in 2016 entitled “Motivation and Reading Promotion Strategy”,
held under the auspices of the Ministry of Education, was an incentive for organising
regional round tables for teachers in elementary and secondary schools and public and
school librarians in several Croatian cities. The main highlighted conclusion was the im-
portance of connecting public and school librarians, teachers and all the other profes-
sionals who promote literacy. We have to connect public and school libraries, as well, so
that they become a recognisable place for informal education. Enthusiasm, expertise, and
the professional development of teachers and librarians are factors for success in motiva-
tion and in the development of students’ literacy skills, as no reform or new system will
offer a miraculous solution. Instead, teachers and librarians have to follow the changes in
modern society, and the perceptions of the world that are held by today’s students.
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POSTER

Linking English teachers’ teaching metacognition and
professional development in the era of educational
reform

Co-author: Shih-Chieh Liao, Associate Professor, China Medical University,
liaosjay@yahoo.com

As a response to the inauguration of a major educational curriculum reform in Taiwan,
this study chose to investigate the current status of teaching metacognition among ele-
mentary and secondary English teachers and to discuss its connection to the teacher
preparation that these teachers received in the past, their teaching practice now, and pos-
sible implications and suggestions for teacher training and professional development in
the future. English is a foreign language in Taiwan and it is taught as a school subject from
grades 3 to 12. Classroom teachers play the most important role in making educational
reforms and changes happen, and the findings and results of this research are expected to
contribute immensely to teacher training and to teachers’ professional development. In
this poster presentation, findings of the first year of this two-year research project will be
reported and discussed. Findings will include: a framework for and contents of teaching
metacognition based on our literature review, and the current status of English teachers’
teaching metacognition as shown in a national survey. Results, interpretation, and future
research directions will also be discussed.
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SYMPOSIUM

Enhancing literacy skills: Good practices for early years
education

The European Literacy Declaration identifies high quality preschool and initial literacy
education as important conditions for its realisation. It emphasises that all people in
Europe should have opportunities to develop literacy skills and knowledge in order to
effectively understand and use written communication in print and digital media. In
addition, the declaration indicates, among other ideas, that young children should be
engaged in a wide range of literacy activities in print-rich and media-rich classroom en-
vironments to help them develop reading and writing skills. In this symposium, good
practice examples will be provided that help young children to develop and improve
reading and writing skills. In particular, we will present, discuss, and analyse practices
that enhance young children’s narrative skills and their understanding of story structure
by the use of technology, that enrich young children’s vocabulary through arts integrati-
on, and that improve young children’s writing by using self-regulated techniques which
help them to develop metalinguistic skills.

Presentation 1: Supporting kindergarten children’s
storymaking with technology

Eufimia Tafa, University of Crete, Greece

Producing a fictional story is considered a challenging task for kindergarten children. In
narrating a story young children should understand the “story grammar”, namely that
each story has a setting, a theme, an order (the plot episodes that take place in sequence),
and a resolution. Today the advent of digital technologies has created new contexts that
offer multimodal ways for young children to narrate stories. Taking into consideration
the above information, the purpose of this study was to examine whether kindergarten
children were able to create a well-structured story using digital technologies. Twen-
ty-two children in pairs, aged five to six years old, were asked to create a story using the
story-making software tool called Storybird. This tool offers a large variety of images,
which are organised by theme and selected by children in order to create a story. The re-
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sults showed that the children’s texts, to varying degrees, approximate a well-structured
story. Children included the setting, the theme, a few episodes and a resolution. In addi-
tion, results showed that the teacher’s role was found to be crucial in children’s story
making: it was the teacher’s scaffolding that enabled the fulfilment of the task.

Presentation 2: Teaching vocabulary in kindergarten
through analytic-context based instruction and arts
integration: An innovative approach

Marina Sotiropoulou-Zormpala and Elissavet Chlapana
University of Crete, Greece

The presentation aims to describe a study which investigates the effect of a two-phase
instructional program for vocabulary teaching to preschool children. The sample of the
intervention consisted of all the children of four pre-school classrooms located in Greece
and Cyprus. In the first phase of the intervention, through analytic-context based in-
structional activities, children approach the literal, denotative and conventional meaning
of selected words. In the second and subsequent phase of the intervention, children pro-
cess the meanings of words through arts activities, at a metaphoric, connotative and cre-
ative level. At the completion of each phase, children were evaluated on: a) target word
knowledge by the use of researcher-based criteria, such as multiple choice vocabulary
measures; and b) on the extent to which they were able to interpret the meaning of words
in a personal way, and relate it to their experiences, by the use of observation notes. The
results are expected to show how this two-phase instructional program enriches the
learning experience of children and helps them develop and transform the taught vocab-
ulary.

Presentation 3: Early morphological awareness
instruction and impact on reading and spelling skills

George Manolitsis and Alkistis Kyriakou, University of Crete, Greece

This is an intervention study examining the long-term effects of two types of morpholog-
ical awareness instruction delivered in kindergarten (K) on reading and spelling skills in
grade one (G1). One hundred and seventeen Greek children with typical development
who were attending kindergarten (K) were randomly assigned to one of three groups.
The two experimental groups were instructed to identify and manipulate morphemes
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through playful activities for three months (30 teaching sessions). The first group focused
on oral language skills and the second combined morphological activities with an in-
volvement in written representation of morphemes. The third group, the control, re-
ceived mainstream classroom instruction. At the end of G1, all children were assessed on
morphological awareness, reading speed, reading comprehension, and spelling. Data
analyses showed that both experimental groups outperformed the control group on
morphological awareness, reading comprehension, and spelling at the end of G1. The
findings suggest that MA instruction can be beneficial even when implemented as early
as in kindergarten with no appreciable differences between the two types of morpholog-
ical instruction conditions.

Presentation 4: Long term effects of an intervention
program on Greek students’ writing process

Helen Vretudaki and Athina Doulia, Regional Directorate of Primary Education of Crete

It is generally accepted in the Greek educational system that students, especially in the
first primary grades, face particular difficulties in composing written text. This results in
“poor” ones with limited vocabulary, many repetitions, and frequent citing of unrelated
thoughts and ideas. Therefore, the purpose of this study was to capture the long term
effects on the students’ behavior and writing process when using the Self-Regulated Strat-
egy Development (SRSD) techniques. This strategy was applied six months ago, when
students attended second grade primary classes and was aimed at the development of
students’ capacity to manage the writing process. Four months after the first post assess-
ment, we re-assessed 40 Greek-speaking students (19 girls and 21 boys) in the third grade
who were aged from 7.6 to 8.0 (M= 7.8) and that made up our previous treatment group.
The researchers met the students during the first period of the school year and before
they received formal instructions in composing narrative text. The results showed stabil-
ity and further improvement in students’ outcomes as they produced relevant or better
narrative texts with regard to respecting the length of the text and the qualitative data
mentioned above. Therefore, the SRSD is validated as an effective strategy with a long-
term impact on student writing behavior and writing.

114



Presentation 5: Enacting the multiliteracies framewaork
for literacy education in the early years. Learning from
an action-research project

[ris Susana Pires Pereira and Ana Isabel Azevedo Domingues, Institute of Education,
University of Minho, Portugal, iris@ie.uminho.pt; anadomingues55@hotmail.com

We present preliminary results of an action-research project aiming to transform literacy
pedagogy in preschool education by enacting the central tenets of the multiliteracies theo-
retical framework. The data, which was examined by using multimodal and content dis-
course analysis, shows how a group of children in the last year in Kindergarten/ pre-school
in Portugal spontaneously chose to use different modes of representation and media to
communicate their meanings, despite experiencing the same learning circumstances (e.g.
participating in the construction of a common project work) and having access to the same
set of modes and media of representation. It also reveals a different use of the written mode
of verbal language according to the semiotic profiles children were constructing for them-
selves. The analysis points into the relevance of reconceptualising emergent literacy as em-
bracing the development of semiotic repertoires, rather than written language alone. Be-
sides, the data illustrates the role of professional development in unveiling the possibilities
offered by the multiliteracies theoretical framework for literacy education in the early years.

Presentation 6: Developing narrative skills through
creative writing: The Freytag pyramid

Evangelia Aravan, University of Athens, Greece

Creative writing is used today with a dual meaning, as it implies the ability to control and
master creative thoughts, converting them into writing, but incorporates, in its broad
meaning, and all the various educational practices and techniques aimed at in the acquisi-
tion of literary skills. In the narrative theory Freytag, summing up the Aristotelian theory
of typical plot, speaks of a pyramid with the elements: Exposition, Inciting Incident, Rising
Action, Climax, the Crisis, the Falling Action, the Resolution and the End. According to this
theoretical frame we present “the Narrativers”. The purpose of this study was to embrace
narrative skills applying the Freytag pyramid in the narrative texts. Twenty-four children,
aged 8-9 years old, were asked to read 48 texts from their school text book and at first to
identify these basic structural elements of the plot and secondly to write their own stories,
emphasizing the climax of the action. The results showed that children, to varying degrees,
learned to recognize the structure of the text and with critical and creative thinking im-
proved their own writing, giving focus on interesting climaxes of their stories.
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263 Chairperson Chairperson: Renate Valtin, Humboldt University, Berlin,
Germany: Introduction, renate.valtin@gmail.com

SYMPOSIUM

The initial teaching of literacy across Europe

Rapporteur: Greg Brooks, University of Sheffield, GB: Analysis and feedback,
g.brooks@sheffield.ac.uk

No comparative studies exist about the initial phases of reading and writing instruction
in the first weeks and months of school when children are taught the alphabetic code.

Especially little is known about the initial phases of reading instruction in the first weeks
and months of school:

¢ Do children start with letters, words, or texts?

* How are grapheme-phoneme and phoneme-grapheme correspondences taught (if at
all)?

* Is the first vocabulary controlled for orthographic regularities (in languages with
deep orthographies) so that the words are decodable?

* Are there differences in the teaching of languages with deep and shallow orthograp-
hies?

* How are the first pages of reading primers (reading scheme books/basal readers) or-
ganised?

* What is the relationship between the teaching of reading and writing?

This symposium will be part of FELA’s ongoing continent-wide investigation into the
similarities and differences in teaching children the first steps into reading, spelling and
writing.

The following languages have already been covered: Estonian, Finnish, Swedish in Swe-
den and Finland, English in England and Ireland, Czech, German in Germany, French in

Belgium, and Hebrew and Arabic in Israel.

The symposium will consist of the following presentations, with ample scope for discus-
sion:
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Beginning literacy in Portuguese
Iris Pereira and Maria de Lourdes Dionisio, University of Minho, iris@ie.uminho.pt,
mldionisio@ie.uminho.pt

The new early literacy curriculum in Slovakia
Olga Zapoto¢na and Zuzana Petrovd, Trnavska University, zapotocna@savba.sk,
zuzana.petrova@truni.sk

Beginning literacy in Danish
Jesper Bremholm, University College Copenhagen, JBRE@kp.dk

Beginning literacy in Norwegian
Bente Hagtvet and Jorgen Frost, University of Oslo, b.e.hagtvet@isp.uio.no,
jorgen.frost@uv.uio.no
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264 Chairpersons: Christine Garbe [Germany]) and Sari Sulkunen (Finland]

ROUND TABLE

Good practices in Europe in implementing literacy
programmes in pre and in service teacher education

This Round Table will focus on the need expressed in ELINET’s Literacy Declaration: “All
teachers receive effective initial teacher education and professional development in lite-
racy teaching and learning in order to be well prepared for their demanding tasks”. We
want to present programmes and good practices across Europe and from the United
States in order to learn from each other, to connect and exchange our knowledge and
experiences and to develop common strategies for the future. The Round Table will be
organised by ELINET’s thematic working group “Adolescent and Disciplinary Literacy”
and is comprised of five contributions.

Presentation 1: Learning from the past for the future:
The role of disciplinary literacy for twenty-first century
teaching and learning

Prof. Dr. Vicky Zygouris-Coe, PhD., University of Central Florida, USA

Twenty-first century literacy and learning place unique demands on teachers and stu-
dents and call for comprehensive, deep, and specialised literacy knowledge and skills.
Although disciplinary literacy started to gain attention in 2008, there is still much need
for conceptualising and further developing our knowledge about the role of disciplinary
literacy in teaching and learning, especially in grades 6-12.

Disciplinary literacy in the subject areas is a much-needed and vital approach to devel-
oping students’ discipline-specific advanced literacies (De la Paz et al., 2017; Shanahan &
Shanahan, 2008, 2012). Although we know that subject areas (Moje, 2010/2011, p. 276)
and related professions are framed by the disciplines (Moje, 2015, p. 259), instruction in
the subject areas often places literacy at the periphery of the subject area (Zygouris-Coe,
2015). Educators still grapple with conceptualising a disciplinary literacy instructional
framework in the context of policies and demands that at times prevent them from teach-
ing and apprenticing students in ways of knowing, learning, and doing in the disciplines.
Disciplinary literacy focuses on the specialised ways in which reading, writing, speaking,
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and habits of mind are used in each discipline to develop and communicate knowledge
(Moje, 2008; Shanahan & Shanahan, 2014a; Zygouris-Coe, 2015). Disciplinary literacy
does not refer simply to a change in terminology, but instead it requires a paradigm shift
in how literacy instruction is conceptualised and implemented in the subject area class-
room (Fang & Coatoam, 2013; Shanahan & Shanahan, 2012; Pytash & Ciecierski, 2015).

As part of this session, the presenter will: (a) present a summary of policy and research
related to disciplinary literacy, (b) make connections between a disciplinary literacy
framework for teaching and learning and twenty-first century learning demands, (c)
share lessons learned from professional development in disciplinary literacy, and (d) en-
gage the audience in a session-related discussion.

Presentation 2: MEL: A basic curriculum for the
training of teachers in literacy instruction for young
children in Italy

Tiziana Mascia, University of Bozen, Italy

MEL Literacy Education is a comprehensive plan for literacy instruction elaborated by
the Free University of Bozen — Bolzano and the Italian Centre for Books and Reading
(CEPELL) which aims to develop a basic curriculum for teachers of kindergarten and
primary school. This curriculum may be used in teacher training and in-service training
as element of professional development and is integrated with the National Guidelines
for Literacy provided by MIUR (2012). The objectives are: to provide reading profession-
als with the necessary knowledge and skills; to define standards and research-based prin-
ciples of teacher training in the area of the literacy learning of young children (K-12), and
to identify good practice examples of how to implement innovations into literacy in-
struction at school. This presentation focuses on the differences that were detected
through a multi-method analysis (quantitative and qualitative) in teachers and students
at pre and post training stages.
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Presentation 3: Research on teachers’ needs to
implement disciplinary literacy PD programmes

Prof. Dr. Maria de Lourdes Dionisio, University of Minho, Braga, Portugal

The Portuguese curriculum does not institute explicit disciplinary literacy as a compe-
tence to be developed in all curricular subjects. Nevertheless, national concerns about
access to knowledge and information put great emphasis on teacher education and on
training in reading and writing all kinds of print and digital texts. Sharing Timothy and
Cynthia Shanahan’s views about the “confusion over what would constitute a sound con-
tent area literacy curriculum for middle and high school students and what preparation
their teachers need to receive” (2012:7), research data from a wider project on discipli-
nary literacy in Portuguese schools are being analysed, in order to produce guidelines for
the design of PD programmes on disciplinary literacy. One of the steps towards achieving
this goal is an inquiry of teachers of students in several disciplines including: Portuguese
and foreign languages, maths, sciences and history, at second and third school levels. The
inquiry sought to identify their needs regarding conceptual content (text, genre, and sim-
ilar) as well as teaching strategies that they feel are necessary to consider when reading
and writing texts for learning their specific conceptual content.

Presentation 4: Teaching disciplinary literacy in history:
Implications for pre and in service training of teachers

Dr. Sari Sulkunen, University of Jyviskyld, Finland

In the context of adolescent literacy, disciplinary literacy is introduced in many countries
as one of the ways to support development of literacy competence of our youth. In Fin-
land, the national curricula introduce disciplinary literacy within the cross-curricular
topic of multiliteracy. Thus, teaching disciplinary literacy is the responsibility of every
content-area teacher, and teaching in content areas should focus on procedural knowl-
edge (or skills) in addition to substantial (factual) knowledge. In this presentation, I dis-
cuss the implications of the results of a research project called “Engaging in disciplinary
thinking: Historical literacy practices in Finnish general upper secondary schools” The
project aims to analyse and describe the texts and literacy practices in history classrooms,
to assess students’ proficiency, to conduct interventions, and to develop teaching and as-
sessment methods and materials. In the project, studies focusing on teacher beliefs and
classroom practices have shown that the challenges in the disciplinary literacy teaching in
the content area of history are mostly pedagogical. Implications of these results for teach-
er education are discussed.
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Presentation 5: Blended learning in teachers’
professional development: How to implement a
European content area literacy course in different
European countries

Prof. Dr. Christine Garbe, University of Cologne, Germany

The European Erasmus+ project BleTeach (2015 to 2018) developed a blended learning
course in content area (or disciplinary) literacy for secondary teachers in six European
countries: Belgium, Germany, Hungary, Portugal, Romania, and Russia. (More informa-
tion on the BleTeach-website: www.blend-ed.eu). The English master version of the
course (Title: IDEAL — Improving Disciplinary LEArning through Literacy) consists of
six modules; some partners added other modules in their national versions. We offer in-
formation about the content and results of the project in an oral presentation about
BleTeach (Garbe & Dionisio). In this Round Table contribution, I want to examine the
different national implementation concepts, which each partner developed for his na-
tional conditions. My comparative analysis of these implementation concepts will pro-
vide an interesting basis for discussing opportunities and obstacles in establishing na-
tional PD programmes that aim to include literacy into teacher education and
professional development.
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301 KrishnaB. Cart, USA

Curriculum Director, Young Schaolars Circle
(571) 426-4639
krishnacart@youngscholarscircle.com

WORKSHOP

Teaching reading comprehension skills using digital
and multimodal texts

With the advent of technology, teachers need to embed digital and media texts into read-
ing instruction and create several venues and opportunities to engage students in becom-
ing digitally literate. This workshop will hopefully expose classroom teachers, specialists
and literacy coaches to the hidden instructional value of multimodal texts and equip
them in using varied digital tools and multimodal media in reading and writing work-
shops.

The objective of this workshop is to inspire teachers to authentically embed digital and
media tools and some multimodal texts to heighten students’ interests and to help them
become digitally literate in this “techy” world.

Learn how you can embed digital literacy using this framework. Explore how multi-
modal texts (songs, videos, play, advertisements, speeches, etc.) can be used as anchor
texts in just the same way that we use them in interactive read aloud and in teaching
reading comprehension skills.
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302 Douglas K. Hartman, USA

Professor, Michigan State University
dhartman@msu.edu

ROUND TABLE

Developing competent users of digital technologies: An
affordance analysis of technology’s enduring features
for literacy learning

Co-author: Paul M. Morsink, Professor, Oakland University, paulmorsink@oakland.edu

Developing competent users of digital technologies is not easy. Know-how is scarce. Sup-
port is costly. Technologies change. Goals shift. And effort veers. How then do we develop
competence with digital media? Especially when critical and creative literacies are the
sine qua non?

In short, the answer is to focus on the affordances of technology that endure. Devices
come and go, apps upgrade, and startups merge. But the affordances that endure support
literacy practices regardless of device, app, or site.

By conducting an ‘affordance analysis’ on a representative sample of digital technolo-
gies, we identify 10 enduring affordances that support critical and creative literacy prac-
tices: multimodality, simultaneity, comparability, zoomability, preservability, immersivi-
ty, searchability, filterability, layerability, and lacunarity.

To illustrate, simultaneity permits a reader to see all the pages of a book on a wall
screen as small multiples (i.e., thumbnails) within one eye-span (i.e., a single gaze), there-
by reducing the carry-forward load on working memory and facilitating gap-filling infer-
ences. Examples of each affordance, and it’s competence-developing potential, will be
shared.
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303 Leslie Haas, USA
Assistant Professor of Education, Buena Vista University, haasl@bvu.edu

Fanfiction: digital media as mentor texts

Co-author: Jill Tussey, Assistant Professor of Education, Buena Vista University,
tussey@bvu.edu

Literacy and language supports are essential for English language learners (ELLs) in the
United States. Within writing, the concept of digital mentor texts will be explored, as a
way to differentiate and motivate ELLs. By utilizing digital home-based literacies as mod-
els for writing, educators honor students’ home culture. Additionally, this type of differ-
entiation, based on choice, increases engagement and motivation. Fanfiction is writing
developed around characters or settings from an original published work and with the
original published work acting as mentor text. Fanfiction includes online collaborative
communities, websites, specialised apps, and downloaders. ELLs, as fanfiction writers, are
provided choices through familiar concepts in order to create new writings. By allowing
ELLs access to fanfiction sites, educators honor students’ choices, create engagement, and
provide scaffolds for writing. Mentor texts have the potential to scaffold writing while
differentiating through the lenses of language, culture, and ability. During the presenta-
tion, digital resources supporting the implementation of fanfiction as mentor text will be
provided.
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304 Azizeh Chalak, Iran
Assistant Professor, English Department, Islamic Azad University, Isfahan
Branch, Isfahan
azichalak@gmail.com

Digital literacy and factors affecting the electracy of
Iranian EFL teachers

This study evaluated the current level of digital literacy of Iranian EFL teachers and in-
vestigated factors affecting their electracy in English classrooms. The participants were
100 male/female EFL experienced teachers at language institutes. They responded to a
digital literacy questionnaire in English, containing items related to the respondents’
background, use of computer applications, computer-related questions, level of ability to
perform computer-based tasks, and personal/ professional factors affecting their use of
computers in classrooms. Having calculated and analysed the frequency and percentage
of the responses for each section, the findings offered a picture of the Iranian EFL teach-
ers’ electracy in their academic settings, and their level of digital literacy and skills. More-
over, it was revealed that differences in their literacy were gender-based and factors such
as students’ computer skills, their attitudes, and their confidence were also important.
Knowing the teachers’ level of electracy and other influential factors could help syllabus
designers to develop promising syllabi for prospective practitioners.

Keywords: Digital Environment, Digital Literacy, EFL Teachers, Electracy, Integration of
Technology.
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305 Hossein Heidari Tabrizi, Iran

Assistant Professor, English Department, Islamic Azad University,
Isfahan Branch, Isfahan
heidaritabrizi@gmail.com

CAT literacy of Iranian MA students majoring in
Translation Studies

The present study aimed to determine the CAT literacy of Iranian MA students majoring
in Translation Studies as part of their digital literacy. To do so, 400 MA students were
asked to fill in an 11-item researcher-made questionnaire, the reliability and validity of
which was established through a pilot study. The questionnaire consisted of items con-
cerning the respondents’ backgrounds and their familiarity with as well as their use of
CAT tools including word processors, translation memories, project/terminology man-
agement tools, and smart dictionaries. The results showed that almost all the respondents
had zero actual or practical knowledge and experience with the CAT tools. More specifi-
cally, the results revealed that just a few respondents were familiar with translation mem-
ories. No one was familiar with project management or terminology management tools.
Thus, it could be argued that digital literacy should be given a much more accentuated
role in the translation curriculum in Iran, at least in postgraduate programs, through
dedicated courses or workshops.

Keywords: CAT Literacy, CAT Tools, Project/Terminology Management Tools, Transla-
tion Memories, Translation Studies
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306 Seppo Pukonen, Finland

Vice principal, City of Turku/Turun klassillinen lukio
(upper secondary school]
seppo.pukonen@turku.fi

TuOMO: A tutorial-based learning portal in basic
mathematics

Co-author 1: Tero Koskinen, Mathematics teacher, Turun klassillinen lukio (upper sec-
ondary school), tero.koskinen@turku.fi

Co-author 2: Salla Koskinen, Mathematics teacher, Turun klassillinen lukio (upper sec-
ondary school), salla.koskinen@turku.fi

Co-author 3: Jaani Paski, Physics teacher, Turun klassillinen lukio (upper secondary
school), jaani.paski@turku.fi

TuOMO is a project, funded by the Finnish National Agency for Education, with the goal
of preventing learning difficulties in the basic syllabus of mathematics and of increasing
interest in learning mathematics. The project makes use of a collaborative and tutori-
al-based learning tool called VILLE, which was developed at the Centre for Learning An-
alytics at the University of Turku. We also used the exercises that were designed for it and
the feedback that these exercises provided. The courses created in VILLE form a basis for
learning further skills and strengthen those already learned. This allows more time for
discussing methods for finding solutions in problem solving during the lessons. The
courses created in VILLE make use of the various possibilities of the tool, such as imme-
diate feedback, continuous assessment, peer review, self-managing support, and tutorials.
Innovative learning analytics provide teachers with the means to enhance student moti-
vation and interest in learning mathematics. The project covers all compulsory courses of
the basic syllabus.

Scientific research showed that the learning results, in statistical terms, were signifi-
cantly better than those in the control group, where the project materials were not used.
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307 Irene Picton, United Kingdom

Research Manager, National Literacy Trust
irene.picton@literacytrust.org.uk

The use of technology to support literacy learning in
the school environment

Co-author 1: Christina Clark, Head of Research, National Literacy Trust,
christina.clark@literacytrust.org.uk

Co-author 2: Anne Teravainen-Goff, Research Manager, National Literacy Trust,
anne.teravainen-goff@literacytrust.org.uk

Technology has been used to support learning in the classroom for centuries. Despite
many schools having invested in technology to support learning outcomes and prepare
pupils for the world of work, recent international research has shown that countries with
higher technology use have lower reading scores. However, other studies show that tech-
nology may be used effectively to support literacy skills, assessment and pedagogy.

We will present findings from a recent study that we conducted between November
2018 and April 2019, which explores what technology is being used to support literacy in
UK primary and secondary school classrooms, and with what impact. We will also look
at teachers’ attitudes to using technology to support literacy learning and their confi-
dence in using technology, both for their personal use and for their teaching, to help us
understand whether their own personal practices facilitate or hinder what they do within
the classroom. We will provide a timely and much-needed picture of what is happening
in UK schools to offer all teachers and children the opportunity to have exposure to tech-
nology in school and in their learning experiences where it is found to benefit.
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308 LisaChang, Canada

Sessional Instructor/PhD Candidate, The University of British Columbia,
Department of Language and Literacy Education
changlisam@gmail.com

Learning disabilities and technology:
A cross-case analysis

This paper discusses a cross-case analysis of two case studies completed with students
with learning disabilities (LD) and a grade four/five teacher. The studies sought to ex-
plore the students’ experiences with technology in the classroom. Data collection meth-
ods included observations, semi-structured interviews with all participants, and photo
documentation of technology use during literacy instruction. The cross-case analysis
found that technology did not necessarily meet the nuanced literacy learning needs of the
students. Certain applications did not provide sufficient support and technical issues
with the devices often impacted their efficacy. Technology did not help students align
learning criteria to their projects as it was observed that the technology became more of
a distraction than an aide, especially when multiple modes (e.g., visuals, sounds, movies,
etc.) were involved. More importantly, the social dynamics of the classes greatly affected
the students’ engagement with the devices. A limited number of devices in the classroom
required students to negotiate sharing and cooperation. However, for students with LD,
this negotiation became a barrier to accessing the devices.
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309 Mare Miilirsepp, Estonia

Teacher, Randvere Kool
mare.muursepp@tlu.ee

Digitised pupils’ reading and writing

Digital textbooks, learning and testing only on computers — the general tendency in our
educational reality is leading to questions about the ‘traditional’ ways of learning to read
and write. What do the pupils do when answering the tests on screen and how do they
learn to compose a sentence, if the tests need only the ticking of boxes?

The presentation discusses the results of the questionnaire carried out in grades 4-6, to
clarify pupils’ ideas about their reading and writing activities using digital tools. The re-
sults are important in developing the curricula in language and computer skills and in
organising the lessons to support balanced development of different aspects of literacy.

The results of the study will be compared with the research carried out in 2006 to an-
alyse pupils’ experiences in a changing world. As this study was carried out more than 10
years ago, the answers demonstrate how important playing and communication are for
the pupils at this age, and that the abilities expected by the teachers are not very well in-
tegrated in pupils’ natural everyday experience. There is the need to teach by consciously
using methods of data search and of source evaluation, to help the children to grow as
informed users of digital tools.
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310 JodiPilgrim, USA
Professor, University of Mary Hardin-Baylor
jpilgrim@umhb.edu

Concepts of online text: Elementary students’
performance on an observational survey

Co-author 1: Sheri Vasinda, Associate Professor, Oklahoma State University,
sheri.vasinda@okstate.edu

Co-author 2: Christie Bledsoe, Associate Professor, University of Mary Hardin-Baylor,
cbledsoe@umbhb.edu

Co-author 3: Elda Martinez, Professor, University of the Incarnate Word,
eemartin@uiwtx.edu

Reading online text presents unique challenges for elementary students as they apply
fundamental literacy skills to various media. Traditional assessments of concepts about
print inspired our research, which applies a similar approach to address “screen han-
dling” instead of book handling. The purpose of our ongoing research has been to devel-
op an instrument to assess concepts related to online reading. The Concepts of Online
Text (COT) assessment measures knowledge of online navigation and text features. The
guiding question for this study was: what concept knowledge of online texts do elemen-
tary students demonstrate in grades one to five? We administered the COT to 80 elemen-
tary students in a one-on-one setting. Quantitative analysis of student performance data
using the COT provided developmental insight of elementary students’ proficiencies in
conducting research. Findings from the study indicate that development of both naviga-
tion skills and knowledge of online text features increase as students advance in grade
levels. Other findings, including the most challenging concepts of online text, will be
shared in our presentation.

131



311 Hitomi Kambara, USA

Assistant Professor, The University of Texas Rio Grande Valley
hitomi.kambara@utrgv.edu

Reading practices of Japanese pre-service teachers

Co-author 1: Zhidong Zhang, Associate Professor, The University of Texas Rio Grande
Valley, zhidong.zhang@utrgv.edu

Co-author 2: Sachiko Adachi, Associate Professor, Niigata University,
adachi@ed.niigata-u.ac.jp

This study examined the amount of time that Japanese pre-service teachers spend on
conventional academic reading, recreational reading, reading online, and social media.
We employed a cross-sectional survey design. A total of 160 participants (65 male and 95
female) pre-service teachers, who are enrolled in a public university in North Japan, com-
pleted a survey that asked students how much time they dedicated to different activities
each week. We employed descriptive statistics to find the answers. The results indicated
that the mean amount of time spent by Japanese pre-service teachers on conventional
academic reading, recreational reading, reading online, and social media was 1.53 hours,
1.65 hours, 1.15 hours, and 18.61 per week, respectively. More specifically, the results re-
vealed that the mean amount of time spent by Japanese pre-service teachers on Facebook,
Instagram, and Twitter was 0.08 hours, 3.01 hours, and 5.57 hours per week, respectively.
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312 Laurie Bauer, USA

Assistant Professor of Reading and Literacy,
University of Cincinnati Blue Ash College
laurie.bauer@uc.edu

Literacy ePortfolios: A tool for self-assessment and
critical reflection

There is a growing trend for using ePortfolios to assess student work and progress over
their academic career (Kahn, 2014). The use of ePortfolios can increase student interest
and motivation as well as promote deeper learning and the opportunity for the transfer-
ability of knowledge from one academic discipline to another. While creating an ePortfo-
lio, students become more aware of their learning processes and become self-regulated
and responsible for their learning. This presentation will discuss literature and research
that supports the use of ePortfolios, particularly within a post-secondary educational
setting. In addition, it will examine data from the use of ePorfolios in a college literacy
course designed to increase students’ reading and writing skills. The ePortfolio is used as
a learning and metacognitive guide to encourage students to engage in the reflective pro-
cess, to assess their learning and discuss their learning processes. Information shared on
the use and benefits of ePortfolios can be applied to all academic settings (K-12), teacher
preparation programs and content specific post-secondary courses.

Kahn, S. (2014). E-Portfolios: A look at where we’ve ... Peer-Review, 16(1), 1-7.
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313 Elina Hamalainen, Finland

PhD student, Department of Education, University of Jyvaskyla
elina.k.hamalainen@jyu.fi

Upper secondary school students evaluating the
credibility of web pages

Co-author 1: Miika Marttunen, Professor, Department of Education, University of
Jyvéskyld, miika.marttunen@jyu.fi

Co-author 2: Carita Kiili, Postdoctoral Fellow, Department of Education, University of
Oslo, c.p.s.kiili@ped.uio.no

As the Internet includes a large amount of information of varying quality, the critical
evaluation of information has become particularly important. Therefore, this study aims
to investigate how skilled upper secondary school students are in selecting reliable web
pages and putting forward justified credibility evaluations for them.

As part of a larger online inquiry task, students (N = 404) used a Google Custom
Search Engine to search for two Web pages they regarded as reliable from a set of 150
pre-selected pages dealing with vaccination of children. The students were asked to eval-
uate the credibility of the two pages they selected (credible/quite credible/ not credible)
and to justify their evaluations. The students’ responses were scored according to the
quality of the web pages, and the number and quality of their justifications.

The results showed that the students mostly selected quite reliable web pages but the
evaluation of their credibility was difficult for many of them. The results suggest that
there is a growing need to systematically teach evaluation skills of online information to
students at different educational levels.
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314 Jayne C. Lammers, USA

Associate Professor/University Faculty, University of Rochester
jlammers@warner.rochester.edu

Preparing all teachers for digital literacies: Field notes
from a teacher education course

The ability to communicate and to collaborate with others using online tools, and to
create and share content with online audiences rests upon digital literacy skills, which are
vital to full civic and economic participation in our networked society. Although policies
and curriculum standards worldwide advocate for incorporating digital literacy instruc-
tion in schools, research reveals that some teachers feel ill-prepared to enact such instruc-
tion. Though teachers report consuming online content and using social media, they of-
ten do not consider themselves digital producers.

This presentation highlights a master’s level education course that was designed to
address this problem. Assignments provide teachers with experiences as learners and as
creators, using digital literacies. Teachers who are preservice and inservice engage in a
variety of activities that give them practice with a range of digital literacies. Through
these experiences, teachers build knowledge about the opportunities and challenges that
are available for young people in online environments, and reflect on the potential appli-
cations for classroom instruction. Examples from the classroom will be shared, so that
attendees may consider the use of these examples within their own work.
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315 Helin Puksand, Estonia

Associate Professor of Literacy Education, University of Tartu
helin.puksand@ut.ee

Impact factors of e-writing

In Estonia, all final year students must complete the state examination of Estonian lan-
guage for graduating upper secondary school. Students can use paper and pen for it but
we live in digital age now. Therefore the Estonian Ministry of Education and Research
started developing the e-exam in 2015.

The testing of writing tasks took place in spring 2017. There were 674 participants who
wrote the essay, and after that completed the questionnaire. The writing task measured
text creation skills. Students had to write an argumentative essay. The task was prob-
lem-based and examinees had to analyse the problem, justify their position, and provide
examples to the conclusions. Two assessors assessed the writing tasks. The aim of the
questionnaire was to find out what students think about e-examinations and how much
they use digital devices in their daily lives.

This presentation will discuss the results of the writing task and students’ answers. I
will focus on what students think about the e-examinations, and analyse how the use of
digital tools affects the results of the writing task.
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316 Jean-Francois Boutin, Canada
Full professor, Université du Québec [Lévis / UQAR]
profboutin@gmail.com

Digital multi-modal media literacy skills in
Interdisciplinary contexts: Teenagers’ documentary
research and artistic creation resources and practices

Co-author 1: Virginie Martel, Professor of social studies in education, University of
Quebec (Lévis / UQAR), virginie_martel@uqar.ca

Co-author 2: Nathalie Lacelle, Professor & Chair holder in Multimodal Media Literacy,
University of Quebec (UQAM), lacelle.nathalie@uqam.ca

Université du Québec a Montréal’s Chair of Multimodal Media Literacy (Chaire UQAM
en littératie médiatique multimodale / LMM) has been studying and analysing contem-
porary literacy practices and literacy teaching and learning for the last decade (Lacelle,
Boutin& Lebrun, 2017; Lebrun, Lacelle & Boutin, 2012; Martel, 2018).

This particular study focuses, firstly, on documenting the multimodal and digital re-
sources (tools, practices, etc.) mobilised by teenagers in documentary research and artis-
tic creation contexts. It also aims at the development, the validation, and, with the direct
collaboration of teachers and students, the implementation of a design-based research
model (DBR / Basque, 2015; Boutin & Lacelle, 2017; Lalonde, Carlos & Pariser, 2016).
This model relies on learning and teaching devices and tools that support documentary
research and artistic practices based on multimodal media literacy skills. This presenta-
tion, mainly built around results related to our first objective, will be an occasion 1) to
discuss the inventory of multimodal and digital resources present in the environment of
Quebec’s teenagers; and 2) to epitomise its importance in the construction of our own
DBR model.
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317 Milevica Bojovic, Serhia

University teaching staff - English language lecturer,
University of Kragujevac, Faculty of Agronomy in Catak
milevicabojovic@gmail.com

Reading online and printed text: foreign language
reading strategies in biotechnology engineering in a
higher education setting

Language learning strategies are specific actions, behaviors, steps, or techniques used by
learners to enhance their language learning. Reading strategies refer to those strategies
necessary for building reading habits in a foreign language, for developing basic reading
skills, and for determining what to do when encountering unknown words and struc-
tures. Online reading strategies are used when readers are engaged in online reading and
interpret the writer’s viewpoints and integrate abundant materials. The study seeks to
explore how biotechnology engineering students behave when reading both foreign lan-
guage texts online and printed texts by exploring the reading strategies they use. The in-
struments used in the study involve the “Survey of Online Reading Strategies” and the
“Survey of Reading Strategies”. The data gathered so far have shown that biotechnology
engineering students reported that they use both online foreign language reading strate-
gies and reading strategies with the printed text at the medium level of frequency. The
findings referring to the potential differences in individual strategy use when reading
online and when reading printed text are for further discussion.
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318 Cheryl McLean, USA

Associate Professaor, Literacy and English Education, Rutgers University
cheryl.mclean@gse.rutgers.edu

The shallows or hidden depths? Wrestling with the
nature and depth of screen reading

Co-author: Jennifer Rowsell, Professor, Canada Research Chair in Multiliteracies,
Brock University, jrowsell@brocku.ca

‘Modern reading), as in reading in 2018, is reading that involves consuming texts on
screens as well as more graphic and visually based texts. We argue that reading screens
and digital texts entails very different processes and properties than print-based counter-
parts. Carr (2011) describes screen reading as “the shallows” — as reading across many
different shorter texts without applying a deeper, more sustained reading process. We
align our theorizing of modern reading with Maryanne Wolfe (2007) who writes that “we
must teach our children to be ‘bitextual’ or ‘multitextual) able to read and analyze texts
flexibly, with more deliberate instruction at every stage of development on the inferential,
demanding aspects of any text” (p. 226). We use thematic analysis in our review of qual-
itative, ethnographic research studies with young people (McLean & Rowsell, 2015;
Rowsell, 2014; Rowsell, Maues, Moukperian, & Colquhoun, 2017) and our observations
of preservice teachers (McLean & Rowsell, 2013). We make an argument for the hidden
depths of screen reading and support our argument with vignettes from our research
studies and teacher education work.

139



319 Amber White, USA
District Curriculum Director, North Area Schools
awhite@nbbroncos.net

POSTER

Developing teacher and student competence with
digital technologies: The design of a decade-long
school-university professional development
collaborative

Co-author 1: Paul M. Morsink, Professor, Oakland University,
paulmorsink@oakland.edu

Co-author 2: Michelle Shira Hagerman, Professor, University of Ottawa,
m.s.hagerman@uottawa.ca

Co-author 3: Douglas K. Hartman, Professor, Michigan State University,
dhartman@msu.edu

Integrating information and communication technologies (ICTs) to enhance teaching
and learning is a complex undertaking. How do K-12 teachers’ knowledge, strategies and
dispositions for tackling this work develop over time?

This poster describes the phases and features of a 10-year professional development
collaborative between a school and university that focused on developing capacity for
teacher-led technology integration. The project cycled through three iterative phases.

Phase 1, situation assessment, involved gathering information from teachers, students
and administrators through classroom observations, surveys, interviews and focus-group
conversations.

Phase 2, immersive experiences, used information from Phase 1 to collaboratively plan
tailor-made face-to-face workshops and mentoring sessions across the school year.

Phase 3, implementation and support, extended the immersive experiences with just-
in-time technology support across the school year from university staff and teacher col-
leagues.

This poster extends the findings reported in 2011 (Journal of Education, 191(2), 3-18)
regarding teachers’ diverse learning pathways and their evolving views of technology in-
tegration.
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Assistant Professor of Reading and Literacy, University of Cincinnati, Ohio
laurie.bauer@uc.edu

POSTER

Digital divides and literacy learning: A metaphor
analysis of developmental college students’ and
teachers’ conceptualisations of technology

The near constant use of technology has led to widespread changes in the way literacy is
imagined, used, and theorised and there is no doubt that students’ literate lives are chang-
ing and adapting as well. Although most students would call themselves technologically
literate, many struggle with the literacy demands of college. Instructors are feeling the
push toward a more prevalent inclusion of technology for instructional purposes. How-
ever, it has been determined that having access to technology for instructional purposes
and a will and desire to incorporate technology into classroom pedagogy does not always
transition into successful integration in classrooms. The inconsistencies in classroom in-
clusion causes a disconnect between what students are motivated to use and engaged in
using in out-of-school settings and the academic demands they are expected to achieve
within in-school settings. This presentation will offer a visual description of research that
utilised metaphor analysis, aimed at discovering the conceptualisations that develop-
mental college students and college instructors have about technology and how this may
influence the teaching/learning transaction.
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321 Chairpersons: Jeroen Clemens and Fabio Nascimbeni

SYMPOSIUM

Digital literacy at a turning point:
New solutions for emerging issues

At a time when social media are influencing mass opinion and where our data are be-
coming our most precious assets, being able to act and communicate meaningfully and
responsibly in digital settings is more than ever a requirement. Digital literacy, as advoca-
ted by the ELINET Network back in 2016, should be connected with issues such as new
literacies, media literacy, artificial intelligence and others, with the aim of providing every
citizen with the skills needed to thrive in the digital learning environment, in digital
workplaces, and in digital entertainment spaces, among others.

The symposium aims to present a number of views and experiences that are contrib-
uting to this vision of digital literacy from a policy, research and practice point of view,
and to discuss how these approaches could be scaled up and mainstreamed in Europe and
globally.

Presentation 1: Metacognitively-oriented digital
literacy intervention for high school learners

Byeong-Young Cho, Scott Fraundorf, Kole Norberg, Hyeju Han, University of Pitts-
burgh, USA

Students often struggle in online reading due to their lack of metacognitive knowledge
about what, how, and why literacy strategies work in a digital context. However, no study
exists to develop a digital literacy intervention for the improvement of metacognitive
knowledge and thereby to examine how the intervention can facilitate students’ learning
of such important online reading strategies in classroom settings. We have designed an
instructional approach to help high school students acquire metacognitive knowledge
about online reading strategies, in collaboration with teachers of English language arts at
a local high school. The purpose of the study was to examine whether students can ben-
efit from the week-long intervention both in terms of strategic knowledge and of perfor-
mance for digital reading. Data sources includes pre and posttests of 265 high school
participants’ awareness of online reading strategies, their opinions about digital source
evaluation, and their performance in a critical online reading task. In this presentation,
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we discuss: (a) our design of the instructional materials and activities that support high
school learners’ understanding of strategic online reading, (b) major findings from the
intervention study with regard to students’ improved knowledge and performance for
strategic online reading, and (c) pedagogical implications of our intervention approach
for educational researchers and practitioners who are interested in digital literacy educa-
tion. We hope that our talk contributes to ongoing conversations about scientifical-
ly-based practices in the teaching and learning of digital literacy skills.

Presentation 2: Personal digital inquiry: Connecting
learners in ways that matter

Julie Coiro, University of Rhode Island, USA

Designing interest-driven digital learning opportunities in an age of accountability can be
challenging. A personal digital inquiry (PDI) framework helps in planning for students to
actively inquire, collaborate, participate, and reflect while staying actively engaged and
motivated in your learning community. View examples of what PDI teaching and learn-
ing can look like in grades 1-12 and learn how to make purposeful choices about levels of
support and digital tool use as part of project-based student inquiry.

Inquiry is the essence of twenty-first century teaching and learning. Offering learners
opportunities to generate their own wonderings about real-world problems helps them
connect their own interests to real-life issues in ways that can lead to real change (Alberta
Learning, 2004). In turn, opportunities for purposeful, self-directed inquiry become per-
sonally fulfilling learning experiences (Pink, 2009). Students engaged in technology em-
bedded inquiry practices have begun to demonstrate many of the twenty-first century
skills called for by international thought leaders, business leaders, and educational re-
searchers alike (see Schleicher, 2016; Saavedra & Opfer, 2012). Studies have also docu-
mented dramatic increases in elementary student performance in literacy and numeracy
as well as in high school graduation rates (Clarke, Gill, Sim, Patry, & Ginsler, 2014) as a
result of these inquiry practices. This presentation reviews four core sets of practices and
related activities that have been incorporated into a model of Personal Digital Inquiry
(Coiro, Dobler, & Pelekis, in press) that engages students in flexible opportunities to
wonder and discover, to collaborate and discuss, to create and take action, and to analyse
and reflect.
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Presentation 3: Digital Literacy: Curriculum reform in
the Netherlands and the role of language teachers

Jeroen Clemens, Independent Researcher and Consultant; University of Applied Scienc-
es Windesheim, Netherlands

In the Netherlands, there are rapid changes in the thinking about plans for a new curric-
ulum. In this, digital literacy plays an important role. In 2015, the State Secretary of Edu-
cation, Culture and Science appointed an advisory commission, Platform Onderwi-
js2032, to conduct a thorough public consultation examining the form and content of
primary and secondary education in the Netherlands. The objective was to identify the
knowledge and skills that young people must acquire if they are to function effectively in
a rapidly changing society. In January 2016, the commission published its report Ons
onderwijs2032 Advisory Report. In this report, the Platform calls for a fixed basis of
knowledge and skills and (digital) literacy was mentioned two domains: (1) Language
skills: Dutch and English, and (2) Digital Literacy. In 2018, teams were created with 125
teachers, 18 principals and 80 schools to work on developing plans for new attainment
goals and a new curriculum for primary and secondary education. This project is called
curriculum.nu (https://curriculum.nu/). In this project, there are three separate develop-
ment teams related to literacy: (1) Language domains Dutch and English, and (2) the new
domain Digital Literacy. How do we integrate digital literacy in the curriculum? What are
the pros and cons of this way of curriculum development and why and how we can inte-
grate digital literacy and language teaching?

Presentation 4: Focus on reading comprehension

Anneke Smits, University of Applied Sciences Windesheim, Netherlands

In the Netherlands, we typically use course books and online materials from educational
publishers to teach children reading comprehension. Research has shown that these
books and materials are not effective in combatting reading comprehension problems.
Our course books typically target strategy instruction and practice of the strategies in
many different texts. For us, the challenge was to develop a new program that focuses on
teacher behavior and skills and that takes a very different and evidence-informed ap-
proach to problems in reading comprehension. The program was designed on the basis
of an extensive literature study. The program is content-oriented (as opposed to strate-
gy-oriented) and aims to extend the language and knowledge base of students by giving
them thematically and conceptually related books to read. The themes are related to dif-
ferent school subjects. Currently, we are working with schools to further develop the
program. In the presentation, we will explain the contents of the program and the ration-
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ale behind it. We will share experiences from the schools and developments in the pro-
gram. We hope for a discussion about different orientations in reading comprehension
programs in Europe.

Presentation 5: Digital children’s literature:
A narrative hybrid between print books for children
and computer games

Uta Woiwod, Universitit zu Koln, Germany

This contribution deals with possibilities of using digital literature for supporting the
literacy development of boys and girls aged 7 -14 who have poor reading skills. Young
readers’ usage of digital devices, rather than their readings of narrative texts, presents it-
self as a sustained practice. My comparative analysis of works of digital and print litera-
ture results in the realisation that properties like nonlinearity, pictures, or a playful han-
dling of the author/reader positions are by no means properties of digital media but of
narrative texts. This makes digital literature an ideal starting point for a combination of
teaching literacy and digital literacy in unison. As an example, we will consider a digital
version of Lewis Carroll’s Alice’s Adventures in Wonderland.

Presentation 6: Meaningful literature education with ICT

Anneke Smits, Roland Bruijn and Henk la Roi, University of Applied Sciences
Windesheim, Netherlands

Although not immediately obvious, ICT and literature can be a good combination. Re-
search has shown that literature education can significantly benefit from integration with
technology. In this presentation we will show how technology can motivate students to
read and how the integration of technology in literature will also enhance students’ digi-
tal literacy.
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401 Kamiya Abdulkhakimova, Kazakhstan

University teacher, KIMEP University
kamiya@kimep.kz

Reading activeness among middle school students in
Kazakhstan

Co-author: Yelena Babeshko, University teacher, KIMEP University,
babeshko@kimep.kz

Reading interests and reading preferences among school students have not been much
researched in Kazakhstan. Teachers today often complain that school students read less.
Students show low interest to school reading assignments and thus the teachers assume
that students do not read other literature. The study explores the reading preferences of
middle school students, the motivations behind their reading, and their attitudes towards
reading. Analysis was carried out on 250 responses of middle school students, ranging
from fifth to ninth grades. The findings of the study reveal that the majority of the mid-
dle-school students do not have any interest in their school reading. Moreover, they are
not motivated to read for school. As for their reading preferences, they are different de-
pending on the students’ age. The findings are similar to findings from other studies of
children’s reading preferences. The results of the study provide the basis for further study,
as well as food for thought about broadening the assortment of reading materials for
middle school students.

Keywords: reading, reading literacy, reading habits, middle school students
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402 Yelena Babeshko, Kazakhstan

University teacher, KIMEP University
babeshko@kimep.kz

Are you an “instateacher”? Academic literacy through
social network sites

Co-author: Karina Narymbetova, University teacher, KIMEP University,
nkarina@kimep.kz

In the last ten years, English language learners have made increasing use of social network
sites (SNS). This rise of digital media encourages English language teachers to integrate
SNS into educational processes. The study explores the use of Instagram and ways in
which it could be integrated into the classroom to improve the literacy skills of students
taking the Academic Reading and Writing course. Surveys of teachers and students and
semi-structured interviews were analysed to gain insight into student perceptions of so-
cial media use in developing literacy skills, as well how social media could be used in the
classroom. The findings of this study indicate that the majority of students showed a
positive attitude towards the use of Instagram in the reading and writing classroom.

Keywords: academic literacy, Instagram in teaching, EFL classroom, academic writing,
social network sites
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403 Karina Narymbetova, Kazakhstan

University teacher, KIMEP University
nkarina@kimep.kz

Elementary literacy programs in Kazakhstan

Co-author: Kamiya Abdulkhakimova, University teacher, KIMEP University,
kamiya@kimep.kz

This article arises in response to educational reforms that are being introduced in Ka-
zakhstan with the aim of enhancing the literacy learning of elementary school children in
Kazakhstan. Researchers explored elementary literacy programs through content analysis
of the textbooks and the assessment programs. Thematic analysis of the textbooks re-
vealed a change towards developing critical thinking and creative skills that shaped the
learning content. The analysis unveiled the key role of teachers in literacy programs. In
addition, formative and summative forms of assessment were other valued pedagogical
dimensions that show that some assignments are not well designed. On the whole, this
research brings empirical support to an understanding of a literacy curriculum for ele-
mentary grades.

Keywords: literacy programs, elementary school
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4o4 Gloria Bastos, Portugal

Professor, Universidade Aberta
bastos.gloria@gmail.com

Reading practices in Portuguese School Libraries:
An analysis of the results of the School Libraries
Self-evaluation Model

Since 2009, school libraries (SL) in Portugal have a teacher librarian (TL) who is respon-
sible for the development of the SL activities programme. In 2010, a self-evaluation mod-
el for SL was conceived and implemented by the National SL Network, a service of the
Ministry of Education. I participated in that process. Key concepts such as value, impact
and evidence-based practice have supported the way the model was conceived. Resources
and processes are important only in the measure of their added value and contribution
to developing teaching and learning. At this moment, it is important to analyse the results
of that internal evaluation process. SL have produced a significant amount of data that
are now being analysed by my university, in the context of a master programme in School
Librarianship. At the conference, I intend to present a part of that analysis, focused on
domain B of the evaluation model: Reading and Literacies. We want to have a larger un-
derstanding about how SL develop their reading and literacy programmes, and identify
good practices that can be shared across the country and beyond.
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405 Merilin Aruvee, Estonia

L1 didactics lecturer, Tallinn University
merilin.merilin@gmail.com

The case of four literacy teachers in one
Estonian school

It has been said that every teacher is a language teacher, especially in the digital age where
literacy skills have become even more critical. This ethnomethodological research inves-
tigated four teachers (L1, history and civics, music, and natural sciences) of the same class
in one school during a period of six months. Teachers were asked to keep diaries and take
notes on literacy activities they performed during this period. Diaries were supplemented
by follow-up interviews, carried out individually to detect the literacy teaching aims for
each teacher and to see how collaboration is carried out in this school. The aim was to
build a case and to illustrate how literacy as a common core skill is practised. The results
indicate that literacy as a common core skill needs more attention and methods need to
be developed that support collaboration and a more integrated approach.

150



406 Enrique A. Puig, USA

Instructor, University of Central Florida
enrique.puig@ucf.edu

WORKSHOP

Creating a coherent transdisciplinary and multisensory
learning environment

Proficient learners are perpetually becoming transdisciplinarily literate and draw from
disciplinary background knowledge, vocabulary, and experiences to comprehend and
create a defensible interpretation of information. Creating a coherent transdisciplinary
and multisensory learning environment requires collaboration and creativity in design-
ing multi-tiered systems of support that promote literacy acquisition and instruction
under a continuous improvement network of professional learning. This interactive mul-
timedia workshop will introduce the concept of teaching for transdisciplinary literacy to
support the professional learning and leadership necessary to sustain and expand trans-
disciplinary learning environments in school. During the session, participants will en-
gage, through Dialogic Discussion Webs and Professional Think-Pair-Share activities, in
creating a foundation to sustain success and assemble a professional networked improve-
ment community to promote forward shifts in transdisciplinary literacy and instruction.
The session is intended to promote the concept of socially constructed knowledge. On-
line resources will be shared to promote intentional and coherent instruction.
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407 Anne Teravainen-Goff, United Kingdom

Research Manager, National Literacy Trust
anne.teravainen-goff@literacytrust.org.uk

Reading for pleasure throughout childhood and
adolescence

Co-author 1: Christina Clark, Head of Research, National Literacy Trust,
christina.clark@literacytrust.org.uk

Co-author 2: Irene Picton, Research Manager, National Literacy Trust,
irene.picton@literacytrust.org.uk

What do children and young people think about reading? This is the question that the
National Literacy Trust’s Annual Literacy Survey has tracked in the United Kingdom
since 2010. Data from over 250,000 9-18-year-olds over the past eight years has allowed
us to build a year-on-year picture of their reading enjoyment, behaviour and attitudes. In
addition, the large-scale data have allowed us to explore the relationships between these
variables and reading skill. For the first time, we also ran the survey with children aged
5-8, providing useful insight into children’s reading enjoyment and behaviour in the first
years of schooling.

We will discuss findings from the survey and its junior version, using data we collected
in January and February 2019. We will show how much children and young people enjoy
reading, how often they do it and how they feel about it, and how these have changed in
the past 9 years. In addition to highlighting the most recent reading trends in the UK, we
will also discuss how reading is influenced by background variables, such as gender, age
and economic disadvantage.
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Professor, Texas State University
minda.lopez@txstate.edu

ROUND TABLE

Bringing [back]) Wonder:
Read alouds for more than just skill development

Co-author: Hannah Friedman, Teacher, Austin Independent School District,
hannah. friedman@austinisd.org

We know that high quality children’s literature can provide a window into other worlds
as well as a mirror of our own experiences (Bishop, 1990). Yet in the current educational
climate in the United States, opportunities are seldom offered for students to read high
quality, meaningful literature. This research focuses on how teachers can read aloud to
foster enjoyment and reading skills as well as build community and promote socioemo-
tional health in their classrooms. We argue that reading books above students’ instruc-
tional levels is imperative to their development as readers. We used qualitative methods
to uncover how Hannah and her twenty-two Black and Latinx students grew as a com-
munity in this second-grade classroom in an urban Title I school in Texas. We collected
and analysed several types of qualitative data, including artefacts such as lesson plans,
student responses and journals, and we wrote field notes and reflective journals, and in-
terviewed students. Our research suggests that reading compelling, high interest chil-
dren’s literature is a joyful, pleasurable experience and can indeed motivate students to
read on their own while also creating a humanising effect.
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409 Tiina Kivimae, Estonia

Teacher, Paide Hammerbeck Basic School / Estonian Literacy Association
tiinakivimae@gmail.com

Young Researchers of Family History

Co-author 1: Heli Prii, Teacher, Paide Hillar Hanssoo Basic School / Estonian Literacy
Association, heli.prii@gmail.com

Co-author 2: Eve Krais, Teacher, Paide Hillar Hanssoo Basic School / Estonian Literacy
Association, evekrais@gmail.com

We would like to introduce the Estonian Literacy Association project Young Researchers of
Family History. Project supervisors are teachers Heli Prii, Tiina Kivimde and Eve Krais.
The project started in 2010. Primary school children aged 8-12 nationwide have been
encouraged to write research papers on their family history for eight years already.

The project is definitely innovative in today’s educational landscape although the sub-
ject matter is history. It fills in the gaps that have been created by the amount of virtual
socialisation. Important aspects of the work process are direct interaction between differ-
ent generations, the ability to listen and record the information received and to pass it on.
The research also teaches different aspects of literacy for example dealing with various
sources such as photos, maps, files and official archive material and also information
available on the internet.

At this age the big challenge from the point of view of literacy is the ability to follow
the mandatory guidelines when composing text, presenting source material, highlighting
the work process and explaining the process and reason for reaching certain conclusions.
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Adjunct professar, University of Lodz
agathonia@gmail.com

Polish public libraries as places supporting early and
family literacy - research results

For several decades, Polish public libraries have been intensively adapting their services
and spaces to the needs of children and youth. Up to now, however, the focus has been on
users who are already reading, possibly children of pre-school age (organised groups).
Attempts to introduce early and family literacy related activities for the youngest chil-
dren, and for their parents as well, were not numerous and not coordinated. The pres-
entation will give the results of research carried out in April 2018 using the method of a
diagnostic survey in the group of libraries with children’s branches in Poland. Their goal
was to analyse the infrastructure and services that were dedicated to children aged 0-5,
and their parents. The results show that the collections are quite rich in materials for
children of this age, but indicate that there is a lack of dedicated collections and services
for parents.

Keywords: early literacy, family literacy, Polish public libraries
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411 Charlotte F. Reusch, Denmark

Consultant, National Centre for Reading
charlottereusch66@gmail.com

WORKSHOP

The pay a visit method

Co-author: Lene Storgaard Brok, Head of National Centre for Reading, ph.d.,
National Centre for Reading, lsb@kp.dk

What will you learn about language and literacy when using systematic observation
methodology?

Over a period of three years (2015-2018), the National Centre for Reading led an in-
vestigative case study in 10 Danish day-care centres (with children aged one to six). The
study was based on focused ethnography and on the anthropological “surprising practic-
es” framework (Knoblauch, 2005, Hasse, 2011), and focused on what social educators
could learn and change in the literacy environments of day-care centres.

We developed and tested an observation sheet, a “status for literacy” self-evaluation
sheet, and a team-meeting structure. Participating social educators would pay a visit to a
neighbouring day-care centre and observe literacy practices and literacy environments
there. Afterwards, they reported their observations and led a discussion with their own
colleagues in order to evaluate their own existing practices and decide on future local
experiments.

In this workshop, participants are invited to experiment with the “pay a visit” method
tools and discuss what you might learn from observations and team discussions.
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412 Catherine M. Kurkjian, USA

Professor, Department of Literacy, Elementary and Early Childhood
Education, Central Connecticut State University,

New Britain, CT 06050 USA

kurkjianc@ccsu.edu

Encouraging a love of Language and Literacy: “Read
Aloud Fridays” with struggling adolescent readers

Co-author: Jamie Ritone, Reading Consultant, grade 7 & 8, Silas Dean Middle School,
Wethersfield, CT USA, jritone@wethersfield.me

According to Allington & Gabriel (2012), students should experience being read to by a
fluent adult. Despite the benefits of reading aloud, including enhanced background
knowledge, vocabulary development, comprehension, few teachers read aloud regularly
beyond first grade. This project documents what happened when students in grades 7
and 8 who are struggling readers participate in “Read Aloud Fridays” during a span of five
months. Students listened to and viewed a wide range of genres, authors and illustrators
in picture book format with the goal of engaging in a pleasurable and enriching experi-
ence. Data sources included pre and post reading inventories assessing student motiva-
tion, reading tastes and interests, teacher notes, focus group interviews, student reading
logs, and blog conversations. A thick description of the project will be provided so that
this project might be replicated in other classrooms, as applicable. The discussion of the
findings will include the strengths and challenges and will highlight the journey of two
selected students in our quest to encourage a love of literacy and language.

Allington, R.L. & Gabriel, R.E. (2012). Every child every day. Edl.Ldshp.
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413 Sahina Burkeljca, Slovenia

School librarian, teacher of Slovene,
Primary school Rodica/Osnaovna Sola Rodica
sahina.burkeljca@guest.arnes.si

Books? Of Course

Co-author: Draga Jeretina Anzin, Primary school teacher (5th class), Primary school
Rodica, dragica.jeretina-anzin@guest.arnes.si

School libraries play an important role in developing students’ literacy skills. These goals
cannot be reached without collaboration between a school librarian and other teachers.
We, the school librarian and a fifth-form teacher, work together on projects in which we
motivate students to read literature in different ways. A few reading projects will be pre-
sented, with the focus on an international project (between Slovenia and Croatia) titled
Reading without Borders. The basic goals of this project are: motivation of students to
read quality young adult literature, reading aloud, consolidating reading skills, group
reading, informal gatherings, reproducing literary texts, pretending to be one of the char-
acters, listening to one another, encouraging respectful communication and different
opinions, as well as breaking prejudices and stereotypes. What is more, peers from neigh-
bouring countries share their opinions on books, socialise and play together, learn about
other countries, and thus learn to respect and accept other cultures. Teamwork between
the librarian and teacher and aspects of reading will be presented.

Keywords: school librarian, teacher, students, collaboration, reading
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414 Martha D. Castro-Montoya, Mexico
Universidad Veracruzana, Veracruz

When the school libraries are a key for the information
literacy?

The paper informs participants about the school libraries as key to improving the quality
of basic education. This is possible when children and teachers have access to organised
bibliographic holdings which are ready for students to consult, which are in favor of
reading entertainment and offer access to discipline-related information, which supports
the curricula. The access offered to young children through the school library to a variety
of information, and in addition to fiction material and a strong reading program, em-
powers them to read stories, fables and other kind of fiction with pleasure and encourag-
es them to read materials like history, biology and other subjects with passion because at
that moment, the school library is a key to developing information literacy skills. When
there is a strong reading program and the work on the development of the school librar-
ies involves the whole school community, including principals, teachers and parents, then
the school library becomes central to pushing forward the school’s aims and its mission.
Their mission should of course include the objective of the Prague Declaration: “Towards
an information literacy society”, and the Alejandria Declaration concerning information
literacy and learning throughout life.

Keywords: school libraries, information literacy
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Lecturer, National University of Singapore
ramakresinin2010@gmail.com

Influenced to read: male participants from Singapore
voice their views

Undeniably, socialisation shapes an individual in all areas of life. The presence of sociali-
sation can also be seen in children’s leisure reading practices. In this qualitative study,
nine males, between 10 and 11 years old talk about their leisure reading practices based
on the influence of perceived social agents (i.e., parents, siblings, peers, and teachers).
The three focus group discussions revealed the influential role of perceived social agents
in participants’ reading practices and in the choice of materials. Being influenced, these
participants articulated their opinions on which gender they believe reads the most for
leisure purposes, and provided reasons for their views. The study argues that the nature
of influence is varied for the participants. Among them, were participants whose leisure
reading practices were traditionally influenced (by gendered reading practices) and those
who were influenced in an egalitarian manner (by ungendered reading practices). More-
over, there were participants for whom the quality of influence was synthesised, showing
a mixture of traditional and egalitarian influences. The research findings assert the view
that the participants’ leisure reading practices are shaped by social agents.
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416 Cathy Cohen, France

Associate professor, Laboratoire ICAR, ENS Lyon and Université Lyon 1
cathy.cohen@ens-lyon.fr

Exploring the relationship between home literacy
exposure and oral narrative skills in French-English
bilingual and emergent bilingual first graders

Presenter: Eurydice Bauer, Full Professor, University of South Carolina,
BAUEREB@mailbox.sc.edu

Studies on young monolinguals report significant relationships between the frequency of
shared reading and the development of general oral language skills (Mol & Bus 2011) and
vocabulary (Sénéchal 2006). Shared reading provides exposure to low-frequency words,
complementing vocabulary encountered in daily parent-child interactions (Sénéchal et
al. 2008). For young bilinguals, depending on family language practices, one language
may be less present at home, for example when the family language and majority lan-
guage differ. Language enrichment, promoted through shared book reading in the home,
may then occur mainly in the family language, which may not be accessible in school for
academic purposes. We focus on first grade students attending a French/English dual
language program in France, from three home language backgrounds — English-domi-
nant; French-dominant; and English and French. We analyse their French and English
oral narrations of a wordless picture book and explore how home literacy environments
impact on literacy development in each language. In particular, we examine their sense of
story. We close with implications for educators working with emergent bilinguals.
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Professor, Indiana University
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Critiquing school: The impact of picture books and
materials on student writing

We sometimes experience young students’ writing as repetitive and uninspiring. It doesn’t
need to be. This study examines the work of third-grade students engaged in design pro-
jects based on examining the art of favorite picture books. This led to creating covers for
their social narrative picture books: fictional texts about critical issues that were impor-
tant to students. These books represent activist literacies, written to effect change. We
asked: What happens when children intra-act with a series of design projects related to
their social narrative books? How do multiple encounters with materials impact students’
socio-political intentions for their books? By analysing the students’ cover art and writing
through the lens of new materialism (Barad, 2007; Leander & Boldt, 2013; Lenz Taguchi,
2011), we explicate the ways in which students gained competence and pleasure as de-
signers; their attribution of materials as performative agents; and the complexity of artis-
tic representations that enhanced the political intentions of their books. Integrating ac-
tivist writing with design explorations led students to represent their ideas in ways that
brought deeper meanings to their books in unexpected ways.
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Professor, Pittsburg State University, Pittsburg, Kansas
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SYMPOSIUM

From Pushkin to Patterson: The importance of
“pleasure reading” in Russia and the United States

Co-author: Elena Rogacheva, Professor, Vladimir State University, Vladimir Russia, ero-
gacheva@hotmail.com

1.

We plan to address the problem of declining “pleasure reading” in the United States
as compared to Russia and discuss the implications. We will also address why rea-
ding for pleasure is important and we will show the benefits that come from reading
for pleasure in both countries.

Our main method of research is to design a survey that will be administered to
adults in Russia and the United States that will provide us with information on their
opinions and beliefs on “pleasure reading”. These results will be compared between
countries to find out the similarities and differences on this topic.

We will conduct literature searches on Russian and American articles, interviews,
etc. to gain new knowledge on “pleasure reading”. For example, the National
Endowment for the Arts (NEA), a United States organisation, published research on
how “pleasure reading” has declined and the consequences of this decline.

We will discuss findings from the surveys conducted in Russia and the United States
and we will share the ideas and opinions of the participants, comparing results from
both countries. We are interested to discover differences, similarities, and new ideas
that can have direct implications for “pleasure reading” in both countries.
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PhD student, Research Center on Education [CIEd], University of Minho
33.juliana@gmail.com

An analysis of the Portuguese National Reading Plan:
From the theoretical and programme framework to the
local and everyday practice

Presenter: Maria de Lourdes Dionisio, Professor and Supervisor, Research Center on
Education (CIEd), University of Minho, mldionisio@ie.uminho.pt

In Portugal, the promotion of literacy is mostly handled by the National Reading Plan
(PNL). This is a governmental initiative, launched in 2006, with the main goals of devel-
oping reading and writing skills and enhancing reading habits among Portuguese people,
particularly among the school population. Some international organisations have already
characterised the PNL as a good practice model, stressing its crucial contribution in cre-
ating a nationwide literate environment (ELINET, 2016; HLG, 2012). Considering the
national and international importance placed on this Portuguese initiative, this text seeks
to present and discuss the extent to which its main goals for the school context are being
achieved. Data collected through interviews with teachers and librarians engaged with
the PNL, plus a meta-analysis of research conducted about this policy initiative, allows:
1) the identification of contextual variables that determine its development; 2) the op-
portunity to highlight the facilitating/constraining factors of its implementation; 3) the
identification of the conditions for its generalization.

Keywords: literate environment, literacy promotion, National Reading Plan, good prac-
tice
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Dyslexic, author etc., Etlivsomordblind.dk
jesper@etlivsomordblind.dk

Dyslexia and the joy of reading

You are standing in front of a shelf of books. Which book do you want to read?

This situation was worst for me when I was at school. My classmates could grab any
book, and enjoy the world of books. For me, however, the books were a symbol of a world
that showed me that I was not like my classmates: a world in which the words either were
too difficult or the stories too childish. It was a world where I did not feel at home because
I am dyslexic.

For many years I resisted reading, and it was only something I did when teachers told
me to. Fortunately, something happened that made me able to see my difficulties from a
new point of view and gave me the courage to open the world of books.

Today, I am an author. My books are about dyslexia and are for dyslexics. They can
mirror themselves and see that there are also books for them. I want to talk about why it
is not easy to create motivation for dyslexics to read.

I hope that my books can help to reduce the problems for the youngsters with reading
difficulties so they are not only finding books that fail to match their minds and reading
skills, which makes them lose the joy of reading, as this can cost a lot of entertainment,
knowledge and much more.
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dandominguez@uv.mx, danieldoc@gmail.com

Re-reading and rewriting for pleasure

Gérard Genette (October, 1981) tried to categorise five types of textual transits into the
interior of literature and called them “transtextualities”. In particular, he was interested in
exploring one of these transits, the one that emerges from a previous text (text A) that he
called “hypotext” and from which another text is derived later (text B), which he named
“hypertext”, thus conceptualising the phenomenon of literary hypertextuality.

The French theorist confesses that the notion of the background is the symbolic figure
of the “Palimpsest”. This is taken from the South American writer Jorge Luis Borges, who,
in his tale Pierre Menard, Author of the Quixote, raises the possibility of the re-writing of
a text up to the limit of a (creative) quote so that when reader, context, and signature are
changed, it ends up being proposed as a new derivative text.

I suggest that the existence of rewriting poses in itself the possibility of recognising
multiple re-readings.

My presentation is inserted in the field of literacity environment, that invites parti-
cipants to the enjoyment not only of reading, but also of re-reading, as well as the exercise
not only of creative writing, but likewise the recognition of spirited rewriting.

166



422 Joanne Larson, USA

Professor, University of Rochester
jlarson@warner.rochester.edu

ROUND TABLE

Focusing on literacy: A multidisciplinary approach to
reform in one urban high school

Co-author 1: Jennifer Rees, Assistant Principal, East High School,
Jennifer.Rees@RCSDK12.0RG

Co-author 2: Jessica Anderson, Teacher leader and literacy coach, East High School,
Jessica.Anderson@rcsdk12.org

The authors of this paper bring together multiple epistemological and methodological
perspectives of literacy to describe how one urban high school in the United States is at-
tempting to improve the teaching and learning of literacy in a novel university/school
partnership. The seriousness of the problem of literacy in this school cannot be under-
stated. 87% of incoming 6th grade students failed the state’s English Language Arts (ELA)
exam. We developed and continue to refine a comprehensive literacy program to address
these issues, while at the same time providing an authentic and meaningful literacy cur-
riculum for students who excelled. We therefore ask what sort of literacy program is
needed to support the full range of literacy needs in a 6-12 urban high school in a high
poverty community. We bring together the diverse methodologies of long-term partici-
patory ethnography with practitioner research using traditional quantitative school data
to describe the literacy program and to interpret its outcomes. Findings show how one
urban school developed and implemented a comprehensive, multi-disciplinary approach
to literacy that showed promise in improving the teaching and learning of literacy.
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Creater and Coordinator, Queereads Montreal
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Reading the margins:
Promoting queer, feminist and intersectional literature

Responding to community need, Queereads Montréal was developed to encourage and
promote reading for pleasure of literature by and about marginalised peoples, focusing
specifically on queer (LGBTQ2+), feminist, and intersectional authors and their works.
As this is a community-based project, Queereads participants read and discuss books and
magazines as well as digital and alternative media, while at the same time creating a safe
space for an underserved part of the community. Organisers were able to gather and
analyze participant feedback and modify the meetings and discussions accordingly. The
objective of this presentation is to share the work of Queereads with others who are look-
ing to engage with this segment of the population, share experiential findings and pro-
mote best practices for holding a community reading group.
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Ph.D., Assistant Professor, University of Ostrava, Faculty of Education
dana.vicherkova@osu.cz

Reflections on the reading strategies of 15-year-old
primary school students in the Moravian-Silesian
Region of the Czech Republic

The aim of the paper is to describe and analyse the state of the problem, in order to de-
termine the level of reader strategies, namely the level of comprehension of the texts, and
the factors influencing the comprehension of the texts in the monitored sample of
15-year-old pupils in the Moravian-Silesian Region of the Czech Republic.

The text deals with qualitatively-oriented research through structured observation
and multiple case studies, focusing on the reflection of reading strategies at different
stages of teaching in the monitored sample of respondents.

Specifically, the article focuses on research outputs before reading, during reading, and
after reading, the types of texts used in the classroom, types of methods used, and the
forms of teaching that contribute to the development of readership education.

Key words: readership, reader literacy, reader strategies, reader education, types of meth-
ods and texts
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veronika.rot-gabrovec@guest.arnes.si

Retellings of the classics:
Is the emperor dressed to kill?

While the abridged and/or simplified literary texts are no novelty in the field of second/
foreign language learning, the Slovenian retellings of the classics for those readers whose
mother tongue and/or first language is Slovenian are a relatively new emergence. The
texts available range from translations of picture books to original retellings of novels,
from modern renderings of well-known texts to shifted genres and linguistically simpli-
fied versions. The target audience often remains unidentified. The objectives, however,
are at least implied if not clearly stated: the development of the literacy skills; encourag-
ing (possibly unenthusiastic) readers to read for pleasure; making the classics relevant for
the audiences of today. Whether this is always achieved, remains to be discussed. In my
presentation I shall offer a critical overview of selected adaptations of literary texts pub-
lished in Slovenia since 2010. Looking at the linguistic characteristics, types of discourse
and the content, I intend to discuss which new clothes suit the old emperor, and where
the (weavers’) backsides can possibly be seen.
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WORKSHOP

Group read-aloud for pleasure by Reader’s theatre

This proposal to the workshop is basically based on my two presentations made in Turku/
Abo, 2016, and in Madrid, 2017, respectively. In response to the positive feedback from
the previous participants, both first-time and experienced participants will be offered
another practical-type Reader’s theatre (RT) workshop on teaching literacy in the case of
English as a foreign language (EFL). RT, “rehearsed group presentation of a script that is
read aloud rather than memorised” (Flynn, p. 360), has been practiced over the years in
school settings. RT can be described, therefore, as an “analog” way of teaching literacy in
the era of AL, when communication by sending digital text messages is widely accepted.
Communication by texting may result in fostering people who might say less, talk less
often, and be less communicative in speech than now. For several years the author has
applied RT with fruitful results to cope with his Japanese university EFL classrooms
where students are taciturn and reticent in “oral” interactions among peers for commu-
nication purposes.

Flynn, R. M. (2004). Curriculum-based readers theatre: Setting the stage for reading and
retention. The Reading Teacher 58, 4, 360-365.
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The power of imagined target communities on EFL
literacy practice: A sociocultural perspective

Co-author: Sy-Ying Lee, Professor, National Taiwan University of Science and
Technology, syying.lee@mail.ntust.edu.tw

Inspired by the notion of imagined community (Norton, 2013) and critical literacy
(Bishop, 2014) with regard to language learning and identity construction, this study
intended to challenge the fixed identities and roles that learners often play in the skills-
based learning environment by creating a problem-based learning community. Forty ad-
vanced EFL (English as a foreign language) learners were engaged in the discursive pro-
cesses of reading-to-write and writing-to-read to create multimodal texts for an imagined
target audience that was identified by learners themselves. Weekly reflection entries,
in-progress group discussion, questionnaires, individual reflection papers, and final writ-
ten products were analysed, based on the socio-cultural model proposed by Gee (2010).
The research aimed to understand how a different worldview, multimodal semiotics, and
scaffolding in literacy activities co-constructed and reinvented new reader-writer identi-
ties and (re-)shaped contents and ideas for their target audiences. The discussion will
centre on important implications for the power of imagination and critical literacy edu-
cation, and for multimodal literacy practice for reading-writing with specific purposes.

172



428 Baha Makhoul, Israel

Dr., Senior lecturer and researcher,

1. Oranim Academic College

2. University of Haifa

3. Hebrew University of Jerusalem

4, Center for Educational Technologies
baham@cet.ac.il

The golden triangle aimed at enhancing literacy among
Arabic speaking students in junior high school: The
implementation of a learning/teaching model to foster
knowledge of academic vocabulary in Arabic as L1

Arabic speaking adolescents find it difficult to fully understand the expository texts that
they need to read in the various subject matter areas. The current study introduces an
interventional project focusing on fostering and expanding students’ knowledge of key
academic words, the development of an evidence-based teaching/learning model based
on up-to-date teaching methodology and the enhancement of digital skills as part of the
process. The intervention was carried out during Arabic language classes in four middle
schools, representing the different Arabic speaking communities in Israel (General, Dru-
ze and Bedouin). Mastery of vocabulary and reading comprehension abilities were tested
before and after the intervention. The results indicated that following the intervention,
an increase was observed in target measures across all three subgroups. This attests to the
efficacy of the introduced model in promoting academic vocabulary knowledge and
reading comprehension abilities. The findings will be discussed in terms of the signifi-
cance of the teaching/learning model as a proto-type for implementation in all schools
throughout the country.
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Finding voice, bearing witness, and speaking truth:
Spoken word poetry in Australia

Spoken word poetry offers individuals a real-world, authentic audience for their creative
work and encourages them to see how ‘identity and cultural politics are central to art’
(Jocson, 2011, p. 155). It involves written text, freestyling, rapping, singing, and playing
acoustic instruments. International research on spoken word poetry has found that it
offers multiple emotional and social benefits, including increased self-confidence and
self-efficacy, a sense of belonging and purpose, and the development of literate identities
(Fisher, 2007; Morrell & Duncan-Andrade, 2004).

By valuing both local experiences and global perspectives, spoken word poetry slams
can create a ‘“Third Space, where the formal and informal as well as the official and unof-
ficial spaces of the community intersect. Drawing on sociocultural theories, this ethno-
graphic study investigated spoken word poetry as a practice, a process, and a product.
Situated in a linguistically and culturally diverse community in western Sydney, the year-
long study examined how spoken word poetry can facilitate intercultural dialogue, sup-
port social transformation, and encourage creative expression.

174



430 LoriCzop Assaf, USA

Professor of Literacy Education, Texas State University, San Marcas,
Texas 78666
lassaf@txstate.edu

ROUND TABLE

Self As superhero: Maker space and critical literacy

Co-author: Jodi Brooks, Instructor of Literacy Education, Texas State University,
jb1513@txstate.edu

In this study, we explored how a makers’ space, a week-long camp in rural South Africa,
provided opportunities for language and literacy learning for primary grade, multilin-
gual learners. During the camp, students were encouraged to think critically about texts,
themselves, and their world. Maker space is broadly defined as a designated space where
individuals engage in creative production of artefacts and share their physical and digital
products with others (Halverson & Sheridan, 2014, p. 496). We wanted to understand
how engaging in a maker space could support the critical literacy of learners. Using qual-
itative methodology, we collected and analysed field notes, artefacts, photos, and inter-
views from local teachers and community members.

We wish to discuss how learners used tenets of critical literacy (Jones & Clarke, 2007)
to deconstruct, reconstruct, and engage in social action while participating in the making
process.

Halverson, E.R., & Sheridan, K. (2014). The maker movement in education. Harvard
Educational Review, 84(4), 495-505.

Jones, S., & Clarke, L.W. (2007). Disconnect: pushing readers beyond connections and
toward the critical. Pedagogies, 2(2), 95-115.
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Disciplinary literacy research and practice in the U.S.
and in Nordic countries

Co-author: Sari Sulkunen, University Lecturer, University of Jyviskyld, Finland,
sari.sulkunen@jyu.fi

Disciplinary literacy is concerned with the unique languaging and communication pro-
cesses within disciplinary boundaries. As calls increase for better preparation of youth for
the demands of learning in the 21st century, it is essential that we consider how this ap-
proach to teaching and learning impacts on the literacy and identity of adolescents. This
presentation explores theoretical, research, and curricular applications of disciplinary
literacy in the United States and in Nordic contexts. The presenters identify the possibil-
ities and challenges of disciplinary literacy, while giving special emphasis to fostering
critical literacy through disciplinary practices. Evidence from the professional literature
and from the presenters’ own school-based data on the attitudes of social studies teachers
towards disciplinary literacy and their related instructional practices are foregrounded
(Brozo, Sulkunen, & Veijola, 2018). In particular, the presenters highlight practical enact-
ments of disciplinary literacy in social studies, link these practices to theoretical and re-
search underpinnings, and discuss their viability for endowing youth with the necessary
critical literacy tools for navigating content domains.
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Adapted literacy environments for twenty-first century
learners

“Learners now demand more customisation, voice, and practicality from learning ar-
rangements, and can find it almost exclusively outside of formal, designed education”
(Kalaitzidis, Litts, & Rosenfeld Halverson, 2017, p. 180). As digital technologies reshape
literacy practices, how might educators effectively adapt their literacy environments to
meet these learner demands?

Using the production-oriented approach, learners consume and create media that is
both personally meaningful and innovative. Much of the media created is objects-to-
think-with and objects-to-learn-with. By way of the production-oriented approach,
learner needs of customisation, voice, and practicality are met. As students are encour-
aged to use their literacy and language skills for higher-order thinking, creative problem
solving, and analytical reading and writing, the production-oriented approach helps stu-
dents learn how to learn and engage in the productive struggle of a rigorous curriculum.

Participants will examine how sophisticated digital tools open avenues for learners to
participate in both their consumption and their production of meaning and knowledge
in the newly adapted literacy environment.
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Bringing the classics to life

Wouldn’t it be wonderful if all children loved to read works by Charles Dickens, Hans
Christian Andersen and works by other classic authors? This presentation introduces you
to a successful approach for helping children fall in love with the classics of literature.

The “Bringing Classics to Life” program offers over 40 play versions of children’s liter-
ature: from fairy tales to mythology to folk tales to adventure novels and historical fiction
by authors that include Dickens, Mark Twain, Robert Louis Stevenson, Guy de Maupas-
sant and more.

By bringing the classic story alive through dramatic reading, with each child playing a
character, students improve their reading fluency and comprehension. Most importantly,
they find it fun. With greater engagement, children fall in love with the fascinating char-
acters, exciting plot twists and fascinating themes. Find out how we do it — and why you
should try it too.
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Children’s reading habits: An interview study

The Danish libraries provide access to a great amount of books, several reading-activities
and good dialogues with literature and literacy agents. In other words, to all the ingredi-
ents which are central for establishing a good reading culture.

Typically, families with young children visit the libraries but the visits become more
rare when the children grow older, and many teenagers lose their interest in reading
books.

Why is that? And how can the libraries support a reading culture among teenagers?

To answer these questions the National Centre for Reading and the National Centre
for Learning Material in Denmark carried out a qualitative interview study (Kvale, S. &
Brinkmann, S., 2009, Halkier, B., 2008) in which 28 children, at the age of 11-12 years,
participated.

The purpose of the interviews was to gain insight into their reading habits. How did
they understand reading in general? In which locations and at what time of the day did
they read? From whom did they get inspiration to read and, of course, what was their
conception of the libraries? The presentation presents the survey and the results (Hansen,
S.R,, Gissel, S.T., Puck, M. R., Lund, H.R, 2018).
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Doctoral Student, Universidade Federal de Minas Gerais [UFMG]
isabelacd@hotmail.com

Literacy events in the constitution of toddlers’
identities

Co-author 1: Maria de Fatima Cardoso Gomes, Teacher, Universidade Federal de Minas
Gerais, mafacg@gmail.com

Co-author 2: Vanessa Ferraz Almeida Neves, Teacher, Universidade Federal de Minas
Gerais, vfaneves@gmail.com

This paper aims to understand the identity processes of Valéria, a twenty-two-month-old
child, regarding literacy in an Early Childhood Education Center in Belo Horizonte, Bra-
zil. In order to understand these processes, the theoretical-methodological foundation of
cultural-historical psychology (Vygotsky, 1983/1995) and ethnography in education
(Santa Barbara Classroom Discourse Group, 1992) were essential. We analyse a literacy
event in which Valéria cried a lot when she saw her former teacher leave the playground.
The researcher held Valéria in her arms and she was able to scribble in the researcher’s
notebook. While Valéria was scribbling and crying, she said: “Titia, come back, Titia.” As
Valéria scribbled and spoke, she calmed down, stopped crying and went back to play with
the other children. We argue that emotions, cognition and language were tied together in
this event, as a culmination of a series of literacy events that Valéria had participated in
since she was a ten-month-old infant. It demonstrates the processes of her identity con-
stitution as a child interested in literacy.

Keywords: literacy events, identities, infants, toddlers
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Medienfarschung, Stiftung Lesen
astrid.wirth@stiftunglesen.de

Reading to children aged 0-3 years and the
association with home literacy environment and early
language development

Co-author 1: Simone C. Ehmig, Stiftung Lesen, simone.ehmig@stiftunglesen.de
Co-author 2: Lukas Heymann, Stiftung Lesen, lukas.heymann@stiftunglesen.de
Co-author 3: Frank Niklas, University of Augsburg, frank.niklas@phil.uni-augsburg.de

Early reading to children plays an important role in their language development. Howev-
er, current data on the beginning of parent-child reading is lacking. The presented study
aims at a representative assessment and a description of the reading habits of parents
with children aged 3 to 39 months in Germany. Parental reading behaviours, age of onset
of storybook reading, the home literacy environment (HLE), the children‘s level of lan-
guage skills and family background were all assessed in face-to-face interviews with par-
ents (N = 523). Most parents (79.0 %; n = 413) reported reading to their child within the
first three years, with an average age of onset of storybook reading at 10 months of age
(M =9.90, SD = 6.67). Parents who read to their young child differed significantly from
parents who do not in regard to the educational and migration background, the frequen-
cy of everyday activities they engage in with their child, and parental beliefs about child
development. Furthermore, we found significant associations between HLE, frequency of
storybook reading, and children’s level of language skills. We will discuss implications of
the results for the promotion of early childhood literacy and reading skills.
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Professor, Literacy Education, School of Teaching, Leadership, and
Curriculum Studies, Kent State University
wphintz@gmail.com

How immigration, emigration, and migration are
portrayed in selected picture books: A content analysis

Co-author 1: Lisa Ciecierski, Professor, Literacy Education, Pennsylvania State
University, Imc61@psu.edu

What is the problem/question/aspect of pedagogy you will be addressing?

How immigration, emigration, and migration are portrayed in selected picture books:
A content analysis.

What method(s) have you used to research/practice this problem/question/aspect of
pedagogy?

The method is content analysis, a qualitative research methodology that focuses on
describing and interpreting written artefacts. The data set consisted of a total of 169 pic-
ture books.

What data/experiences have you been able to gather and analyze?

Data collection focused on the major categories: immigration, immigrant, emigration,
emigrant, movement, time, educational level, support networks, and surprises. Data
analysis was qualitative and focused on describing numerical findings and interpreting
patterns.

What findings will you wish to discuss?

We will report some preliminary findings. Based on 169 books, we found that a total
of 103 focused on immigration, 42 on emigration, and 24 on migration. A total of 159
were determined as a realistic portrayal of immigration, emigration, and migration, and
10 were unrealistic. A total of 93 involved males as a main character and 76 had a female
as a lead character. A total of 45 involved Asian as the ethnicity of the main character, 31
Caucasian, 30 Hispanic, 63 other. A total of 29 described movement to North America, 27
to Asia, 25 to Europe, 61 to other destinations.
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Initial Research Findings from Dissertation Research:
An Exploration of how first and second grade children
from diverse linguistic and cultural backgrounds use
play to construct literacy learning in one elementary
school

Over the course of my career as an educator, I have been engaged with supporting chil-
dren in their literacy development through play. I have witnessed the power of play to
motivate and engage learners as agents of their own learning. This presentation will pres-
ent initial findings from my doctoral dissertation research. I am conducting a nine-month
ethnographic study focused on the ways in which first and second grade children learn-
ing English as an additional language construct literacy in play environments. The pur-
pose of the study is to better understand the ways children use their social, cultural, and
linguistic resources in a play context in literacy learning. Additionally, the study is meant
to explore teachers’ conceptualisations of children’s play related to literacy development.
As a teacher and researcher, I am interested in the ways children participate in literacy
practices in their play in third space environments. Through this study I hope to add to
the literature that supports teachers in their understanding and uncovering of children’s
rich and complex funds of knowledge in language and literacy.
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Associate Professor, University of Central Oklahoma, Edmond, 0K 73034
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WORKSHOP

Engaged literacy for all adolescents

Co-author 1: Julie Collins, Professor, University of Central Oklahoma,
jeollins18@uco.edu

Co-author 2: Tracy Hunt, Literacy Coach/Reading Specialist, Northwest Classen High
School, tehunt@okeps.org

Co-author 3: Jodi Wolf, Teacher, Orvis Risner Elementary/Special Education,
jodi.wolf@edmondschools.net

This presentation will begin with an overview of research conducted across several sec-
tions of a graduate course. Participants in this research are graduate teacher educators
who are studying reading education. An essential part of their preparation is an aware-
ness and understanding of the complexity of literacy in young adults. The research in-
volved three interactions between each teacher educator and an adolescent learner. The
educators’ reflections served as data sources. Results showed both teachers and students
have similar literacy priorities in their classrooms.

Based on the research, attendees will participate and rotate through a variety of activ-
ities, each led by one of the presenters. These will focus on adolescents’ engagement with
literature and will include textual lineages (Tatum, 2008) and related activities focused on
relevant text selection, the importance of relationships, real-life applications for adoles-
cent learners, and a discussion on finding diverse books that could serve as mirrors, win-
dows, and sliding glass doors for readers (McNair, 2016). A closing discussion will be held
to share thoughts on the experiences and ideas for classroom applications.
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POSTER

Reading promotion in interactive literary exhibitions
for children

Co-author: Kristina Schmitt, Lehrstuhl Didaktik der deutschen Sprache und Literatur
Katholische Universitit Eichstatt-Ingolstadt

Interactive literary exhibitions focus on an action-oriented design that involves children
in experiencing literature in a multi-sensory way. They are an extra-curricular offer for
children and are based on a leisure-oriented concept that seeks to motivate children to
read and to become familiar with literature. Their goal is to develop reading interests and
to achieve holistic access to literature, moving beyond an interest in an individual text or
author. A literary exhibition can present literature elements of all varieties including
books as well as all kinds of media such as movies, images, radio plays, stage properties,
and also interactive learning stations.

All of these components are arranged in a sequential organisation to focus on the dif-
ferent interests of the children and to offer different ways of participation and engage-
ment. Literary Exhibitions are also a public place for social and cultural interaction where
it is possible to get involved in the literary context by exploring the different worlds of
books jointly.

This concept was realised in 2017 and 2018 at the Catholic University of Eichstétt-In-
golstadt, in the context of the literature project “KJL meets KU” which presented the
works of the internationally known and prestigious authors of children’s books, Paul
Maar and Margit Auer.

185




501 Kristen Nielsen, USA

Associate Professor and Lecture, Boston University
nielsen@bu.edu

Literacy development for children of immigrants in
schools: A case study of refugees in New Hampshire

Global migration has brought significant change to schools worldwide, requiring rapid
planning for literacy support of children of migrants. The historically homogenous state
of New Hampshire in the United States has a burgeoning population of immigrants, as
well as communities of refugees from Africa and the Middle East. Many schools have
scrambled to provide the language, literacy, and cultural supports needed to keep pace
with the new students. This paper will describe the plan implemented in one middle
school for literacy and language instruction for adolescent children of immigrants and
refugees. Over the course of several months of school and class observations, teacher and
administrator interviews, and document analysis, we have learned a great deal about the
challenges, successes, and limitations of the school’s plan for new learner literacy. Prelim-
inary findings include the importance of a well-conceived incoming student language
and literacy assessment tool; the insufficiencies of pull-out instruction for language and
literacy, the need for support, particularly in writing, in the subjects, the impact of tech-
nology-based tools for literacy, and the need to build an outreach learning program for
parents.
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Strategic reading with Assistive Reading Technology
- eight strategies for dyslexic pupils

In Denmark dyslexic pupils in public schools have the rights to use Assistive Reading
Technology (ART) in class and at exams, but recent national research shows, that a high
number of the dyslexic pupils don’t use their ART, which among other things is caused by
the complexity in combining the inner processes of reading with the outer processes of
technology. Based on theory and experience from many years of teaching practice I have,
through two qualitative researches with dyslexic pupils in 4th grade, developed and tested
eight strategies that support dyslexic pupils in reading more strategically and effectively
with ART. The finds in my research show that reading with ART requires well developed
ART-skills and reading comprehension strategies that can be learned through qualified
teaching. In my oral presentation I will present eight strategies and suggest how they can
be taught through explicit teaching. The strategies are practice-oriented and can be used
easily in class in your schools.
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Building idea density: Using Lego to scaffold narrative
writing with students who struggle

Co-author 1: Lynn Schroeder, Director of Special Education and Doctoral Student,
Oklahoma State University, lynnrd@ostatemain.okstate.edu

Co-author 2: Dawn Martin-Young, Graduate Assistant & Doctoral Student, Oklahoma
State University, dawm@ostatemail.okstate.edu

Some students, especially those who have been identified as special education students,
have difficulty composing alphabetic texts. The purpose of this study was to support
students with special needs by giving them concrete manipulatives to scaffold the
pre-writing story development. The study aimed to answer the research question: How
does the use of manipulatives impact the writing process of 5th to 8th grade students
with special needs? Working from a constructionist pedagogy (Papert, 1980), teachers
introduced Lego StoryStarter sets to support the writing process of 19 middle-grade stu-
dents who had been identified as having learning disabilities. Students constructed their
stories with Lego before writing using a “beginning, middle, end” framework. The re-
searchers used a T-unit analysis of idea density and pre/post design to determine wheth-
er the use of manipulatives during the writing processes resulted in student compositions
with more idea density. T-units, or minimal terminal units of language, measure the
smallest group of words that could be considered as a sentence, or complete thought. In
a pre/post design, students increased in both volume of writing and idea density.

188



504 Sigrid Klerke, Denmark

Chief Data Scientist, EyeJustRead.com
sk@eyejustread.com

Seeing struggling readers’ eye movements:
Experiences from developing new technology for the
teaching of reading

Co-author 1: Janus Aske Madsen, CEO, EyeJustRead.com, jam@eyejustread.com
Co-author 2: Emil Juul Jacobsen, CTO, EyeJustRead.com, ejj@eyejustread.com

We developed and built an eye-tracking tool for struggling readers and their specialist
teachers (eyejustread.com). Our research aims to discover ways to help teachers to spend
more time working directly with children by helping them identify and target the specif-
ic stumbling blocks that are preventing each child from becoming a fluent reader.

Eye-tracking of real reading is like an always-on, automated and extra-sensitive stop-
watch which has unlimited replays. Specific questions can be addressed, such as: “Is this
consonant cluster fluent yet? Or: “Is this a challenging vowel?” Furthermore, at any time
of an intervention, any previous recording can be re-analysed in the light of new hypoth-
eses about a student’s reading struggles.

The challenging question is how to build digital tools that can shape new teaching
habits informed by and interacting with “blind” data while meeting the goal of affording
more time to the core task of supporting each child’s reading development.

Early results highlight new conversation types. Teachers gain insights faster and take
on new perspectives when discussing gaze recordings with students, peers, and parents.
This encourages both professional growth and improved support for the student.
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Academic Reading and Writing Counsellar, The Counselling Centre, SDU
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Study support for university students with dyslexia at
the University of Southern Denmark

Co-author 1: Dorthe Haven, Academic Reading and Writing Counsellor, The
Counselling Centre, SDU, dorha@sdu.dk

Co-author 2: Mads Snehgj Holm, Academic Reading and Writing Counsellor, The
Counselling Centre, SDU, madsholm@sdu.dk

The Counselling Centre at University of Southern Denmark (SDU) offers study support
for dyslectic students within the SPS-system (the special educational assistance scheme).

Our presentation will be an introduction to our methods, based on cases from our
general practice, demonstrating how we select, develop, and apply the methods in our
study support.

Furthermore, the presentation will give examples of the content of the study support
at SDU, and will illustrate and evaluate some of the benefits.

As an introduction to the presentation, we will explain what study support is, and how
we conduct it at SDU in relation to our agreement with the National Agency for Educa-
tion and Quality. Finally, we will discuss the role of the reading counsellor as well as the
role of the student in study support.

Themes:
* How do we make the learning difficulties of the individual student the starting point
of the study support? (in our selection and application of methods?)

* How do we make sure that the content of our study support is learning-oriented?

Method: The presentation will be case-based.
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The imagery-language foundation: Teaching all
children to read and comprehend

Based on 33 years of instructional experience with nearly 45,000 at-risk readers, we know
that the dual coding of imagery and language is a critical factor in language comprehen-
sion and word reading. Imagery is a basic sensory-cognitive function connecting us to the
language we hear and the print we read. There are two distinct types of imagery — symbol
imagery and concept imagery — that are intrinsic to word reading, orthographic process-
ing, and reading comprehension. We will examine the effect of imagery-based, senso-
ry-cognitive instruction on word reading and comprehension in children with reading
difficulties. Do these findings suggest the universality of imagery and its’ key role in word
reading and comprehension? Do these improvements hold true for students diagnosed
with dyslexia and autism spectrum disorder? Behavioral and neurological research fur-
ther validates the imagery-language connection, resulting in lasting effects on word at-
tack, word recognition, comprehension and specific areas of brain function in students
with dyslexia or autism spectrum disorder.
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Phonological decoding and reading comprehension in
deaf children

Co-author: Margaret O’Donnell, Researcher, n/a, margaret.odonnell@dcu.ie

Many deaf children receive intensive intervention to help them acquire spoken language.
This can facilitate the development of phonological skills, which may later contribute to
successful phonological decoding as children learn to read. However, underlying lan-
guage delay can remain a concern and while children may decode successfully, they may
not comprehend what they read. This study sought to examine if there was a gap between
phonological decoding and reading comprehension among a sample of deaf children
attending mainstream schools in Ireland. Forty deaf children aged 7-13 were tested using
two separate reading assessments that were selected to measure the skills of phonological
decoding and reading comprehension. In spite of the fact that most DHH children were,
on average, reading within the normal range compared with their hearing peers, there
was a distinct gap between decoding and comprehension skills among the sample. Fur-
thermore, while decoding and comprehension skills correlated strongly and significantly
for younger children in this sample, this relationship disappeared with older children.
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L'impact d’'un entrainement explicite des régularités
graphotactiques et morphologiques sur I'orthographe
lexicale d’éléves bons et faibles orthographieurs

Co-author 1: Brigitte Stanké, Speech-language pathologist and researcher, Université de
Montréal, Canada, brigitte.stanke@umontreal.ca

Co-author 2: Mélanie Dutemple, Resource teacher and course lecturer, Université du
Québec en Outaouais, Canada, mlle-d@hotmail.com

Co-author 3: André C. Moreau, Researcher, Université du Québec en Outaouais, Canada,
andre.moreau@uqo.ca

Lapprentissage de I'orthographe étant complexe en francais, les éleves doivent dévelop-
per des connaissances sur les régularités orthographiques pour orthographier les mots
inconsistants. Les études ont montré qu’ils apprennent implicitement des régularités gra-
photactiques (G) (Deacon & al., 2008), mais que les faibles orthographieurs peinent a
réaliser cet apprentissage. Des recherches ont alors montré lefficacité d’un entrainement
aux régularités morphologiques (M) (Casalis & al., 2018), mais peu ont porté sur 'en-
trainement G. Cette conférence présentera les résultats d’un entrainement explicite des
régularités G aupres de bons et faibles orthographieurs de 3e année du primaire. Plus de
180 éleves ont recu un enseignement explicite de 8 régularités (4M, 4G) et 40 éleves nont
pas recu d’entrainement. Les résultats montrent que 'entrainement aux régularités G et
M favorise un apprentissage de 'orthographe lexicale qui perdure dans le temps alors que
les éleves du groupe controle n’en ont réalisé aucun. L'apprentissage explicite est donc
efficace pour répondre aux besoins de tous les éleves.

Mots-clés: régularités orthographiques, entrainement, faibles orthographieurs
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509 Lallittératie pour tous: ’'enseignement et I'apprentissage chez les éléves
arisque et en difficulté

SYMPOSIUM

Le symposium que nous organisons posera la question de I'enseignement et I'apprentis-
sage de la littératie pour les éleves a risque et en difficulté d’apprentissage et d’adaptation.

Pratiques d’enseignement favorisant le
développement de la compeétence a écrire au
secondaire en contexte d’inclusion scolaire

1. France Dubé, Chantal Ouellet, France Dufour (UQAM)

Le but principal de cette synthese des connaissances était de constituer un corpus de con-
naissances sur les approches ou pratiques a adopter, ou a adapter, afin de favoriser le
développement de la compétence a écrire ou a lire des textes en tenant compte de la di-
versité des éleves du secondaire. Dans cette étude, nous avons considéré la lecture et
Pécriture comme des compétences transversales et avons recensé des approches et pra-
tiques reconnues comme étant efficaces non seulement dans les cours de langue d’ensei-
gnement, mais également dans les différentes disciplines enseignées. Nous présenterons
les résultats obtenus apres analyse de 65 sources qui constituent notre corpus. Parmi ces
textes, 27 sources ont été répertoriées portant sur la lecture, 19 sur écriture, 11 sur la
lecture-écriture et 8 sur la littératie. Dans cette présentation, nous présenterons plus
spécifiquement les résultats en lien avec les pratiques gagnantes en écriture.
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Démarche de coconstruction d’activités différenciées
en écriture dans des milieux défavorisés au primaire

2. Marie-Hélene Giguere, France Dubé, Mirela Moldoveanu (UQAM)

Dans le cadre d’une recherche-action collaborative portant sur les pratiques péda-
gogiques différenciées en vue de favoriser les compétences a rédiger d’éleves du primaire,
un des objectifs était de “Mettre en ceuvre des pratiques différenciées en enseignement de
Iécrit aupres d’éleves de milieux défavorisés”. Dans cette étude, 4 chercheuses universi-
taires, 7 enseignantes de 2e et 3e cycles provenant de 3 écoles issues de milieux défavorisés
ainsi qu'une conseillere pédagogique ont collaboré pendant 3 années scolaires a élaborer
des stratégies afin de mieux connaitre le rapport a I'écrit des éleves dans leur classe re-
spective. Ces activités contribuant a faire émerger le rapport a I'écrit des éleves (dessin ou
entrevues), ont permis aux enseignantes de planifier, lors de rencontres collectives, des
situations d’écriture différenciées, en tenant compte de cet aspect souvent peu considéré
lors de la planification. Des observations en classe ont permis de constater les effets de la
démarche de recherche-action sur les pratiques sur les apprentissages des enseignantes et
de leurs éleves en écriture.

Remeédier a un déficit en conscience phonologique en
fin de primaire pour mieux entrer dans la littératie

3. Sophie Briquet-Duhazé (Université de Rouen)

La conscience phonologique est la connaissance consciente que les mots du langage oral
sont composés d’unités plus petites (syllabes, rimes, phonémes). C’est un prédicteur en
fin de maternelle d’un apprentissage réussi de la lecture I'année suivante (NELP, 2008).
Notre problématique interroge sa transposition en remédiateur des difficultés.

Notre échantillon se compose de 300 éleves francais (en éducation prioritaire) répartis
en un groupe témoin (65) et un groupe expérimental (235), lui-méme subdivisé en 2:
I'un suit un entrainement en conscience phonologique et nom des lettres (110) tandis
que 'autre suit uniquement un entrainement en conscience phonologique (125). Nous
présenterons I'analyse statistique des résultats montrant I'efficacité de 'entrainement en
conscience phonologique entre le CE2 (8 ans) et le CM2 (11 ans). Les éléves en grande
difficulté sont ceux qui ne maitrisent pas la notion de mot et qui ont peu de conscience
rimique. Nous discuterons les pourcentages d’amélioration des résultats des trois groupes
concernant les mots, syllabes, rimes et phonémes.

National Early Literacy Panel (2008). Developing early literacy. Washington: National
Institute for Literacy.
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Pratiques enseignantes reconnues comme étant
exemplaires pour favoriser les apprentissages en
lecture et en écriture chez des enfants de la maternelle
5 ans en milieux défavorisés

4. Nathalie Prévost (UQAM), Catherine Turcotte (UQAM)

Des travaux empiriques rendent compte de 'influence du type de pratiques adoptées par
les enseignantes de maternelle sur la qualité et la nature des apprentissages réalisés par les
enfants sur la langue écrite (Otake, Treiman et Li Yin, 2018; Treiman, Decker, Robins,
Ghosh, et Rosales, 2016). Ces apprentissages concernent notamment la connaissance des
lettres, la conscience phonologique, le vocabulaire et les capacités en écriture et en lecture
(Piasta, Purpura et Wagner, 2010; Noe, Spencer, Kruse et Goldstein, 2013). Cette commu-
nication se propose de présenter les résultats d’'une étude menée aupres de 35 classes de
maternelle 5 ans issues de milieux défavorisés. Plus précisément, les données recueillies
par journaux de bord, questionnaires et observations en classes ont permis de dégager un
certain nombre de pratiques enseignantes favorisant une entrée réussie dans I'écrit, et ce,
malgré les facteurs de risque inhérents aux contextes de ces enfants.

L'écriture en dyade pour soutenir les éléeves en
difficulté

5. Jessy Marin (UQAR), Natalie Lavoie (UQAR)

Proposer des activités d’écriture en collaboration semble une avenue a exploiter, mais les
éleves en difficulté y gagnent-ils vraiment? La recherche faisant 'objet de cette commu-
nication vise a vérifier et comparer la qualité de textes produits individuellement et en
dyade par des éleves ayant différents niveaux de compétence en écriture. Elle a aussi pour
but de décrire le contenu des interventions de ces derniers lors de la production en dyade.
Soixante-quatre éléves de 6¢ année du primaire (11-12 ans) ont participé a cette étude. Ils
ont planifié, rédigé et révisé/corrigé un récit selon les deux contextes d’écriture (seul —
dyade). Les résultats seront présentés et discutés en considérant les bénéfices pour les
éleves en difficulté ainsi que leur contribution aux échanges.
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Apprenticeship of word spelling with the students
having a dysorthographia

Co-author: Kathy Beaupré-Boivin, Assistante, Université du Québec a Montréal,
beaupre-boivin.kathy@courrier.uqam.ca

The objective of this study was to assess the effects of applying rehabilitative interven-
tions on the knowledge and strategies used in developing written word-writing capacity
in French dysorthographical students aged between 10 and 12 years old. This presenta-
tion will outline the type of rehabilitative interventions used, and their effects on knowl-
edge transfer and on the strategies used in teaching word spelling. The intensive interven-
tions, both individualised and specific strategies, were directed towards the phonological,
orthographic and morphological dimensions of the words.

Method: The privileged methodology was that of an individual protocol (AB1AB2A)
with multiple cases (N = 12). The assessment instruments used to evaluate the progress
made were: the production of trained and untrained words; phonological and morpho-
logical awareness and orthographic knowledge.

Results and conclusion: The raised percentages are indicative of progress achieved and
reflect an improvement in the development of knowledge in morphology. In addition,
the use of the control card reveals that progress was made on the accurate production of
written words.
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An investigation of the effectiveness of a Chinese
language computer-based software in teaching
narrative writing to students with specific learning
difficulties in Hong Kong

The purpose of this study is to investigate the effectiveness of a Chinese language com-
puter-based learning software for teaching the performance of narrative writing to stu-
dents with specific learning difficulties (SpLD). Students with SpLD may need special
modifications to their educational programme to be successful in school. Comput-
er-based instruction could be a tool for the development of such modifications, especial-
ly for older children with SpLD. Our team has developed a software for secondary school
children with SpLD in Hong Kong so that they can work independently to review their
own writing (i.e., constructing sentences/ narratives). Sixty-two students of Grades 7 and
8 from two Hong Kong secondary schools were recruited for the study. Thirty-five stu-
dents were average readers while the remaining half were students with SpLD. Students
were required to read twenty pieces of narrative writing. In each piece of writing, stu-
dents were asked to identify the major components (i.e., dialogue, psychological descrip-
tion, and environmental description). Both types of students showed poorer perfor-
mance on the psychological and environmental tasks compared to the dialogue tasks.
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Word and pseudoword reading accuracy and reading
speed in 7-15 year old print and braille readers

Co-author 1: Emese Pajor, Special needs teacher, speech therapist, E6tvos Lorand
University, Barczi Gusztdv Faculty of Special Needs Education, Department of Visual
Impairment, emese.pajor@gmail.com

Co-author 2: Anna Maria Beke, MD, PhD, Neonatologist, Semmelweis University, 1st
Department of Obstetrics and Gynaecology, beke.anna@noil.sote.hu

Background and aims: The investigation presented in this study was performed with
groups of 7-15 year old blind and sighted students and demonstrates the speed and accu-
racy of print versus braille (pseudo)word reading of the groups. The changes in the speed
and accuracy of reading that have appeared on the surface are described in this study
according to age groups. Explanations are offered which are based on some particular
results of cognitive neuroscience research.

Methods: Data were collected from 180 students (nblind=90, nsighted=90). Both
reading tests consist of three lists of (pseudo)words and comprising 40 1-syllable, 40
2-syllable and 40 3-4 syllable items.

Results: It had been expected that in the event of print reading, the word-length effect
would be more significant for pseudowords than for words. We also expected that in the
event of braille reading, no such difference would be detected between the reading of
(pseudo)words, presumably due to the equality of the two types of decoding strategy.
New findings arose when the results were analysed according to age group clusters.

Discussion: In the cluster of 11-15-year students (nblind=30, nsighted=30), the read-
ing strategy of word and pseudowords is different in both modalities. According to these
results, it would seem to be the case that blind readers use both direct and non-direct
methods of reading.

Keywords: braille and print reading, word-length effect, reading accuracy and speed
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Are reading tasks relevant? Comparing eye
movements of children with and without reading
disorder in silent and oral reading

Co-author 1: Katharina Weiland, Scientific staff member, Humboldt-Universitit zu
Berlin, weilandk@hu-berlin.de

Co-author 2: Julia Hartung, Scientific assistant, Humboldt-Universitit zu Berlin,
julia.hartung@hu-berlin.de

Co-author 3: Michael Arnold Wahl, Professor, Humboldt-Universitit zu Berlin,
michael.arnold-wahl@hu-berlin.de

Despite the increased use of eye tracking in psycholinguistic reading research, studies
about the contribution of silent and oral reading (SOR) on eye movements, with respect
to the reading abilities, are missing so far. We present the results of a comparative eye
movement study on the effects of SOR in subjects with reading disorder (RD, N=9) and
typical reading development (TD, N=44), with two matched texts. For statistical data
analysis, we used dependent t-test because of its robustness against violations of normal
distribution, and pooled it with Cohen’s d as effect size. The results show significant dif-
ferences between SOR for TD in most parameters, but, in contrast to that, RD only
showed differences in singular eye movement patterns in terms of reading duration and
progressive and regressive inter-word saccade count (p<.05, d>.08). Other parameters
showed no differences in eye movements in both tasks (p>.05, d>.02). The results indi-
cate that TD pupils are able to adapt their reading strategy due to the task, but RD are not.
Therefore reading treatment should use oral reading to receive more information about
the reading process and to enable pupils to improve their skills through auditory feed-
back.
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601 Kirsten Floris, Denmark

Consultant, Company network ‘Netveerkslokomotivet’
kirfl@vejle.dk

Basic skills: A necessary foundation in the adult life

Having good basic skills in reading, writing, numeracy and digital skills gives every adult
a good pathway to a job and job development, to lifelong learning, and to taking part in
society. Yet the documentation from Europe and Denmark shows that many adults lack
adequate reading and writing skills. In Europe it is estimated that 70 million Europeans
lack adequate reading and writing skills. In Denmark we know from the Danish part of
the OECD-survey ‘PIAAC’ from 2013, that 16% of the adults between the age of 16 and
65 lack basic skills within reading and numeracy.

In Denmark, the state and social partners work together on different programs
strengthening the basic skills of adult people. The state offers screening and adult educa-
tion for free. In addition, there are employers’ associations and unions that have compe-
tence funds to support basic skills. In this oral presentation I will present and discuss:

a) programs and methods offered to the adults who lack basic skills;

b) experiences from companies who have taken action on screening and education
within basic skills for their employees, who may be unskilled and skilled;

c) guidance and advice to companies, and to their employees.
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602 Jiening Ruan, USA

Professor, The University of Oklahoma
jruan@ou.edu

Reading motivation of sixth graders in China

Co-author 1: Lijun Jin, Professor, Towson University, ljiin@towson.edu

Co-author 2: Hitomi Kambara, Assistant Professor, The University of Texas, Rio Grande
Valley, hitomi.kambara@utrgv.edu

This study investigated whether motivation to read differs among three reading achieve-
ment groups (high, medium, and low) and the impact of gender on reading motivation
among Chinese sixth graders. The researchers employed survey methodology and 234
sixth graders in China participated in the study by answering the Motivations for Reading
Questionnaire (MRQ, Wigfield and Guthrie, 1997). The MRQ measures three broader
aspects and 11 individual constructs of reading motivation. Each student was given an
achievement level by his/her reading teacher. We performed a series of statistical analyses
including simple regression, MANOVA, and follow-up post-hoc analysis to analyse data.
The results suggest there is a statistically significant difference between high-achieving
and low-achieving readers in their motivation to read. We also found that competence
and efficacy beliefs predict reading achievement. Challenge is positively correlated while
social is negatively correlated with reading achievement. Furthermore, gender difference
has a statistically significant effect on goals and on social purposes for reading as well as
on curiosity, social, and compliance.
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603 Elaine M. Bukowiecki, USA

Dr., Professor/University Administrator, Bridgewater State University,
Bridgewater, Massachusetts 02325
ebukowiecki@bridgew.edu

Supporting lifelong writers:
The Graduate Writing Fellowship Program

“Graduate student writing is high stakes. From here to a career. Schooled in theories and
methodologies, the writer feels compelled to [write the perfect paper] but ends up search-
ing for a place just to enter the conversation” (Ellis, 2005, p. 121). In this oral presenta-
tion, the Graduate Writing Fellowship program located at a public university in the
northeastern United States will be described. The evolution of this peer-assisted writing
program will be presented from its original focus on writing assistance in specific aca-
demic disciplines to now offering writing support for all graduate students. Quantitative
and qualitative data reflecting the successes and challenges of this graduate writing pro-
gram will be discussed, along with the research base that supports the efficacy of this
program. Materials employed in these tutoring sessions will be reviewed. Producing life-
long writers who are successful in both the university classroom and in the workplace is
the ultimate goal of this peer-assisted writing program. At the conclusion of this talk, the
presenter will invite the audience to discuss how aspects of this program can be employed
in the teaching of writing at all grade levels.
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604 Monika Kastner, Austria

Assoc.Prof., Department of Educational Science,
Alpen-Adria-Universitat Klagenfurt
monika.kastner@aau.at

SYMPOSIUM

Looking back and moving forward: learning and
transformation in communities

This symposium intends to bring adult basic education into focus: By looking back, its criti-
cal-emancipatory heritage in terms of empowerment and democratisation is described. This
heritage is of vital importance when moving forward and contributing to research and devel-
opment in the field. In order to raise the issue of critical-emancipatory concepts and their
meaning when intending to move adult basic education ahead, three papers will be presented:

Irene Cennamo (Universitit Klagenfurt, Austria)

1. Community-based learning(s)

This paper intends to present selected past and contemporary community-based con-
cepts and experiences appropriate for adult learners from different European regions, in
order to analyse and reflect adult (basic) educational learning theories.

Silke Schreiber-Barsch & Wiebke Curdt (Universitdt Hamburg, Germany)

2. Whose voices matter? Adults with learning difficulties as delegitimised clientele of
adult basic education research and practice.

The paper aims to bring to the fore research on adults with learning difficulties (also
known as intellectual disabilities) and their numerate practices in everyday life contexts.
Grounded in findings of an on-going qualitative research project, the paper shall de-
scribe, in which kind of events and in what ways such practices are performed, used, and,
how adults give meaning to them. Ultimately, it is asked for the practices’ emancipatory
potential in enabling and enacting participation in society.

Monika Kastner & Ricarda Motschilnig (Universitit Klagenfurt, Austria)

3. Transformative learning in adult basic education

This paper intends to discuss a community-based participatory research project in adult
basic education against the background of the Transformative Learning Theory, focusing
on transformation(s) on individual and collective levels.

Concluding discussion with participants (audience)

Participants are invited to contribute to a concluding discussion and share their experi-
ences and positions as well as raise own questions and further issues. A structured discus-
sion, following questions proposed in the three presentations may be suggested, however
is understood as extendible and open.
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605 Louise Wilkinson, USA

Professor, Syracuse University
lwilkin@syr.edu

Students learn to use the mathematics register and to
reason mathematically

Co-author 1: Alison L. Bailey, Professor, UCLA, abailey@gseis.ucla.edu

Co-author 2: Carolyn A. Maher, Professor, Rutgers University,
carolyn.maher@gse.rutgers.edu

This study examined students’ use of the mathematics register as they engaged in thought-
ful problem solving and expressed their justifications for solutions to a complex problem.
The framework is the mathematics register, a specialised disciplinary language. The crit-
ical incident analysed focused on Stephanie, working with three other 4 graders and an
adult facilitator in a small group. They investigated a counting task (a component of the
combinatorics mathematics strand) “How many different towers 4 blocks tall can you
build when selecting from blocks of 2 colors?” Analyses focused on language use (oral
and written), gestures, diagrams, and use of manipulatives. Elements of everyday lan-
guage, academic language, and specifics of the mathematics register were deployed with
non-verbal representations. Analyses revealed evidence of students’ use of the register,
elicited by the facilitator and students during the authentic problem-solving. Implica-
tions include suggestions for instruction and assessment, in which teachers create set-
tings where students are provided with optimal circumstances to learn, to utilise the
mathematics register, and to deploy all cognitive-linguistic resources.
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606 PetraPotocnik, Slovenia

Cultural associate professional, Slovenian Reading Badge Society
petra.potocnik@bralnaznacka.si

The development of a Slovenian national network for
literacy and reading culture

From 8 September to 8 October 2018, the first “National Month of Reading Together”
2018 (NMRT 2018), a public manifestation of interdepartmental cooperation, took place
in Slovenia and was complemented with a public awareness raising campaign “Reading
Together”. The visual identity of the campaign has been based on the illustrations of eight
award-winning Slovenian illustrators, all on the topic of joint reading. First, an online
registration for the events related to reading was launched. The listed reading events were
very diverse, ranging from professional symposia to various public reading events, to
exhibitions and more. The final evaluation of the NMRT 2018 (and the campaign) is still
to be done, but it is already evident that the participating operators, partners and sup-
porters (various NGOs, schools, research centres, municipalities, publishing houses, me-
dia houses) have successfully created a national reading and reading literacy network
which will remain active not only for the duration of the campaign “Reading Together”,
but also in the future, thus following one of the fundamental measures of the new Na-
tional Strategy for the Development of Reading Literacy.

206



607 Anne Teravainen-Goff, United Kingdom

Research Manager, National Literacy Trust
anne.teravainen-goff@literacytrust.org.uk

Literacy and wider life outcomes: Financial capability
and numeracy

Co-author 1: Christina Clark, Head of Research, National Literacy Trust,
christina.clark@literacytrust.org.uk

Co-author 2: Irene Picton, Research Manager, National Literacy Trust,
irene.picton@literacytrust.org.uk

There is currently a lack of research that explores how literacy is linked to financial capa-
bility and numeracy. This is surprising given recent research findings that one in four
15-year-olds from 15 countries are unable to make everyday spending decisions (OECD,
2017). At the same there is some tentative evidence that literacy is as strongly related to
financial capability as numeracy is, which suggests that there is a need to establish exact-
ly how literacy supports financial education and practical ways of implementing this to
equip young people to fully participate in society.

This presentation shares key findings from two recent pieces of research that we have
conducted in the UK on how literacy is linked to financial capability and numeracy. We
first developed theoretical models of the associations between these concepts that include
skills as well as attitudes and behaviours, which we then tested in practice using large-
scale surveys and skills tests of primary and secondary school pupils in the United King-
dom. Our aim is to provide practical suggestions on how schools could boost literacy by
improving financial capability and numeracy, and vice versa.
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608 Chairpersons: Aydin Durgunoglu and Tiziana Mascia
Introduction and discussion: Daphne Greenberg

SYMPOSIUM

Lifelong education of adults facing new cultural and
linguistic challenges

Across the world, many adults face cultural and linguistic challenges as they are trying to
adapt to changing contexts in their lives. Some are refugees adapting to their host coun-
tries. Some are adults with interrupted education facing the demands of new social and
workplace conditions. The four presentations in this symposium will describe innovative
approaches that address the lifelong education needs of adults who are facing changes in
their lives and that enable them to participate more fully in their communities.

Presentation 1: Adults going back to the workplace and
learning new skills: Findings from research

J. Alamprese, Abt Associates, USA

Increasingly, adults’ success in the workplace requires their development of new skills for
a new economy. This presentation examines the results from studies of interventions that
were designed to increase low-skilled adults’ attainment of secondary education creden-
tials and to aid their transition to post-secondary vocational education. The interven-
tions included accelerated courses in adult basic skills education, and a texting interven-
tion to encourage adult learners’ educational participation. The interventions were tested
through experimental studies conducted in community colleges in the state of Oregon in
the United States. In the presentation, I will discuss findings concerning adults’ develop-
ment of numeracy skills, their attainment of a secondary credentials, and their enrolment
in postsecondary education.
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Presentation 2: We and the others: The migrants who
leave their country. Literacy projects to address
cultural diversity and inclusion

Assunta Di Febo, Centre for Books and Reading, Ministry of Cultural Heritage and
Activities; Tiziana Mascia, Free University of Bozen — Bolzano, Italy

In recent years, the phenomenon of migrants leaving their countries in search of a better
future has assumed frightening proportions. There are those who would like to welcome
them all, those who ask for serious regulation and those who would like to close the bor-
ders. However, in such contexts literacy projects can foster better access to information
and encourage the involvement of people who are traditionally excluded from the fruits
of cultural production.

The presentation focuses on the process of selection for and the findings of the literacy
projects promoted by the Italian Centre for Books and Reading including: a) “Libraries
and Inclusion”, which aims to transform libraries in cultural centres in order to overcome
many forms of discrimination, and to offer services and opportunities for participation,
exchange and dialogue between different groups, migrants and other minorities; and b)
“Scriviamoci” in which young adults from more than 100 Italian schools were asked to
write an essay on the subject of migration with the aim of promoting inclusion and rais-
ing awareness of other cultures.

Presentation 3: Empowering young women not in
education or employment

M. Canturk, D. Asik, A. Sahinkaya, A. Durgunoglu, Eca Oztan, ACEV, Turkey

Among young women aged 15-35 in Turkey, almost half are not in education or in em-
ployment. Their schooling is interrupted and they are facing cultural challenges that pre-
vent them from participating more fully in the decision processes in their homes, com-
munities and society. This presentation describes an intervention that is aimed at
developing the knowledge and the capabilities of these young women. The results are
described using the multifaceted framework of empowerment, analysing the enhanced
knowledge, awareness, self efficacy and active participation of the women who have com-
pleted the program.
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Presentation 4: Developing the language and literacy
skills of Syrian refugee women in Turkey

Aydin Durgunoglu, University of Minnesota Duluth, USA

Turkey now hosts almost 3.5 million Syrian refugees who are fleeing from war. The first
study examined the profiles and needs of Syrian young women. They had limited educa-
tion in their home countries, had children at a young age and expressed their primary
need as learning to speak, read and write Turkish. The formal education system could not
accommodate the needs of this group. In addition, they were not allowed to go too far
from their homes and neighbourhood. To address these challenges, a small pilot study
was set up in which a group of Syrian women met in the house of a neighbour to use an
online Turkish literacy program (www.acevdeokuyaz.org). This presentation will descri-
be the intervention, its results, and the implications for refugees in general.
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609 Marie Grace C. Reoperez, Philippines

Professor, University of the Philippines
mcreoperez@up.edu.ph

ALS Literacy Programs for Filipino Adult Learners:
Whose Goals Are Being Realised?

In the Philippines, adult education remains to be a low priority area in policy making.
The major education reforms in the recent years place so much importance on the edu-
cation of its young population both in the formal and non-formal setting. In fact, the
recently reconfigured curriculum of the Alternative Learning System (ALS), the main
provider of basic literacy education for marginalized learners addresses more of the liter-
acy needs of the out-of-school children (OSY) and out-of-school-youth (OSC) rather
than the literacy needs of adult learners. Using an ethnographic approach, the existing
ALS curriculum and sample lessons were analyzed and interviews with five instructional
managers, six former ALS students, and one ALS director were conducted.

The study which views literacy as social practices and literacy education as transform-
ative, empowering, and emancipatory described the ALS experiences and life goals of the
participants and analyzed them vis-a-vis the goals and content of the ALS curriculum.
Major findings showed that the irrelevant content; formalization of instructional ap-
proaches; and the foreign context and language of the instructional materials invalidate
the previously acquired literacy skills and practices of the adult learners and threaten to
erode their hopes of achieving productive lives in the future.
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610 Daphne Greenberg, USA

Professor, Georgia State University
dgreenberg@gsu.edu

What do we know about adults who struggle with their
reading and can we help them improve their reading
skills?

An intervention designed to address the reading problems of adult learners was devel-
oped and administered. To evaluate potential efficacy, we compared outcomes from our
research intervention with those from standard instruction. Specifically, 320 adults, read-
ing between the third and seventh grades, participated in research classes (N = 233) or
their usual literacy classes (N = 87). Research classes offered a blend of teacher-led and
computer-based reading instruction. All participants were assessed before and after 100
hours of instruction on standardised and experimental reading tests. Descriptive and
correlational analyses were conducted. Analyses illustrated the adults’ extreme read-
ing-related deficits, their lack of successful integration of skills, and the importance of
considering age and English speaking status in this population. The intervention had its
greatest impact on learners’ decoding skills, and learners expressed a desire for more de-
coding training. This signifies the importance of decoding instruction in adult literacy
programs. Failure to demonstrate changes in reading comprehension may be due to
problems in measuring comprehension in this population.
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611 Shiomo Alon, Israel
Dr., Professor, Achva College for Education & The National Academy for
Arabic Language
shlomoalonll@gmail.com

The ulpan approach in absorbing immigrants into their
new home

My paper will present the system of intensive courses for immigrants as a productive way
to enable them to absorb the language and the culture of their new homeland. This sys-
tem was applicable to absorbing millions of Jewish people who, for a variety of reasons,
migrated to Israel from the places where they were born. The system was introduced after
the Second World War and bore great fruit. The system is described in my paper as a
model for better integration between individuals and communities in Europe.
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612 Mary-Rose Puttick, England

PhD Student / Assistant Lecturer, Birmingham City University
mary-rose.puttick@bcu.ac.uk

Reimagining family literacy: exploring the experiences
of migrant mothers in third sector spaces

Migrating mothers are potentially excluded from UK literacy provision due to funding
restrictions and strict achievement criteria. The voluntary sector, distinct from formal-
ised educational contexts, opens new potentialities by providing holistic support to fam-
ilies from the outset of their arrival. The sector offers an important space for alternative
and collaborative language and literacy pedagogies for those who are potentially isolated.
With a social, humanistic learning approach at its roots, family literacy is an emerging
educational provision in the sector. This two-year pedagogical ethnographic study took
place in two community organisations. Three perspectives of “agency” are analysed: the
researcher/teacher; community practitioners; and mothers from diverse migration con-
texts, who have had little formal literacy input in their home language. Findings from the
women are focused on drawing on culturally-specific visual, textual, and oral methods to
represent their socially and historically situated experiences of migrancy and literacies.
The research aims to support mothers with low literacy skills to ease their transition into
further educational and employment opportunities.
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613 SandraKalnina, Latvia

University of Latvia
sandra.kalnina@Iu.lv

Possibilities for third country nationals to learn the
state language in Latvia: challenges, problems and
solutions

Co-Author: Aija Kalve, Latvia University of Latvia, aija.kalve@lu.lv

The proficiency of the state language ensures the individual’s ability to integrate more
successfully in the local community, offers better possibilities in the labour market, and
gives a sense of security and emotional comfort. The acquisition of the language of an-
other country is a complex and time-consuming process. Both the opportunities and
support guaranteed by the country as well as the person’s own motivation, learning skills,
and personal qualities influence successful acquisition of the state language.

The aim of the study is to find out and analyse conditions that promote or hinder
successful acquisition of the Latvian language by third country nationals.

The study is based on interviews with 50 respondents, the observation and analysis of
the language acquisition process in 15 Latvian language lessons, and the analysis of the
results of the state language attestation examination.

Keywords: state language, motivation, learning skills, third country nationals
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614 Annika Axelsson, Sweden

Lecturer in Special Education and Doctoral Student in Didactics,
School of Education, Culture and Communication/Division of
Education and Special Needs Education
annika.axelsson@mdh.se

Parents in Sweden describe influential factors in
children’s reading and writing development

Co-author 1: Johanna Lundqvist, Senior Lecturer in Special Education, School of
Education, Culture and Communication/Division of Education and Special Needs
Education, johanna.lundqvist@mdh.se

Co-author 2: Gunilla Sandberg, Docent in Special Education, School of Education,
Culture and Communication/Division of Education and Special Needs Education,
gunilla.sandberg@mdh.se

The aim of this study was to shed light on influential factors in children’s reading and
writing development, from the perspective of parents. Retrospective interviews with 27
parents of preschoolers obtained from a research project were used. Bronfenbrenner’s
Bioecological Model for human development and the Process-Person-Context-Time
(PPCT) model were adopted as a theoretical framework. Extracts about children’s read-
ing and writing development were obtained from the interviews. A thematic analysis was
used and generated nine themes within the preliminary results: children’s abilities and
engagement; genetics and parents’ abilities; the presence of more able siblings and peers;
involved parents and grandparents; teacher competence, attitude and collaborations; so-
cial climate in the preschool class; free play and child-initiated reading and writing activ-
ities; toys and books; extra support provisions and stimulation. This study shows that
factors related to the child, to processes at home, in preschool and in preschool class, and
time can influence children’s reading and writing development. The study also showed
that parents can be a valuable knowledge source in Nordic (special) education research.
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615 Melody Geddert, Canada

University instructor, Kwantlen Polytechnic University
melody.geddert@kpu.ca

Engaging language in academic text

Effective inter-cultural communication continues to be imperative, as the number of stu-
dents studying in English internationally has become significant. As many academic in-
structors can attest, the ability to identify tone in textbook reading often goes undetected
by many students of English as second language, thereby reducing the students’ under-
standing that not all of their educational experience is dull and dry. Research abounds on
cross-linguistic differences in humour, as well as the advantages of incorporating hu-
mour into language learning, but little information is available regarding humour recog-
nition in academic materials. Based on three empirical studies done at a Canadian uni-
versity on over 400 first year students from varying linguistic groups, this paper presents
theoretical analyses of language students’ difficulty in recognising humour in English
academic text, as well as evaluating the effect of humour on overall reading comprehen-
sion and learning.
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616 Charlotte Frambaugh-Kritzer, USA
Associate Professor of Secondary Reading, University of Hawaii at Manoa
kritzer@hawaii.edu

How | found more overt ways to bring social justice to
action in my secondary disciplinary literacies methods
course

Problem: The purpose of this oral presentation reflects how I transformed my literacy
course with the goal of building a more empathetic, inclusive and just society, aligned to
themes in Condition 5 and 11. One example includes how I used the social justice (SJ)
standards expressed within “Teaching Tolerance” for the first time and required teacher
candidates to write lesson plan objectives using these SJ standards within their discipline
area, coupled with literacy strategies.

Method: My self-study was inspired after my colleagues and I redesigned our teacher
education program to include a S] mission. Forced to examine my own practice towards
this mission, I asked: “How can I more overtly address SJ in my literacy course?” I used
qualitative self-study methods to examine my understandings, curricular changes, stu-
dent outcomes, and my transformation. Data sources included: a) transcripts from each
class, b) artefacts, and c) researcher’s journal.

Findings: Analysis identified four themes: identity, diversity, justice, and action. Com-
paring the findings to my previous courses, significant transformation in my practice was
largely due to these S] standards and my ability to work through the tensions I faced.
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617 Chairperson: Gerry Shiel, Ireland
Educational Research Centre, gerry.shiel@erc.ie

SYMPOSIUM

Computer-based assessment of reading
literacy in international and national assessments:
Mapping a way forward

This symposium looks at recent developments in the computer-based assessment of
reading literacy in international and national contexts. Following two presentations fo-
cused on recent developments in computer-based assessment of reading literacy in inter-
national assessments (PIRLS and PISA), we look at the development of a digital literacy
assessment in Korea. The symposium concludes with a consideration of the implications
of these studies for assessing reading literacy over the next several years.

Presentation 1: The Transition to Computer-based
Assessment in PIRLS

Emer Delaney, Educational Research Centre, Ireland, emer.deaney@erc.ie
Gerry Shiel, Educational Research Centre, Ireland, gerry.shiel@erc.ie

In 2016, PIRLS, the international assessment of reading literacy completed by students in
grade four in over 50 countries, offered a separate assessment of online informational
texts for the first time (ePIRLS), side-by-side with a paper-based assessment of literary
and informational texts. This presentation draws on the PIRLS 2016 assessment frame-
work and released items to compare how reading comprehension of informational texts
is assessed across modes. The presentation also examines how the traditional assessment
of literacy and informational texts will be combined with e-PIRLS in 2021 as countries
consider the option of offering the assessment in digital format only. The paper con-
cludes by considering how computer-based assessment in PIRLS reflects current concep-
tions of digital literacy and reading comprehension, and how the assessment can be ex-
pected to impact on national literacy curricula.
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Presentation 2: The PISA 2018 Assessment
Framework: Balancing Innovation and Trend

William G. Brozo, George Mason University, USA, wbrozo@gmu.edu
Sari Sulkunen, University of Jyviskyla, Finland, sari.sulkunen@jyu.fi

PISA is an international assessment of reading literacy taken by nationally-representative
samples of 15-year-olds in over 80 countries every three years. Before specific test items
could be generated for PISA 2018, the Reading Expert Group made up of practitioners,
researchers, psychometricians, and others, laboured over the design of the framework
that ultimately guided the nature and form of the questions and the prompts on the as-
sessment. This presentation offers insights into that process by two members of the as-
sessment framework development teams. As insiders from the opening discussions
through to the crafting of the final assessment framework report, the presenters share a
unique critique of a process that was characterised by seeking a balance between innova-
tion and trend. The presentation concludes by considering how newer conceptions and
global literacy practices, such as digital literacy and multi-literacies, are represented in
PISA 2018 reading literacy framework.

Presentation 3: Web-Based Digital Literacy
Assessment for K-12 Learners: Its Design and
Validation

Hyunjin Ok, Ewha Womans University, ok@ewha.ac.kr

Soohyun Seo, Gwangju National University of Education, seosoo@gnue.ac.kr
Jong-Yun Kim, Korea Institute for Curriculum and Evaluation, jyunkim@Kkice.re.kr
Jiyoun Kim, Myongji University, Korea, stacey98@mju.ac.kr

In-Suk Kim, Korea Institute for Curriculum and Evaluation, insukkim@kice.re.kr
Sanghee Ryu, Korea University, gratefuleverything@gmail.com

Byeong-Young Cho, University of Pittsburgh, choby@pitt.edu

High-quality assessment of digital literacy is crucial to understanding students’ literacy
skills and practices. Such assessment also provides critical information that could be used
in the evolution of appropriate teaching pedagogies to support students in developing
the important skills required for the knowledge society of the twenty-first century. The
focus of this presentation is a project led by Korean literacy scholars, with the goal of
developing and validating a web-based digital literacy assessment system for K-12 learn-
ers in Korea. The presenters first describe the design framework for digital literacy assess-
ment (i.e., digital literacy as a configuration of the skills and knowledge involved in infor-
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mation searching, meaning making, critical evaluation, text design, representation, and
communication) with the specific assessment materials and items that were developed
within the framework. We also discuss findings from our validation study using learners’
verbal protocol data (e.g., think aloud) and human-computer interaction data (i.e.,
screen recordings, log files) generated during their performance on the digital literacy
assessment. Finally, we discuss potential uses of the assessment for both research and
pedagogical purposes (e.g., diagnostic, formative) as well as possible larger implications,
such as the endeavor of making research-informed policies in literacy education.
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618 Sara AnnBeach, USA

Professor, Literacy Education, University of Oklahoma
sheach@ou.edu

Embodying change in literacy for women: Perspectives
from northern Uganda

Co-author 1: David Monk, Lecturer, University of Gulu, Uganda,
capelton15@gmail.com

Co-author 2: Rosemary Nyirumbe, Doctoral student, University of Oklahoma,
Nyirumbe@ou.edu

he purpose of this symposium is to begin a conversation about the educational para-
digms that ground approaches to literacy learning for women whose lives and access to
education have been interrupted by conflict. Grounded in theories of indigenous ways of
knowing (cf. Battiste, 2005), transformative activist stance (cf. Stetsenko, 2016), and post-
colonial theory, we will argue that the current educational paradigm, especially for these
women, supports conformity, violence, and competition rather than creativity, empow-
erment, and compassion. Using the format of métissage, the three authors will tell their
stories of hope for change in education for women in northern Uganda. We will weave
together a critique of the present system that supports the continuation of patriarchal
norms, a study of how women participating in one literacy program for women under-
stand learning within their own culture as well as their educational needs and wants, and
a proposal for a curriculum and instructional processes grounded in women’s ways of
knowing, in lives, and in cultural identities. The symposium will conclude with opportu-
nities for conversations around lifelong learning and social transformation.
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619 Denise Alves de Araujo, Brasil

Professor, Federal University of Minas Gerais
deniseaaraujo@hotmail.com

The understanding of the appropriation of school
concepts by adults using the concept of lived
experience [perijvanie]

Co-author: Maria Gomes, Professor, Federal University of Minas Gerais,
mafacg@gmail.com

The paper presents the results of a research developed in classes of young and adult edu-
cation in Brazil. The goal was to investigate how these students appropriate mathematical
concepts in their cultural practices during the classes. It was based on theoretical-meth-
odological assumptions including “Cultural Historical Psychology and Ethnography in
Education”. We developed an ethnographic approach centred on two maths classes dur-
ing one year. The analysis was based on Vygotsky’s concept of lived experience (perij-
vanie), employed as a methodological tool to help us understand the processes involved
in scholars” appropriation of mathematics concepts mediated by language. The research
results show that the daily lived experiences of each person, and those inbuilt in that
scholar’s lived experience, shape the ways in which they take ownership of mathematical
concepts. Even if it was the same teacher who developed the same activities, the contras-
tive analysis have shown differences and similarities in the ways students participate and
in the learning opportunities in both classes. It is essential to bear in mind that the pro-
cess of appropriation/cognition is not a mental and an individual process but it is situat-
ed social cognition.
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620 Merete B. Riedel, Denmark

CDO, FrontRead ApS
mbr@frontread.dk

FrontRead - can you improve the speed of reading,
and the comprehension of the text at the same time?

Is it possible to read faster and at the same time improve the comprehension of the text?

With this question we want to discuss what is thorough reading as well as presenting
our experiences and results with more than 150,000 Danish students on 900 schools plus
10,000 adults in large companies.

In FrontRead’s learning analytics module, the results from the participants who have
been training with FrontRead, show an increase of 63% within speed of reading.

FrontRead is a combination of physical training of the eye, training of the brain’s abil-
ity to recognise patterns, lowering of regression and an increased awareness of the read-
ing process. Together these elements affect and optimise our daily reading, both analogue
and digital, irrespective of the language you are reading.

Based on 25 years of extensive experience with reading and learning among children
and adults, FrontRead’s methods have been implemented in modern technology. We have
a strong basis in recognised theories and studies within fields such as peripheral reading,
eye span, working memory, and reading flow.
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621 Michel Simard, Canada

Director, Centre de recherche et d’expertise en littératie des adultes
(CREMA), College Lionel-Groulx
Michel.simard@clg.qc.ca

Loss of literacy skills among adults and the impact on
expected levels of acquired skills in technical
programs

We are convinced that the educational level of an individual does not guarantee the
strength of literacy skills. These skills degrade over time and in fact accelerate if they are
used little or not at all. In Canada, 67% of adults who are admitted into technical pro-
grams possess literacy skills ranging from weak to very weak. This represents an almost
insurmountable challenge for an adult wishing to complete a technical program success-
fully. This communication will demonstrate that the loss of literacy skills in adults pro-
duces situations of skill deficiency and has an impact on the ability to acquire specific
skills in a technical program. After presenting a portrait of the literacy skill levels of the
Canadian population and workforce, we will then explain the expectations of the labour
market using our model of the “offer and demand pyramid” for skills. Finally, recom-
mendations for promising future avenues will be presented.
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622 Chairperson: Natalia Kurikalova, RAR, Moscow, Russia

SYMPOSIUM

Atomicity of reading: the new shape of the
“Reading that Unites Us” [RUU] research project

Nataly Smetannikova, President of RAR, Russia
nataly.smetannikova2015@yandex.ru

Natalia Borisenko, Elena Popova, Elena Rudick, Aleksandr N. Voropayev, RAR, Moscow,
Russia

To know what we read is as important as it is to know how to teach and promote literacy.
Literature has the power to unite people across age, gender, and cultural differences, re-
vealing the values that we all share. They are entrenched into all European and national
documents, such as the European declaration of the right to literacy and the concept of
national program to promote the reading of children and youth. The members of the
Reading Association of Russia (RAR) decided to conduct a research project, titled “Read-
ing that Unites Us” (RUU), to unite groups of people around the books they have read.
They surveyed more than 1,000 readers including children, youth and adults by asking
them to complete questions on the lists of books that different readers have read and to
determine which of these books have encouraged them to continue reading and learning.
A new trend was noticed, which was called the atomicity of reading. Schoolchildren, es-
pecially teenagers, read different books. In some cases, it was difficult to make a list of five
to six books that have been read by the students of one grade beyond the compulsory list.
It brought new insight into the project. The study included not only the reading of boys
and girls, but also the reading of children with special needs, of Orthodox church school-
children, and of school and university teachers. We looked at reading from print and
from screen. The groups became smaller and the outcomes more surprising! The data
will be presented at the Symposium together with the conclusions to assist educators in
adapting evidence-based and cognitively demanding instruction to the needs and inter-
ests of learners.
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623 Lorraine Dagostino, USA

Professor, University of Massachusetts Lowell
Lorraine_Dagostino@myfairpaint.net

Living in a literate world

The paper presents a nested model “The Spheres of Literacy” as a framework for living in
a literate world, reflecting the idea that literacy is a human right. The spheres represent
the relationship of five all-encompassing concepts, which are 1) functional literacy, 2)
specialised literacy, 3) cultural and multicultural literacy, 4) critical literacy, and 5) a
composite of the views that define the construct of literacy in a literate world. Each of the
spheres has distinct characteristics that can be translated into goals, standards and out-
comes in relation to conceptualising proficiency in the levels of multi-faceted literacy that
are needed for today’s world. This may then guide the determination of objectives for
curriculum, for instruction and for the assessment of a broad view of what it means to be
literate and how to achieve this goal. The model is based upon an extensive review of
various approaches to conceptualising literacy.
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624 Yuka Nakai, Japan

Lecturer, University of Shimane
y-nakai@u-shimane.ac.jp

An exploratory consideration of approaches to
assessing children’s poetry: How do we view poetry
written by secondary school students?

Co-author: Masahumi Ikeda, Assistant professor, Hyogo University of Teacher
Education, maikeda@hyogo-u.ac.jp

The purpose of this study is to develop a model to interpret children’s learning from their
poetry writing by subjecting it to theoretical and practical examination. Heretofore,
teaching poetry writing has had low status in the school curriculum, and fewer lessons
are taking place in this topic than in other genres (Dymoke et al., 2013). This situation is
partly because of the view of “the product supremacist”, which emphasises whether or
not children wrote an excellent poem, and which leads to children and teachers becoming
anxious. Some assessment methods of children’s language ability through writing poetry
have been developed in the UK (Carter, 1997; Dymoke, 2003; Wilson, 2005), but their
international versatility has not yet been examined. In response, we designed an assess-
ment model based on the model consisting of eight levels that was developed by Dymoke
(2003) and we reconstructed it. We conducted a poetry-writing lesson in a secondary
school classroom and assessed poems written by the students. We tried to categorise these
poems based on the rater-related difference and reconstructed the model. As a result, we
could extract the potential for the establishment of this method of assessing children’s

poetry writing and its contribution to the improvement of the children’s creative literacy
skills.
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625 Marie Ernestova, Czech Republic

University senior lecturer, Czech Reading Association,
University of South Bohemia [formerly)
m.ernestova@email.cz

Journalese: The good, the bad and the ugly

Standard English is not the only type of English. Other types include legalese and busi-
ness-speak. Journalese is one of the most influential linguistic domains because it has
such widespread public exposure. Like other language domains, it often needs some
translation. Good journalism clarifies issues for the public, and is expressive and reada-
ble. However, too much journalese hinders readers’ comprehension. This paper charac-
terises journalese as “good”, “bad” or “ugly” with reference to positive features such as ease
of assimilation on the one hand, and overuse of superlatives, hyperboles, stereotyping,
clichés and (often awful) puns, portmanteau words, metonymy and metaphor, etc. Brev-
ity and simplicity can be a benefit to the reader, but when overdone it can confuse mean-
ing and may even detrimentally influence a reader’s writing habits. The paper gives ex-
amples of terms and expressions from the journalist’s toolbox, including “shorthand”
constructions (neologisms, acronyms, semantic condensation, etc) which can speed up
writing time and save space when used wisely, as well as some features that enhance read-
ability.

229




626 Heather Miller, USA

Director, LePage-Miller, Inc.
heather@lepage-miller.com

Prime Time Parenting

This presentation is based on the acclaimed parenting book, Prime Time Parenting,’
which has been described as the “the step-by-step guide for school nights that parents
have always wanted.”” The presentation aims to support parents in nurturing children’s
development as readers, writers, speakers, listeners and thinkers.

Prime Time Parenting is a two-hour school night routine that helps parents to support
their children’s progress in reading and writing while also meeting their overall develop-
mental needs. The presentation is packed full of research-based recommendations on
how to nurture reading and writing at home. The Prime Time Parenting routine can
offset some of the risks associated with digital distraction. Overall, the routine helps fam-
ilies create a literacy-rich, happy and healthy home life.

Participants will learn how parents can help children succeed in the critical academic
skills of reading, writing, listening and thinking.

1. Published in Europe and the USA
2. Kyle Schwartz, teacher and author of I Wish My Teacher Knew
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627 Maria Cecillia V. Zamora, Philippines

Assistant Professor 1, University of the Philippines Diliman,
College of Education
mvzamoral@up.edu.ph

Food Literacy Questionnaire on Salt for
Filipino College Students

To date, studies reveal that years spent in college result in unhealthy dietary habits of
students. In Indiana, USA, “students have a fair knowledge of nutritional requirements
for health, however food choices they make are not necessarily healthy. Convenience and
taste of food were priority” (Abraham, Noriega, & Ju Young, 2018). Little is known about
the nutritional knowledge of college students, salt awareness is not emphasized in the
curriculum, and dearth of materials available in the Philippine setting. In this regard, this
study adapted and applied the Grier’s Food Literacy (GFL) model in the food literacy
questionnaire on salt. The questionnaire was reviewed and validated by experts in Health
education, Nutrition, Language education, and Nephrology. Students’ comments regard-
ing the questionnaire were also considered in the final version of the questionnaire. The
final questionnaire included items on the foods the students consume, the reasons for
consuming salty foods, awareness of the effects, recommended amount of salt per day,
frequency, regulation, and reduction of salt intake.

To ascertain construct validity, confirmatory factor analysis through principal compo-
nents analysis extraction and Varimax rotation methods were conducted while for relia-
bility, Chronbach Alpha was measured through statistical computations via SPSS version
20. Both statistical analyses were indicative of suitability and high reliability.

The questionnaire was pilot tested to 664 college students from a tertiary institution in
Quezon City. The questionnaire provided sufficient results on college students’ knowl-
edge and habits on salt. Thus, it is reccommended that the questionnaire be pilot tested to
other tertiary institutions, be used for curricular revisions, and be used in the develop-
ment of health and food literacy materials that will enhance students’ knowledge and
healthy dietary practices.
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628 Virginie Martel, Canada

Professor of sacial studies in education, University of Quebec
(Leévis / UQAR]
virginie_martel@ugar.ca

Learning through reading and multimodal literacy in
French L1 classrooms: The SLAME project

Co-author: Sylvie C. Cartier, Professor of psychopedagogy, University of Montreal,
sylvie.cartier@umontreal.ca

The SLAME project (Cartier & al., 2018) aimed at the enhancement of learning through
reading (Cartier & Butler, 2016) & multimodal literacy (Lacelle, Boutin & Lebrun, 2017;
Martel, 2018) teaching in French L1 (FL1) classrooms. Two objectives are discussed here:
1) we describe learning through reading support and activities planned and deployed by
teachers, counselors, etc. in order to activate learning through reading in multimodal
contexts; 2) we look at the interaction between those practices and students’ learning
through the reading process. Results from this multiple cases study (Yin, 2009 / N = 8)
show that teachers initially integrated some knowledge learning through reading, and
mobilised some multimodal ensembles to support their students’” assignments. After-
wards, they began to provide some support to students’ learning through reading pro-
cesses and multimodal skills. Results also indicate that students’ engagement in learning
through reading activities in a multimodal context is not a simple task for most of them.
Although contemporary forms of literacy and literacy practices are a major part of stu-
dents’ daily life, their integration into FL1 classrooms remains a challenge.
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629 Helle Fredslund Ottosen, Denmark

MA, Counselling and Support Centre, Aarhus University
hott@au.dk

POSTER

Word level problems in Danish students assessed for
dyslexia in higher education

Co-author 1: Katrine H. Bennerup, MA, Counselling and Support Centre, Aarhus
University, Denmark, khb@au.dk

Co-author 2: Ethan Weed, PhD, Department of Linguistics and Center of Functionally
Integrative Neuroscience, Aarhus University, Denmark, ethan@cc.au.dk

Co-author 3: Rauno Parrila, PhD, Department of Educational Studies, Macquarie
University, Sydney, Australia, rauno.parrila@mgq.edu.au

Since 2015, assessment for dyslexia in all educational levels in Denmark is based on the
electronic Ordblindetesten (the dyslexia test), which targets phonological decoding. This
test categorises students either as having dyslexia, and demonstrating inaccurate phono-
logical coding, or as not having dyslexia. In higher education, 25% of students who re-
quest a diagnostic assessment of their literacy difficulties are categorised as not dyslexic.
However, it is our clinical experience that a considerable number of these students have
literacy problems similar to those who are classified as dyslexic. This study investigates
whether Ordblindetesten’s classification is supported by statistical analyses of results
from two word-reading tests and a spelling to dictation test of about 250 students tested
with Ordblindetesten and about 250 control students who report no literacy difficulties.
While we find an overall correlation between classifications made by Ordblindetesten
and results from the other tests, a considerable number of students classified as not dys-
lexic show word level difficulties comparable to those of students classified as dyslexic.
The poster discusses the findings and implications of this study.
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630 Ann-Sofie Selin, Finland

PhD, FELA Chairperson
aselin@abo.fi

Why FELA, Federation of European Literacy
Associations?

Co-presenters: Petra Mikeln, MA (Slovenian Reading Association), Dr Zuzana Petrovd
(Trnava University, Faculty of Education; Slovak Reading Association), and Dr Veronika
Rot Gabrovec (Slovenian Reading Association)

In 1977, the International Reading Association (now ILA) set up a European Committee
(IDEC), which has grown from six national associations to 29. In 2008, IDEC created a
parallel body, FELA, and in 2018, they merged.

From January 2019 FELA, the European partner of ILA, has restructured itself. Insti-
tutional membership is now open to organisations which are concerned with or interest-
ed in literacy with objectives compatible with those of the Federation. The expanding
membership offers FELA the benefit of various professional views and a wide range of
experiences.

Why join FELA? To strengthen, promote and grow the voluntary network of literacy
professionals, researchers and practitioners, contributing to improvements in literacy at
all levels in the countries of its members and beyond. To offer a platform for teachers and
researchers to interact at the biennial conferences and events in between.

Member association representatives will share their vision on what the fourth genera-
tion of FELA has to offer to a teacher and a researcher; and together with FELA pioneers,
they will answer any questions about FELA that might arise.
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701 Hanne Trebbien Daugaard, Denmark

Indehaver af Hanne Trebbien Daugaard
h.daugaard@gmail.com

WORKSHOP

Undervisning i ordtilegnelse og ordkendskabh:
Tag ordet med dig!

Co-author: Anne-Mette Veber Nielsen, postdoc, Kebenhavns Universitet,
anveber@hum.ku.dk

Workshoppen har fokus pa undervisning, der styrker elevers ordtilegnelse. Det er under-
visning i morfologisk opmaerksomhed, undervisning i at udnytte konteksten (den tekst-
sammenhzng, som nye ord indgar i) samt direkte undervisning i udvalgte nggleord. De
aktiviteter, som workshopdeltagerne arbejder med, indgér i et samlet undervisningsfor-
lob og materiale: Tag ordet med dig (Gyldendal Uddannelse).

Undervisningsforlebet er resultat af et flerarigt forsknings- og udviklingsprojekt gen-
nemfort i samarbejde mellem Center for Laeseforskning og Hoje-Taastrup Kommune og
stottet af A.P. Moller Fonden. Undervisningsforlgbet har vist effekt i en traeningsunder-
sogelse med deltagelse af elever og undervisere fra skolens mellemtrin.

Efter korte introduktioner til baggrunden for de udvalgte aktiviteter og deres rolle i det
samlede undervisningsforlgb arbejder workshopdeltagerne indgdende med folgende ak-
tiviteter:

* Morfologisk opmerksomhed (par-/gruppeaktivitet omkring sammensatte ord)

* Opmearksomhed pa hjelp i konteksten (par-/gruppeaktivitet omkring korte tekster)

* Repetition af negleord (gruppeaktivitet med ordkort, der sikrer, at eleverne arbejder
aktivt med ordenes udtale, stavemdde og betydning).
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702 Gitte Overgaard, Denmark

Skaoleleder, AOF
gitte@aof-oestfyn.dk

Understgttende undervisningstilbud til foraeldre med
ordblinde skolebarn

Co-author: Lillian Dall, underviser, AOE lillian@aof-oestfyn.dk

Ordblindhed er arveligt. Af denne grund er mange foraldre til ordblindebern selv ord-
blinde. De oplever derfor de samme udfordringer som barnet med hensyn til at laese og
formulere sig pa skrift. Hertil kommer ekstra udfordringer med at benytte de digitale
redskaber, der kan understotte ordblindhed. Sagt med andre ord. Foreldre til ordblinde
bern har ofte problemer med at statte deres barn i forhold til skolegang og lektier.

Odense Kommune har i 2018 politisk besluttet at tilbyde denne foraeldregruppe serlig
stotte i form af dels ordblindeundervisning, dels IT-undervisning. Undervisning, der
setter foraeldrene i stand til at stotte deres barn med lektierne. AOF varetager denne un-
dervisning. Oplaegget bygger péd de erfaringer, tilbuddet har resulteret i, og leegger op til
dialog om, hvordan tilbuddet kan implementeres bredere.
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703 Lis Pghler, Denmark

Projektleder, Leesning Innovation Specialpeedagogik
lis.poehler@gmail.com

Strukturerede tekstsamtaler

Alle elever bdde skal og kan undervises i tekstforstielse — ogsa elever med udfordringer
som fx elever med generelle indleringsvanskeligheder, elever med autisme eller elever
med dysleksi. Med udgangspunkt i dette statement blev praksisforskningsprojektet
Strukturerede tekstsamtaler gennemfert i perioden 2013-2015 béde i Danmark, Finland
og Sverige. Ideen bag projektet var, at eleverne kan leere at blive bedre til at forsté de tek-
ster, de laeser, hvis de undervises i og far lejlighed til at treene hensigtsmeessige strategier
til dette. Forseget skulle afprove effekten af to metoder til styrkelse af elevers tekstforsta-
else, og malgruppen for forseget var 13-17-arige elever med generelle indleeringsvanske-
ligheder eller autisme. Projektets tekster tog udgangspunkt i korte notitser iser fra gratis-
aviser og lokalaviser.

Projektets metoder, materialer og resultater praesenteres kort mhp. diskussion om,
hvordan metoder og materialer kan geres egnede til andre malgrupper, som fx yngre
elever, elever uden diagnoser eller elever med andre diagnoser. Endvidere prasenteres
efterfolgende kort, hvordan forseget har spredt sig som ringe i vandet iser i Finland og
Danmark.
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704 Carina Vallentin Degn, Denmark

Cand.mag. i audiologopeedi, l&ese- og teknologikonsulent,
psykoterapeut, CSU Holbaek
carmr@holb.dk

WORKSHOP

Emotionelle falger ved dysleksi

Co-author: Vibeke Piirschel Christensen, cand.mag. i audiologopadi, leese- og
teknologikonsulent, CSU Holbak, vibpc@holb.dk

Et liv med leese- og skrivevanskeligheder har konsekvenser for identitetsudviklingen og
pavirker selvopfattelsen og troen pé egen evne til at laere. Dette synes at veere velbeskrevet
i forskningslitteraturen. Men hvordan kan vi som undervisere bedst stotte den voksne
ordblinde kursist? Workshoppen vil belyse, hvorledes bevidstgerelse omkring elevens
selvforstielse kan skabe nye gunstige betingelser for elevens faglige udvikling.

Overskrifter for teorien:

* Identitetsdannelse

* Diagnose/forstaelsesramme

* Den professionelle samtale, paradokser, det trygge leeringsrum
e Skam/selvrespekt, udenforskab/feellesskab.

Qvelser i gruppe:

* Filmklip af OBU-elever: Undersege, hvilke identitetskonklusioner eleverne har med
sig grundet deres leese- og skrivevanskeligheder

* Identificere ssmmenhenge mellem selvforstaelsen og valget af strategier

* Diskussion: Hvordan kan vi arbejde med bevidstgerelse af valget af strategier?

* To ogto: Den nerverende kontra den distancerede professionelle samtale.
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705 Mikael Stensgaard Nielsen, Denmark

Konsulent, Kompetencecenter for Laesning i Aarhus
misn@aarhus.dk

Leaese- og skriveteknologi [LST] i et dynamisk
perspektiv

Et efterhdnden stort udbud af lese- og skriveteknologier skaber en unik mulighed for at
“skraeddersy” en LST, som passer til den ordblinde.

Gennem grundskolen endrer teksttyperne sig og bliver mere mangfoldige og fagspe-

cifikke. Sidelebende oges kravene til leesehastigheden og den skriftlige produktion. Der-
for er man som underviser ngdt til at anskue LST ud fra et dynamisk perspektiv. Et dyna-
misk perspektiv, som tager hgjde for elevens skriftsproglige kompetencer, opgavetype, og
hvor i uddannelsessystemet den unge ordblinde befinder sig.

Jeg vil i opleegget demonstrere:

Teoretisk viden om ordblindhed og afledte vanskeligheder

Relevante praksiseksempler og elevcase

Hvordan oplasningsfunktion, talegenkendelse og ordforslagsfunktion teenkes som
dynamiske i forhold til elev og opgave

Hvorfor man skal have gje for overgange i uddannelsessystemet, nir en ordblind bru-
ger LST

Hvordan LST kan tenkes ind i alle fag

Hvordan der skabes et indre behov og en oget motivation for brugen af LST
Hvordan ordblinde, der anvender LST, udvikler selvstaendige teknologibaserede leese-
og skrivestrategier

Hvordan centrale didaktiske pointer kan indgd i undervisningen til gavn for den ord-

blinde.
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706 Gitte Skipper, Denmark

Skaoleudviklingskonsulent og master i peedagogisk udviklingsarbejde,
Kompetencecenter for Lesning i Aarhus
giski@aarhus.dk

Dysleksi i et livsperspektiv

Dette oplag tager sit afset i en mangedrig faglig interesse og en nysgerrighed over for
bern og unge med dysleksi. Oplegget har til formal at kigge nermere pa dysleksi i et
livsperspektiv med afseet i fire teoretiske begreber: stigma, handicapforstaelse, identitet
og livskvalitet. Projektets empiri er knyttet til Kompetencecenter for Lasning i Aarhus,
som er et undervisningstilbud for bern og unge med dysleksi.

Jeg er optaget af at lytte til de unge mennesker med dysleksis stemme, og derfor vil
oplaegget tage udgangspunkt i mit afsluttende masterprojekt med titlen “Dysleksi i et
livsperspektiv”. Projektet bygger pd kvalitative studier, og jeg vil i opleegget dykke ned i det
empiriske materiale for at belyse de monstre og tendenser, der trader frem, i forhold til
muligheder i samfundet for mennesker med dysleksi.

Afslutningsvis vil opleegget praesentere 10 bud pd, hvad der som menneske med dys-
leksi skal til for at lykkes. De 10 bud er frembragt pa baggrund af det empiriske materiale
og skal ses i lyset af stigma, handicapforstéelse, identitet og livskvalitet.
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707 May Line Rotvik Tverbakk, Norway

Doctar, Nord university, Faculty of Education and Arts
may.l.tverbakk@nord.no

Leereres lesedidaktiske praksiser

Implementering av literacyundervisning i fag har tatt tid (Hodgson, Renning & Tomlin-
son, 2012). Studien utforsker ungdomstrinnslereres arbeid med den grunnleggende fer-
digheten lesing etter revisjon av norsk laereplan i 2013 (Tverbakk, 2018). Problemstillin-
gen er: “Hva kjennetegner laereres lesedidaktiske praksiser?” Studien ser arbeid med
lesing i morsmaélsfaget norsk i lys av fagene naturfag og samfunnsfag. Datagrunnlaget
bestér av videoobservasjoner og intervju.

Funnene viser interessante variasjoner i lereres oppfatninger av leseundervisning pa
ungdomstrinnet. Svake leseferdigheter fremheves som sentrale utfordringer. Funnene
kan bidra som innspill i fremtidige diskusjoner om hva kvalitet i utvikling av leseunder-
visning i skole og lererutdanning kan innebzere.

Nokkelord: literacy, didaktikk, praksis
Hodgson, J., Renning, W. & Tomlinson, P. (2012). Sammenhengen mellom undervisning
og leering. En studie av lcereres praksis og deres tenkning under Kunnskapsloftet (NF-rapport

4/2012). Nordlandsforskning.

Tverbakk, May Line R. (2018). Leereres lesedidaktiske praksiser. En studie av lesing i norsk,
naturfag og samfunnsfag pa ungdomstrinnet. (Doktorgradsavhandling). Nord universitet.
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708 Karen Kappel, Denmark

Leesekonsulent, Peedagogik og Leering
dikkap@haderslev.dk

Kommunalt projekt om Igbende evaluering af
staveundervisningen som afszet for
skriftsprogsundervisning af hgj kvalitet

I Haderslev Kommune anvender vi LUS (LaeseUdviklingsSkemaet) som lgbende evalue-
ring af afkodningsundervisningen. Vi har gennem flere dr veeret i gang med at arbejde
med staveudvikling, som er “den anden side” af afkodningen. Vi er i gang med at udarbej-
de et kommunalt materiale — SUS (StaveUdviklingsSkemaet) — i forhold til at arbejde
med stavning ud fra “trin” i staveudviklingsprocessen, preaecis som vi gor i afkodningspro-
cessen.

Mit opleeg vil indeholde processen i dette arbejde, vort teoretiske afset, og hvilke tan-
ker vi har haft undervejs bade i forhold til det paedagogiske og i forhold til den hverdag,
den almene leerer stér i. Jeg vil vise de materialer, vi har klar, nr konferencen aftholdes.

Det handler bl.a. om felles PowerPoint-/slide-praesentationer til brug pa teammeder
og foreldremoder. Herudover har vi “elevens bog”, leerervejledning og klasseoversigter
klar. Vi forventer ogsa at have plakater klar til konferencen.

Endelig vil jeg ogsd kunne vise vores videndelingsmappe med konkrete ideer til under-
visning og vise, hvordan vi fastleegger den enkelte elevs stavetrin.
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709 Hanne Toft Bangsoe, Denmark

Koordinator i kommunens ITK-klassetilbud, Hammelev Skole
hanne.toft.bangsoe@skolekom.dk

Fra arskursus for elever i store skriftsproglige
vanskeligheder til en kursusrakke i it-kompenserende
hjeelpemidler for elever i ordblindevanskeligheder

Co-author: Karen Kappel, leesekonsulent, Paeedagogik og Lering, dikkap@haderslev.dk

Vi vil i opleegget fortelle om udviklingen af vort kommunale tilbud for ordblinde elever
fra 4. rgang og op. Tilbuddet har eksisteret siden 2001 og har udviklet sig fra at veere et
arskursus for elever i store skriftsproglige vanskeligheder til en kursusraekke i it-kompen-
serende hjaelpemidler for elever i ordblindevanskeligheder, hvor opfelgning, co-teaching
og opbygning af ITK-caféer pa alle vore kommunale skoler er en stor del af arbejdet med
eleverne efter et indledende kursus pa 8 uger. Vi vil ligeledes komme ind pé, hvordan vi
arbejder sammen med foraldrene.

I oplaegget vil vi belyse, hvilke vilkdr, erfaringer og peedagogiske aspekter, der ligger til
grund for udviklingen, og fokus i oplegget er tilbuddet, som det ser ud lige nu — og hvor-
for.

Hvis tiden raekker, vil vi ogsé forteelle om udvelgelsesprocessen og kriterierne for ud-
veelgelsen af eleverne.
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710 Christian Bock, Denmark

Konsulent, Cbock
cb@chock.dk

WORKSHOP

Kan apps bruges smart i skolearbejdet?

Mange skoler krever, at eleverne gemmer deres smartphone veek i undervisningen. For
elever i laese- og skrivevanskeligheder kan smartphonen imidlertid veere en uvurderlig
hjelp, fordi den rummer en reekke hjeelpefunktioner, der er lette at anvende.

Smartphonen kan ikke erstatte serligt udviklede laese- og skrivestatteprogrammer for
elever i store leese- og skrivevanskeligheder, men den kan supplere disse programmer.
Min erfaring er ogsa, at mange elever kan motiveres til at bruge hjelpeverktejer generelt,
ndr de samtidig kan bruge deres smartphone.

I workshoppen indgér folgende aktiviteter:

* Jeg viser, hvordan forskellige hjelpefunktioner og apps fungerer.

* Jeg giver eksempler pd, hvordan elever, der var ved at give op over for skolearbejde,
kom i gang med at skrive stil, lase skriftlige opgaver i alle fag m.v.

* Deltagerne drefter i mindre grupper fordele og ulemper ved at lade elever bruge apps
i skolearbejdet.

244
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Adjunkt, Leereruddannelsen i Arhus [VIA)
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Faglige Ioft til svagtstillede udskolingselever

Co-author: Anette Krenzen, lektor, UC Syd Haderslev, akre@ucsyd.dk

Forskning viser, at elevers faglige preestationer i leesning forages efter 3.-4. klasse, og at
foreeldrenes uddannelsesniveau betydning for elevens samlede uddannelsesforlob' og
konsekvenserne kan veere store>.

I et 2-4rigt projekt, forestdet af UC Syd, undersegte vi, hvilke laesedidaktiske greb leere-
ren kan anvende for at lofte svagtstillede elevers laese- og skrivekompetencer i 10. klasse
til et niveau, sd de kan treeffe et reelt uddannelsesvalg.

Som metode blev etnografisk feltarbejde benyttet, og data bestod af laesetests, videoob-
servationer af undervisning og interviews med svagtstillede etnisk danske elever.

Med fokus pa Reading 2 Learn-metoden og semantiske koder eksemplificeres, hvor-
dan leereren ubevidst kan gge eller mindske den sproglige kloft, som findes mellem sko-
len og hjemmene. Resultaterne peger i retning af, at en undervisning med fokus pé syn-
liggorelse af fagets vidensformer, tekstens intention og tekstens sprog er gavnligt for
svagtstillede elever.

1. Beuchert, L.V. m.fl. (2014). The Danish National Tests. Aarhus University.
2. Egelund, N. m.fl. (2017). Fagligt lavt preesterende elever. Aarhus Universitet.
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712 Eva Kanstrup-Smith, Denmark

Leesevejleder, Aalborg Tekniske Gymnasium
evka@aatg.dk

Skriftsproglig udvikling i ungdomsuddannelse

Co-author: Gitte Helene Thirslund, leesevejleder, Aalborg Tekniske Gymnasium,
gith@aatg.dk

Som leesevejledere pé et teknisk gymnasium arbejder vi med ordblinde unge, der er mo-
tiverede og kvalificerede til at tage en ungdomsuddannelse med henblik pé videreuddan-
nelse efterfolgende.

Vores arbejde tager udgangspunkt i, at eleverne er kompenserede i forhold til teknolo-
giske hjelpemidler, bdde hvad angér leeseprogrammer og skrive-/stavehjelp. De bruger
det nyeste software og er kompetente IT-brugere.

Vi vil gerne belyse, hvordan vi, pd baggrund af vores faglighed og et veldokumenteret
teoretisk grundlag, arbejder med at kvalificere og hojne elevernes skriftlige kompetencer
ialle fag. Vi saetter i seerlig grad fokus pé: opklarende dialog, feelles analyser, malseetninger
og konkrete skrivegvelser.

Vores tilgang til vejledningen er preaeget af respekt for individet, underspgende interes-
se i den enkeltes udviklingsomréade og ikke mindst udviklingslyst samt kontinuerlig feed-
back og opfelgning.

Vi vil gerne redegore for den udvikling, vi ser igennem de 3 ar, hvor elever er pd gym-
nasiet, og hvordan vi mener, at eleverne igennem vejledningerne er blevet kleedt bedre pa
til uddannelse fremadrettet.
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Direktor og ekspert i lesemativation, BookBites
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LeeseTid - Hele Danmarks nye leesekontrakt

Halvdelen af danske bern vil laese mere, hvis de har mere tid — siger de. Men hvor bliver
tiden af? Hor hvordan bogen kan vinde konkurrencen over sociale medier og andet tids-
fordriv, sd barnene fir leest mere i deres fritid.

Vi praesenterer LaeseTid, som aflgser leesekontrakten pd Skolelntra. Vi viser, hvordan
hver elev kan folge med i sin laesestatistik dag for dag. Udviklingen kan ogsa folges af
leereren, som altid har det fulde overblik over, hvad og hvor meget klassens elever far laest
— og ikke mindst hvem der leaeser lige nu.

Desuden vil vi give et indblik i tankerne bag udviklingen af leesekontrakten, og hvor-
dan vi har trukket pé erfaringer fra motivationsforskning og adferdsdesign for at skabe
den ideelle ramme om laesning.
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Digital redakter, dansk, Clio Online
maljoe@clio.me

Leesning af digitale tekster

Co-author: Anja Kruse Partsch, digital redakter, dansk, Clio Online, anjpar@clio.me

Leasning af digitale tekster stiller andre krav til laeseren end leesning af analoge tekster. Fx
kreever det, at man som leeser kan navigere og forholde sig kritisk vurderende til de tek-
ster, man leeser. I oplaegget vil deltagerne fa en introduktion til metoden KNASTER, som
er syv strategier til at leese digitale tekster. Opleegget afsluttes med en kort diskussion af
fordele og ulemper ved at leese digitale tekster.
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Digital redakter, dansk, Clio Online
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At skrive sig til leeselyst

Co-author: Anja Partsch Kruse, digital redakter, dansk, Clio Online, anjpar@clio.me

Leeselysten er for flere elever dalende, ndr de nar mellemtrinnet. I oplagget vil vi sette
fokus pa, hvordan koblingen mellem skrive- og leeseaktiviteter kan oge elevernes leeselyst
med fokus pd genren kortprosa. Med udgangspunkt i det drlige event February Fiction vil
vi komme med et bud pd, hvordan elevernes leesning og skrivning kan settes ind i en
autentisk kommunikationssituation. Oplegget afsluttes med en kort diskussion af, hvor-
dan leselysten kan fremmes hos mellemtrinselever.
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716 Bonnie Vittrup, Denmark

Adjunkt, Kebenhavns Professionshgjskole
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Unge voksne i skrivevanskeligheder

Co-author: Peter Heller Liitzen, specialkonsulent, ph.d., Nationalt Videncenter for
Leesning, petl@kp.dk

Voksenuddannelse i Danmark retter sig bl.a. mod den sjettedel af den voksne befolkning,
som lever i lese- og skrivevanskeligheder. En del af disse voksne tager fag pa gymnasialt
niveau pa voksenuddannelsescentre. Mange af dem har meget store vanskeligheder med
at honorere de skrivekrav, som stilles pa uddannelsen.

Gennem en raekke semistrukturerede interviews med unge voksne under uddannelse
har vi afdeekket aspekter af deres skriveridentitet, forestillinger om fremtidig uddannelse,
konkrete vanskeligheder med skrivning samt forslag til, hvordan skoler for voksne bedre
kan tilretteleegge skriveaktiviteter.

Praesentationen fremlegger resultater fra interviewundersogelsen og kommer med
bud pé, hvordan skriveundervisning kan tilretteleegges med bedre hensyntagen til unge i
skrivevanskeligheder.

De unge selv peger bl.a. pa vaerdien af formativ respons, nedbrydning af modeltekster
i overskuelige dele, fallesskrivning samt relationer til lererne, og det er en vasentlig
pointe, at deres bud pa, hvad man ber gere, i vid udstraekning matcher den viden, vi har
fra nyere skrivedidaktisk forskning.

Nogleord: skrivning, voksenundervisning, skrivevanskeligheder, skrivedidaktik
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Sprog- og leesekansulent, foredragshaolder og forfatter, Faxe Kommune
pernillefemo@gmail.com

Leseglede & Laselyst - foraeldre som
betydningsfulde rollemodeller.
Tidlig literacy i Faxe Kommune

Projekt Leeseglaede & Laeselyst har omdrejningspunkt i det helt tidlige arbejde med boger
og litteratur — og i foraeldre som betydningsfulde rollemodeller i deres borns laseliv. Ny-
ere undersagelser viser, at bern slipper bagerne alt for tidligt. Det har konsekvenser for
deres udvikling af sprog- og leesefeerdigheder og kan gribe negativt ind i deres skolegang.
Foreldre betyder rigtig meget for barns “leeseliv’.

Projekt Leesegleede & Laeselyst har som formal at gere det nemt og inspirerende for
foreeldre at laese med deres born. Nemt, fordi begerne er gjort tilgengelige i den neare
dagligdag. Inspirerende, fordi bagerne indeholder leeseguider, som understatter og udvi-
der dialogen under lasningen. Projektet bygger samtidig bro til skolen. Det helt sarlige
ved projektet ligger i leeseguiderne, hvor bern og forzldre meder fire forstaelsesstrategier
i et lyserodt strategihjul. Bornene kan tage strategierne med i modet med skolen som en
del af deres ‘laeseveerktojskasse’, fordi strategierne kan bruges pé al senere leesning. Projek-
tet er tveerprofessionelt og mélrettet foreeldre og bern i alderen 0-6 ar. Foreldre meder
projektet forste gang gennem sundhedsplejerskens hjemmebesog.
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Leesekonsulent, Peedagogik og Leering
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POSTER

Kommunal handleplan i forbindelse med
Ordblindetesten - fra frustration til vedvarende
indsats over for elever med afkodningsvanskeligheder

I forbindelse med, at Undervisningsministeriet udgav Ordblindetesten, oprettede vii Ha-
derslev Kommune et ordblindetestvejledernetverk for de leerere og leesevejledere, som er
ordblindetestvejledere pd kommunens skoler.

Mit opleeg vil handle om vort arbejde i dette netveerk, og jeg vil fremlagge et konkret
produkt — handleplan i forbindelse med Ordblindetesten — som vi har udarbejdet. Pro-
duktet har afseet i den enkelte ordblindetestvejleders hverdag. Materialet er en hjelp til at
have fokus pd en vedvarende indsats i forhold til elever, der er testet ordblinde med Ord-
blindetesten — men ogsa for de elever, som har tilsvarende vanskeligheder i en knap sd
udstrakt grad.

Handleplanen er et konkret materiale, der kan anvendes i forbindelse med, at man
tager Ordblindetesten. Materialet bestar af procedureplan, selve handleplanen, som er en
vejledning til ordblindetestvejlederen i forhold til, hvad der skal huskes i forbindelse med
en ordblindetest. Herudover er der skabeloner til diverse meder i forleengelse af testen,
skabeloner til forberedelse for dem, som forventes at deltage i disse mader, samt en
foreeldrefolder.

252



719 Bent Saabye Jensen, Denmark

Konsulent, SAABYE
saabye.mail@gmail.com

WORKSHOP

Lytteskrivning - med Panda LytteSkriver og
LytteStaver

Co-author: Jens Kjeerum, direktor, Dictus Aps, jens@dictus.dk

De yngste elever i skolen bliver bedre til at skrive, nar de kan here, hvad de skriver, mens
de skriver.

Lytteskrivning er en helt ny metode til skriftsprogsundervisning af elever i 0., 1. og 2.

klasse samt @ldre ordblinde elever og andre usikre lasere.

Eleverne kan skrive med “lebende oplesning”. De enkelte bogstavlyde og sammenseet-

ninger af lyde opsamles og opleses under skrivningen. Eleverne far herved mulighed for
at manipulere med bogstaverne i skriveprocessen, indtil ordet lyder rigtigt.

Metoden Lytteskrivning er udviklet pd baggrund af tre ars udviklingsarbejde gennem-

fort af Bent Saabye Jensen for Nationalt Videncenter for Leesning.

Deltagerne medbringer egen pc og tablet.

I workshoppen fir deltagerne mulighed for

at here om metoden Lytteskrivning

at afprove Panda LytteSkriver i forhold til forskellige faser i elevernes skriftsproglige
udvikling

at anvende Panda LytteStaver som evaluerende redskab

at udforske Panda LytteStavers muligheder for systematiske og eksplicitte trenings-
opgaver

at here om erfaringer med lytteskrivning i praksis.
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WORKSHOP

Nar den farste laesning er digital

Co-author: Anja Kruse Partsch, digital redakter, dansk, Clio Online, anjpar@cli.me

Workshoppen vil sette fokus pé, hvordan et digitalt veerktej som Lasemotoren kan vere
med til at understotte elevernes laesning. Vi vil give et indblik i, hvordan man som lerer
kan differentiere leeseundervisning med udgangspunkt i tekster af hgj littereer kvalitet, sa
den forste leeseundervisning bidrager til leeselyst og gode littereere oplevelser. Der vil ogsa
vaere fokus pd, hvordan skriveaktiviteter og leeseaktiviteter kan ga hdnd i hand. Deltager-
ne vil f& mulighed for at afprove Lasemotoren. Afslutningsvis vil vi diskutere begyn-
derundervisning i laesning.
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Ph.d.-studerende, adjunkt, University College Absalon
stineengmose@gmail.com

SYMPOSIUM

Lytteskrivning i indskolingen

Co-author: Bent Saabye Jensen, konsulent, Saabye, laese- og skriveteknologi,
saabye.mail@gmail.com

Dette symposium fokuserer pé lytteskrivnings potentiale for at udvikle skriftsproglige
kompetencer i forhold til det uregelmaessige danske skriftsprog.

Udvikler lytteskrivning bernehaveklasseberns viden om skriftsproget? Stine Engmose
vil praesentere resultater fra et dansk forskningsprojekt, som sgger at besvare dette spargs-
mél. Barnene bernestavede en reekke ord. En talesyntese leeste op, mens bagrnene skrev.
Den leste ved at tildele hvert bogstav sin standardlyd og lebende lave syntese af bogstav-
lydene.

Aktivitet 1. Diskussion. Hvilke perspektiver ser du for lytteskrivning i indskolingen?

Bent Saabye Jensen vil ud fra et tredrs udviklingsarbejde for Nationalt Videncenter for
Leaesning belyse, hvordan lytteskrivning kan stette udviklingen af skriftsproget i forskelli-
ge faser af den tidlige skrivning. Det er forventningen, at eleverne opsamler viden om
stavemenstrene i det danske skriftsprog, ndr de lytteskriver. Hvilke ressourcer kan lytte-
skrivning tilfere undervisningen?

Aktivitet 2. Diskussion. Hvilke elementer af lytteskrivning i indskolingen oplever du
mangler evidens?

Aktivitet 3. Feelles mindmap. Hvilke uafklarede sporgsmal kunne det vaere interessant
at belyse med ny forskning?
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Leesekonsulent, Kalundborg Kommune
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ROAL - Samradet for ordblindhed og andre
lzesevanskeligheder - en dansk ngo

Co-author: Gitte Skipper, afdelingsleder, Kompetencecenter for Leesning i Aarhus,
giski@aarhus.dk

ROAL — Samrédet for ordblindhed og andre laesevanskeligheder er en dansk ngo, hvor
fagfolk samles pa tvers af sektorer for:

e at sikre ligevaerdig deltagelse i samfundet for mennesker med ordblindhed og andre
leesevanskeligheder

* at sikre kontinuitet og sammenhang i indsatsen for malgruppen og sikre optimal
resurseudnyttelse.

ROAL blev oprettet i 2010 og har p.t. 676 medlemmer, som primeert er undervisere eller
vejledere pa grundskoleomrddet, ungdomsuddannelser samt voksen- og OBU-undervis-
ning.

Initiativer i ROAL samles og formidles via en styregruppe, som bl.a. arrangerer tema-
dage og understotter medlemmernes arbejde i ad hoc-grupper. Arbejdet i ad hoc-grup-
perne kan fx have et pedagogisk sigte, hvor der udarbejdes en handleplansskabelon ift.
den enkelte elevs undervisningsbehov, eller fx et politisk sigte, hvor der arbejdes for, at
elever i risiko for at udvikle ordblindhed fir mulighed for at anvende NOTA’s digitale
tekster allerede i grundskolens indskolingsklasser. Opleegget vil veere en preesentation af
strukturen og tankerne bag ROAL som organisation samt en prasentation af de oprette-
de ad hoc-gruppers arbejde.
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723 Vibeke Johanna Bie, Norway

Universitetslektor/phd-student, Norges Arktiske universitet, Tromse
vibeke.oie@uit.no

Den andre leseopplaringen - fra politikk til klasserom

Arbeidet med og forstdelsen av hva de grunnleggende ferdigheter i skolen innebeerer, er
fortsatt variert og ulikt oppfattet (Udir). Studien underseker ungdomsskolelerere sine
forstéelser av den grunnleggende ferdigheten lesing for & forstd ulikhetene. Problemstil-
lingen: “Hvordan forstdr og forholder leerere pa ungdomsskolen seg til lesing som grunn-
leggende ferdighet?”. Den etnografiske studien rammes inn av nexusanalysen som soker
leerernes lesediskurser og inkluderer alle fag. Datagrunnlaget bestér av intervju og obser-
vasjon.

Funnene viser interessante grunner for lereres ulike forstdelser av leseundervisning.
Ulikhetene knyttes til kulturelle fagidentiteter samt utfordringer med begrepene “lesing’,
“erunnleggende” og “leseopplering”. Funnene kan bidra inn i diskusjon om tid til dybde-
og leringsarbeid.

Nokkelord: leseoppleering, fag- og identitetsendring, ungdomsskolen

Hult, F. & Johnson, D. (2015). Making Policy Connections across Scales using Nexus
Analysis. I: E. Hult & D. Johnson (red.), Research Methods in Language Policy and Plan-
ning: A Practical Guide.

Utdanningsdirektoratet (2012). Evalueringen av Kunnskapsleftet 2006-2012.

Hentet 01.11.18:
https://www.udir.no/tall-og-forskning/evaluering-av-kunnskapsloftet
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Development leader, Education Administration in Stockholm
kristina.ansaldo@stockholm.se

Hur kan vi underlatta nyanlandas mote med den
svenska skolan och stotta dem, saval i deras
litteracitets- och kunskapsutveckling som deras
sociala integration?

Co-author: Annica Girdin, development leader, Department of Research and Devel-
opment, annica.gardin@stockholm.se

Sverige tar emot en stor andel nyanldnda barn och unga. Detta innebdr stora utmaningar
f6r kommuner och skolor att organisera ett likvirdigt mottagande och en likvirdig un-
dervisning. Vi presenterar processen for hur Stockholms stads samordnare fér nyanlin-
das lirande arbetar med nuldgesbeskrivning, analys och utvecklingsomréaden for att for-
bittra utbildningen och oka likvirdigheten for nyanlinda elever.

Direfter diskuteras tvd pidgdende utvecklingsinsatser. Insatserna vilar pa de gynnsam-
ma faktorer som aktuell forskning visar nir det giller sévil litteracitetsutveckling som
social integration. Introduktion till svenska skolan 4r ett stod for studiehandledare pa
modersmadlet, framtaget for att nyanlidnda elever snabbare ska forsta det skolsystem de
borjat i. Eleven fir mojlighet att resonera kring likheter och skillnader jamfort med tidi-
gare erfarenheter av skola. Multimodalt lirande ér ett sprdk- och integrationsprojekt dir
nyanldnda elever och elever frdn nationella program arbetar med ett tema med
multimodala tekniker sdsom film och sceniska uttryck.

Vi presenterar lirdomar och diskuterar utvirderingar frin projekten samt visar stod-
material som tagits fram for lirare och elever.
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725 Elsebeth Otzen, Denmark

Lektor, Institut for leereruddannelse, Kabenhavns Professionshajskole
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Laeseflow i 3. klasse

Co-author: Mia Graae, lektor, Kobenhavns Professionshgjskole, migr@kp.dk

Den internationale undersogelse af laesekompetencen i 3.-4. klasse (PIRLS 2016) peger pa
nedvendigheden af at differentiere laeseundervisningen i 3. klasse, da der i Danmark ses
en spredning pd 3 &r i leesning. Ligeledes konkluderer PIRLS, at laeseundervisning ma
opprioriteres i 3.-4. klasse, da 15 % af eleverne er pa et meget lavt niveau.

12015-17 udviklede vi i samarbejde med lerere og leererstuderende et interventions-
program til 3. klasse, kaldet Laeseflow. Der var tale om et multikomponent-program, der
omfattede traening af fire komponenter: ordatkodning, ordforstaelse, tekstforstaelse og
leeseflow. Programmet var inspireret af udenlandsk forskning, der har vist, at de fire kom-
ponenter indvirker positivt pa hinanden.

Programmet blevi2017 afprovet i fem 3.-klasser, hvor de arbejdede differentieret med
opgaver pa tre niveauer. Forlgbet var intensivt med i alt 24 lektioner laest over 8 uger og
med en ekstra leererressource i klassen. Resultatet af standardiseret for- og eftertest viste,
at forsegsgruppen gik markant mere frem end normgruppen. De udfordrede elever hav-
de den mest signifikante fremgang. Programmet ser ud til isar at tilgodese de 15 % af
eleverne, der scorer lavt i PIRLS.
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Lektor, ph.d.-studerende, VIA UC, Leereruddannelsen i Aarhus og
Kebenhavns Universitet, Center for Laseforskning
hn@via.dk

Inferenstraening for elever i 4. klasse

At drage inferenser har at gore med leeserens forstaelse af tekstens implicitte betydning.
Dette involverer dels at skabe forbindelse mellem tekstens eksplicitte oplysninger, dels at
integrere forhdndsviden om tekstens emne med tekstens udsagn. Sikker inferens bidrager
veesentligt til forstdelse af teksten.

Direkte undervisning i at drage inferens har vist sig gavnlig for elever i nogle lande.
Profiterer elever — uanset forudseatninger — i dansk skole af direkte undervisning i at dra-
ge inferens? Kan andre komponenter i laeseforstaelse forklare forskelle i udbytte?

Dette opleeg rapporterer fra et ph.d.-projekts lodtrakningsforseg med direkte under-
visning i at drage inferens for elever i 4. klasse. Forsgget fokuserer péd elevens inferens-
dragning under laesning af fagtekster. Som en del af forseget gives der stotte til at etablere
kohzrens gennem opmarksomhed pa tekstens kohasionsmarkerer og pa kausalitet og
modsztninger i tekstens fremstilling af emnet. I oplagget praesenteres forelgbige analyser
med serligt fokus pa relationer mellem inferensfeerdigheder og forstaelsesmonitorering.

Nogleord: inferensdragning, forsegsundervisning, monitorering, laeseforstaelse
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Nota - Alle kan laese

Nota er et bibliotek og videncenter under Kulturministeriet, der beskeaftiger sig med be-
ger og leesning for mennesker med syns- og laesehandicap. Oplagget vil indeholde en
praesentation af Nota i tal, information om, hvilke services Nota kan tilbyde born, unge
og voksne i skriftsproglige vanskeligheder, samt en introduktion til nye tiltag og initiati-
ver.
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Laesning pa iPad eller papir? En sammenligning af
lzesetid og hukommelse for tekst

Danmark har en sterkt digitaliseret skole. Det er derfor vigtigt at undersege, om elevers
laeseudbytte @endres i forhold til leesemediet.

Forskning viser, at leesning pé papir ser ud til at stotte bedst, men viser ikke entydige
resultater i forhold til laeseforstaelse og hukommelse for tekst.

Elever (8. klasse) blev tilfeldigt udtrukket til at laese ens tekster pa enten iPad eller
papir efterfulgt af en multiple choice med 35 sporgsmadl. Antal rigtige sdvel som leesetid
og ken blev scoret. Testscoren sammenlignes med en t-test.

Pilottesten viser ingen signifikant forskel mellem de to leesemedier mht. leeseforstaelse
eller hukommelse for tekst med en score péd 20.21 pd iPad vs. 20.94 p4 papir.

Mht. ken viser piloten ingen signifikant forskel (piger 19.8, drenge 21.00), om end
piger leeser lidt bedre digitalt, drenge laeser bedre pd papir. Piger leeser hurtigere end dren-
ge.

Pilotstudiet (N=32) har dannet udgangspunkt for hovedstudiet (N=288). Hovedun-
dersogelsens resultater praesenteres pa konferencen.

Studiet viser, at leesemediet ikke har nogen betydning for elevers laeseforstaelse eller
hukommelse for tekst, mens det har betydning for laesehastighed. Der ses forskel pa dren-

ge og piger.
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